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	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	X
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	X
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	Varied research on creativity.
Related to Practice.


	Presentation skills- ensuring all information is needed, clear visual and time.
Referencing.



	Student’s Name
	Emily Gully
	Date
	13/03/18

	Student’s Signature
	ejgully
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https://youtu.be/004IkOBqPP0

With an ever changing society and the developments of many new jobs, Donaldson (2015) realises a need for a new, updated curriculum. With a focus on developing creativity across the curriculum, moving away from its association with the just arts and the fringes of education. Robinson (2001) supports the need for the development of creativity and enterprise in children as he states they not only need the depth and understanding of knowledge but these critical dispositions in order to survive and thrive in a rapidly changing world. Welsh Assembly Government (2017) also support the development of creativity expressing views for children to be ‘enterprising, creative contributors ready to play a full part in life and work.’ This is backed up by Donaldson’s (2015) purposes for the curriculum: ‘creative, ambitious learners.’
Creativity is a concept which can be hard to define or interpret. It is often seen as a trait only certain people hold however research (Jones 1972) found greater understanding, forming the idea that everyone has the capacity to be creative. Further research (Land 1993) proved a relationship between age and creativity concluding that ‘non creative behaviour is learned’- suggesting that schools are suppressing children’s creativity throughout education. Robinson (2006) supports this view suggesting that children are being taught out of creativity due to the established subject areas with only right or wrong answers and limited opportunities for exploration of ideas. Therefore it is important that teachers now provide opportunities for children to develop skills such as; informed decision making, problem solving, creative thinking, innovation and to develop the ‘habits of mind’ dispositions (Costa 2008).
[bookmark: _GoBack]Tina Seelig (2012) recognises six interacting factors in her model of the Innovation engine that can fuel creativity; knowledge, imagination, attitude, resources, habitat and culture.
These are all key elements that need to be thought of by teachers when teaching for creativity, however I am going to focus of two factors I believe to be important.
Creativity and enterprise bring many benefits to education however it is the role of the teacher to provide opportunities for them to be stimulated and developed. To teach for creativity teachers should seek to be creative themselves; widening their understanding of creativity and the imaginative approaches and strategies that can be used to develop children’s capacity for original ideas and action. A teacher, who establishes a creative and enterprising environment, will engage and motivate children. According to Grigg (2015) and Cremin (2009) suggest that creative teachers are often enthusiastic, risk takers, curious and have a desire to continue learning themselves and learn from mistakes. Having these characteristics allows them value their own creativity and promote it in others. Many teachers however are afraid of this creative approach to learning as it takes away teacher control, can be messier and can be seen as a daunting new and different approach to teaching and learning.
The first task in teaching for creativity is to develop self-belief and willingness to try in the children for their creative potential. Endless opportunities and experiences should then be provided in order to foster children’s curiosity, creativity and innovative ideas. Teachers should support and value the child as they develop their autonomy; providing a safe environment and a sense of belonging.
The environment that surrounds a child supports the process of learning and can nurture natural curiosity and creativity of children. For teachers who want to encourage innovation and creativity they must work on creating the environment children need to create. This is becoming increasingly evident with many changes being made in the primary school classroom and National curriculum. ‘Can a classroom still be called a classroom?’ or can any environment be adapted to support the learning process.
Beard and Wilson (2006 cited in Breunig) believe that for full engagement of a child learning needs to involve the ‘whole person’ by involving all the senses. Providing an environment where children have access to multi-sensory experiences is a great way to engage children. It also allows teachers to provide for different learning needs and methods (Ryder 2016), children who may learn best visually, kinaesthetically or through audio. The brain is said to be split in to the right hemisphere- the analytical side and the left hemisphere- the side for creativity. Dyslexic children lack the ability of the right hemisphere and therefore compensate with the left, supporting the idea of creativity teaching in the primary school as it means inclusion for all. 
Creating an effective learning space is not easy as it requires effort, hard work and takes time, however if a good learning environment is achieved it will enhance the child’s learning greatly and foster creativity. Reviewing and tailoring the environment often is important as it needs to support and be relevant to activities. It will also give the children a variety of different environments to explore which will stimulate different creative ideas providing them with different strategies and tools, but also provide experiences they may not get a chance to have at home.
FP Children should be given time for play and independent time in order to explore, be curious, be inspired and develop their creativity. From PTE this is normally done as enhanced provisions in the FP. Although children do not get complete freedom they have choice of enhanced areas provided by the teacher. On placement I created a ‘Goldilocks and the three bears’ role play area within the classroom in aim for children to understand the story, develop their knowledge, but also to develop their ideas, opinions and creativity. Within the area was the house, with all the elements to the story. Having this concrete experience allowed the children to become more engaged and creative with their ideas in literacy lessons. Vygotsky (2010, cited Marsh) identifies a close relationship between play and creativity. Robinson (2006) suggests children are not afraid to make mistakes or of being wrong, allowing easy access for creativity however schools are inhibiting this and therefore teaching children out of creativity. 
In a KS2 classroom children tend to stay seated at tables for most of the school day. However it is now being debated that KS2 should approach learning through a play ethos- currently only used in the Foundation Phase. Play Wales (2003) suggests that without play the social and mental skills of the child may be affected supporting a change to the KS2 curriculum. 
With this I aimed to make learning within KS2 more interactive and child led in order to develop creativity skills of year 5 through the topic of space. Within my planning I decided to approach this as a class project, preparing a trip to space. They identified the aspects they needed to research to plan their trip and discussed their future process and I planned lessons appropriately. All lessons led up to a final planning day in the ‘Year 5 Space station’- an environment involving the senses and displayed the children’s work. This environment was simple but effective in engaging the children and stimulating their creativity with little cost. The environment enhanced the children’s skills of questioning, enquiry, problem solving and creativity with the outcome of high quality work.
As with any new concept there will be considerations and cautions which need to be taken into account in order to address, however this does not mean that the concept should not continue. Although everyone has creative capacity, it can be said that for most people it doesn’t come naturally, therefore it is important that schools are developing creativity; an essential skill in today’s world. With a wider variety of jobs than there ever has been before the education system should cater for them all, and not take away children’s natural creativity. Best and Thomas (2007) describes the creative teaching framework as a flower, as it helps us to understand there is no set way of teaching but requires us to continually adapt what we do. Over time teaching can become boring and needs to be renewed. It is important to think of the range of teaching strategies available and choose the most appropriate ones for your specific children in order for them to reach their creative potential as creative learners will develop skills, socially, intellectually and academically which will last a life time (Desailly 2015).
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