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Let’s see what.you remember from last session E




Assessment for Learning =

rormative _Assessment




P &

Black and Wiliam’s
influential report
is called

Inside the Black Box




e
“AfL has been found to raise

standards for all, especially
lower attaining pupils

raising the bar for
everyone.




Elements of
1 key AfL?

ecommendations ?




e = ] Ho ——=

- Let’s deepen our understanding...

New Style Assessment o,y socesses where learners are and adjusts teaching accordingly.

Donaldson’s - Teacher assesses an individual's progress and gives personal advice.
Pedagogical Principles '

. . Peers assess each other’s work and recommend ways fo improve.
Teaching and Learning

Learners assess where they are and decide how they can improve.

Assessment

Learners assess how their understanding has progressed during the course of the lesson.

Good teaching and learning means
employing Assessment for Learning
Principles




‘School Improvement - Effectiveness

Increase teacher
content knowledge
from weak to strong

Extra months of learning per year |

Formative assessment/
_assessment for:learning

Reduce class
sizes by 30%

T !

(in 12 months small
class achieves what 2 8

larger class did in.J6)

. Dylan Wiliam (2009) Assessment for learning: why, what and how? London: Institute of Education




What are the four elements of AfL? |

(The table from last session!) |

Sharing criteria with learners Quality of questions/ quality of talk

Use and quality of feedback Peer and self assessment




Which element of AfL do they develop?



hoice of answers

What factors affect how quickly sugar will dissolve?

| Temperature q Granulated sugar

The hotter the waler,
{, will always

the faster the sugar ' will have no

s will dissolve. p effect. dissolve faster.

&= Bethan Alun

| think.......

Sugar lumps Granulated sugar
will dissolve will dissolve faster

faster than than the lumps in cold
ranulated waler.
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Pose an opened ended question or
problem to which there may be a
variety of answers.

THINK: Allow ‘thinking time’ and direct
them to think about the question.

PAIR: Students then work in pairs to
share ideas, discuss, clarify and
challenge.

SHARE: Share ideas with another pair
or with whole class

It is important that students need to be
able to share their own partner’s ideas
as well as their own.

Peer interaction and thinking time are
powerful factors in improving
responses to questions.

Think, pair and share prompt cards




SHOW
ME THE

Answerl

SHOW ME THE ANSWER

Using mini-whiteboards, true/false cards, hand
signals, different coloured cards etc. learners
show the answer to questions




MR.WRONG ks wons? - NOTHOG3 W)

‘, MR WRONG ] l

* Giving wrong answer(s). Why is th|s wrong'-’
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No square corners (right angles)

\14+7=21-2 }

| What’s wrong with this graph
http://www.tes.co.uk/teaching-resource/Line-graph-
starter-plenary-and-how-to-guide-6258651/




2 stars and a wish

For peer assessment, ask students
to give two stars and a wish.

| * T vl e becmise.
Two stars = 2 things that are good _— ﬂ! Mo o

about the piece of work x \When You... T erjoyed thoft

Wiw 1 Wish %

A wish = something they can *N
improve to make it even better
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Student Marking " am——.

Self o

e to:
| when we become marking partners we al agre
|

] t
ey have done their bes
| - Respectour parrner’swod( becaues: they
| andso their work should be valued.

By taking part in the process of
assessment, students gain a deeper

i iective and only
tackled the learning obj&c -
: - | - Trytosee how they have : learning objective.
understanding of topics, the process - | | "ty to improve things thatare to 6o Wit the le
of assessment and what they are

| | | . Tell our partner the good things we see in their work.
doing in their own work. . |

| . Look fora way to help our partner to achieve the learning
homework or assessments. _

jvi ‘closing the ga * improvement
| objective better by giving them & closing the gap
|
' | todo. i
| tions as clear a poss! e.
- ! - | = Tryto make our sugges

jl'hl's t.:ould be done in pairs or |
individually .

| « Tryto make our suggestions positive-

Today'sMeet

What rules would you put in place?

i ] rk behind
Be fair to our partner. We will not talk about th;;rr; gy
|' . r: ir backs because We wouldn t like them todoi
e
| wouldnt be fair



Peer marking

| What do you really agree with in these
school examples?

| = Children need to be rerminded that the focus of their task is the

Golden rules for children marking with a respons learning intention.

" Both pariners should be roughly the same sbilty, or just on ¥ " The response partner should ask for clarifica tion rather than jump to
ahead or behind, rather than thers being a v v hiam. conglusions.

The improvement suggestions should be verbal and not written
down. The oniy writing necessary would be the identification of
Successes and the improvement itself.

It would be useful to rale-play responss partners in front of the class,
" perhaps showing them the Wrong way and the right way to mark a
"t read the work out first, This also sstablishes Pisce of work.

the piacs, ¥ :
e o y _— . It could be useful to do this two ~thirds of the way through a lesson,
i f b wd i the suceess an rovertign : : .
Childran nea, r\e'ra:m‘m the suceess and improvement 50 that children can maka the improvement and continue wcvkrng

ataver i hein | S0 that they ane confidant with &
: e, with a better understanding of quality.
Children must poth agres on the part fo be changad.

* The author showd make the marks on his or her work, 85 a resylt of |
the pairad discussion.




Golden rules for children marking with a response partner
* Both partners should be roughly the same ability, or Jjust one jump
ahead or behind, rather than there being a wide gap between them.

* Each child needs time to reflect on and check his or her writing
before a response partner sees jt.

* The response partner should begin with a positive comment about
the work.

* The roles of both parties need to be clearly defined,

* The response partner needs time to take in the child s work, so it js
best for the author to read the WOrk out first. This also establishes
ownership of the piece.

* Children need to be trained in the Success and improvement
Process, or whatever is being used, so that they are confident with
the steps involved.

* Children must both agree on the part to be changed.

* The author should make the marks on his or her WOrk, as a result of
the paired discussion.




= Children need to pe mmlndedtharthebcusofﬂmrtaskisthe
learning intention.

* The response partner should ask for clarifica tion rather than jump to
conclusions.

* The improvement suggestions should be verbal and not written
down. The only wri ting necessary would be the identification of
Successes and the improvement itself

* It would be useful to role-play response partners in front of the class,
perhaps showing them the wrong way and the right way to mark a
piece of work.

* Itcould be useful to do this two-thirds of the way through a Jesson,
s0 that children can make the improvement and continye working
with a better unders tanding of quality.

;







Find the fib

Write two correct statements about the lesson and one fib
Ask students to tell you which one is the fib and why?




Exemplar Work e o

the teacher of *what makes it good'.)

_ , Could there
When setting students a piece of
work, show them examples that make - = be
it clear what it is they are beingasked |~ L 8 _‘ limitations?
to do - and what they need to do in Y% s
order to meet the assessment criteria.

Students could mark exemplar work
using the assessment criteria. This
will help model what is being asked
for and how it relates to the process
of assessment.

Get children to mark a leaflet!



To reach a higher level of underslanding,
you musl conquer...... 10
¥ | understand!

"tﬁe pit" .9 almost there...

7
6 mostly understand

4 understand some of it

3
42 understand a little bit

Session finished herel © zero understanding




Consensus — is this good AfL?







Making aims clear

Put lesson objectives on the board at the
beginning of the lesson.

Talk to students about why they are
studying what they are studying.

Contextualise short-term aims in long-term
aims

Check with students that they are clear
about the aims of the lesson/unit/subject

Produce aims in conjunction with students

Any
limitations?




Are learning objectives always necessary at the
start of a lesson?

Estyn say

‘There isn’t an "Estyn approved’ lesson structure or pattern. For example, teachers don't
need to set out the learning objective formally at the beginning of a lesson and finish with
a plenary for inspectors to judge the lesson as good. The key focus is on the effectiveness
of the lesson in terms of standards and learning, not the method or format.’

Inspection Clarified (Estyn, 2015, Q5)



Student Review

Students review their own learning
either in groups or individually. This
could be done as a plenary, a
mini-plenary or as an activity to help
planning for future revision or the
remainder of the unit.

How?




could be done
mini-plenary

planning for f






Microsoft Game DVR

Maths - measuring in cm - Shirley Clarke Media Ltd. - Google Chrome
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Traffic Lights

Use traffic lights as a visual means of
showing understanding.

e.g.
Students have red, amber and green cards
which they show on their desks or in the
air. (red = don't understand, green =

totally get it etc.)

Students self-assess using traffic lights.
The teacher could then record these
visually in their mark book.

Peer assess presentations etc. with traffic
lights

Did you Watch the
Moodle wideos?

What does
this
technique
rely on to be
successful?




i Self-assessment Targets

Students give themselves targets
based on their self-assessment.

These learning goals could be
recorded somewhere and revisited
(i.e. inside cover of workbook)

They could be compared to teacher
targets and the two brought to
consensus if different.




' Lollypop sticks -
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Edward de Bono's 6 Thinking Hats

BLUE HAT-Process ,r:\ RED HAT- Feelings
The Big Picture/Thinking about w Intuition, hunches, instinct.

# Thinking : . How do | feel about this?
. What thinking is needed? y— What do | like about
47"/ Where are we now? N, - /T these feelings? [do not like?)
What do we need to do next?

3 f\:\ %7 ¥V & WHITE HAT- Facts
zﬁmf\ g What do | know?

e o ) . What do | need to find out?
i Ji. S L=}  How will | get the

information I need?

GREEN HAT:- Creativity Sl

What new ideas are possible? cillbdR e ]
{) What is my suggestion? ; The Negatives )
J/n) How can this be changed d - <-~\ What problems could arise?

[

or improved? "~/ What are the disadvantages?

www.smarttinker.com




plickers ' ’ ' Signin Get Started >

< i <em seARu

—/7' 0 emcheamm bl el of
Nnearpod| . Sl Formative assessment
‘has never been faster.

What's the heaviest
1= planet in our Solar
=i " System?

Plickers is the free card activity your students will love.

Join millions and play in your next lesson.
SUMMARY

Singapore Vic Venus
Jupiter
Neptune

Mars

Sign up for free >

Used by K-12 teachers in over 100 countries

Kahoot!

-

Make learning ot
awesome!

Microsoft Forms

Kahoot! makes it easy to create, share and play fun
learning games or trivia quizzes in minutes.

Sign up for free




Thumbs

Check class understanding of what
you are teaching by asking them
to show their thumbs.

Thumbs up = | get it

Thumbs half way = sort of

Thumbs down = | don't get it

]

Adaptations?



Incorrect Discussion

Use incorrect answers as a
discussion point.

Rather then dismissing something
because it is wrong, or saying ‘that’s

interesting’ etc. Use the
misconception in reasoning to draw
the process out into the open.

This leads to improving on
misconceived reasoning and an
atmosphere in which it is OK to be
Wrong.




Learning Journal

Create a learning journal in which
students can reflect on and review
their learning. It could include plenary
activities, a target setting chart, aims
and goals etc.




Redrafting

Use lesson time to redraft work.

This allows students time to focus on
the feedback for improvement they

have been given.

It also reinforces the value of the
feedback and allows them to work
at it in a supportive environment.




Key features

When designing written tasks to go The structure of @ non- | Hook | opening sentence
alongside oral work, intend for them chronological repott IR T

to develop and show understanding |
of the key features of what students
have learned. Main headings

(support the
whole text)

Introductory paragraph
(leads into main text)

Information
under each
heading

Can you identify
each element

within your text?
Closing sentence

(rounds everything off) Q




Improvement Guidance

When making comments on pupils’
work, treat them like guidance
showing how the pupil can improve.

Develop this by asking students to
write in the same way when peer
assessing work.

Discuss the notion of guidance and
how it differs from other types of
behaviour (i.e. prescription,
admonishment etc.)




Gi'oup teedback

Group feedback to a teacher
concerning peer-assessment of work
can help make the teacher aware of
learning needs in a manageable way.

If a group feeds back then it draws
more attention and presents
information that has already been
ordered and sorted (meaning less
repetition for the teacher).




Traffic-Light Revision

r

When revising a topic or subject, work
through the different areas with
students and ask them to traffic light
according to their grasp of each.

Subsequently, students should be
able to target their revision more
carefully and engage in it actively,
rather than simply reviewing
everything they have done or reading
passively over their entire notes.




Ask at the right timel

Find one word you are
really proud of and underline it.
Tell the person next to you.’

" “You have three minutes to .
[ identify two places where you think
' you have done this welland |

“._read them to your partner.”

‘Decide with your talk partner
which of the success criteria you
have been most successful with and
~ which one needs help or could be
. takenevenfurther.”




‘Generate and Answer

When preparing for exams, students
generate their own questions and Generator
then practice answering them. 5

This makes learners think explicitly RS o
about the underlying structures of |
assessment, as well as the material

which they are being asked to

manipulate. Form as well as function!




Feedback Sandwich

Feedback can be delivered in
different ways, two feedback
‘sandwiches’ are -

Positive comment

Constructive criticism with explanation of how
to improve
Positive comment

Contextual statement - | liked....because....
Now/Next time...
Interactive statement e.g. a question based on
the work




What is good?

Spend time ensuringthat there is
consensus between yourself and the
pupils over what makes a piece of
work ‘good’, and how they are
expected to achieve it. Use questions
such as -

‘Can you tell me what makes a piece
of work good?’

‘How do you feel about comments?’

‘Do you always know what you need to do
next/think about?’

‘Do you know when you have done a
‘good’ piece of work?’




The multiplier effect in lessons ( Michael Ross 20ll)

What AFL strategies would you use when a child says this?

| know the teacher wont ask me to answer a
question, so | don't think up my own answer.




| don’t listen to what other pupils say, as there's no
point.

| never have to explain my answers to anyone else.



I've no idea what will make my work good.

How a teacher judges my work is a complete mystery to me.




| have no idea what | have to do to improve

| never get any advice about how to improve my work - I'm always told
"well done” or "good work™ MAT




| get advice from the teacher after I've finished about what to do
next time, but | often forget by the next lesson.

The teacher doesn't like me so there is no point trying!




Possible Thinking Skills strategies to trial?

| Thinking Hats

Habits of Mind

Habits
Mind

Servien fivshed bepe '




Thinking Maps

CIRCLE MAFP

FOR DEFINING IN CONTEXT

BUBBLE MAP DOUBLE BUBBLE MAP

FOR DESCRIBING USING ADJECTIVES FOR COMPARING AND CONTRASTING

FLOW MAP MULTI-FLOW MAP

=l \<
[HILH JCH ]

FOR SEQUENCING AND ORDERING FOR CAUSES AND EFFECTS

BRACE MAP BRIDGE MAP

_{—{—

__.[—

FOR ANALYZING WHOLE OBJECTS AND PARTS







What have |
learned?

Belle Wallace

Let’s tell What is
someone! ‘ the task?

& oo

ideas can |
think of?

=
%
Z
=
L,




PYC (Philosophy for Children)




Multiple nteligences
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Habits of Mind are a set of dispositions towards behaving
intelligently. when faced with problems, the answers to
wihich are not immediately known.,

Thinking ar - Tasing

o

Commrrmicating with R praiint
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e 60 Seconds :
ﬂm wﬂ“

Timer on board —

http://classtools.net/main_area/template loader.php/?timer

Set students the challenge of summing up the lesson in
sixty seconds.

Students then read out their summations until a really full
picture is presented to the class.

(Develop by setting paired work — one speaker, one scribe; giving certain words/phrases to include; adjusting the time
for more quick-fire/in-depth answers)



O O @ melnl
5-5-1

Summarise today’s topic in 5 sentences.
Reduce to 5 words.

Now to 1 word.
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