MA (Education)							Sharon Stace-Smith	P152424
Semester Two
Securing Quality and Accountability
Assignment 
· Prepare a report for the Governing Body and Senior Leadership Team on one area you currently lead.  The report should contain a section on data analysis, indicating the baseline, progress made and targets for the future.  You should undertake a SWOT analysis of the initiative and present the outcomes in a format which identifies future actions, risks and an indication of how you intend to mitigate the risk.
· Complete an evaluation of your work in relation to the National Leadership Standards.

---------------------

In this assignment I will seek to take a look at the historical rise of accountability in our school system, answer the question of why accountability is important to secure quality, look at who is involved in this process and what happens when it goes wrong.  Following this I will offer a report into a project that I have been undertaking in my school setting for SMT and Governors.  This will include a SWOT analysis and analysis of data with recommendations.
I will then evaluate this assignment against the new National Leadership Standards.

---------------------
The Case for Quality and Accountability
The current educational holy grail of securing quality and accountability can be traced back to the early 1970s.  The three decades following the Butler Education Act of 1944 saw an expansion of education without political restraints, the ‘secret garden’ of education where post-war philosophers and educationalists sought to embrace one new theory after another.  There was little or no consistency between different parts of the country or local authorities let alone between schools.  This lack of emphasis on a coherent national standard or quality resulted in ‘patchy’ education with pupil outcomes being heavily dependent on individual teachers and schools.  This was blatantly evident in a report commissioned by the Inner London Education Authority into the William Tyndale Primary School.  Known ever since as the Tyndale Affair, it resulted in an investigation and a damning report from Robin Auld, QC in 1976.  The school, modelling itself on a system known as the integrated day, saw a lack of leadership, severe staff disaffection leading to unprofessional conduct, a plummeting of pupil standards, a break-down in pupil discipline and role numbers in free-fall.  The results, jumped on by the national press, were ripe pickings for the then Prime Minister, James Callaghan, to make his prime-ministerial mark in an area hitherto untouched by politicians – that of educational reform.  He made a very plausible case for the need for reform, quoting the historian, RH Tawney,
‘….What a wise parent would wish for their children, so the state must wish for all its children.'[footnoteRef:1]   [1:  Callaghan, J (18 Oct 1976) A rational debate based on the facts. Speech at Ruskin College, Oxford.] 

However the speech set a precedence for political  posturing which led inexorably to further education reforms, the Education Act of 1980 which made it mandatory for all schools to appoint a governing body, the introduction of School Inspections, the Education Act of 1988 and the introduction of a National Curriculum and the ensuing political ping-pong between Conservative and Labour, through Tony Blair’s ‘Education, Education, Education’ speech of 2001 and ensuing policies and beyond through Michael Gove, Minister of State for Education being heckled by headteachers at the NAHT Conference in Birmingham after receiving a vote of no confidence from them in 2013 and so on to 2018.  Callaghan’s words of 1976 still resonate with haunting clarity today, 
‘To the critics I would say that we must carry the teaching profession with us. They have the expertise and the professional approach. To the teachers I would say that you must satisfy the parents and industry that what you are doing meets their requirements and the needs of our children. For if the public is not convinced then the profession will be laying up trouble for itself in the future.’ [footnoteRef:2] [2:  Callaghan ibid] 

This short quotation contains many different points to ponder.  The third point of teachers satisfying parents and industry is now a given, underlying curriculum reform, school mission statements and whole pedagogical systems.  It has given rise to a multitude of research and theses on the issues of raising standards and accountability.  These themselves, it is argued by Brundrett and Rhodes in ‘Leadership for Quality and Accountability’, can be broadly divided into three types of text; that of the analytical model informing the processes of quality, the, often negative, critique of external accountability systems and the practical guide to quality enhancement.  Academic commentators may be tempted to write a very worthy treatise that may be of little or no use to practising teachers whilst teachers and leaders themselves may be too bogged down with fire-fighting daily issues and/or fear the reality check that educationalists advocate and the ensuing changes.  Education is a largely traditional small-c conservative profession with many professionals existing on a ‘if it ain’t broke, don’t fix it’ rule of thumb.  This then has led to a disconnection between academic research and educational practice.  In truth however, it is easy to see that the one must inform the other to be truly successful.  
Wales now operates under new Teaching Professional Standards which place a heavy emphasis on professional learning through wider reading and research, networking with professional communities, improving welsh language skills and undertaking continuous professional learning.  The Welsh Assembly Government envisage that this will raise the professionalism and academic knowledge of teachers into their own profession - ‘narrowing the gap’ between teacher understanding and practice, and educational academic study.
 
The Need for Accountability and Clear Leaders
The increasing need for scrutiny of the quality of education against regulatory and compliance-based national systems has been accepted by the education profession during the last three decades.  Research undertaken by UNESCO however has identified an international trend across governments to improve national competitiveness by scrutinising the relative performance of their education systems against each other.  The relatively large amounts of money spent on education, often in times of budget cuts, have ensured that politicians, newspapers and the general public feel that educators have a duty to be publicly accountable.  This has often resulted in negative headlines and a profession that feels questioned at all turns and is left somewhat brow-beaten.  League tables, whether publicly available or used as a tool for performance-related pay have not helped and are exacerbated by uncomplimentary PISA rankings every three years.  The start of the 21st century has, in short, seen a rise in demands from all aspects of society that professional performance be judged by results.  
It is generally held that there are three types of accountability systems operating; compliance with regulations, adherence to professional standards and results-driven compliance.  Most school systems use a variety of implementation strategies with varying degrees of success.  But it is this third one of results defined by student learning which is having the most impact on today’s profession.  Many failing or coasting schools focus on short-term strategies designed to ‘fix’ a specific problem, one that has often been highlighted by an outside inspecting agency, rather than focussing on trying to create a new vision and pathway.  Bernhardt, in ‘Data Analysis for Continuous School Improvement’, looks in depth at differing results of ‘compliance to commitment’[footnoteRef:3].  She looks at the outcomes of those schools focussed solely on compliance and of those committed to genuine continuous school improvement.   [3:  Bernhardt, V (2013) Data Analysis for Continuous School Improvement. New York: Routledge ] 

In the first case, a school often lacks vision and strong leadership, staff may be poorly motivated, results are often poor over a sustained period with staff looking to blame a particular cohort or other outside agencies for declining results.  Fire-fighting is common with SMT lurching from one crisis to the next with ever-increasing pupil-parent dissatisfaction and high sickness rates amongst staff.  Data analysis is infrequence and School improvement plans are focused on meeting compliance and closing gaps in pupil attainment with short-term educational programmes.  Staff professional development is dictated as a reaction of the latest, usually negative, report and usually involves the whole staff being subjected to a particular course or strategy regardless of existing skills and knowledge.  This is not a school where children are expected or encouraged to grow and flourish except at the hands of a minority of dedicated teachers who succeed against the odds.
Those schools who embrace a process of genuine continuous school improvement have a clear vision, shared by all.  There is clear strong leadership which values the creative input of all staff and actively seeks to ‘train up’ the next cohort of leaders.  Staff feel valued and work collaboratively, sharing best practice and seeking help when needed.  Professional development is tailored to individual and departmental needs and there is a high regard for active practitioner research to trial new ideas and pedagogies.  Pupil satisfaction will be average to good and parental involvement will be minimal as parents who are satisfied and happy with their child’s education are typically less voluble.  Data analysis happens routinely to track the effectiveness of strategies which will be changed and/or altered as needed to enhance pupil learning.  School development plans address the findings of reports and of compliance issues but are not driven by them.  These schools have high professional standards of both staff and pupils and are places where pupils, regardless of socio-economic background, are expected and enabled to perform well to their full potential.  These schools will have good collaboration with outside community groups and will look to provide an education for their pupils which will fit them for the next stage in their lives.
Outlined as starkly as this, the way forward seems clear.  Why then do many schools still shy away from this second model.  Why is there such teacher dissatisfaction and why are teachers still sometimes seen as an impediment to educational progress?
There are many issues facing the teaching profession in 2018 - shortages of teachers in specialist subjects to teach GCSE and A level leading to under-qualified teachers being made to teach out of their comfort zone -  a shortage of male primary teachers and male role models for young children - the crisis in retention of Newly Qualified Teachers following early disillusionment and an overload of bureaucracy - and the lack of teachers coming forward to take on Senior Management Roles and Headships (why after all would anyone want to ‘stick their head above the parapet’ for very little pecuniary reward and a lot of stress).  Both England and Wales are looking at overhauling their respective educational systems with differentiated pay for certain subject specialisms / demographic area being among the options being considered as well as curriculum and examination changes.   Political expediency often plays an unhelpful role in this debate, making it all to easy for a beleaguered profession to blame those in power rather than addressing the issues that may well be of their own making.  
The role of the leader within a learning organisation is of paramount importance therefore.  A leader who can provide a clear vision for the organisation, carrying staff along with them, empowering them to improve their teaching knowledge and abilities through continuous CPD and research and to enable them to carry out strategies effectively to deliver curriculum and skills will see their school ratings improve exponentially.  The creation of a highly-skilled workforce enables a strong SMT which in turn will not shy from effective scrutiny of data to enhance and inform the ongoing direction of the school.   In such a school, those issues of retention and disillusionment outlined above, are lessened considerably as NQTs feel supported and valued, new staff want to teach at that school so retention rates are high and parents and pupils have a higher respect for staff leading to less behavioural issues and greater pupil involvement and success.  Leadership matters obviously.  
The role of school governors must not be underplayed in this whole process.  There is a political move in Wales at present to redefine the role and importance of governors in schools as learning organisations.  Governors themselves hold considerable power within a school and local authorities, consortia and Estyn are now looking to them to prove that they too are exercising this power with due diligence and consistency.  There is an expectation that their role as the ‘critical friend’ who scrutinises strategies and results, is also open to accountability – governors too must be seen to be self-critical in their pursuit of securing quality within their role in the running of the school. 
This question of ‘who is watching the watcher?’ runs right the way through the education system, through Local Authority, Estyn and Consortia with the political master in WAG, Cardiff at the top of the food-chain.  It is important to remember here that chains only work when there is no weak link, when all parties involved engage in the kind of positive quest for self-improvement outlined above.  If not, it is those on the journey down and ultimately the children at the bottom who will suffer most.  Can the education system afford to disenfranchise yet another generation?  Probably not.
Measuring Success
How then, is to be achieved?  Agencies and stakeholders, both on a large and small scale, have to work together, following a clear vision that will benefit those for whom it is intended.  Analysing reams of data and providing pretty, coloured charts to impress a challenge advisor will have little impact on student learning if it does not inform teacher practice and school strategies.  Performance measures such as those used in Primary Schools – overall achievement, % of learners achieving CSI at FP and at KS2, % of learners achieving expected outcomes plus one or above at the end of key stage and finally attendance – can be incredibly informative to a staff when used positively and skilfully but will be only seen as negative and needless in the hands of the pessimist.  When data is analysed regularly throughout the year, trends can be spotted, and strategies introduced or altered to improve results.  Continuous effective data analysis through regular staff / team meetings will avoid ‘painful’ surprises and negate the need for fire-fighting and crisis-management.  School Evaluation Reports and the subsequent School Development Plans should be working documents, constantly evolving each half term as the children themselves develop as the year progresses.  External examinations at Secondary level are harder to predict but year on year, results are more consistent and higher in those schools rated 1A in the WAG banding system and graded as ‘good to excellent’ in Estyn inspections – those school with a clear, shared vision and effective self-evaluation. 
As Gilbert asserts in, ‘Towards a self-improving system: the role of school accountability’, rigorous self-evaluation involves all key stakeholders with leaders, ‘taking collective professional accountability seriously’[footnoteRef:4] and supporting and enabling teachers to learn collaboratively within a culture of shared classroom practice through observation, peer learning and development.  Time must be allowed for practices to embed and for successes to be shared and passed on.  As a tool for balancing the twin aspects of summative and formative evaluation, schools need to look honestly at themselves and be prepared and supported to share what they find. [4:  Gilbert, C (2012) Towards a self-improving system: the role of school accountability, National College for School Leadership ] 

Through these processes, schools can hope to move forward and rebalance the scales in favour of the teacher as professional.  After all, the man who many quote with starting this whole process, predicted as much in 1976, ‘we must carry the teaching profession with us. They have the expertise and the professional approach’.[footnoteRef:5] [5:  Callaghan, J (18 Oct 1976) A rational debate based on the facts. Speech at Ruskin College, Oxford.] 


---------------------

First, Identify your Problem
The Setting
Within my own setting of a small primary school in an area of coastal and rural deprivation, there is a small teaching staff of 4 with a support staff of 8 LSAs, admin and volunteers.  The school has been on a steep journey of self-improvement during the last five years when the previous head left, leaving the school facing closure due to low numbers and parent / LA dissatisfaction and mildly damning external reports.  In the ensuing five years, numbers on role have doubled, relationships with parents and stakeholders have improved hugely and inspection reports / banding are all excellent.  Class sizes are still small with mixed-age group classes which allows for a lot of teacher-child interaction and give staff the opportunities to understand the academic and social needs of the children in their care.  Maslow’s Hierarchy of Needs are a daily part of life in the school with all staff sharing the dictum that unless a child is psychologically and emotionally in a place of safety and security, learning cannot begin.  The school therefore places a high importance on well-being and has been a philosophy school for many years, allowing children to explore feelings, emotions and dilemmas in safety, whilst developing the emotional intelligence and oracy skills necessary to articulate feelings and find solutions.  
However, nothing is ever perfect, and the staff are committed to improving standards for the children through effective self-evaluation leading to continuous development through CPD, research and peer collaboration.   


Self-evaluation findings of Summer 2017.  
As part of our continuous self-evaluation, the staff analysed National Test Data (WNTs), End of Key Stage Core Subject Indicators (CSIs), teacher reports and teacher assessments.  It was decided that, whilst there was much improvement in Assessment for Learning (AfL) within the school as a whole, this was not embedded in the pupil body as effectively as staff would like.  Teachers had been taking an active interest in curriculum and pedagogy developments in Successful Futures with the school collaborating with a small group of other primaries from the LA on developing a county-wide approach to the new Curriculum.  Whilst this curriculum is not due to be implemented until 2020, all staff have been trialling aspects of research, new ideas and pedagogies, learning collaboratively from each others’ experiences.  This academic year we plan to move this forward further as part of the school vision, towards the shared goal of helping the learning needs of all the children in the school.  
After scrutinising all the available data from the summer term, an analysis of the current position was made.  This report is going to focus on one area of concern in one particular class – that of Year 5 and 6.  This mixed-age class was presenting itself as a very different cohort from previous years.  We have always known that the particular learning needs of this group of individuals – issues of ALN, substantial BESD and home problems, EAL, potential MAT children under-performing, FSM, under-achieving boys and reluctant readers – have always posed challenging teaching and learning issues.  It was felt that whilst considerable progress had been made in supporting these children through Lower KS2, the added pressure that comes with preparing them for and going through Transition could de-motivate them and cause them to underperform as a cohort.  

Act Quickly but with Forethought
This therefore was our concern and our fears soon began to become evident.  The considerable needs of these children manifested themselves from the start in a reluctance and, in some cases, an inability to work independently.  The skill of taking control of one’s learning, of looking forward to what is going to be achieved and working out the logical steps needed to be taken along the way are essential learning tools for UKS2.  The ability to self-reflect and measure one’s successes whilst acknowledging successes and improvement in equal measure are vital to effective AfL and ‘next steps’ learning.  Our concern that the learning and emotional needs of these children was going to impede progress had been well-founded.  
Quick action was needed to halt any decline.  Baseline scores from the summer WNTs and end of key stage predictions were collated as usual and fresh in-house testing was done  in the first few weeks of September - spelling age, reading age, NVR through RAPID and LASS testing, times tables testing and teacher assessment through oral, and written means.  All of these were carried out over a three-week period and entered into with ‘fun’ activities etc with the emphasis being on, ‘We need to know what we need to do to help you’ which ensured the compliance of the children in the process.  (It must be said at this point that all staff at the school believe testing has a place as part of ongoing evaluation but can never be seen as and end in its own right however it is part of our role to prepare the children for all that awaits them, including WNTs and external examinations.)
An analysis of this fresh September data against the Summer data revealed reading scores to be approximately similar apart from a decline in three male reluctant readers who had had no parental input during the summer holiday. Times tables scores were universally down in September following the six-week break, but NVR scores generally followed the same trajectory from previous tests.  What was note-worthy however, was that teacher assessment of reading comprehension of Year 5s saw 80% of children with a lower ability to comprehend what they had read rather than the ability to read the words.  When asked to explain or elaborate an idea, 70% were unable to do this, 10% could try but got muddled and only 20% could see beyond the superficial meaning of a text.  Those that weren’t able to try were focussing on getting some kind of visual clue or verbal prompt from the teacher.  This bore out what we were seeing in other parts of their work – that of the inability to think independently.  
Following research findings from the likes of Bernhardt in ‘Data Analysis for Continuous School Improvement’, it was decided that this was not just a gap to be closed but that a more fundamental change was needed.  The evaluation process needed to inform what was going to be taught and how.
At this time, staff were receiving CPD training in ‘Dilemma-based Learning’, a style of Active Learning put forward by Hywel Roberts and Debra Kidd.  In it, children are immersed in a topic of interest and are then faced with a dilemma which they have to work through collaboratively to solve.  It was immediately felt by teachers and LSAs that this approach could help the whole cohort.   
The first step had already been implemented by this stage of the term - to start to change teaching styles and introduce more Active Learning with the majority of curriculum areas and skills being covered through small topics supplemented by discrete teaching of specific skills.  These topics often stemmed a simple question such as, ‘Why don’t we get much snow?’ and would grow through pupil engagement and inquiry into a three - five-week topic covering geography, time zones, hemispheres, the movements of the solar system, studying climates around the world and defining the difference between climate and weather.  With the advent of the snow, it also carried onto a full topic on shakleton’s voyage to the Antarctic, research into the Antarctic, food webs and many practical science experiments including, ‘why do we need coats?’ and ‘why do penguins huddle?’.  During this time the children covered maths, numeracy, measuring, conversion charts, timetables, letter writing, persuasive writing, writing in role, questionnaires, report writing, non-chronological reports, newspaper writing, debates, curriculum Cymreig, oracy, comprehension, ICT skills and many more besides.  
Children were given a variety of tasks to complete, often with a degree of choice (carefully posed to ensure skills coverage).   This was then supplemented by planning and writing skeletons to help the children to plan and carry out the activity themselves.  Teacher and part-time support staff carefully divided time amongst all the class so that no one child could dominate their time and relapse back into dependency.  Discrete lessons on the importance of planning, first draft, second and subsequent drafts with ongoing self and peer assessment during the drafting process were given a high priority and whilst presentation of work was important, it was stressed that only the final draft would count towards any formal assessment.  It was soon realised by the children that, by this stage, the work was often of a very high standard and they were proud to share it.  Children were encouraged but not forced to share work and findings – including problems during the redrafting stage so that their peers could see that all the class, including those who were often thought of as the ‘cleverest’, encountered problems that had to be resolved.  This revelation was particularly enlightening for the reluctant writers and ALN children who began to see themselves in the same way as those around them.  They became more responsive, more willing to have a go, were less reliant on teacher support and most importantly of all, were fully engaged in lessons.  
The under-achieving MAT children were encouraged to use rubrics (see figure 2) to enhance their work and skills, pushing them on to the next level or sub-level.  Ongoing evaluation of this process soon revealed that the nearly all children wanted to use the same system.  This they were encouraged to do.  All children were encouraged to work out and write their own Learning Objectives and Success Criteria which led on to the natural question about what skills they needed to cover.  The next logical step seemed to be to show them the online version of the National Curriculum[footnoteRef:6] which proved too unwieldly for them to access effectively.  An easily-accessible version was therefore made for them and was duly presented.  The children were, with help, able to pick out strands for group and individual improvement, reflecting on their growing set of skills.  As literacy co-ordinator, only the Literacy Framework was used with the children to begin with, but the success of rubrics saw them being used in both Maths / numeracy and Welsh.   [6:  Available at: http://learning.gov.wales/resources/browse-all/nlnf/framework?lang=en] 

By the end of the summer term 2018, learners were all engaged and learning, gaining and improving key skills.  There was still much work to be done but the key aim of enabling the learner to become engaged in their own learning journey had been a success.  
Re-evaluate
At the end of the summer term 2018, the children were asked to reflect on their progress during the year and to write a report for themselves referring to the skills they and learnt and what their next steps should be.  The results were mixed from all groups with some being too hard on themselves while others still needed help and scaffolding to look objectively at their progress.  However, the pertinent point is that they were all able. to a certain extent, to undertake a process which the majority had been unable to do 12 months earlier.  Peer evaluation was much more effective, with children being able to spot improvements in each other and give positive feedback as well as good-natured comments for improvement.  Teacher evaluation based on observations, discussions and work completed showed that all children had made progress.  End of key stage indicators showed that of the Year 6s, 30% had reached their expected level, 50% had improved their target by 1-2 sub levels and 20% had improved their target by 3 or more sub levels.  Of the Year 5s, only one child failed to make significant progress though this was due to ongoing social and emotional difficulties at home.  All others made considerable progress with 50% making above expected improvements in all areas of learning.  Improvements in reading comprehension were fair but less marked in Year 5 with standardised scores either remaining comparative to actual age or improving by 5-10% although WNTs in Year 6 showed a marked improvement in all children who sat the tests with all improving standardised scores by 5-20%.  
Next Steps
It is not possible to make a comparison with this September 2018 in-house scores yet but it will be an interesting journey to follow.  This year, we plan to continue and increase the amount of time laid over to Active Learning and have already begun reorganising the classroom to reflect the different areas of learning in the new curriculum.  The pupil-friendly version of the LNF has been rolled out to include numeracy and Welsh and more skill-specific rubrics are being made.  It is planned to give all children their own online version of the amended LNF pictured below (see figure 1) so that they can, with varying degrees of help, chart their own progress throughout the year with RAG rating (though rather than red, amber green, the colours grow from yellow through to dark green to avoid any preconceptions of red equalling failure).  They will all be encouraged and helped to keep an online file of ‘Best Work’ and a blog of progress made so that they can reflect positively on their achievements.
After the autumn term, when initial teething problems have been sorted out, it is hoped to roll out a version of this self-assessment process to Lower Key Stage 2 to trial.  The Foundation Phase Teacher is watching carefully to see which if any aspects could be of use to FP children.   Through continued collaboration, we hope to enhance learning opportunities and outcomes for all pupils.
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Fig. 1: Pupil Self-assessment LNF literacy page
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Fig. 2: Example of rubric


As part of the evaluation process, a SWOT analysis was undertaken, (see figure 3).Fig. 3: SWOT analysis of project after 12 months.

	Helpful 
	Harmful

	Strengths
· Staff have a deep knowledge of the children and their potential and know of proven ways to help mitigate emotional / home problems.
· Pupils have a good basis of skills learnt providing a solid foundation for improvement.
· Considerable progress made already in first 12 months of trial.
· Children are already engaged and eager to continue with the project.
· Willingness of all staff to work collaboratively towards a common vision.
· Support shown by all colleagues including LSAs towards project.

	Weaknesses
· Pupil self-belief and confidence has been very low and could fall once again.
· Pupil’s fear their academic future and failure and underperform to ‘save face’.
· In most cases, home support is negative or minimal.
· Substantial ALN, BESD.
· There has been a sustained withdrawal of LA support through outside agencies such as Sandy Bears and Speech and Language with the ALN register having been ‘realigned’ by LA meaning fewer pupils are eligible for any support even if it were available. 


	Opportunities
· The chance to build on existing progress and improve learning experiences and outcomes further.
· Opportunity to enhance learning for pupils concerned, giving them a chance of a better transition to Secondary School.
· If moderately successful, the project could be rolled out to other classes in the school, enhancing learning opportunities and experiences for all children.
· Opportunity to trial effectiveness of project in other curriculum areas, namely numeracy and Welsh, another 
· area for development in school at present.
	Threats
· Budget cuts mean larger class sizes and less LSA support.
· Negative family intervention could undermine progress made so far with negative attitude towards school and all learning.
· Social media influences have adverse effects on vulnerable children.
· Poorly-managed screen-time at home is leading to children with sleep deprivation issues leading to poor concentration in school.



Analysis of this process found that positives and negatives were roughly balanced at present with Strengths outweighing Weaknesses by 1.  However, of the Harmful aspects, 3 Threats and 1 Weakness were due to social / home life problems, 1 Threat and 1 Weakness were down to a withdrawal of LA support, 2 Weaknesses were due to pupil attitude and only 1 related to pupil ability.  Therefore, out of the 9 items listed, all 9 could be mitigated to a certain extent by school.  The John Adams Quote, ‘A problem is an opportunity in disguise’, is certainly a view held by the staff.  
· As such, the LA withdrawal of support has been an opportunity for staff to upskill into new areas so that specialist support can be given at any time needed thereby helping the children while enhancing staff CPD.  This also applies to budget-cuts with teachers improved CPD and greater teaching skills mitigating against an increasing work-load.
· Poor parenting and home life are addressed every day through open-door policies that put the child at the centre, with break-fast clubs, regular parent-school meetings, regular meetings with school nurse, health visitor etc, Design to Smile and dentist visits arranged to ensure that children have regular dental care, parenting classes being offered and PCSO open surgeries being held at the school once a month with PCSOs working closely with the children in school to build a relationship and help with any issues outside of school. 
· Poor self-belief, low confidence and under-performance are the issues that this project is hoping to tackle.  
· That leaves only ALN and BESD.  The school has a good track record of spotting specific learning needs early on and the staff have a wealth of knowledge, training and experience in helping children with a huge range of complex needs.  Many children arrive relatively late in their primary school life – often in Year 5 or 6 – when parents realise that their children’s unhappiness at another school has reached new lows and that they will not be prepared for Secondary School.  Our school has helped all of these transient children, with the vast majority reaching their full academic potential with many ‘holes in skills and knowledge’ being bridged and more importantly with the children feeling happy, safe and enthused about school and learning.  Our vision of the importance of nurturing the whole child in a supportive way has enabled this to happen.  We have a very good relationship with our Secondary School, and the transition process, though intense for staff, is successful for the students.  Structures, strategies and programmes put in place and followed, evaluated, reassessed, altered, changed, re-evaluated and so on ensure that each child’s needs are catered for. 
Future Actions
· The SWOT analysis shows that the CPD and upskilling of staff needs to continue to ensure effective coverage and current knowledge of ALN issues.
· Liaison between and home-school relationships need to continue to be fostered despite the time constraints that this causes on teaching staff.
· Active Learning and trialling different pedagogies needs to continue to ensure that all children are able to access education in a way that optimises their learning experiences.
· Staff need to continue to work collaboratively – both with each other and across cluster / key stages to share best practice.
· Opportunities for outside agencies such as Lead Creative Schools and CPD training such as Dilemma-based Learning needs to continue to enhance staff skills and promote a variety of learning experiences.
· Successful strategies need to be shared and rolled-out across different age-groups to trial in order to cascade success across the school.
· All strategies, pedagogies and trials need to be re-evaluated regularly by both staff and children to assess effectiveness with changes being implemented without delay.
· All results and findings need to continue to be shared as part of the School Evaluation Report with significant findings going forward to the School Development Plan to enhance the learning of all pupils, promote the well-being of staff and inform the School Vision and ethos.
Risks and Mitigation
· The biggest risk is that the project will not provide the hoped-for improvement but as self-belief and confidence was at an all-time low with this cohort, the progress made so far is an improvement and anything further will be a bonus.  The Year 5s who now find themselves as Year 6s and facing transition in a term and a half are already in a much better position to cope, both emotionally and academically. 
· There is the distinct possibility that the self-evaluation aspects of the project to be trialled this year will not work for younger age groups and may cause confusion.  This is why it will be trialled with LKS2 first and, if successful, an easier version will be made for FP.  If unsuccessful, the trial will be stopped, re-assessed and altered before any retrial.  If totally unsuccessful then it will be abandoned and something completely different may be trialled instead.  It will be informative for teachers in any case to see where and how it fails so that different ideas can be tried instead.
· Budget constraints and cuts could have a significant effect on both the training budget and class-sizes / LSA redundancies.  The Headteacher and SMT are continually looking for ways to keep the existing staff : pupil ratios stable and training budgets are supplemented by the school taking on volunteers and students and training them through Schools as Learning Organisations.  In this way, we have an increasingly skilled workforce and the ability to offer further training to existing staff.
· Home/school relations account for a large amount of teacher and Headteacher time however staff including LSAs and admin support each other well ensuring that staff well-being is promoted and supported.  Health checks for all staff from visiting LHB nurses are now offered with all staff taking advantage of the offer during their working day.  
This report has sought to offer an insight into one of the problems faced by a group of children beginning 12 months ago.  It is envisaged that the project will run for another 12 months before a final evaluation is undertaken.  However regular reassessments have and will continue to take place to inform the direction and efficacy of the project during its journey.  A further report with fuller analysis of the extended data will then be available for scrutiny and discussion.  It is hoped that the results of this project will not just have had a beneficial effect on one particular cohort of children but will continue to benefit all learners and teachers in the school.  
As stated in the Welsh Assembly’s national mission,
’A self-improving system is one in which school leaders and teachers have the skills, capacity and commitment to continually learn and improve their practise…. It is our ambition and expectation that all parts of the education system become participants in this model, so that strengths are spread across the system, and areas for improvement are tackled through peer engagement and support.’ (Education in Wales, 2017, p36)[footnoteRef:7] [7:  Education in Wales: Our national mission, Action plan 2017-21. (2017) OGL Crown Copyright
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