I acknowledge the use of Copilot (copilot.microsoft.com) between January 7th and 18th to help research and check my work. I used the prompts:
1) Following the assignment brief please write me a structure to my assignment that I can at as a guideline, giving me a better understanding of the work. 
2) Please can you summarise this website for me.
3) [bookmark: _Int_T1PNKJJj]Is this website reliable and accurate for my assignment. 
4) Can you provide me with reliable and related sources to my assignment please.
5) Please check the following text for any grammar mistakes and provide feedback on how I can improve.
[bookmark: _Int_2xtjRsk4]I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide as evidence.





The Forster Elementary Education Act 1870Historical context and origin of the Act 
[bookmark: _Int_BbiEylan][bookmark: _Int_EGbVgDXH][bookmark: _Int_u1cRfYN1][bookmark: _Int_8gwPbr4z]Britain’s economy and social environment had been significantly reshaped by the mid-nineteenth century industrialisation. The government increasingly recognised the need for a more educated workforce, as industrial employers needed literate and numerate employees, skills which were not prevalent during this period. Before 1870 most education was provided by Anglican churches, charities, and voluntary society’s, this provision was uneven, particularly in rapidly expanding industrial towns. The 1861 Newcastle commission highlighted these shortcomings, revealing widespread gaps in schooling and inconsistent standards in the education system. (Parliament UK, n.d). Building on this, The National Archives highlights that the 1870 Act created locally elected school boards to fill gaps where voluntary schools were absent and or insufficient to meet local needs (The National Archives, n.d). The 1870 Forster Act therefore marked the first major state involvement in education, granting school boards the authority to build new schools, raise local taxes, and introduce compulsory attendance by-laws. 

Why was the Act contested: Religious conflict
[bookmark: _Int_LjWcXQif][bookmark: _Int_c26imiFW][bookmark: _Int_Ct3fGuKK][bookmark: _Int_Z9QSgcYE][bookmark: _Int_Fr53cXaT][bookmark: _Int_7uENpVgS][bookmark: _Int_VHOOu7tq]Religious conflict represents one of the most heavily contested issues surrounding the 1870 Act. Evidence resented by McCulloch (2020) demonstrates that the Act was shaped by deep political and religious conflict, particularly between Anglicans, nonconformists, and secular reformers. This interpretation is further supported by Boos (2020) and Cottrell-Boyce (2022), who likewise highlight the extent to which denomination rivalry influenced the development of the legislation. Before 1870 and at during the early implementation of the Act, Anglicans controlled the majority of the existing schools. They feared that its secularisation of education would weaken the influence of religion (McCulloch, 2020), they also concerned that the expansion of board schools would threaten the financial stability of voluntary schools by diverting state funding (Boos, 2020). Nonconformists, by contrast, opposed the use of public funding to support Anglican teaching. They demanded nondenominational or secular schooling that would end Anglican privilege. To ease the conflict between the religious groups, the Forster Act introduced The Cowper-Temple Cause, which allowed board schools to teach general Christian instructions, but prohibited the doctrine of any of any specific denomination. Boos argues that dual system enabled voluntary schools to continue teaching Anglican beliefs, preserving their influence, while allowing board schools to be established where necessary. However, Cottrell-Boyce contends that clause created immediate religious tension that lasted for two decades after the Act set up. Nonconformists still had to contribute to funding Anglican schools though taxation, and secularists continued to object to any religious presence in state education, believing believing religion should be private. At the same time, Anglicans feared that a secular, state-controlled school system undermined the importance of religion in education.
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[bookmark: _Int_BFYSKHW8][bookmark: _Int_rBdhEZTr]The Forster Elementary Education Act (1870) is widely acknowledged as a turning point in the development of mass education in the United Kingdom. Introduced during a period of industrialisation and evolving social structure. The Act marked the first time the state formally accepted responsibility for elementary schooling. Despite its significance, Boos notes that this Act was “hotly contested,” shaped by religious rivalry, political reluctance to fund education, and the economic pressure on working-class families. All of which articulated opposing viewpoints about how the Act should be implemented, revealing how disputes over education were rooted in broader tensions about societal class. (Boos 2020)
This scrapbook explores Forster Elementary Education Act of 1870, outlining key features and the reasons as to why it became contested at the time. It also investigates how the Act affected different communities, particularly across social classes, and highlights the issues that arose around religious influence and control.
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Class tension and working-class resilience 
[bookmark: _Int_luGbTGgZ]Before 1870, schooling in England was inconsistent, often fee-based, and heavily dependent on charity church provision (Milner, B. 2021). Working-class families also expressed concerns on the State’s new involvement in education. Although the Act expanded schooling in many towns, fees continued to be charged by many school boards (UK Parliament), creating tension and resentment as the financial burden still fell on the poorest households. 
Milner (2021) highlights that many working-class families resisted compulsory attendance because it threatened household incomes; children’s wages were essential for family survival. This resistance took several forms, including keeping the children home for seasonal labour, contesting attendance orders, and supporting political groups that oppose strict enforcements against the school boards. Despite this, Milner reports after attendance increased sharply after the Act, particularly in industrial and urban areas. Children who gained access to schooling were more likely to enter semi-skilled employment and experience upward mobility compared to their parents, reducing intergenerational inequality improving opportunities for boys particularly in industrial towns.

[bookmark: _Int_UYeGa2yb]However, Milner also notes that schooling rates in rural areas is of the UK remained lower, as child labour continued to be economically necessary. Girls also faced additional limitations due to gendered expectations around domestic work. In his later article (Oxford Academies, 2025), Milner argues that despite his reforms, the system continued to channel working-class children into manual labour, low paid trades, and restricted academic pathways. This reinforced class division and fuelled ongoing resentment toward state schooling.
[bookmark: _Int_DjsC5mpq][bookmark: _Int_DzUhY8jN][bookmark: _Int_VYfkg3tZ][bookmark: _Int_jl75InWR][bookmark: _Int_MxQ2k1o4][bookmark: _Int_BD6OSU17][bookmark: _Int_IQmhtHBL]Concerns were not limited to the working class. Both UK Parliament and Milner observe that the middle- and upper-class communities  viewed education as a mechanism for maintaining social advantage, and many feared that expanding access would threaten their status. Middle-class groups often campaigned to prevent working-class  candidates from gaining influence on school boards. Wealthier districts were able to build better schools more quickly, while poorer areas struggled to raise funds through local rates. This reinforcing the perception that the Act ultimately favoured the middle-class whilst placing new financial and social burdens on the poor.

Industrialists and economic modernisers were another key group of supporters. Before 1870, many started that Britain was falling behind industrial rivals such as the United States. They viewed education as essential for national economics strength and efficiency. For these groups, compulsory schooling, and reduction of child labour were investments in more skilled and productive workforce.
Supporters of the Act
[bookmark: _Int_hiTXSCJh]Although the Act faced many contested issues, it also attracted support. Duffy (2025) notes that the Prime Minister, William Ewart Gladstone, believed the State had a duty to provide secular education without defining or imposing religious doctrine. He viewed this as essential for avoiding conflict between Anglicans and Nonconformists. Gladstone intervened at crucial stages in drafting and debate and ultimately supported the Act as the only workable solution to a deeply divided political and religious landscape.
[bookmark: _Int_PKkUlmau]Modern liberals also supported the Act. Priority was to maintain unity between Anglican and Nonconformist wings of the liberal party, favouring gradual, workable reform rather than radical change. As Ball (2018) argues, they valued the Act’s practicality and political realism, seeing necessary compromise to secure national progress.
Ball also highlights that the Act gained Anglican supporters because it preserved and financially supported of existing Anglican voluntary schools. The Act did not dismantle Anglican influence in education, and many church leaders accepted compromise because it protected their institutional interests.
 Although many Nonconformists opposed aspects of the Act, some supported the expansion of schooling because it increased access to working-class children nationwide. The reduction of Anglican dominance also appealed to moderate Nonconformists, who accepted the Act as imperfect but necessary progress towards to religious equality (Gillard, D, 2018)
Brickandbrass.co.uk (n.d)
[image: ]
Backinthedayof.co.uk (2020)
[image: ]




[bookmark: _Int_Z9WxGxTh]The Forster Elementary Education Act of 1870 marked a major step in the development of the state education, it however, also exposed deep religious, class, and political tensions in Victorian Britain. Its supporters ranging from Gladstone and moderate Liberals to Anglicans, industrialists, and social reformers backed the Act for different reasons, from moral responsibility and political compromise to economic necessity. While the Act widened access to schooling, it also reinforced existing inequalities and left unresolved issues about who should control education. These debates over power, equality, and the purpose of schooling continue to shape modern policy discussion today. Highlighting the impact that the 1870 Act has had on modern education.
Importance of the Act
The Forster Act created a national framework for elementary education, laying a foundation for later reforms such as the 1880 Compulsory Attendance Act and the 1891 Free Elementary Education Act (UK Parliament, n.d). Both the UK Parliament and Gillard (2018) emphasised that it marked beginning of a meaningful state involvement in schooling, transforming eduction from a charitable privilege into a universal expectation. Through the creation of school boards where voluntary schooling was inadequate.
Gillard notes that the Act filled significant gaps left by voluntary and church schools, particularly in working-class districts, leading to a substantial rise in school attendance. According to the UK Parliament, this expansion allowed the state to respond more efficiently to concerns about illiteracy, social inequality, and industrial competition, making the Act a major step into modernising Britain and preparing citizens for industrial and civic life. Gillard also highlights that the Act protected existing Anglican voluntary schools while simultaneously reducing Anglican dominance within the newly established school board.
Education-uk.org (2018)
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Policy context and origin
[bookmark: _Int_XbCt4Ho7]The Academies Act of 2010 introduced by the UK Coalition Government in May 2010. It expanded Labour’s earlier Academies programme (2000), which had been designed to replace underperforming secondary schools in disadvantaged areas with sponsored academies (UK Government, 2010). According to the UK Government (n.d) theses sponsors were typically organisations such as charities, businesses, universities, and faith groups that would the responsibility in improving the standard of the schools. The Coalition Government’s reform significantly widened the programme by allowing any school high performing school including primary, special schools, and pupil referrals units to convert into academies without a sponsor. This shift transformed a targeted intervention into a national reform (UK Government, 2010). 
The UK Parliament (2021) highlights that the core purpose of the Act was to enable more schools in England to become academies, supporting a significant expansion of the programme. According to Education UK (n.d), the Act aimed to give schools greater control over their curriculum local authority control, increasing school autonomy. By converting to academy status, schools gained more control over their curriculum, staffing, finances, and governance, which the government believed would lead improved educational quality.
The Government’s wider intentions when introducing the Act included reducing the role of local authorities, alongside school-led improvements, greater parental choice, and a more diverse schooling provision (Education UK, n.d)
The Academies Act of 2010 one of the most significant structural reforms in Englands educational history. Introduced by Michael Gove the secretary state for education (UK Parliament n.d), the Act enabled and encourages schools to convert to academies, granting them total autonomy from local authorities. Supporters argued that academies would raise standards through increased control over curriculum, staging, finances, and governments while critics, however, were conveying about over-privatisation, loss of accountability, and mixed performances. 
[bookmark: _Int_kGqoYDXP]This scrapbook examines why the academies Act of 2010 remains a highly contested education policy. It explores political context, contesting viewpoints surrounding the implementation, and the reasons its concerns to shape England school system today.
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Academies Act 2010


Opponents of the Act 
Many Teachers’ unions, parents, local authorities, community groups opposed the Academies Act 2010 arguing unequal opportunities, reduced control, weakened employment protection, and raised serious accountability concerns. The National Education Union (2023) highlights that academisation removes schools from local authority frameworks, therefore, weakening support and protections staff previously relied on. Once a school becomes an academy, staff become employees of a multi-academy trust (MATs) rather than the school itself, resulting in varied pay conditions, and policies across different trusts. Opponents argue this leads to reduced stability, weaker professional protection, and greater inconsistency across the country.
[bookmark: _Int_7RjU0pye][bookmark: _Int_BVzFZRMd]In addition to this, Wolfe, D (2013) notes that parents felt excluded from decision-making, particularly during forced academy conversions. Many were worried about the lack of local control, as academies are run by trusts rather than elected local authorities. Parents were also concerned that academisation weakened community voice, making schools less responsive to local needs. They feared that governance structures had become too distant, centralised, and difficult to challenge. Overall, parents argued that the Act removed democratic involvement and made schools less accountable to the communities they serve. 
[bookmark: _Int_U87TvwxZ]Furthermore, local authorities and community groups opposed the Academies Act, arguing that the conversion process was centrally controlled, bypassing local democratic structures, and ignored community concerns. They also raised serious worries about conflicts of interest, such as Interim Executive Boards being populated with individuals connected to proposed academy sponsors. Opponents believed that many academy chains lacked sufficient experience, long-term viability, and meaningful accountability, particularly newer or rapidly expanding trusts (Anti-Academies Alliance, 2013).
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Importance of the Act
[bookmark: _Int_rIv2I9aQ]The Academies Commission (2013) highlights that the Academies Act 2010 marked a major structural shift in the education system in England, expanding academies from a targeted intervention into a national reform model. This shift aimed to give schools greater autonomy over curriculum, staffing, budgets, and governance, reflecting the government’s belief that school-led decision-making with raise educational standards. The commission also reports the rise of multi-academy trusts (MATs), which became central to supporting schools, replacing many functions previously put in place by local authorities. This represented a fundamental rebalancing of power within the educational system.
[bookmark: _Int_tXmHjN9K]The Commission therefore argues that the Act was significant in redefining the educational landscape, shifting the control towards autonomous schools and academy trusts. Similarly, the House of Commons Library (2010) emphasises the importance of the Act in expanding the ability of maintained schools to convert to academy status, giving governing bodies the power to apply directly to the Secretary of State. The briefing also highlights the introduction of free schools, enabling parents, teachers, charities, universities, and community groups to establish new should where there was demand signalling a further move towards greater school autonomy and diversification.
[bookmark: _Int_r9lPw5Ql]Taken together, these reports demonstrate the importance of the Academies Act in restructuring the English school system, encouraging new providers, and altering the balance of power between schools, local authorities, and central government 
Contested issues
[bookmark: _Int_jni4aktn][bookmark: _Int_40X8e4K7][bookmark: _Int_5eJWIuMH]Although the Coalition Government’s aim with the Academies Act 2010 was to improve education in England, several reports indicate that this has not been achieved. West, A and Wolfe, D (2022) highlight a range of contested issues surrounding the Act, including a significant loss of school autonomy. This directly contradicts the Act’s stated purpose of increasing freedom for schools. Their research shows that over 70% of academies now have less autonomy than before because they are controlled by large multi-academy trusts (MATs) rather than their own governing bodies. While the Act claimed to decentralise power, in practise it has centralised control within Mats and The Department of Education.
[bookmark: _Int_uEoqGk0U][bookmark: _Int_y9vTt7GJ]West and Wolfe also identify serious governance concerns. Academies operate under private contracts, known as “funding agreements,” rather than public law. Governance structures vary widely between trusts, and decision-making is often centralised at test level rather than school level. This has contributed to a system that is increasingly fragmented, inconsistent, and lacking transparency. 
[bookmark: _Int_5GG7vyLJ]Another major contested issue is the lack of clear evidence that academies improve educational standards. The House of Commons Education Committee (2015) found no consistent evidence that academy status alone raises attainment. Many sponsored academies performed well before conversion, challenging the government’s claim that academisation automatically leads to school improvement. 
[bookmark: _Int_9N7rsI5H]The Committee also criticised the complex and fragmented accountability system created by the Act. They identified unclear lines of responsibility, limited transparency in academy governance, reduced local democratic oversight, and reliance on Regional Schools Commission whose roles were still developing. These issues make it more difficult for parents and communities to challenge or raise concerns about education provision. 
[bookmark: _Int_rxXllljJ][bookmark: _Int_NP1kJLRR]The National Audit office (2018) further highlights uneven conversion rates accords England, noting the proportion of academies varies dramatically between local authorities from 6% to 93% of schools. This created a fragmented national system, leading to unequal access to resources, support, and oversight, suggesting the policy is not being implemented consistently. 
[bookmark: _Int_WIZtFELI]The NAO also reports slow progress in converting underperforming schools. The Department of Education is taking longer than intended to convert many schools it believes would benefit most from academy status. Since the Act was intended to rapidly improve failing schools, delays undermine its core purpose and leaves some struggling schools without adequate support.
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Conclusion
[bookmark: _Int_v4YGwlpD][bookmark: _Int_oBBzmts0]The Academies Act of 2010 is recognised as one of the most significant structural changes in England’s education system, yet it also exposed deep political, social, and governance tensions within the modern schooling system. Its supporters, including policy reformers, and advocates of the school autonomy supported the Act for various reasons, such as raising standards of education, increasing parental choice, and reducing local authority control. While the Act expanded autonomy and accelerated the growth of academies and multi-academy trusts, it also intensified concerns about accountability, equity, and the centralisation of power.
[bookmark: _Int_Ek0p6z0Z]Although the policy aimed to widen opportunities, it simultaneously created new inequalities between schools, regions, and trusts, leaving unresolved questions about who should control education and how schools should be held accountable. These debates over autonomy, governance, and the purpose of state schooling continue to shape policy discussions. This highlights the lasting impact of the Act and its continuing influence on the structure, values, and direction of England’s education system. 
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Elementary Education Acts,

fiesgep, 1agde.

I, the undersigned, Hereby call a Meeting of the Rate
Payers and others of the Parish of Biddenden, who may be
interested in the question, at the National Schools, on
Saturday next, the 16th day of February, at half-past Ten
o’clock in the forenoon.

For the Purpose of taking the necessary
steps to procure Bye-Laws respecting the at-
tendance of Children at School under Section
74 of the Elementary Education Act, 1870, for
the parish of Biddenden.

Biddenden, :
9th February, 1878. W. H. TYLDEN-PATTENSON.
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For the Purpose of taking the necessary
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the parish of Biddenden.

Biddenden, :
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