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This report will gather data of the social, physical and academic areas of a pupil. In other words, we will look at the holistic development of a single child.
Secondly, this report will analyse the data using the ‘Mosaic Approach’ (Clark and Moss, 2011) and miscellaneous field notes; we will assign levels to their current achievement. Following this, we will provide next steps and learning strategies for the learner to progress and develop themselves.
From reading (Estyn, 2008), we know the school is a single site and has 118 pupils and 32 pupils in attendance. There are four mixed-age classes and one single-age class. 
Roughly 17% of learners have free school meals (below national average). Additionally, there is an approximate 14% ALN statistic which is below the national average of around 22%. There are a very small percentage of EAL pupils and Welsh speakers. The school’s last inspection was in 2010, where they received a ‘good’ ranking (Estyn, 2008). The latest inspection in 2015 matches this standard. 
Budgets for individual pupils are £3,644 per pupil which is average for the local Neath area.

The classroom is a mixture of reception and nursery. There are approximately fifteen pupils in reception and also in nursery, which runs morning and afternoon sessions. The class enjoys a large range of enhanced learning areas.

The focus pupil is currently in the lower ability group; however, I believe he has the capabilities of an average pupil. He has a good use of vocabulary but struggles with mathematics, letter formation and reading. He is well behaved and always tries to answer questions on the carpet. From my observations when sitting down, pupil A seems to fidget and rock which we presume is excess energy or boredom. Physically the pupil is active: he plays with friends and enjoys running around the yard and participating in outdoor lessons. He has many friends who are mostly boys and enjoys hands on experience; for example, when snails were introduced he spent large periods of time fixated on their movements. See the appendix for the summative report and relevant ARC form.
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Data Collection

Firstly, we need to ensure all ethical and moral principles are followed. To assure this is attained, we will strictly follow the UWTSD guidelines (UWTSD, 2017), standards set out by BERA (BERA, 2011) and the EWC guidelines (EWC, 2017). In addition to this, we have obtained permission from the pupil, pupil’s parent and the class teacher (copies of the relevant consent forms and assent form can be seen in the appendix). All parties involved were informed that they could pull out of the research; in addition to this, the pupil was read the assent form and its conditions so that understanding was fully comprehended.
Secondly, to gain a holistic understanding of the learner, we will be using the ‘Mosaic Approach’ (Clark and Moss, 2011). The Mosaic approach is where a series of data is collected. This data includes four ‘tiles’ which are: observation, photographs, map making and child conferencing. The data collected on the learners is then analysed and constructed to gain an insight into the individual from a holistic sense. Analysing the data, the participants can then reflect upon and decide the best course of action to improve the current standards and learning strategies for a pupil. The strength of the approach is that it helps involves pupils in their own learning and reinforces to the learner its importance. This is supported by the quote ‘the Mosaic approach empathises on the here and now may help to draw attention to children’s current experiences’ (Clark and Moss, 2017). The main disadvantage of this approach is that ‘the range of perspectives may lead to different interpretation’ (Clark and Moss, 2017). In other words, too much conflicting and confusing data may causes differences in how multiple teachers and pupils conclude on the results.
Thirdly, we will use a few notes made through observations of the learner in his natural learning environment, so that the data gathered is in a familiar place where it can be collected easily and with a varied sample range (see appendix). These notes show that by observing in a ‘natural setting, we can easily generalise our results to other real-life settings that when we use experimental methods’ (Muijs, 2004). In contrast, the disadvantage of this approach is that ‘observations are intrusive for those being observed who can often find the experience stressful’ (Muijs, 2004). This means that we can influence the decisions and intimidate the pupil, causing contamination of the evidence and fix the data to suit our conclusion. To prevent this happening, we will need to remain unbiased, impartial and follow the guidelines and rules as outlined above.

Furthermore, from reading Nottingham (2013), it is clear that we can gather data on the learners approach to a subject, his skills prior to and after the learning and the knowledge obtained during and after the lessons. This data will help us develop a holistic idea of a learner’s capabilities and potential achievements. The advantage of this approach is that all areas of learning are covered as ‘attitudes, skills and knowledge go hand in hand’ (Nottingham, 2013). On the other hand, the disadvantage is the time constraints of all these areas of learning. This is presented through an argument from a third party in the works of Nottingham (2013) who says ‘because so much knowledge is needed [...] we shouldn’t waste time developing skills and attitudes’ (Nottingham, 2013).

Additionally, interviews and conferences with the child and their teacher will be held separately. This will allow me to gain an insight into the views of both the learner and the teacher; specifically, I will be able to pinpoint any anomalies between what the child needs, and what is actually being provided. The advantages of interviews with the pupil and teachers is that ‘teachers can find out what they need [...] from observation and discussion’ (Black and William, 1998). The disadvantage is that pupils may get nervous and not share their views. The risk of this is evident as it is ‘difficult to get younger children to explain their thoughts and feelings’ (Hopkins, 2005). To prevent this, the interview will be semi structured. The interview will also ask questions on enjoyment of learning. This is all part of the holistic data gathering which will refer to academic, physical and social wellbeing. The importance if this is reinforced in the quote, ‘parity is given to ‘enjoying’ as well as ‘achieving’ (Alexander, 2010).

Moreover, pupil-led feedback on learning experiences and encouraging areas of learning will be discussed by employing the map making strategy. This is an element of the Mosaic approach, which (in this case) asks the learner to go on a learning walk of the school. Whilst on this walk, they will be encouraged to point out their favourite places to play, learn and exercise. Additionally, they will be able to discuss how they best learn. This allows the pupil and the teacher to reflect on their learning and prioritise what helps them the most. The value of this reflection completed by the pupil is outlined by the quote, ‘the maps also helped to clarify individual children’s priorities, by making visible the information gathered on the tours’ (Clark and Moss, 2017).

Finally, annotated samples of work, RAG (tracking of the pupil across different subjects), ARC (reflective reports) and reading records will be provided for assessing the current level of a pupil and how their learning can be progressed (see appendix for relevant documents). The strength of this method is that ‘formative assessments also enable teachers to make summative judgments’ (Younie, Capel and Leask, 2009), which is the aim of this report. Arguing to the contrary, the disadvantage of this method is that repetitive feedback can cause disillusion for the pupil, as supported by the quote, ‘being repeatedly ‘stuck’ invites feelings of frustration and failure leading to decline in motivation’ (Younie, Capel and Leask, 2009). This can be prevented through encouragement and praise.
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Firstly, this pupil is in the lower capability group. However, I believe this learner is capable of working in the middle ability group and so he is encouraged to work to higher level.
Secondly, from reading the foundation phase framework (2015) and by looking at the learners work (see appendix), it is clear that this learner is currently working at outcome 1 with elements of outcome 2 for language, literacy and communication. This decision was arrived at by the fact that pupil A was unable to write simple and complex sentences for the minibeasts fact file and the fruit description sheet. He was, however, able to create a good storyline and could even transfer and label his work without much teacher support. Furthermore, the learner is able to use phonics and pronounce his sentences clearly to a wide range of audiences in different formats. However, in contrast, the pupil’s letter formation is below the expectation and he struggles to keep the lettering on the line.

Thirdly, after interviews with my mentor, I noted that pupil A was able to absorb information through songs and rhymes. In fact, it appears as if the use of music encourages the learner to memorise the information in a more effective way. Sutton Trust supports music in education, as it states that ‘the impact of arts participation [...][leads to] improved outcomes [...] in English, mathematics and science.’ (Sutton Trust, 2018). In contrast, the potential cost outweighs the benefits as using the arts is ‘positive but low’ (Sutton Trust 2018). This is indeed clear from my observations of the pupil. I notice that while music engages the learner, the overall learning is minimal. However, one could argue that high engagement and low levels of progress of the pupil is more effective than no engagement whatsoever. This is supported by the quote, ‘engaged students demonstrate more effort’ (Fredericks, Blumenfeld and Paris, 2004).  Pupil A can ‘respond to instructions, questions and other stimuli’ (Uriagereka, 2018). I believe the learner also has wide range of outcome 3 elements for personal and social development. In addition to this, he has a good use of oracy skills. This is clear from the reading records (see appendix), as the learner is developing an increasing use of phonics, story prediction and sequencing. The benefits of this reading are clearly outlined by the quote ‘enjoying books and reading stories from a very early age is crucial in the development of children’ (Early Years Furniture 2018). The benefits of using these reading records is that it allows us to gain an insight into potential ALN requirements or enhanced social intervention. The drawback of this data is that we may be putting too much pressure on the learner to progress. This is reinforced by the quote ‘set up for failure by being expected to learn to read and write’ (Tassoni, 2016). 
More importantly, writing the ARC form (see appendix) was a useful form of reflection for assessing the learner. In particular, I noticed that when the snails were introduced to the classroom (as part of a snail observatory), the learner became very involved in the welfare and the observations of the minibeasts. The level of learning that took place as a result of the physical research was above anything we could obtain from a book or slideshow. It allowed the learner to have hands on experience of minibeasts day-to-day activities. The importance of reflection is reinforced by the quote ‘[r]eflection can support institutional change’ (DES, 2015).
In addition, the pupils experience in the Welsh language is limited to the days of the week, weather and fruit names. However, while the pupil struggles with the first two categories, his recollection of the Welsh fruit names is better than the rest of his ability group. He was also able to write some of the names on a whiteboard. The importance of Welsh being embedded in the learning is outlined by the quote, ‘children’s Welsh language skills should be progressively developed throughout the Foundation Phase by implementing the Welsh Language Development Area of Learning’ (Estyn, 2013). Hence, it will be a necessary part of the next steps the pupil will undergo. It is clear from the data that the pupil is therefore currently working at an outcome level 1 for Welsh. An example of the pupils achievement of this outcome would be that the learner can ‘repeat some familiar words and phrases’ (Uriagereka, 2018) (see RAG forms for evidence).
Also, by looking at the RAG forms and annotated samples of the pupils work (see appendix), it is clear to see that pupil A is able to count up in different steps and was able to do the same counting downwards. Also, it is apparent that the learner can use problem solving techniques to use non-standard forms of measurement to find or calculate the length of a classroom object. Hence, in mathematics, this learner does have the potential to join the middle ability group. However, his literacy skills need to be taken into account. In other words, in order for this pupil’s mathematics to improve, he must first improve his letter and number formation. To summarise, the mathematics grading is currently at outcome 3. This decision was arrived at from the pupils ability to add up to ten, count and subtract ‘one less’. The pupils ability to draw is quite clear; however, the scaffolding of the picture is sometime off center. I believe this is because the learner doesn’t hold the pencil correctly. In fact, this will be one of the target areas to address.
Furthermore, we may now use the mosaic approach to analyse the data. Interviewing the pupil, we found that he enjoyed a wide range of exercises and games. This was further supported by looking at the observational notes (see appendix). We notice that the learner seems to move and twitch as a result of restlessness and boredom. The danger associated through this is the risk of injury to the learner and others as a result of his movements. To date, there has already been a number of head bumps and injuries to himself and his peers. To counter this, I had a brief interview with the pupil and asked him why he did this. The learner confirmed that it was because he was ‘full of energy’. Therefore, a series of physical activities were incorporate into the lesson. This allowed any excess energy to be burnt off before the start of the lesson.
As part of the reflection process, the pupils were asked to take photographs of things and place that help him learn (see appendix). The pupil took a photo of the cubes and said ‘I find it easier to count and add with them’. This is a conclusion that I had arrived at through my observations; however, it is good that this is confirmed by the pupil. In addition to this, the pupil also commented that they like the mud kitchen and the library. When asked, the learner informed me that although he finds reading hard, he does like to go to the library to try it out. The importance of outdoor learning is clearly supported by the quote,  ‘[t]here is clear evidence that purposeful, regular learning outside the classroom can make a substantial contribution to addressing many of the major challenges facing primary schools today’ (Grigg and Lewis, 2016).  
Moreover, pupil was asked to take me on a learning walk. While on the walk, he was told to mark on the map (pre-made) where his favourite places to learn were. The map making, seems to agree with the photos. In other words, the pupil seems to enjoy outdoor learning and real life experiences. 
Additionally, the indoor map area seems to show that the learner avoids the red and green tables. An interesting point is that these tables tend to have more challenging Mathematics and English challenges, while the tables my learner visits are mostly creative challenges.
Finally, we summed up the data collection with a pupil conference. The learner has agreed with the data we had discussed; however, he was keen to add some input which we will now discuss. The learner commented on how he comes from a poor background (lives in a state of poverty and had free school meals). Although the ability to learn is not defined by a pupil’s background, it can cause hindrance to a child’s confidence, social and physical development. This is supported by the quote,‘[w]e know children growing up and living in low income households [...] have poorer educational attainment.’ (Fund, 2016). Therefore, it was decided between me and my teacher that I would discuss background difficulties that may hinder the learner as part of the ‘next steps section’. In the interview that I had with the pupil, he said: ‘I am not hungry as I have food, but I don’t have many toys or books’. Upon further discussion, it was apparent that the pupil liked coming to school to play and read as he did not have opportunity at home as his parents are not actively involved in his learning. This poses a small difficulty, as his learning will not be as progressive without parent support. This is supported by the quote, ‘the positive impact of parental involvement in education is evident across all social classes’ (Wheeler, Connor and Goodwin, 2009). The pupil’s attitude towards working with his parents is low. However, his general keenness to learn is above his peers in the same ability group. This may be as a result of his siblings also being enthusiastic about education.
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Firstly, from reading Higgins et al (2014), it is clear there are a large number of options we can employ to aid the learning of the pupil. However, we must ensure the chosen strategies best suit the learner.
Secondly, pupil’s conference and discussion with the teacher had highlighted that we needed to find ways of calming the pupil who had excess energy. This excessive energy was causing rocking and fidgeting; this resulted in the pupil banging his own head and hurting those around him. I believe that some classroom warm up exercises just before carpet time will help tire the pupil enough, so that these events do not occur. The strength of this exercise is that pupils in the entire class will be ready to learn, as they are not going to be restless, but instead they will be fully engaged. In addition to this, the learning of our target pupil will be further progressed as he would be focussing on the lesson and not distracted by his restlessness. Contrary to this, the potential disadvantage of introducing physical activity is the risk of classroom management breakdown. Pupils may be fully engaged when doing ‘heads, shoulders, knees and toes’; however,  after the activity, pupil may be too energetic which would result in time lost while trying to assert control over the class.
Thirdly, the learner has shown a clear interest in real life animals. Specifically, the learner was fascinated by the snail observatory (see ARC form in the appendix), where real snails were brought into the classroom to observe how they lived. To promote this form of learning, I will discuss the potential idea of reading with dogs. This will help to promote reading and encourage the learner to care for and respect animals. The strengths of reading with dogs is reinforced by the fact that learners become ‘less stressed, less self-conscious and more confident as the dogs are non-judgemental [...] dogs provide comfort, encourage positive social behaviours, enhance self-esteem, motivate speech and inspire young people to have fun’ (Pets As Therapy, 2018). Alternatively, the pupil could be asked what animal he would like to have as a class pet, which he could then speak, read and write to.
Additionally, the pupil clearly enjoys and learns better (from interview feedback) in an outdoor environment (see photographs and maps in the appendix). It appears as if the collaborative element, combined with working in the yard or greenhouse area, appears to promote his attitude, skills and knowledge towards learning. In fact, there is a direct link between learning and these conditions when applying the ‘ASK model’ (Nottingham, 2013). This is further supported by the quote, ‘being outdoors enhances all aspects of children’s development: social, physical, creative, cultural and personal’ (DCELLS, 2008). The current outdoor area is not being fully utilised. Hence, I will start to incorporate a ‘grow your own’ garden patch which can incorporate numeracy, literacy and topic work.
Furthermore, Vygotsky believes ‘the child’s learning always occurs in a social context co-operation with someone more skilful’ (McLeod, S. A, 2015). This can be seen with this pupil in particular. It is clear he learns better in group participation than when working alone. Not only does he gather skills from others, he also develops a keener attitude to the lesson. When the pupil was asked during the interview, he stated that he enjoyed group activities because it was play and not working. The strength of learning through play is the low cost and positive effectiveness. This is supported by the quote, ‘The impact of collaborative approaches on learning is consistently positive [...] approaches which promote talk and interaction between learners tend to result in the best gains’ (Anon, 2018). Meanwhile the disadvantage of this method is the results from or implementation; this is reinforced by Sutton trust, who states ‘collaborative learning requires many more than just sitting pupils together’ (Anon, 2018). Hence, we will need to have specific tasks and goals for each group with set skills, in order for the entire group and this specific pupil’s learning to be enhanced.
Moreover, the learner clearly needs to enhance their Welsh language ability (see RAG forms in appendix). Hence, we will include more Welsh through songs and rhymes. This method of learning is chosen despite the ‘positive but low’ (Sutton Trust 2018) results. The reason behind this is that this method of learning seems beneficial to this type of learner. It proves more effective than one-to-one work or countless worksheets. The importance of getting the learner up to standard is clear from the quote, ‘children’s welsh language skills should be progressively developed throughout the Foundation Phase by implementing the WeIsh Language Development Area of Learning’ (DES, 2015).
Another point is the pupil’s literacy and numeracy skills (see annotated work in the appendix). We have mentioned that the letter formation is unclear and the learner struggles to get his lettering on the line. Also, his connectives need improving. As for numeracy, the learner is capable of problem solving but again is held back by the number formation (however this element has shown clear improvement). I believe that by implementing some one-to-one tutoring and peer support for each subject respectively, we will see an increase in attainment. The evidence that support the benefits of one-to-one tutoring is outline by the quote, ‘[e]vidence indicates that one to one tuition can be effective, delivering approximately five additional months’ progress on average’ (EEF One to One Tuition, 2018). Of course, the cost of implementing this is expensive. Alternatively, assigning a TA to the task may prove cheaper and more effective. On the other hand, the numeracy can be improved through his use of peer tutoring. This involves other pupils (who are familiar with the process) helping the learner. The disadvantage is that peers may do all the work for them which would be detrimental to learning. Contrarily, the effects could boost the confidence of the learner and peer-helper while encouraging high levels of attainment. This is supported by the quote, ‘all types of pupils appear to benefit from peer tutoring’ (EEF – Peer tutoring, 2018). 
Following the conference held with the pupil, I decided to employ some ideas. The first of these is to introduce ‘guidance on homework’ (Egan, 2007). This will allow the pupil to understand more about why he is doing the homework and what benefits he will see by completing it. The second implemented policy is to introduce the pupil back into the flying start programme. Although this is primarily for 0-3 year olds, it would greatly benefit the learner as it provides a ‘programme that
offers intensive and targeted support for the most disadvantaged’ (Egan, 2007). The last idea is to try and involve his parents in the learning process. This will be assisted by the previously mentioned flying start programme and through outreach programmes. This form of learning is expensive but can be effective. We know this from the quote, ‘parental engagement is consistently associated with pupils’ success at school’ (EEF Parental Engagement, 2018). The disadvantage of this method is that ‘developing effective parental engagement to improve their children’s attainment is challenging’ (EEF Parental Engagement, 2018). However, based on the responses from the pupil, I believed that the benefits would outweigh the potential risks. The evidence from the mosaic approach (see the appendix for photographs and maps) suggests that the pupil does not like written activities; we have discussed potential solutions and engagement strategies for these areas. However, we can now look at the positives of this data. The data tells us that the learner likes hands on creative tasks. We can therefore incorporate this into literacy and numeracy as part of cross curricular activities. For example, we could ask the pupil to make a series of puppets which can then be counted and measured. This incorporates learning without the learner recognising the work element. The importance of thinking and creative development is supported by the quote, ‘the skills children learn should be applied to their own creations’ (DCELLS, 2008). Hence, a creative task remains one of our key focuses in day-to-day activities. 


In summary, the next steps for this learner are to:
· Improve his use of phonics and spelling through working one-to-one tuition.
· Continue to improve his letter formation and number formation by introducing peer tutoring and teaching him to hold his pencil correctly.
· Complete more collaborative learning in an outdoor environment. 
· Learn and revise Welsh language through the medium of song and rhyme.
· Introduce more animals into the classroom for real life learning.
· Increase exercise and physical activities through play and warm up sessions.

· 
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To conclude, I believe I now further understand why a child is held back by differentiation (see the second ARC form in the appendix). Initially, the prejudice view is that the learner comes from a poor background and therefore struggles to learn. The set differentiation is believed to hold the pupils learning and development back. Using the mosaic approach, the reality of the learner’s ability can be to the contrary. The chosen, assessed and evaluated learner is an incredibly keen participant in all subjects. His current ability in core subjects is above the rest of his ability group and he has the potential to achieve more and move up to the middle ability group. His responses and involvement in carpet time sessions (see Rag forms in the appendix) is above standard and he clearly wants to improve. By using the mosaic approach elements, combined with some well implemented teaching and learning strategies, he would become an active participant and a collaborative learner. Also, it is clear from the research that this child’s holistic development can be improved drastically through the places he learns. For example, there is a clear link between this pupil’s learning and the outdoor, hands on experience. This report has also made me look at teaching a learner not by their background or ability but rather what they can be, what they choose to be and how I can help them to become ‘ethical, informed citizens of Wales and the world’ (Donaldon, 2015). I will take the different forms of learning and this new approach to assessment into my future practice; specifically, I will now start applying the mosaic approach to other members of the ability groups, to determine their potential and adjust my teaching according to their needs. In addition to this, I will have further discussion with staff members and university lectures as to how I can improve my teaching and how I can better support learners who have an unjustified stigma attached to their learning.
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Summative report
Firstly, this pupil is in the lower capability group. However, I believe this learner is capable of working in the middle ability group and we encourage him to work to that level.
After discussion with my mentor, I noted that Pupil A was exceeding expectations in songs and rhymes. Pupil A was working at an outcome 2 with a wide range of outcome 3 elements for personal and social development. He also had a good use of oracy skills. However, his letter and number formation, sentence structure and mathematical calculation were below average.
Numeracy
Counting and addition 
Instead of doing the set worksheet, it was decided (between myself and the TA) that pupil A would learn better if I created problems for him to solve from scratch whilst working one-to-one. Pupil A was able to count up in different steps and was able to do the same counting downwards. To further test the learner, I would half complete the sequence but leave gaps in the pattern which pupil A would then need to solve. This proved more difficult as it involved problem solving and not just counting. 
Social Development
Pupil A has difficulty with social concepts and working with others. The initial part of the lessons was successful and pupil A was able to complete set tasks. When it came to the outdoor learning activities, pupil A, and other pupils in the giraffes group, were unable to work as a team to reach an end goal. The learner is currently at level 1 in the outcome for the social development section of the foundation phase.
Language
Pupil A was unable to write simple and complex sentences for the minibeasts fact file and the fruit description sheet. He was able to create a good storyline and could even transfer his work to a puppet role play without much help. Furthermore, the learner is able to use phonics and pronounce his sentences clearly to a wide range of audiences. However, this achievement only applies to oracy and not written or reading aspects of the curriculum.
Talk Project
Pupil A gave a brilliant ‘talk project’ where relevant details were presented to an audience about his experiences. The pupil was able to answer questions provided by the class and myself. Also, the pupil was able to use a wide range of vocabulary in order for his audience to understand the complicated elements of the event he attended.
Life cycle of a butterfly - topic work.
Unfortunately, pupil A was only able to complete the initial stages of this work due to illness. However the learner was able to understand the cycle through stories, verbal discussion, questioning and discussions with partners.
Next steps for learner.
Pupil A’s next steps are to:
· Improve his use of phonics and spelling.
· Continue to improve his letter and number formation.
· Work towards completing outcome 4 for language and  numeracy.
· Develop an understanding of measuring using non standard units.
· Develop an understanding of subtraction using non-standard units.
I believe after observing Pupil A that this learner is now working at a level 2 outcome in Mathematics with elements of outcome 3. Additionally, I believe that pupil A is mostly working at the foundation outcome level three for his language.
The pupil’s social aspects are fairly average and his oracy is above most of his peers. However, his writing and reading is far below the rest of the class. It is these areas that need further development.


ARC
Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 10-5-2018
Digwyddiad critigol (Ffocws)/Critical incident (focus): Reflection of pupils interactions with the snail observatory.

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	I was initially concerned with pupil interacting with snails. There are many potential risks of this form of interaction.These include but are not limited to: germs, slime getting into learners eyes, pupils killing the snails by accident, the  remorse that would follow and potential distraction from lessons that the snails may cause.

	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	The learners really enjoyed the interaction and observation of the snails. They were able to absorb information about the minibeasts more effectively, as there was a visual aid. For example, learners were able to remember that snails ate leaves and lettuce because they were able to see the snails do this.

The only drawback to the snail observatory was the distraction it caused to the lesson. I put the snails out after lunch; (corresponding to when the topic lesson was timetabled) yet, despite this, pupils would continually try to observe the snails and play with them. This caused distress to the minibeasts and drew focus away from their tasks and hence their learning.


	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	The introduction of the snails was a huge benefit to learning and class engagement. Hence, I will keep using the tuff spot table to introduce live minibeasts and other theme related animals.

The cause of the distraction is curiosity. The pupils were clearly keen to observe the snails and play with them, as this is how pupils learn (learn through play). In addition to this, it is also a fresh new way of learning that they are not so used to in this classroom.

	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	The solutions to the above problems would be to move the observation table outside, allow a group rotation to go and see the snails as a reward for finishing their work and to make sure the snails are kept away from pupils hands. However, I am not keen to do this as it removes the distraction from the room but it also reduces the engagement with the snails. Therefore, the second option is to use the observatory as part of a full lesson (instead of just an introduction). This would allow learners plenty of time to observe the minibeasts in the set up environment.

Next, I will be teaching the life cycle of butterflies. I will try and collect some shed cocoons from the local area.

To conclude, it is believed that learners who interact with animals in the classroom environment are less likely to hurt animals in the future. Also, the importance of animal-human interactions is outlined by Donaldson who mentions it in the chapter ‘Personal and Social Development, Ill-Being and Cultural Diversity’ (Donaldson, 2015).

	Y profiad newydd / Transformed experience



Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 23-5-2018
Digwyddiad critigol (Ffocws)/Critical incident (focus): Is differentiation always the right move?

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	 I feel that differentiation is a good idea and essential to learning, as it ensures pupils learn at a more tailored pace. It can also prevent a pupil becoming confused by tasks that are too hard and prevent a learner becoming complacent with work that is set below their ability.

	

	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	
The incident we will discuss was the outdoor learning session taking place on today’s date. The task was to measure outdoor objects using cubes (multilink). The foxes were asked to measure large objects like the shed door and the rhinos would also measure large objects. While the lions and giraffes would measure small objects that would be no more than five cubes.

An interesting event occurred when two or three groups came out with each other (rhinos, lions and giraffes). I guided them to do their individuals tasks. As time went on, they abandoned their activity, and instead focused on something different.

At first, I was concerned that my class management had broken down. I was also concerned that the lions and giraffes would push themselves too hard; as a result, they would not learn the skills and the lesson would be an overall loss. I decided to use some class management techniques to regain their attention.


	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	
I was unsuccessful. 
However, what I learnt by observing the learners has changed my perspective of teaching and differentiation. 
Instead of stopping the activity and going off task, pupils instead congregated around the shed door; upon seeing this, I stopped intervening and simple observed. The learners from all different groups were working together without argument or pre-determined roles. They were working to perfect efficiency and without discussion. Their aim was to measure the door by collecting cubes and adding them to the growing stack. When they encountered problems (like the stick breaking under its own weight), they would discuss it, come up with a solution (some pupils would hold the stack at weak points) and continue to build.

The result absolutely flabbergasted me. The learners were able to build a stack that measured the door, count the number of cubes and explain their reasoning techniques to me.

Here is an interesting point to note. All learners exceeded their differentiated expectations by far; however, this was not down to the foxes leading or carrying the learners. Quite the contrary, the learners all helped to develop the process and implementation. The result was an extremely high level of learning and great teamwork.

This can be further argued from the work done by Vygotsky, which is:
1.  Level of Potential Development- Potential knowledge and understanding.
1.  “Zone of Proximal Development”- Knowledge which the learner may achieve with help from a qualified teacher.
1. Level of Actual Development –Knowledge and ability attainable without assistance.
(Walters, 2017).

The third element could be a contributing piece of evidence to the witnessed event, as the level of actual development that pupils reached was far higher than if I was to continue to try and involve myself, assist and potentially hinder their learning.


	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	
To conclude, it is clear that sometimes by setting differentiated tasks, we in fact hinder the learning of the pupil by setting a limit to what they can do. 
Additionally, pupils who work collaboratively with others can achieve more (level of actual development) than if they were to work alone.
One could argue that by allowing pupils to work as a group, this in itself is differentiation. Regardless of whether this is true, differentiation is still needed.

Next, I will need to reevaluate my differentiation, include more group activities and reassess what we mean by limitations.
In other words, I must ask myself if the differentiation that I apply to each group and learner is appropriate and helpful or restrictive and detrimental to the lesson aims and success criteria.
Finally, I will need to assess situations more and decide when it is best to remove my input and allow pupils to develop without assistance.



	Y profiad newydd / Transformed experience


1. Waters,J. (2017) ‘Theories of Learning’ Available at:  http://moodle.uwtsd.ac.uk/pluginfile.php/58175/mod_folder/content/0/Theories%20of%20Learning%20student%20copy%202017.pdf?forcedownload=1 [Accessed 29th October 2017].
Photographs taken by the pupil
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Map annotated by pupil
Indoor area
The pupils favorite areas of learning have been ticked.
[image: ]


Outdoor area
Circled areas show pupil’s favorite places to learn and where I have observed the pupil learning.
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RAG
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Annotated samples of pupil’s work.
[image: ]


[image: ] [image: ]
[image: ]

[image: ]


[image: ]


[image: ]


[image: ]


[image: ]


[image: ]



Page 1 
Student Number: 1400817
Group: 2

Reading record
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Reading record

Name of learner: 		O.L-S								Reading age (if known): 
	Date
	Title of book and page numbers read
	Type of book e.g. fiction, play, poetry
	Comments (e.g. reading for enjoyment, recognition of words, understanding of text, interpretation, range of reading)

	10-5-2018

	Bug Parade



	Fiction
	O.L was able to understand basic words like ‘and’, ‘or’ and ‘it’. However, most other words were difficult for him to grasp. It would require him to slowly, phonetically and with difficulty pronounce the words. He enjoyed the book and participated in the exaggerated speech at the book’s climax. In addition to this, he was able to predict what came next (bugs would be long, short fat or thin).

	17-5-2018
	Caterpillar, Caterpillar



	Fiction
	O.L was able to grasp the concept of a butterfly’s life cycle. He can pronounce the ‘er’ and ‘fl’ sounds in the words, however, he still struggles with connectives. He was also able to predict that the boy would keep the caterpillar. O.L was also able to deduce that it would change into a cocoon. The next target for O would be to improve his ‘ai’ pronunciation.

	
25-5-2018
	
At the park


	Fiction
	The pupil struggled with differentiating between the ‘c’ and ‘k’ sound. However, the reading pace has improved and the learner was able to identify the events and sequences of the story pre-reading. In addition to this, O had become keener to read with me. The pupil tries to learn and track words by following them using his finger (a method which I have tried to reinforce over the past three weeks).

	

	




	
	


This form should be used after reading the school’s reading policy, if available 


Observational notes

[bookmark: cysill]Templed o dudalen enghreifftiol yn Llyfr Nodiadau Arsylwadol am Ddatblygiad Addysgol Disgyblion / An exemplar template for the Notebook of Observations on Pupils’ development.

Enw’r disgybl yn nhrefn yr wyddor / Name of pupil in alphabetical order  ________O. L-S _______________________________

	
Dyddiad / Date

	Sylwadau / Observations
	Sut y gweithredwyd / How actioned

	9-5-2018







15-5-2018



25-5-2018
	This pupil seems to become agitated when sitting still. As a result of this, he starts to swing his head from side to side which results in head injury.





O shape identification has improved from the previous day. However, he still
 struggles to write his letters on the line.


O is showing clear signs of improvement in Mathematics. The pupil is able to
 form his numbers within given boundaries much more clearly. The learner
 was also able to deduce some further methods of measuring using 
non- standard methods. For example, instead of just using cubes, the pupil used
 fingers and a class role play camera as forms of measurement.
	I tried to do some dance moves with the pupils as 
part of a pre-lesson warm up. I noticed that for the reminder of the lesson the learner did not fidget or 
bang his head. I can incorporate some exercises 
before long introductions so that the pupil does 
not sit down for too long and become restless.

To help this learner, I would hold the pencil in the right place. I would then use a ruler to prevent him going below the line drawn on the page.

To further his learning. I asked O to take a ruler and
some cubes; the pupil was then told to go and search for
 things to measure and compare them all. O did
 this well and was able to deduce that a class role-play camera was the same length as 7 cubes.
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