

Leah Jones

ECIE4003


Additional Needs in Context


Portfolio


Student Number: 2307229







Element 1.
[image: ]





References


Reference List.

Adobe stock, (2024). [online] Available at: https://stock.adobe.com/uk/search?filters%5Bcontent_type%3Aphoto%5D=1&filters%5Bcontent_type%3Aillustration%5D=1&filters%5Bcontent_type%3Azip_vector%5D=1&filters%5Bcontent_type%3Avideo%5D=1&filters%5Bcontent_type%3Atemplate%5D=1&filters%5Bcontent_type%3A3d%5D=1&filters%5Bcontent_type%3Aimage%5D=1&k=teaching+autism&order=relevance&limit=100&search_page=3&search_type=pagination&acp=&aco=teaching+autism&get_facets=0&asset_id=314280789. (Accessed 19th October 2024).
AutismWales.org (2020). What is Autism? [online] Available at: https://autismwales.org/wp-content/uploads/2020/09/1-What-is-Autism_Eng.pdf. (Accessed 20th October 2024).
Bandura, A (1977) Social Learning Theory. New York: General Learning Press.
Bates, B. (2019). Learning Theories Simplified. London: Sage Publishing
Bogdashina, O. (2016) Sensory perceptual issues in autism and asperger syndrome : different sensory experiences - different perceptual worlds. Second edition. London: Jessica Kingsley Publishers.
Griffin, K. (2021) 100 Ideas for Primary Teachers : Sensory Processing Differences. First edition. London, England: Bloomsbury Publishing Plc.
Laurie, C. (2022). Sensory and motor strategies : practical ways to help autistic children and young people learn and achieve. Third edition. London: Jessica Kingsley Publishers.
National Autistic Society (2024). What Is Autism? [online] Available at: https://www.autism.org.uk/advice-and-guidance/what-is-autism. (Accessed: 30th September 2024).
Pwll Primary School (2020). Policies | Pwll CP School. [online] Available at: https://primarysite-prod-sorted.s3.amazonaws.com/pwll-cp-school/UploadedDocument/3e0bcb41-f9e7-4d32-8a25-599f155d8ed3/positive-behaviour-policy-sept-2022.pdf. (Accessed 19th October. 2024).
Simplypsychology.org, (2024). [online] Available at: https://www.simplypsychology.org/theories#growMeSearch=Bandura . (Accessed 19th October. 2024).
Element 2.
Explore the wide and complex spectrum of additional needs.


This essay will explore the wide and complex spectrum of additional needs and discuss the medical and social models of disability. It will explain why the social model is used in schools and the benefits it has on the learner, linking to examples of good practice, theories and policies throughout. Furthermore, the essay will review the replacement of the term SEN (Special Educational Needs) with ALN (Additional Learning Needs). A young person has ALN if an additional learning provision is required due to a learning disability or difficulty, this could be due to autism, ADHD, diabetes, partially sighted, dyslexia and many others (Welsh Government, 2018).
The medical model of disability looks at a person’s impairments and not their needs, this can be detrimental to their independence and choices (Scope, 2022). Whereas the social model, which was developed by disabled people looks at their way of viewing the world and the barriers they face in society due to a lack of consideration for their needs. The barriers that effect disabled people are both physical and mental, with society’s attitude towards disabilities playing a role (Scope, 2022). Maslow (2013) suggests that if we were to view a person based on their impairments or sickness (medical model), we would prohibit them from achieving the attributes listed in the higher levels of the hierarchy. Alternatively, if society followed the social model it would allow for inclusivity and the person would be able to fulfil their needs by allowing the person to gain independence and control. In addition, society can support disabled people by following good practices such as learning how to talk about disabilities and the type and style of language to use. The social model considers society using language such as ‘disabled people’ good practice and the use of ‘people with disabilities’ is discouraged. This is because the social model recognises the term ‘disabled’ but to use ‘people with disabilities’ would be to suggest that people are disabled by their impairments (medical model) (Welsh Government, 2021a). There is an opportunity to influence the way in which disabled pupils are perceived in a learning environment, this is to consider the style of language and terminology used to describe pupils, such as SEN and ALN (Beaton, Codina and Wharton, 2021).
It is evident that the social model is being utilised throughout schools, it can be seen through improved access via ramps for those with a physical disability. In addition, it can be
facilitated through teaching where lessons and expectations are modified suitably for the learner. For instance, adapting timings appropriately for the effort and concentration needed for the learner do the work and utilising breaks where necessary (Pwll Primary School, 2024). This allows the pupil to learn at a pace that is appropriate to them and ensure that they are given an equal opportunity (Estyn, 2020). Furthermore, it is considered good practice when teaching staff and schools make reasonable adjustments throughout the school by considering the needs of all individual learners. An example of this would be to use an ALP (Additional Learning Provision) such as PECS (Picture Exchange Communication System) for a learner who is non-verbal or has limited speech. This allows the learner to have equal access to all areas of school life. The Equality Act (2010) tells us that reasonable adjustments are changes that someone providing a service such as a school, must make to allow the learner to reach their highest level of personal achievement (UK Government, 2010). The six steps of PECS can be broken down and taught using Vygotsky’s (1986) Zone of Proximal Development, ensuring that each step is achievable throughout the process. The steps within the PECS system also place importance in using MKO’s (Most Knowledgeable Others) such as teachers, teaching assistants and family members throughout the steps to support the learner throughout the process. Vygotsky (1986) states that the ZPD is where the student and teacher’s concepts meet, it is this social interaction of concepts that plays an integral part in the pupils learning process (Bates, 2019).
The Salamanca Statement (1994) declares that every child has a right to an education and should be given the chance to accomplish a satisfactory level or learning. Thus, the learning environment should take into consideration the vast variety and severity of disabilities the learner may have and accommodate the pupil to allow them to reach their full potential (Right to Education, 2022). The transition from SEN to ALN entitles a child or young person support from the age of 0-25 in Wales (Welsh Government, 2020). Furthermore, the move to ALN also allows the learner regardless of the degree of the need to have an IDP (Individual Performance Plan), unlike the former SEN system when a statement was issued if the severity of the need was deemed appropriate (Welsh Government, 2021b). Skinner’s (1953) Operant Conditioning Theory is a prime example of how to help a learner reach goals set out in an IDP, encouraging positive or wanted behaviour through the use of rewards. In addition multi-agency working can help further promote good practice and the learners well-being. Working together with families, social workers and multi-agencies reduces barriers and better prepares the child for learning (Estyn, 2024).
This essay has explored the wide and complex spectrum of additional needs and discussed the medical and social models of disability. It has explained why the social model is used in schools and the benefits it has on the learner whilst linking to examples of good practice, theories and policies throughout. Furthermore, it has reviewed the replacement of the term SEN (Special Educational Needs) to ALN (Additional Learning Needs).
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	Element 3.

Section 1C: Profile (About me)

	
• What is important to the learner:
Drawing.
Talking about the game My Singing Monsters and current favourite topics.
Watching and talking about YouTube Shorts.
Impressing others with knowledge such as the longest words in the dictionary.
Interacting with peers, teachers and family.

   
• What is important for the learner:
Support the learner when activities come to an end, this can be done with a timer or a verbal prompt saying “the activity will end soon”.
Taking regular movement breaks to help the learner better focus on set activities.
The learner sometimes gets frustrated when finding the work hard, prompt the learner to ask for help before getting frustrated.
Fidgeting and moving whilst completing work helps the learner focus, allow the learner to do so and wait for them to regain focus before asking them to do something.
Support the learner by notifying them if there are any big changes to their routine.


• What is working and should be built on:
Going into another class to complete work with one other pupil and TA.
Working on practical strategies, such as how to appropriately interact with teachers and peers.
ASD specific strategies.
Using a points system to reward positive behaviour.
Denial tolerance, the learner is now able to accept being told “no” or “not now” for low reinforcing items.


• What is not working and needs to change:
Higher level of independence.
Diagnosis of ADHD (the learner is currently on a waiting list).
Social and conversational skills.




	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	Cognition and Learning:

The learner has an excellent memory; however, the learner often forgets previous knowledge learnt when they have moved onto a new enjoyable topic. The learner needs support to help retain the previously learnt information.

The learners attention and listening skills are fleeting however, the learner is now able to engage for longer periods of time on things that may not necessarily be of interest to them. 

Communication and Interaction:

The learner prefers to spend most of their time interacting with adults and will often seek out adults during the school day. However, the learner finds it difficult to understand when they cannot have the full attention of the person. The learner enjoys showing peers their drawings but needs support to manage emotions and behaviours when peers are not interested in them or make comments that the learner does not like.

The learner requires support to initiate appropriate interaction with others but is beginning to gain a basic understanding of different ways to do so. The learner requires support to help them wait and recognise when others are not able to answer them immediately. 

Sensory and/or Physical:

The learner finds any self-help skills that require a high level of motor skills to be a challenge, such as putting shoes and coat on and taking them off. Although vastly improved, the learner still needs prompting when eating food to remind them to sit up, chew and use cutlery. The learner requires movement breaks when sitting down to eat.

Behaviour, Emotional and social development:

The learner has made progress in their ability to manage their emotions when small changes are made to their routine, but requires support with larger changes which the learner finds difficult. 

The learner can now accept no for low reinforcing item but gets very upset when told no when it is a high reinforcing item, this often leads to the learner getting very upset and unable to manage their emotions or behaviours.

The learner shows an interest in interacting with mainstream pupils during playtimes, however the learner requires support to initiate appropriate conversations and personal space.




	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)Element 4.


	2B1.1) Intended outcome:
	Outcome 1 – The learner will be able to regulate their own emotions when things do not go as they anticipated.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	A Specialist Placement: Where there is a high ratio of staff to pupils and staff have training and experience in teaching autistic children. 

Support daily from classroom staff, using an emotions board, the learner will learn to verbally tell us his emotions.

Throughout the day the learner will receive support from staff to help the learner accept the word “no” when paired with another option such as “but you can have..” 

The learner will respond to a timer or a verbal prompt with support from staff to signify when something finishes throughout the day. 
	No
	
	01.11.2024
	24.02.2025

	2B1.7) Rationale for the ALP listed above:
	The learner can become frustrated when they cannot access what they want immediately. The learner struggles with transitions and finds it challenging when mistakes are made.

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:


	Outcome 2 – The learner will be to listen to the responses of others and answer appropriately so that the learner can develop their conversational skills.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	A Specialist Placement: Where there is a high ratio of staff to pupils and staff have training and experience in teaching autistic children. 

1:1 support from classroom staff to learn new conversation starters, one new starter a week.

Support from staff at play times to give the learner opportunities to practice newly learnt conversation starters with children from mainstream.

Throughout the day staff will support the learner in waiting their turn whilst having a conversation.
	 No
	
	01.11.2024
	20.01.2025

	2B2.7) Rationale for the ALP listed above:

	The learner finds it difficult to start conversations and requires support from staff. The learner struggles to pay attention to what is being said and in turn does not respond appropriately.

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:


	Outcome 3 – The learner will eat food appropriately so that the learner can develop their fine motor skills. 

	2B3.2) ALP to be provided:

	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	A Specialist Placement: Where there is a high ratio of staff to pupils and staff have training and experience in teaching autistic children. 

1:1 staff will be seated next to the learner at dinner times to help support the learner.

Verbal prompts from staff at dinner times to encourage the learner to use cutlery and chew food.
1:1 staff will be seated next to the learner at dinner times to help support the learner.

Throughout the week the learner will use Therapy Putty to help build grip and muscles with the support of staff monitoring and progressing through the levels. 


	No
	
	01.10.2024
	11.04.2025

	2B3.7) Rationale for the ALP listed above:

	The learner struggles to hold cutlery for long periods of times, this often results in the learner using their hands instead. The learner requires prompts often to use the cutlery and to chew food.

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:


	Outcome 4 – The learner will be able to dress themselves appropriately so that they develop their fine motor skills.

	2B4.2) ALP to be provided:

	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	A Specialist Placement: Where there is a high ratio of staff to pupils and staff have training and experience in teaching autistic children. 

The learner will be supported by 1:1 staff with verbal prompts for taking shoes off and put back on procedure daily.

The learner will be supported by 1:1 staff with verbal prompts for taking coat off and putting it back procedure as appropriate throughout the day.

Throughout the week the learner will use Therapy Putty to help build grip and muscles with the support of staff monitoring and progressing through the levels.

	       No
	
	01.10.2024
	20.12.2024

	2B4.7) Rationale for the ALP listed above:
	The learner finds it challenging to put shoes and coats on and take them off appropriately, this often results in the learner becoming frustrated if the learner cannot do it immediately.  
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Promoting best practice for hyper sensitive learners with autism

in a primary setting.

Autism can impact people in a range of positive and negative ways meaning that they can have varying learning needs
(National Autistic Society, 2024). A child with autism may have difficulties with social communication and interaction
(Volkmar and Pauls, 2003). At least 90% of autistic people experience sensory issues, including sensitivity to light, sound,

touch and taste (Autism Wales, 2020).

Sensitivity to
sound.

The barriers a young learner may
face in a school setting vary
from the volume level of the
classroom to a specific sound
which may make the learner feel
uncomfortable. The learner may
display their discomfort by
covering or hitting their ears,
trying to leave the room or area,
crying or self-regulating by
rocking or humming to
themselves (Stiegler and Davis,
2010).

BEST PRACTICE:
Understanding the pupil’s needs
allows the educator to create a
learning environment best for
that child, offering them support
such as:
¢ Reducing the noise where
possible.
e Positioning the learner away
from loud pupils.
* Preparing them for loud
noises about to occur.
¢ Ear defenders.
(Griffin, 2021).

The teacher may not always be
able to control the environment,
therefore, modelling appropriate
communication skills or role-
playing appropriate ways to say
“It’s loud, can you turn it down?”
or “It’s loud, can | leave?” will
allow the child to have control
over the situation and become
more independent (Pwll Primary
School, 2020).

Bandura (1977), tells us that
effective role modelling consists
of the child paying attention to
what you are modelling, being
able to remember and replicate
what has been modelled and
finally wanting to do so. Teachers
can utilise reinforcers to help
motivate the learner through this
process, providing praise or a
reward each time they model it
correctly.

(simplypsychology, 2024)

Sensitivity to
touch.

A pupil with a sensitivity to touch
may experience discomfort when
physically touched, the fit of their
clothing, the texture of materials
they have encountered. The
learner may react by moving away
from physical touch, pulling at
clothing and becoming physically
distressed or telling you it feels
uncomfortable (Bogdashina.
2016).

BEST PRACTICE:

By removing barriers that are
known to affect the pupil, it is
possible to improve the learning
experience of the child to help
them reach their full potential
(Welsh Assembly Government,
2004).

Examples of this would be:

* Leaving appropriate spaces
between the learner and
others.

* Warning the pupil if they are
about to be touched.

* Changing clothing if possible.

* Allowing the learner to wear
clothes they find comfortable.

* Avoiding using resources with
textures that the learner finds
uncomfortable.

(Laurie, 2022).

As with the previous example,
there is no guarantee that you can
control the environment.
Therefore, the teacher should
work with the learner to give them
the tools that they need when in
an uncontrollable environment.
Establish what the learner knows,
set manageable and achievable
goals, practice with the support of
knowledgeable others, challenge
the learner further. Vygotsky’s
(1978) Scaffolding allows the pupil
to develop their skills further than
they would be able to on their
own (Bates. 2019).





