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Poster – Outlining good practice in terms of supporting learners with a specific learning need 
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Element 2
Essay - Explore the wide and complex spectrum of additional needs

 Essay.

Explore the wide and complex connections of additional learning needs, discuss the various models of disability and changing perceptions of additional needs.
Draw specific links between policy legislations and frameworks and how these facilitate good practise

This essay will explore the wide-ranging connections of ALN, discuss the different models of disability and changing perceptions, and examine how specific policies and frameworks contribute to facilitating good practice in educational settings.
Additional Learning Needs (ALN) cover many different challenges that some individuals may face in accessing and participating fully in educational settings. ALN encompasses a range of cognitive, physical, emotional, and social difficulties, each of which requires tailored support to ensure suitable learning opportunities.  ALN connects with different ideas about disability and changing views in society has helped shape how schools teach. Also, laws and policies are important to make sure schools include and support all learners.
The Nature of Additional Learning Needs (ALN)
Additional Learning Needs (ALN) cover a wide range of conditions and challenges that can affect a learner’s ability to reach their full academic potential. These needs include cognitive conditions like dyslexia, ADHD, and autism spectrum disorder, which impact how children process information, focus, and interact with others (British Psychological Society, 2018). Physical disabilities, such as cerebral palsy or sensory impairments like blindness or hearing loss, also fall under ALN. Emotional and behavioural needs, including anxiety, depression, and social difficulties, can further affect learning (Norwich, 2008). Additionally, language and communication difficulties, such as speech disorders, can make it hard for students to communicate effectively in the classroom.
ALN is not just about physical or cognitive deficits but also encompasses social, emotional, and environmental challenges that may impact a child’s ability to learn. Furthermore, the way ALN is addressed can vary widely, depending on the models of disability and societal attitudes, which shape educational practices and policies.
Models of Disability and Their Impact on ALN
The way society views disability plays a major role in how individuals with Additional Learning Needs (ALN) are supported and included, especially in education (Oliver, 1996). Different models of disability have developed, each offering a unique way of understanding the experiences of people with ALN (Morris, 2004). The medical model sees disability as a problem within the individual that needs to be diagnosed, treated, or cured (Oliver, 1996). In schools, this often led to separating students with disabilities and placing them in special education, with little focus on changing the learning environment. The social model shifts the focus away from the individual and places responsibility on society to remove barriers whether that is physical, social, or attitudinal that prevent full participation (Shakespeare, 2014; Barton, 2003). This model supports inclusive education, where learners with ALN are taught alongside their peers and given the help they need to succeed. The biopsychosocial model combines both the medical and social views, recognising that disability results from a mix of biological, emotional, and social factors (Shakespeare, 2014). It encourages a more balanced and personalised approach to support. The rights-based model views access to education and participation as basic human rights. Backed by global frameworks like the United Nations Convention on the Rights of Persons with Disabilities, it pushes for full inclusion and equality, making sure that learners with ALN are treated with dignity and respect and have the same opportunities as everyone else. (UN, 2006)
Changing Perceptions of ALN
Historically, individuals with ALN were often seen through a deficit model, where they were viewed primarily as ‘lacking’ in comparison to their peers. (Norwich, 2008) This led to them not being able to attend mainstream education and relegated them to special schools or segregated classrooms. However, there has been a significant shift in views over the past few decades. Modern views now emphasise inclusion, recognising that students with additional learning needs have unique strengths, perspectives, and abilities that contribute to the diversity of the classroom. (Dyson & Millward, 2000)
The movement from segregation to inclusion has been a key change. The focus is no longer on isolating students with ALN but accepting them into general education settings, providing appropriate accommodations and support to meet their diverse needs. The goal is not to “fix” students but to adapt the learning environment to better support all learners. This shift reflects broader societal changes towards equality, diversity, and human rights. (Singer, 1999)
Contemporary views on ALN emphasise the importance of empowerment and individual agency. Students with ALN are increasingly seen as active participants in their own learning processes, with educators focusing on collaborative approaches that engage families, students, and specialists in designing personalised learning plans.
Policies, legislation, and frameworks play a key role in turning the idea of inclusive education into real action in schools. They help make sure that learners with Additional Learning Needs (ALN) get the support they need and that schools meet their legal responsibilities. One important example is the United Nations Convention on the Rights of Persons with Disabilities (CRPD), which says that people with disabilities have the right to take part fully in society, including in education. It requires governments to create inclusive education systems that remove barriers for learners with ALN (United Nations, 2006). In the UK, the Disability Discrimination Act (1995) made it illegal to discriminate against disabled people and introduced the need for schools to make reasonable adjustments to support all learners. This was followed by the Special Educational Needs and Disability (SEND) Code of Practice, which gives detailed guidance to schools and local authorities. It encourages early identification of needs, working with families, and creating Individual Education Plans to support students (UK Government, 1995). The Equality Act 2010 brought together different anti-discrimination laws and made sure that all schools must make changes so that students with disabilities are not disadvantaged (UK Government, 2010). Together, these laws and frameworks help ensure that education is fair, inclusive, and supportive for every learner.
Conclusion
The connections between additional learning needs, disability models, and changing societal perceptions are vast and intertwined. As our understanding of ALN has evolved, (Norwich, 2008; United Nations, 2006). So too has the shift from viewing students as deficient to recognising their potential and unique contributions to society. Models of disability, from the medical model to the social and rights-based models, have shaped how we approach education and inclusion. Policies and legislation, such as the CRPD, the DDA, and the SEND Code of Practice, have played an essential role in facilitating the integration of ALN into mainstream education, ensuring that all learners, regardless of their needs, have access to the support and opportunities they deserve. By continuing to push for inclusive practices, societies can create environments where all learners are empowered to reach their full potential.
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person-centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)

	 
What is important to the learner 
· I want to feel safe in school. Being with an LSA makes me feel safe.
· My family 
· I want to be included in all areas of school and continue to see my friends at school. I want to feel included in P.E and I want to do the same work in maths, English and science. I want to be able to do everything myself in food and nutrition when cooking. 
 
• What is important for the learner 
·  He should have the chance to choose the options he wants, that he is fully included with a high level of support of all times and access to equipment to encourage independence i.e. speech to text recognition on a laptop.  
· He will need his LSA to scribe for him when he becomes fatigued.
· It is important that he has the most appropriate exam concessions to enable him to meet his full potential. 
· He leaves 5 minutes early from each class to avoid the busy corridors. 
· He leaves 10 minutes early to lunch, so they can get their lunch and avoid the busy corridors. 
  
What is working and should be built on 
· He is doing well across all his classes, particularly in Art, he has produced some lovely line drawings and a beautiful final piece which includes a butterfly painted on a book with acrylic paint.
· He has an excellent attitude to learning and is making good progress in his ability range. All his teachers are positive about his progress, and he is currently achieving a D in English which is excellent for year 9 and he got a C in his oracy task and an A in a recent Science test. 
· He is well supported by the SLC and his LSA and is becoming more confident and independent. There is potential for him to go outside at breaktimes, and this could build his confidence.
· He is excelling in PE. He has done well in representing the school for Boccia competitions and is enjoying swimming on Fridays at the Leisure Centre. 
· He has travelled to Glasgow for a National Competition for Boccia, and he won a bronze medal. His achievements have been recognised in assemblies and the Tudur Times. 
 
What is not working and needs to change. 
· Spelling continues to need improvement, and the learner gets tired very easily due to his physical difficulties. He would benefit from 30 minutes during mentor time for some dyslexia intervention before starting lessons.
· The learner has missed some Science due to the clash with swimming. Look into having swimming on week 2 only so he is not missing science lessons every Friday

	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	Cognition and Learning
 as a slower processing speed and experiences difficulties with memory and recall, planning and recall. A dyslexia screener indicates mild dyslexia, with reading and spelling both below average. He receives support through dyslexia and numeracy interventions. To aid retention, the LSA reviews notes from the previous lesson before each session so they can go over with him.
· Staff will check in with him to make sure that he has understood the task presented.
· Tasks will be broken down into manageable chunks.
· Staff will be aware of his dyslexic profile and use dyslexia friendly strategies to support him.
· Staff will pre teach key vocabulary for specific.
 
Communication and Interaction
 
 
Sensory and/or Physical
 He experiences muscle fatigue and is unable to type or write for extended periods. He uses an electric wheelchair for mobility throughout the day. The LSA will scribe for him when he is tired. 
As part of his physical interventions, swimming has been introduced on Fridays to support mobility and muscle function. Additionally, activities such as Boccia provide him with a sense of achievement, enjoyment, and purpose.
 


















Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)
 
I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs
 
If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 
 
n.b. Each section box contains 858 title words – these do not count towards your word count for this element
	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:
 
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	The intended outcome is for the learner to access the full range of mainstream curriculum subjects alongside peers, with appropriate support strategies in place. This includes differentiated instruction, visual aids, The learner will independently choose and use at least one dyslexia-friendly visual aid (such as a color-coded mind map, image-supported storyboard, or vocabulary chart) in every Literacy lesson for the next 6 weeks to support their understanding and organization of written tasks, with evidence recorded in their exercise book or digital folder.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise; the above could then be split into smaller goals and targets.


Frequency of Support 
Daily support in every Literacy lesson (approx. 4 times per week, for 55 minutes per session). 
Type of support needed: 
Pre-task preparation (5–10 minutes): 
 
 
A teaching assistant (TA) or the class teacher will briefly review the Literacy objective with the learner and help them identify which visual aid might be most appropriate (e.g., a mind map for planning, a vocabulary chart for comprehension). 
 
 
Modelling and scaffolding: 
Week 1 and 2 
The TA will model how to use the visual aid (e.g., how to build a color-coded mind map or complete a storyboard). 
The learner will start to use the visual aid independently, progressing to building their own colour-coded map by the end of week 2.  
Over the first 2 weeks, support will fade gradually to encourage independence. 
 
 
Prompt cards / visual aid toolkit: 
 
 
The learner will have access to a personalized toolkit (folder or digital) containing templates for mind maps, storyboards, etc. 
Visual prompt cards with step-by-step reminders will be available on their desk. 
By weeks 3 and 4, the learner will independently use the resources 
 
 
Feedback and reinforcement: 
 
 
The TA or teacher will check the completed visual aid at the end of the lesson and provide verbal feedback encouraging the learner to identify how the use of a colour-coded mind map supported their learning  
Positive reinforcement throughout.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist
Teacher, etc.):
	2B1.5) Start date: 30/9/2025
	2B1.6) End / Review date: 5/11/25

	 
	 No
	 
	 
	 

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.

There is a difference of opinion regarding the best approach to support the learner’s literacy development. The child expresses a preference for using visual aids, stating that they help make reading and understanding easier and less frustrating. The child’s parent agrees and emphasises the importance of visual support to build confidence and independence. However, some professionals initially recommended a focus solely on phonics-based interventions without visual support, citing evidence-based practices for dyslexia.
After careful consideration of all perspectives, including the child’s experience and parental views, alongside professional recommendations, the decision was made to incorporate visual aids consistently within literacy lessons. This approach acknowledges the child’s unique learning style and aims to increase engagement and independence. Visual aids will complement phonics instruction rather than replace it, ensuring a balanced and personalised learning plan


	 

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:
 
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	 The learner will access a range of differentiated teaching strategies tailored to their needs, including multisensory activities (e.g., auditory, visual, and kinesthetic), simplified reading materials, graphic organizers, and the use of assistive technology (e.g., text-to-speech software). These strategies will be implemented in at least 80% of literacy lessons each week to support the learner in improving reading comprehension, written expression, and overall participation in class activities. The teacher will use regular assessments of the learner’s engagement and progress during lessons, noting improvements in confidence and task completion.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
The learner will receive differentiated literacy support during designated small-group sessions led by the specialist dyslexia teacher. This support will include multisensory teaching approaches such as:
· Use of visual aids (graphic organizers, color-coded texts)


· Auditory support (text-to-speech software, oral instructions)


· Kinaesthetic activities (letter formation using tactile materials)


The classroom teacher will incorporate differentiated learning strategies daily during mainstream literacy lessons, including simplified texts, extended time for tasks, and regular check-ins to scaffold learning.
The teaching assistant (TA) will provide in-class support, assisting the learner with organizing tasks and using assistive technology.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date: 30/09/2025
	2B2.6) End / Review date: 4/11/2025

	 
	 No
	 
	 
	 

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	There were different opinions about the best way to support the learner’s literacy. The learner and their parents wanted to use multisensory methods and assistive technology because they feel these help the learner feel less frustrated and more confident. Some professionals thought it was better to focus mainly on traditional phonics without using technology often, worrying that the learner might rely too much on it.
After talking together with the learner, their parents, the dyslexia teacher, classroom teacher, and teaching assistant, everyone agreed to use a mix of multisensory activities, assistive technology, and support in the classroom. This plan respects what the learner and parent want, as well as the advice from professionals. It helps the learner build skills while also becoming more independent. The plan will be checked regularly to make sure it continues to meet the learner’s needs. 

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:
 
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	By the end of the spring term, he will have participated in at least one structured sports activity per week, either in school or through an extracurricular club, that aligns with his strengths and interests, which includes swimming and boccia. 

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.

Swimming:
Frequency & Duration: Weekly swimming session (45 minutes), during PE curriculum time or as part of a specialist group provision.


Type of Support:


Small group instruction led by a qualified swimming coach with SEN experience


1:1 support provided by a familiar Teaching Assistant (TA) to ensure safety, reassurance, and encouragement throughout the session


Use of visual prompts and verbal instructions to aid understanding of routines and expectations


Structured warm-up and cool-down routines to support transitions


Goals/Targets:


Develop water confidence (e.g. entering and exiting pool independently)


Improve gross motor skills (e.g. floating, kicking, arm movements)


Follow simple instructions and routines in a group setting


Engage positively with peers during paired/group activities


Boccia:
Frequency & Duration: Weekly session (30–45 minutes), either as a lunch club, enrichment activity, or during PE lessons


Type of Support:


Small group delivery by a PE teacher or SEN specialist familiar with inclusive sports


1:1 or shared TA support to assist with positioning, turn-taking, and equipment handling


Visual cues and simplified rules provided to support understanding of game structure


Peer pairing encouraged to develop social interaction and cooperative play


Goals/Targets:


Improve hand-eye coordination and fine motor skills (e.g. ball release control)


Develop understanding of simple game rules and taking turns


Enhance communication and social interaction through shared team activity


Build confidence in competitive or structured environments

	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date: 30/09/2025
	2B3.6) End / Review date: 4/11/2025

	 
	 No
	 
	 
	 

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	The decision to include swimming and boccia as part of his Additional Learning Provision (ALP) was made based on identified strengths, physical development needs, and the positive impact of sport on his confidence, coordination, and social interaction.
Swimming was selected to help improve his motor planning, physical coordination, and water safety awareness, while boccia was chosen for its inclusive nature and its suitability for developing fine motor control, turn-taking, and cooperative play.
During consultation, he expressed enjoyment of both activities, particularly swimming, which he described as "fun and relaxing." His motivation to engage in sport was a key factor in selecting these activities to support wider outcomes including self-esteem, focus, and peer interaction.
The parents were supportive of both activities being included, recognising the importance of physical activity for his well-being and overall development. However, they initially raised concerns about [e.g. group size, unfamiliar environments, staffing consistency, or access to appropriate changing facilities]. These concerns were addressed by ensuring:
A familiar adult (TA) would provide consistent support


Sessions would take place in a structured format


He would be given information beforehand (e.g. visual schedule, social story) in advance of each session


Professionals agreed that participation in adapted, inclusive sports like boccia would be particularly beneficial for him, as it allows for active participation regardless of physical or sensory needs.
No formal disagreements were recorded, but all views including those of the child were considered to ensure the activities chosen are both motivating and accessible, while also contributing to specific skill development. The ALP reflects a strengths-based approach, with activities tailored to support both EHCP (educational health care plan) outcomes and personal enjoyment.
 

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:
 
These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	 

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	 
	Yes / No
	 
	 
	 

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
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