Critically discuss barriers to engagement in education for children in one country. Take a global perspective and refer to local and global policies, Compare your findings to the situation for children in the UK.
[bookmark: _GoBack]
The purpose of this essay is to examine and analyse aspects of the global challenges that children face in accessing education. With a focus on the developing world, in particular children in Uganda, this essay will critically examine how international agreements underpin the rights of every human being. Common throughout the agreements is the right that all humans have to an education.  Despite numerous strategies and policies providing universal primary education, there are challenges to accessing education.  In 2016, around one-fifth of the global population of children and young people were out of school (UIS, 2018).  In response, the United Nations implemented global partnerships to improve human lives and protect the environment in a series of Millennium Development Goals (MDGs). 
This essay will reflect on global issues such as child soldiers, child labour, and gender discrimination leading to early marriage and teenage pregnancy. It will highlight how children's rights are not being met and critically examine the impact of the MDGs in addressing the underlying reasons.   Throughout the essay will refer to the current agenda for sustainable development 2030.    Finally, the essay will engage in the debate surrounding the controversy of the 'white saviour' perception of aid from Non-Government Organisations (NGOs).
Defining globalisation can be problematic. It means different things for different people. For something to be global, it needs to apply to the whole world and be inclusive of everyone.  Social theorists view globalisation as the interconnectedness and inter-dependency of the world's nations into a global, economic, political and social system (Thompson, 2017). For Ballantine and Spade (2015), globalisation considers significant world problems and trends by defusing ideas, practices and technologies. However, it also creates a widening gap between wealth and poverty eroding democracy. It is Western imperialism of ideas and beliefs (Smith and Doyle, 2002).  For Ballantine and Spade (2015) highlights inequalities in traditional and local communities. 
Following the second world war, the United Nations (UN) formed with one core mission, to maintain international peace and security (UN a, n.d.). To achieve this, the UN drafted numerous documents, Universal Declaration of Human Rights (UDHR); United Nations Convention on the Rights of the Child (UNCRC); each outlining the right every human has to education. 
The UDHR provides a common standard of universally protected human rights for every human throughout the world.  Article 26 stipulates that everyone has the right to education.  Primary education should be free and compulsory, professional and higher education should be available based on merit.  It should also "promote understanding, tolerance and friendship among all nations or religious groups" (UN b n.d, article 26).
The UNCRC is considered the most ratified human rights treaty in the world. Except for the USA, all members of the United Nations have signed the Charter. The Charter provides children with civil, political, economic, social and cultural rights regardless of where they live in the world in a series of 54 articles. UNICEF (n.d.). Article 28 states that every child has the right to an education and that Governments have the responsibility to make primary education compulsory and available free to all and offer different forms of secondary education. Article 29 refers to a child's talents as well as their mental and physical abilities while respecting their human rights and fundamental freedoms (UNCRC, n.d.). 
The focus of this essay is the challenges that children in Uganda face in accessing education. Uganda is a developing country located in central-east Africa.  It has a vision of becoming a middle-income country by 2040 (UNICEF, 2020).  Compared to other African nations, the population of Uganda is relatively high at around 45,118, 297 (Worldometer,2020), over a total land area of 24,037 square kilometres (Exclusive African Safaris, 2020). To offer some context, the population of Wales is considerably smaller, at just over three million over an area of 20,735 square kilometres (ONS, 2019). 
In 1999, the Organisation of African Unity (OAU) became the African Union (AU). The AU sought to "accelerate the process of unity among countries of the continent, enabling it to better participate in the global economy and to address better social, economic and political problems" (NTI, 2019 para 3). While the AU incorporated critical elements of the UN international agreements, it criticised the UNCRC for not having African specific issues.  In response, the AU drafted a regional Charter that addressed the issues of the side-lining of Africans from the UNCRC by highlighting issues of particular importance in the African context.   All member states of the AU signed the African Charter on the Rights and Welfare of the Child (ACRWC) (ACEWRC, 2020).
In 2000, Millennium Development Goals (MDGs) outlined a series of eight targets to tackle extreme poverty, gender equality, education, and environmental sustainability by 2015 (Cambridge Assessment, 2020). However, according to Five Talents (2019), only 4 per cent of the UK had heard of MDGs. Despite this, they were successful in reducing poverty, improving health and education and reducing hunger. To continue to build on the successes, and to provide a unified proposal for peace and prosperity for people and the planet, the agenda for Sustainable Development 2030 agreed to 17 Sustainable Development Goals (UN, 2020). While SDGs are an international agreement tackling issues globally, each country needs to take action to improve their economic, social, environmental and cultural well-being. Demonstrating their commitment to tackling the issues, Future Generations Act (Wales) 2015, has seven well-being goals to prevent persistent problems such as poverty, health inequalities and climate change in Wales and globally (Future Generations Commissioner for Wales, 2020).  
To achieve its vision of becoming a middle-income country, Uganda needs to address the issue of out of school children. Education is a right that children have, and is a crucial factor in reducing poverty and child labour, and promoting peace and tolerance (UN b. n.d). Building on the legislations, Goal 2 of the UN's MDGs was to achieve Universal Primary Education (UPE), with Sub-Saharan Africa achieving a 20 per cent enrolment increase from 2000 to 2015. However, there are still 33 million children in Sub-Saharan Africa that are out of school (UN, 2015). To continue building on the work of the MDGs, Sustainable Development Goal 4 aims to provide an inclusive quality education that promotes lifelong learning (UN, n.d.).  
Poverty is a significant factor in Ugandan children accessing education. According to Uganda's national monetary poverty line, twenty-three per cent of Ugandan children are living in households below the poverty line. For children who live in households with three or more children, the figure is as high as sixty to seventy-five per cent (Government of Uganda, 2019). In comparison, in Wales, 29 per cent of children live in poverty (Children wales, 2016). Strategies implemented as part of the MDGs have been successful in reducing poverty.  In 1990, 1.9 billion people lived in extreme poverty, falling to 836 million people in 2015, a shortfall that still needs addressing. Building on the success of the MDGs, SDGs 1 and 2 aim to end poverty in all its forms everywhere, and end hunger, achieve food security and improved nutrition (UN, n.d.).
With similarities to the education system in Wales, Ugandan children attend primary school for seven years, followed by secondary school education for the next six years (SALVE, 2020). The difference is evident in the access to secondary education, while it is free for all children in Wales, this has not always been the case in Uganda.  In 2007 Uganda was the first country to implement Universal Secondary Education; however, this is dependent on pupils achieving specific grades, despite this, the scheme has been successful with 69% of secondary age children enrolled at school compared to the previous 50% (Kavuma, 2011). Children from more impoverished families who fail to achieve the necessary graded, therefore have limited access to secondary education. Limited availability of places at the free government schools underfunding has left some of Uganda's most deprived children having no access to education (SALVE, 2020).  To address this issue and to comply with SDG goal 4, Children's Sure House, 'Building Tomorrow', 'Mango Tree' and 'Stand Tall Training Centre' are examples of NGOs that provide education to children in rural Uganda through working with the ministry of education and volunteers to build schools that target vulnerable children and providing adult literacy courses in various districts (CEI, 2015). 
One reason for Uganda's considerable population is its open-door policy concerning refugees. With over a million refugees, Uganda is the largest refugee-hosting country in Africa (Momodu, 2018). According to the UN (2015), conflict-affected countries have the highest poverty rates.  Although Uganda currently has a relatively stable political environment and developing economy, this was not always the case. Historically, Uganda has a vast political history marked by longstanding effects of instability and has endured several coups following its independence from Great Britain in 1962. The instability has been attributed mainly to the emergence of the Lord's Resistance Army (LRA) rebel group, known as one of the world's most callous organisations (Kassie, 2019).
Many of the people seeking refugee status in Uganda are fleeing war and food shortages in neighbouring South Sudan. (War Child, 2020). Poverty limits children's access to secondary education, as such many are out of school.  Conflict and poverty are contributing factors in recruiting children as soldiers.   Research shows Africa has the largest concentration of conflicts and child soldiers (Dudenhoefer, 2016), despite ACRWC Article 22 prohibiting children under the age of 18 from being recruited and taking part in armed conflict (ACRWC, 1990).   Most of the LRA are children forced to commit acts of violence and brutality on each other and their siblings (Preston, 2018). Children are expendable, replaceable and cheap to maintain; they lack fear and accept dangerous tasks without questioning them. They are easily influenced and controlled as they are dependent on protection and guidance (Kassie, 2019). To address the growing concerns over conflict and child soldiers and comply with SDG goal 16 War Child, a UK based NGO pledges to provide support for children in refugee settlements in northern Uganda by enrolling them into primary school, and providing learning and playing spaces (War Child, 2020).
Surprisingly, developing countries are not alone in recruiting child soldiers. According to Davis (2019), the UK is the only country among European countries that allows 16-year-olds into the army (BMJ, 2019). With differences to legislation set out in the ACRWC, the UNCRC prohibits children under the age of 15 years from participating directly in hostilities and prohibits Armed Forces from recruiting any person who has not reached the age of 15 (UNICEF n.d.).  Research suggests that the Armed Forces target vulnerable young people from low socioeconomic backgrounds or those with poor GCSE results (Davis, 2019). In defending their policy, the Armed Forces claim recruits benefit from the training and discipline as well as the opportunities for recruits to rise through the military ranks (BMJ, 2019).
Child labour is a concern.  Poverty often forces children out of secondary education resulting in them participating in child labour to support their family or earn money to pay school fees (Battain, 2019). Article 32 of the UNCRC and Article 15 of the ACRWC protects children from economic exploitation and performing hazardous work; however, many children work in dangerous industries such as mining and agriculture. In its worst form, children sexually exploited and trafficked (Nderi, 2017) despite legislations in the UNCRC and ACRWC prohibiting all forms of sexual exploitation and abuse. According to Battain (2019), 152 million children participate in child labour around the world, with around 2 million in Uganda.  To address issues surrounding child labour current laws introduced in 2016 criminalise child labour; however, as a result of its poor implementation, the law has failed to stop child exploitation (DW, 2020). 
According to the Bureau of International Labour Affairs (n.d), there are gaps in the legal framework and contradicting laws regulating the minimum age for employment.  For Nderi (2017), the conflicting legislations deny children their fundamental human right to an education.  While legislation states that there should be a minimum age, they fail to provide a minimum age for employment.  Humanium, an NGO, suggests Uganda needs to employ direct action to remove, recover and reintegrate working children into education programmes that keep them away from underage employment. The Bureau of International Labour Affairs (n.d) found success evident in the 283 children removed from the streets of Kampala. 

Despite the ACRWC stating that education should take special measures in respect of girls to ensure equal access to education (ACRWC, 1990), girls continue to face barriers to gaining an education.  Goal 3 of the MDG set out in 2000 was to promote gender equality and empower women and girls. Although the enrolment rates for girls rose, it was not in line with the increase in boy's enrolment, with the gender gap widening between 2000 and 2015 (UN, 2015). To continue to address the issue, SDG goal 5 aims to achieve gender equality and empower all women and girls (UN, 2020). 
Poverty forces more impoverished families to marry off their girls as a source of income or because they cannot afford their school fees or provide them with basic needs (Girls Globe, 2015). Girls are not valued and seen as a burden on their family and inferior to boys and men (Girls Not Brides, 2002). Parents of girls fail to see the benefit of education (Girls not brides, 2002), with three in ten girls in Uganda being married and having their first child before the age of 18 (World Bank Group, 2017). Child marriage robs girls of their right to an education and prevents Uganda from reaching SDGs addressing Poverty, Quality Education and Gender Equality (Joy for Children, 2018). 
Cultural norms and traditions also play a role in child marriages. For Kakonjo and Bamba tribes, child marriage is a traditional practice often viewed as the next step for girls when they start to menstruate (Joy for Children, 2018). However, this practice conflicts with ACRWC Article 1.3, which discourages customs and traditions inconsistent with the obligations within the Charter (ACRWC, 1990).  
 "The British Tribe Next Door", a channel 4 programme demonstrated how the notion of universal education does not respect traditional cultures.   For the programme, a British family went to remote Namibian village where they lived in a replica of their own home to live with Himba cattle headers in a traditional village.  One of the tribeswomen explained why not all the children in the tribe attend school; the reason was simply that the children did not return to the tribe on completing their schooling. If all the children went to school, the tribe would eventually die out (Channel 4, 2020).    
The sustainable development agenda 2030 addresses the issues discussed in this essay with a series of sustainable development goals. What did become apparent is the role Non-Government Organisations play in pushing for sustainable development (iisd, 2013). However, there is controversy surrounding charitable organisations. In 2017, Australia pledged to divert Australian volunteers from foreign orphanages over concerns that children are trafficked or forced into slavery to fill orphanages so organisations can profit from well-intentioned volunteers and donations (Hannah, 2017). To pledge support for these organisations would contradict legislation that prohibits such acts.  
Non-Government Organisation Comic relief embraces the SDGs within its ethos. Since 1985 it has promoted projects to tackle poverty and inequality (Comic Relief, n.d).  However, recently it came under scrutiny.  MP David Lammy criticised Comic Relief's use of celebrities, suggesting they create white saviours that perpetuate stereotypes and portray a distorted image of Africa (Badshah, 2019). In response, comic relief vice-chair Richard Curtis justified the charities work as aiming to raise the maximum amount of money for projects, although did acknowledge the need to focus more on giving voices to people in Africa, and less on sending celebrities abroad. While a substantial amount of money was raised, according to Singer (2019), the new format resulted in a reduction of £8 million from the previous fundraising campaign. 
Kuja (2019) takes issue with the notion of white saviours, suggesting people give their time and money to charitable causes in a paternalistic way, it creates a shame-based culture portraying powerless victims who cannot help themselves. For Matthews (2017), NGOs place too much emphasis on technical solutions rather than the underlying causes.  Monetary aid does not promote peace and security, suggesting aid money creates an environment whereby governments can relieve themselves of their responsibility to fund education. Food aid does not create sustainable changes in reducing hunger as it reduces agricultural sectors (Sergeant, 2018) 
To conclude, according to the United Nations, both the UDHR and UNCRC agree that education should be compulsory and free for all children. However, what the UNCRC lacks is a consideration for African customs and traditions leading to the African Union establishing their Charter to protect the rights of children. This failure to appreciate that there is diversity in the world and take account of it in the legislation results in globalisation being homogenous. International policies and legislations are creating a world where things are becoming increasingly the same; for example, the erosion of local cultures in favour of the emergence of one global mono-culture (Thompson, 2017). Brands such as McDonald's typically demonstrate how homogenous globalisation can influence culture, except for cultural restrictions towards beef and pork in some countries, the menu is the same in every McDonalds (Ejderyan and Backhaus, 2007). 
The essay also highlighted how poverty appears to underpin the factors that create barriers to achieving education for all.  It found that poverty restricted Ugandan children's ability to access secondary education.  Not being in school was then a determining factor in children becoming child soldiers, exploited in child labour, gender inequalities and early marriage. For education to be accessible for all children globally, the current Sustainable Development Goals need to tackle and address the issues surrounding poverty and in turn, creating barriers to accessing education. 
The essay engaged in a debate surrounding charitable organisations.  In recent years there has been controversy surrounding aid offered to developing countries.  There were suggestions that charities are creating 'white saviours' who have good intentions but have not researched how to best support people in developing countries. It suggested that donations of food, clothing or toys are not always appropriate, and at times unusable by the recipient. As a way forward, countries throughout the world should try to address issues through education. To achieve this, school curriculums need to address global issues to raise awareness and to create a sustainable world.
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