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Introduction: Transitions



Purpose of this handbook
This handbook is aimed at early years practitioners working within a childcare setting with children aged 2-3. The purpose of this handbook is for practitioners to use to increase their knowledge and give guidance on the importance of effective communication during children’s transitions. Early years practitioners can use this guidance to better their understanding on how to manage a child’s transition from an early years nursery to starting primary school. This handbook will look at transitions, needs of the child, role of the adult, partnerships, interventions, and proposed outcomes for the children. 

What is Transition
Allingham (2011a) defines transition as forms of change that can disrupt a child’s routine which they are familiar with. This change can be as simple as new staff members to become familiar with, or the child being collected or brought to the setting by someone new. Similarly, Burnham (2016a) defines the term ‘transition’ as times of transformation and change, and it may take some time for children to adjust to times of change whether they are gradual or sudden. 
As stated by Trodd (2012) most studies on children’s experiences of transitions focus more on structural changes. These results are then used to develop guidance for parents and practitioners in result that they can better support children in a more effective way. The aim is to make transition process as easy and ongoing as possible. 

Brooker (2008) believes the transition process can become a positive educational experience for any child by practitioners. According to Fabian and Dunlop (2006) it is important for practitioners to understand that children’s daily transitions can be varied and practitioners should be aware of the effects on children and parents in the early years. Following this, effective management is another way of supporting these transitions as practitioners can use a range of communication techniques to make the transition more worthwhile for everyone. As stated by Robinson (2008) reflecting on transitions can help practitioners make connections between a child’s mental health and behaviour since a child’s response to change can depend on how processed their entire life experience. 

Bronfenbrenner
Bronfenbrenner’s model offers an effective framework of development which is a detailed model which allows attention to all complex systems of experience within early education while also emphasizing on realism, dynamism, and complexity of daily living (Hayes, O’Toole, and Halpenny, 2017). 
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Bronfenbrenner acknowledged that there are several components to a developing child’s life that will have an impact and effect on a child’s life. Bronfenbrenner’s research was considered to have larger influencing components and the context of development in addition to individual development. Bronfenbrenner created the ‘Ecological Systems Theory’ and based this on the dynamic interactions that the environment has on an individual who is still developing (Guy-Evans, 2020). 

Needs of the Child



Taking an inclusive approach can help you recognise and meet the needs of all individual children within the provision, taking note of their individual learning starting points. Children should have the option to decide if they want indoor and outdoor play and be able to make their own decisions on where they want to learn. They should have the opportunity to fully engage in their education and learning without being disturbed. A practitioner must support each child’s basic needs and be aware of their role in identifying and supporting each individual child’s learning needs and interests within the learning environment. Practitioners must ensure that the learning environment is supportive and that all individuals of the group’s needs are satisfied through provision (Drake, 2014). 

Harvard University (2017) points out that brain architecture is influenced by an interaction known as ‘serve and return’. Neural connections can be developed and built in a child’s brain which promotes the development of communication and social skills. This can occur when an adult responds to an infant or young child’s babbles, gestures, or cries in an appropriate way. 

The Welsh Government (2021a) believe that every individual child has the right to high quality education that maintains high standards, and this must be suitable for each child’s individual needs, and can enable them to achieve their full potential and accomplish the best results possible. By working with children, you learn that all children learn differently and at different speeds, some children can find it difficult to do some things other children could find easy to do. These are just parts of the normal development of a child, but by modifying teaching strategies and with a little support, encouragement, and additional support, significant improvements can be made. 




Maslow’s Hierarchy of Needs
According to SimplyPsychology (2018) Maslow’s Hierarchy of Needs is a theory of psychology that includes a five-tier model describing human needs. This theory is often displayed as tiers within a pyramid. The needs at the bottom of the hierarchy must be achieved first before a child can move up the pyramid. 
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These five needs include:
· Physiological needs,
· Safety needs,
· Belongingness and love needs,
· Esteem needs,
· Self-actualization



                                                                                Source: (SimplyPsychology, 2018)
SimplyPsychology (2018) state that everyone has the capability and the motivation to climb the hierarchy to the level of self-actualisation. Unfortunately, due to the basic needs not being met progress is frequently delayed. An individual’s position in the hierarchy may change as a result of life events including loss of a job or divorce. As a result of this, not all individuals will move through the hierarchy in a straight line but may change back and forth between the various needs of the hierarchy. 
According to Medcalf, Hoffman ad Boatwright (2012) Maslow thought that the reason people were unable to move up towards self-actualisation was because of obstacles created by society were in their way. 



Role of the Adult



As stated by the Welsh Government (2021b) the role of the practitioner in supporting children is particularly important as this will potentially be a child’s first experience in education outside of home and family. As a practitioner, they should ensure every child has a safe and positive experience and feels included. Practitioners working within early years settings will have different job roles and responsibilities. 
The best individuals for young children are those who genuinely care about every child’s welfare. When early years practitioners and parents have a great understanding of knowledge in child development, it brings that commitment to life and result in realistic expectations. Early years practitioners must become familiar with the variety of theories put forth to explain child development (Lindon, 2012).

According to Burnham (2016b) the EYFS focuses on the child as a whole and includes four guiding principles that practitioners should be mindful of when working with children. These four principles include:
1. Every child is unique, who is always learning and who is capable of being strong, confident, and self-assured. 
2. Through positive interactions with practitioners, children can grow stronger and more self-reliant. 
3. Children learn and grow effectively in supportive environments. 
4. Children grow and learn in various ways and at different speeds. 

Key workers and staff responsibilities
Robinson (2008) explains that not only do key workers explain the importance of their role for children and babies, but also freely discuss the difficulties of implementation and staff responses to a more personalised approach to care. According to the key worker system, each child has an individual person who shows a great interest in them. This does not include one-to-one communication between children and a practitioner as this would be unrealistic but does imply a practitioner showing interest in a small group of children. 

Practitioners are becoming more involved in child development and must further develop their skills in the following areas:
· Having relationships with children and their parents,
· Knowing how children learn and develop in unique and diverse ways,
· Practice addressing the needs, learning preferences, and interests of all children, 
· Working with parents, caregivers, and the community,
· Collaborate with other professionals in the early years field and outside of it. 

Parents 
It is evident that parents understand their children better than anyone and have access to information that no teacher or other practitioners have access to. It is important for practitioners to acknowledge, value and actively seek out what each child is interested in, capable of, or suffers with. This should be communicated in an equal exchange in which parents to practitioners can discuss parts of their children’s behaviour that may be challenging to understand and address (Smidt, 2015).









Partnerships



Working in partnerships offers a chance for need to be fulfilled both collectively and individually, which means the needs of families can be handled in a coordinated way. Children, families, and communities can receive access to a variety of support and developmental services which is a key component of partnership working. Partnership working can also refer to professional organisations seeking to enhance how they organise, plan, carry out, and evaluate their work collaboratively as members of a team, contributing their talents and personal perspectives but working together (Gasper, 2009).

According to Wilson (2015) it has not always been acknowledged how important it is to build strong bonds with parents and maintain active participation in their child’s learning and development. As stated by Robins and Callan (2011) there has been an increase of services to assist children and families during the last 10 years. This expansion has its own goals that include:
· Raising educational standards, 
· Removing children from poverty,
· Building the foundation for children to have a healthy development. 

Operating a partnership method has advantages for all professional workers. Opportunities exist to share professional knowledge and develop a comprehensive strategy for meeting children’s needs. Early years practitioners and parents should look at ways to increase parents’ willingness to participate in interactions. 
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                                                                                                    Source: (Ward, 2013)

The bond between a parent and a child, which can result in the child feeling attached to the parent, is a crucial part to a child’s continued development since it forms the foundation of their emotional and social well-being and can affect their academic performance in the future (Ward, 2013). 

Effective communication with parents
It is important to provide parents and caregivers with a variety of opportunities to participate in their child’s education. As practitioners you should consider how you will get past any obstacles parents could have in the way of your partnership. If you are communicating and discussing information, take advantage of the opportunity to engage with parents and caregivers in a two-way conversation about their child’s academic progress. Practitioners should share how they have noticed the child in the setting developing new skills when communicating. As partnerships with parents and caregivers, practitioners have the responsibility to compare their notes about the child to the parents or caregivers who are actively involved at home. By providing this knowledge to parents or caregivers, practitioners can empower them to provide a similar atmosphere at home for their children, promoting their education and development (Welsh Government, 2021). 


Interventions



By implementing interventions into an early years setting, you can support children through their development of transitions. One of the main transitions a child can go through is transitioning from home to nursery. 

Allingham (2011b) explains how in a nursery practitioners must be committed to creating solid bonds between children and parents and caregivers as a foundation for their future independence and strength. The staff places a high value on children seeing their parents and their key worker interact and communicate effectively with one another. When the child starts nursery, the key worker is presented to the child and the parents at registration. This takes place just before the child’s session begins so that the child and parents will not forget it. 

Dunlop and Fabian (2007) mention working cooperatively with parents can help ease children in to the nursery system and environment by allowing for the planning of curriculum continuity and the start of learning about the child’s learning prior to nursery. How successfully children and families adjust is influenced by the feeling of belonging to the school community. This results in part from interactions between children, families, and practitioners, but can also be aided by giving children a chance to connect socially by putting them into learning groups. Adults or practitioners who model friendship for children can also give them the opportunity to build friendships between children, introduce them to one another, and use their names in activities so the children can learn the names of other children in the group. 

Importance of play
Moyles (2010) believes play continues to be an important part of early education as a positive learning and teaching method. 
Play is an important part of children’s development and allows children to bond (Jona et, al. 2010). It presents an opportunity to interact with children in your setting. As a practitioner, you are the child’s first teacher, and play is a major part of that education. Children learn social and motor skills and develop their cognitive thinking from play. Playing with other children will allow children to learn as well. It is essential for children to understand how important play is in all aspects of life. A healthy development for your child requires play. 
Along with language, culture, and technology, play is one of the greatest achievements of the humankind. Furthermore, none of these accomplishments would be achievable without play. As the evidence of play’s connection to academic accomplishment and emotional well being emerges, researchers and professionals within the policy arena are beginning to recognise the value of play for both children and adults (Whitebread, University of Cambridge, 2012). 
According to Harvard University (2022) the research into child development aim to three core concepts that can direct society’s efforts to support healthy children and families. These include:
· Promoting cooperative relationships,
· Enhancing core life skills,
· Lowering the causes of stress. 
The term play in early years is a powerful tool for promoting all three of these core concepts. 











Proposed Outcomes



If a child is less dependent on their key worker and plays independently in the nursery, this will indicate that the child has settled and has had a successful transition from home to nursery.
Consequently, it is important that the beginning of nursery can be a positive life transition for children based on best practice. Practitioners must understand the complexity and diversity of the beginning of nursery, as well as the various ways the transition can be assisted, it is essential for completing it properly. It is important to create structures for children and provide them with adaptability skills as part of the process (Fabian, 2002). 

The Welsh Government (2015) have designed a framework and the aims are means to provide clarification and put value on what they hope to achieve in future for children. These outcome for the early years Wales includes: 
· All children are safe and feel secure,
· All children are supported, loved, and valued,
· All children are resilient, strong, and capable, 
· All children have good health, 
· All children can develop and have an education, 
· All children do not live in poverty and are not negatively impacted by poverty. 
The United Nations Convention on the Rights of the Child must be respected in the provision of all services to children and families in Wales. Children should be aware of the many rights they can rely on, as well as the right to participate in making their own decisions that can affect their life and their views. 

The Welsh Government (2022) state that the new curriculum has been adapted for nursery settings, and the curriculum allows nurseries to meet the following standards for give the best care for the children,
· It allows learners to grow in the manner outlined in each of the curriculums four goals,
· It is inclusive and fair,
· It is appropriate for learners with a range of ages, skills, and abilities,
· It offers suitable development for all learners. 
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evaluate their work collaboratively as members of a team, contributing their
talents and personal perspectives but working together (Gasper, 2009).

According to Wilson (2015) it has not always been acknowledged how
important it is to build strong bonds with parents and maintain active
participation in their child's learning and development. As stated by Robins and
Callan (2011) there has been an increase of services to assist children and
families during the last 10 years. This expansion has its own goals that include:

o Raising educational standards,
o Removing children from poverty,
o Building the foundation for children to have a healthy development.

‘Operating a partnership method has advantages for all professional workers.
‘Opportunities exist to share professional knowledge and develop 2
comprehensive strategy for mesting children's needs.

Early years practitioners and at how parents willingness to engage in this
relationship can be increased. The parent and child relationship and the
resulting attachment of the child to the parent are critcal for the later
development of the child as this attachment provides the basis for the child's
‘emotional and social well-being and influences academic competence.
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