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According to Birthto5matters (2025), some of the main core factors that describe what quality is, which is mainly both process quality and structural quality. In addition to this, it also is referred to the effectiveness, outcomes of care and education, and standards given to young children in an early year setting which is typically from birth to the age of 8. In addition, it encompasses a wide variety of factors that help support a child's development, learning, and wellbeing in the child's most formative and crucial years.
As stated by GOV.uk (2023), a strong foundation and a very high-quality learning setting is crucial for the children's development throughout their formative years and in their education. In addition, research shows that early year's professionals who do focus on perfecting in the main areas and understanding that every interaction with a child is a teaching opportunity, do make children more equipped with the tools they need to grow and thrive. Additionally, UNICEF (2025), states that high quality ECEC has been proven to provide many long-term benefits for all children from all backgrounds. Several controlled trials have shown that children from disadvantaged backgrounds as soon as they attend a high quality ECEC setting, they achieve higher qualifications and better jobs in the future. In addition, they also have a less likelihood of involvement with the law and the police. 
With the inclusion of high-quality education, it also helps with the transition to primary school by teaching children the necessary skills to adapt to more structured schooling. Children who are in high quality early years settings are more likely to do better in more formal learning environments and are more confident students as a whole. As stated by GOV.uk (2025), high quality early years education enables continuity of a child’s learning, this means that the knowledge and skills gained in the setting will support ongoing learning throughout a child’s developmental journey, which reduces obstacles in the child’s educational progress. 
TDtrust.org (2025), states that high quality settings are vital. In settings like these children receive additional support and nurturing alongside the families support from home. Furthermore, when these children receive teachings from high quality pedagogies and highly qualified staff, there is a significant cognitive, personal, social and emotional impact on their development in these areas for the better. In addition to this, higher quality education in the early years settings is vitally important and it has been proven many times that high quality education improves relationships, interactions, high – quality pedagogies, and consistency in the child's education and development. As well as this, high quality early years nurseries and settings also provide empowerment for many families, specifically parents. Parents who want to engage in their child’s development and progress in education are better prepared to support their child’s education from home. Additionally, quality does offer parents trust and peace of mind, knowing that their child is in a caring and high-quality environment. Furthermore, Educationendowermentfoundation (2025), highlights that children who are disadvantaged are on average, 4.6 months behind children of the same age as them in their learning timeline. Additionally, a report suggests that this gap doubles, by the end of primary school education and then further doubles by the end of secondary school. In these instances, high quality development would considerably help their children with these disadvantages with their development.
As stated by Ofsted (2024), the main barriers and workforce obstacles in the way of high-quality settings includes challenging working conditions, low funding, and lack of professional development, poor management, and poor staff wellbeing. These are mostly big systemic challenges that most of the time settings have no control over. However, there are some challenges and barriers that can be improved upon, for instance, management can be changed and improved upon when necessary. Additionally, according to local.gov (2025), the most recent data from local authorities suggest that overall, there has been a gradual decline within the early years' settings regarding closures. Furthermore, many early years settings face staggering financial barriers that do limit their level of quality within their setting, which then affects their ability to employ more staff and stops them from being able to purchase high standard facilities or learning materials, which then has a knock on affect which affects the quality of education given to children in their setting. 
Familyandchildcaretrust.org (2024), highlights that research suggests that the main barriers are particularly prevalent in some groups of children, which includes children from poorer backgrounds, children with additional learning needs, and children from ethnic minority families. In addition, these children are all less likely to go to a high-quality setting, this is particularly true for families living in cities and highly populated areas such as London. Some solutions to these barriers may include increasing the salaries and funding to early years sectors to make the profession more attractive, better wages can reduce staff turnover, increase the satisfaction in the career, and improve retention rates. Additionally, offering better support to children and their families through offering workshops, resources, and better guidance on children’s development and how families can support their child's education from home, this can further strengthen trust and connection between early years settings and parents. Furthermore, these resources and materials could also be provided through different languages that suit and support non-English-speaking families.

As stated by assetspublishing.gov (2025), ITERS is described as the assessment for overall quality of the setting and SSTEW is described as quality of staff to child interactions. The ITERS assessment Stands for the Infant Toddler Environment Rating Scale. It is widely used to measure how high- or low-quality infant and toddler settings are. As well as this, it aids significantly in the evaluation of the education provided by assessing different aspects of the settings, environment and the practises within. Nursery World (2012), Explains that many practitioners find this assessment scale easy to use. It is described as transparent, provides clear steps towards good improvement and the scoring system makes it much easier to track progress. In addition to this, it has shown that the ITERS Assessment Rating Scale enhances the practises and leads to improved care and outcomes developmentally. However, FP 2010 mentions that ITERS has some limitations. Since the assessment is based on observation, the scoring may be subjective. Different assessors may have different outlooks on what is defined as high quality care. Additionally, the ITERS does not cover all the aspects of education in early years such as mental health, additional learning needs or inclusion of different cultural understanding.
vic.gov, (2025). States that STEWW Or sustained shared thinking and emotional well-being scale, Is part of the official curriculum and Quality Rating scales, It is designed to assess quality in five areas of a child's Developmental Categories. STEWW assesses the quality of the early years environment and pedagogies in social and emotional development in the child. The key areas of the Ste WW rating scale is social development thinking, emotional development and well-being. Three from the scale professionals, all caregivers assess the child's interactions, behaviours and responses to a variety of situations to observe their development. On top of this, based on the assessment, professionals can create individual specialised plans that are unique to the child's needs. To conclude, The STEWW rating scale is a very useful tool in the early years setting for assessment of development. It allows practitioners to take a more holistic approach and ensures that children receive the best support to Develop in every area of their lives.
According to ResearchGate 2025. The main barriers to this scale include that some educators may not be correctly trained. In addition, assessments in early years settings are subjective. Different educators might have different views on exact same Behaviour. This could cause confusion in assessments or biassed results.
According to (researchinpractice, 2025), Quality assurance is often portrayed as something to be continuously improved upon, which can be used with a range of different methods to measure practice, listen to other people, identify different areas that need improvement, and react when change is needed. An effective model would be something that must be asked - what is working well, and what is needed to do better for the setting and the children involved. As stated by (researchgate, 2018), Statutory requirements often are made to make sure that the basis of standards are met in education and wellbeing of the children. However, additional quality requirements and quality promotion can support a more unique and individualized learning experiences. Setting that are high quality often adopt better and more enriching learning activities, better adult to child ratios, and a more personalized learning for the child.
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