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A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in specific areas of learning and experience.

The core focus of this essay aims to address the learning opportunities that can be inter-linked demonstrating progression in the areas of learning and experience. It will be heavily supported by the readings of Professor Graham Donaldson’s, Successful Futures and Dylan Wiliam’s, Inside the Black Box: Raising Standards Through Classroom Assessment, where they address the advantages of valuable teaching assessment. Assessment for learning is the process that creates feedback which can be used, when planning futures lessons or instantly, therefore improving the pupil’s performance. This information can be used to develop to child’s growth both for short term, in just one lesson, or long term, for life. From the teacher or more knowledgeable other’s view, it will allow them to cater specifically for that child. In this essay the switch from subjects to areas of learning, which is another focal point of Donaldson’s plans in Successful Futures, will be addressed. This shift from subject to areas of learning has been addressed in the lesson plans attached, and the way that assessment for learning can be integrated into these lessons will be talked about.
The lessons that have been devised and can be seen in appendix one, two and three, have all be created for a hypothetical class. The plans for this class have been made for a diverse range of pupils and will have to be tailored for low, medium and high ability pupils. This class of six- and seven-year olds will be found in the foundation phase, class of year two. These lessons that have been designed for this class, will be the first of such on the topic and therefore, there will be no prior knowledge. The theme will all be based off a prop from a pirate in Swansea and therefore will allow the pupils to feel a greater connection to the theme as it encourages Y Cwriclwm Cymreig.
The three lessons that have been planned, will cross the curriculum in many ways. As well as some lessons having two areas of learning, each subject will become a gateway for cross curricular learning. In the words of Johnathon Barnes, 
“When the skills, knowledge and attitudes of a number of disciplines are applied to a single experience, problem, question, theme or idea, we are working in a non-curricular way. The experience of learning is considered on a macro level and with the curriculum as focus.” (Barnes, J. 2015)
The three areas of learning that will be at the focus of the lessons will be: Language, Literacy and Communication, Epressive Arts and Development and Mathematics and Numeracy, respectivley. Mathematics has been chosen as it is the best fit for the lesson planned on estimation. The pupils will be given a chance to reach the objective of, “enabling predictions of the likelihood of events occurring.” (Welsh Government, 2019), which has been taken from the ‘what matters’ statements, published in the reformed curriculum. This section, taken from the mathematics curriculum can be used to see how the new curriculum by Donaldson, can allow the pupils to make progression in the curriculum of mathematics. The other area of learning that is being discussed within the lessons is the literacy, language and communication. This area of learning is vital, with the curriculum saying,
“In the Languages, Literacy and Communication Area of Learning and Experience, learners will be given opportunities to speak and write in order to be effective as they interact, explore ideas, express viewpoints, knowledge and understanding and build relationships.” (Welsh Government, 2019)
The importance of such an attribute is highlighted in the English curriculum as it is described as a “life skill” to be able to read write and understand. It states how it can be used to build relationships, which I believe any teacher, but a foundation phase teacher in particular, should strongly focus on as it helps set them up for later life. With literacy being used every day, it should be taught in a way that can be the most engaging for the pupils. Therefore, it has been placed in the theme of building a raft, as methodical writing can often be found as a dry subject to many. The final area of learning which will is focussed in the lesson plans is Expressive Arts. This will encourage learning through play, a key concept which Peter K Smith, BA, PhD Anthony Pellegrini, PhD (2008) says, “These findings suggest that play has developmental benefits. Benefits might be immediate, long-term, or both.”. The primary focus of this lesson as a teacher should focus less on the results of the creation of a raft, and rather the completion of ‘I can’ statement taken from the Welsh Government curriculum for Expressive Arts (2019), “I can experiment with and then select appropriate practices, materials and resources, tools and technologies in art.
Assessment for learning is the term given to the process of generating feedback which is used to develop the children’s performance. Assessment for learning has now become widely regarded as a driving force, within the new curriculum reforms. The strong emphasis on change can be supported by, Ausubel (1968, p. vi) when he states, “The most important single factor influencing learning is what the learner already knows. Ascertain this and teach him accordingly”. To summarise, Ausubel’s statement, to be most effective in stimulating the development for a child, it is first important to establish where the child is at, then to teach with that at the core. This coincides with the views and purposes of Donaldson’s curriculum.  
“Developing the skills of self-assessment and the disposition to deploy and act on those skills. Self-assessment is therefore an important way of helping children and young people to take more responsibility for their own learning.” (Donaldson, 2015)
The twelve principles of pedagogy, Donaldson, 2015, are explained in detail in his article Successful Futures. The focal point in this essay is to show how the use of assessment for learning can be used to accelerate progress, and to make connection within and across the areas of learning and experience. The principles are currently being used by lead schools, schools that are testing the new, draft curriculum. Using assessment for learning to focus the development within in the new areas of learning during this draft period, will demonstrate growth, whether or not the development is as prominent as believed.
Within the theme of assessment for learning, the two key strands of formative and summative assessment can be identified. Some of the main focal points in Black and Wiliam’s article discusses the question, whether improving formative assessment does raise the standards in the classroom. Exploring formative assessment in a deeper study will allow the article, Inside the Black Box: Raising Standards Through Classroom Assessment to be pulled apart and studied at a greater depth. Black and Wiliam’s success of such article lies in their high level of writing but also the support they can provide to match such a theory. When Black and Wiliam voice their findings of formative assessment they say, “All these studies show that innovations that include strengthening the practice of formative assessment produce significant and often substantial learning gains” (Black and Wiliam, 1998). This is then followed up by their research which has the numerical data to match such findings.
In response to Black and Wiliam’s article, Inside the Black Box: Raising Standards Through Classroom Assessment, Didau expresses his concerns with their ideology on both his blog and twitter page. Although this evidence has been taken from his blog, which therefore loses credibility as it has been drafted with a specific purpose making it a biased read, it does gain educational value as Dylan Wiliam, himself, has had many debates with Didau. This shows that the award-winning writer has been credited with a higher level of knowledge on the topic, with him being acknowledged by, in his words, the “progenitor” of assessment for learning’ Dylan Wiliam. David Didau goes on to explain “There’s an impressive body of research that tells us that learning is distinct from performance. You cannot see learning; you can only see performance.” (David Didau, 2014). Didau’s motive behind this article, is not to disprove Black and Wiliam’s research, rather than to share light on the idea that assessment for learning is not monitoring the child’s progression. It is instead monitoring the performance of the lesson, which is dependent on factors such as, teaching and stimuli created. 
To draw a conclusion out of both arguments, a connection can be made when Inside the Black Box: Raising Standards Through Classroom Assessment, is re-evaluated. In response to Didau, the article reads, “For assessment to function formatively, the results have to be used to adjust teaching and learning; thus, a significant aspect of any program will be the ways in which teachers make these adjustments.” This notion that resonates with both parties that, the results of assessment for learning must be used at the core, and then have the teaching and learning stemmed off that for best growth. This therefore can take education a step closer to developing the best and most effective strategy to help answer the question, ‘how a series of learning opportunities can be inter-linked to demonstrate progression in specific areas of learning and experience’
One strategy of assessment for learning which has been used in Appendix three, to teach the two areas of learning of Expressive Arts and Development and Mathematics and Numeracy, is two stars and a wish. The idea is to provide the pupils with two compliments, to build their confidence up which then allows the teacher to provide suggestions or questions to improve their work. Again, Didau is hesitant about such an approach as he feels it is a waste of time complimenting the obvious. Didau also quotes Henry Wade Beecher saying, “The meanest, most contemptible kind of praise is that which first speaks well of a man, and then qualifies it with a ‘But’.” The focal point of such strategy should therefore be focussed on the way feedback is given. It should be constructive but not sugar coated. The idea of powerful feedback is also highlighted in Donaldson curriculum, when it outlines, “learning can be particularly powerful when learners are given feedback that helps them to think through the issues and provides them with guidance on next steps” (Donaldson, 2015)
The first of the three lesson plans that have been devised for this class, and can be seen in Appendix one, is a lesson on the area of learning ‘mathematics and numeracy’. This lesson for year two, has been created, with the purpose, to introduce the ability to estimate. Estimation and predictions have been chosen and has been picked out of the area of learning document and will be taught in the most simplistic way. Teaching it in a basic form will be because it will be the first time, most pupils would have come across such a scheme, and most probably the whole class will not have heard the terms, estimation and prediction before.
In this lesson, many assessment for learning techniques will be used, to inform teacher and pupils of where their learning is at. This will help the teacher decide whether the pupils are ready to move on, whether they need to spend time, or maybe even spend another lesson on the topic. To help monitor the pupil’s progression in the lesson, the first strategy in use, will be think, pair, share. This assessment technique is often used throughout the educational world, where the pupils will most likely not understand the large amounts of benefits it gives. Firstly, rather than speaking to the whole class on their findings, such as lollypop sticks would do, it creates a safer atmosphere for the non-confident pupils. This also is a great way to include the whole class, as it encourages discussion and in some instances a debate may be formed if the pair’s answers are different. In comparison to the whole concept of assessment for learning, there will always be opportunities to find flaws or disadvantages. For instance, think, pair, share, if not carried out correctly, a member of the pair may be more dominant in the discussion, therefore having the opposite effect on the confidence of the pupils, making them more reserved and shyer to speak. Another assessment for learning strategy that will be integrated into this lesson, as to many lessons that will be planned, is colour-coding. This concept is an adaptation of the well-known strategy traffic lights (which has also been referenced in appendix one). Colour-coding is still a summative feedback but is collected at the end of the lesson by the teacher when the books will be marked. In addition, this will also have great benefits to the less confident pupils of the class. Rather than publicly displaying whether they understand, they can place a colour inside their work, which will allow them to self-evaluate, in comparison to the learning objective.
Appendix two, is the second lesson on the theme of rafts and pirates. This lesson will incorporate both Expressive Arts and Development and Mathematics and Numeracy out of the areas of learning. After the introduction is complete, which will be where the teacher reintroduces the theme and this time display the pirate letter from Pirate Ben Dant. Pirate Ben Dant is a hit child’s S4C character, which will allow the child to feel a greater sence of a national connecntion. This links into the idea of including ‘y cwricwlwm cymraeg’ into all lessons. This lesson also supports across curriclum development as it includes digital competnece. This being said, the emphasis will not be on the inclusion of digital compotence, however, the letter written by Ben Dant, will be on show. This stimulus, will allow the pupils to almost be reminded of the lesson objevtive as it will contain the criteria but in the words of Ben Dant. The area of learning that has been selected will have a main focus on the Expressive Arts and Development. This lesson will have the pupils create rafts out of recycled materials, which eill then b used to hold golden, pirate coins. Graham Donaldson’s, four purposes of the curriculum for Wales, is met well in this lesson, especialy with the purpose, to become an ethical, informed citizen. This is important as in Donaldson’s, Successful Futures (2015), he says, “they should guide all future decisions about national and local educational priorities and underpin all teaching and learning in Wales.” Not only will the lesson have the pupils create rafts, it should be mentioned that it will  be created out of recycled materials. This allows the pupils to take ownership as to where their materials come from and what they can do with left over ‘rubbish’.
In this lesson there will be at least three stratergys of assement for learning in use. The first which is worth mentioning is the method of randomly selecting pupils. In this case it is the lollipop stick method, however, other ways such as Dojo, random name genrator could be used. This is a great way of keeping all pupils focused, keeping their attention incase they are randomely selected. This being said, a flaw of using lollipop sticks rather than Dojo is that once a pupils is selecetd they may swtich off as they are unlikely to be selected again. 
Walking gallery will be used in this lesson as a form of peer assessment. This will encourgae the pupils to see that the same task can have multple different outcomes. For example some may have went for a more aestheticlly pleasing raft, where as some may go for a more practical one. After they have had a chance to walk around, looking at eachothers rafts, they will have an oppertunity to provide feedback on their fellow peers. Before the pupil do give feedback to one another, it is imporant for them not to be critical and to nock others down. It would be worth modelling an example of the sort of feedback expected. 
The final lesson plan which can be seen in appendix three, is the lesson focussed on the literacy, language and communication, area of learning. In particular, this lesson aims to address methodical writing, as the pupils will be creating a story board on their process of creation, and once complete the opportunity will be there for them to add a photo or drawing. This lesson has been created, with the ‘what matter’ statements being studied. This lesson, link to the curriculum, which again can be seen in appendix three, which explains “learners will be given opportunities to speak and write in order to be effective”. Group discussions will be used to make sure all pupils come up with the correct order, which will then allow the order to be transmitted to paper.
Assessment for learning strategies will once again be intertwined into the lesson, allowing both teacher and pupil to establish their level of understanding.  Appendix three, can be used to see the trend of implementation of both the new areas of learning and how monitoring of assessment will be carried out. The first of many of the assessment strategies that are in use in this lesson is basketball not ping-pong. This strategy is one that helps to improve the quality of questions and the quality of talk. As well as this, the element of surprise works in the teacher’s favour, meaning all pupils will have to be engaged. This differs to the concept of lollipop sticks, which once the pupils name has been chosen, they are able to sit back in confidence that their name will not be selected again. The other benefits to the learners with this strategy is that it gives the pupils time to think and form their own ideas. This strategy will be used in this lesson, stimulating a class discussion. The teacher will ask the first pupil, what the first step was, and then ask another pupil what came second and so on. The pupils will have opportunity to suggest that a different step came before in the process, which will give the pupils a form of simplistic debate, without much, if at all, teacher influence. A similar assessment scheme to this is, think, pair share. This method of assessment will be used again, to improve the pupil’s quality of questions/ quality of talk. A pit-stop plenary will be used in the lesson as it could be a lesson that will take longer than expected. The pit-stop will allow the pupils to be brought together again, reminding them off what is expected and what must be done to work to completing the learning objective. The final strategy of assessment for learning that will be discussed, before bringing this essay to a close is the use of thinking hats. Thinking hats are used in lessons in two ways. The first is to develop the pupil’s ability to generating ideas, as they take on the same task but with different mindsets for their approach. The second, approach, the approach that is used in this is to develop the art of reflection. This works well to incorporate in the pit-stop plenary as it will be based from the success criteria.
Finally, to conclude this essay, which has been written with the intention to demonstrate how learning opportunities can be inter-linked, demonstrating progression in certain areas of learning and experience. It is important to conclude that the use of assessment for learning and how effective it is divides, and will continue to divide, opinion. Black and Wiliam’s article Inside the Black Box: Raising Standards Through Classroom Assessment, explains the benefits of assessment for learning. David Didau is one of the leading critics of the article and has thoroughly pulled apart and questioned statements. With oppositions such as Didau, who voice a well-supported argument, it is easy to sympathise on the idea that assessment for learning is often a waste of time such as the method of two stars and a wish. Despite this, the lesson plan that have been created, do support positive encouragement, as it Is part of the writer’s belief. To encourage the less confident pupils, to be able to develop everyone in the class, this strategy works very well. To refer back to Black and Wiliam, when they say, “The ways in which assessment can affect the motivation and self‐esteem of pupils and the benefits of engaging pupils in self‐assessment deserve careful attention.” (Black and William), it does leave a greater impact on the reader.
The lessons that have been constructed, have gone through an extensive process of using Donaldson’s new curriculum, to plan and fill out the new improved plan. To create the lesson the same format can be applied to the old curriculum, however this time looking at areas of learning instead of subjects. Another change that can be seen is the new progression steps which help to develop the child and reduces the idea of boundaries and grades of the pupil. To use this new format successfully, assessment for learning must be carried out in a successful manner and has to be integrated into all lessons. It is worth mentioning, that the lessons devised in the appendix have all been created using formative assessment. For this topic, it will be harder to use summative assessment as there is no great place to include a test, exam or similar method. It could be argued that using the rafts to measure if they sink or float and testing how many coins, they can hold is a slight test and therefore, can be used as a form of summative assessment. This being said, however, the focus will be to have instant feedback on understanding rather than checking the amount of coins.
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Appendix- 1

	Student-teacher
	William Dunt
	Class:
	Year Two
Foundation Phase

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	14/10/19

	Lesson Focus:
	Prediction and Estimating.

	Meaningful links to Curriculum 
	What matters
· Reasoning with statistics and probability, and evaluating their reliability, develops critical thinking and analytical skills that are fundamental to making ethical and informed decisions.

	Meaningful links to:
Cross Curricular Responsibilities
	LNF-Numeracy
· Use knowledge and practical experience to inform estimations.
· Use checking strategies to decide if answers are reasonable.
LNF-Literacy
· Listen to others with concentration, understanding the main points and asking for clarification if needed.
· Contribute to discussion, keeping a focus on the topic and taking turns to speak.
YCC
· Incidental Welsh will be used throughout the lesson.

	Personal Targets (Linked to QTS and identifed in weekly review)
S3.1.3 They select and prepare resources, and plan for their safe and effective organisation, taking account of learners‟ interests and their language and cultural backgrounds, with the help of support staff where appropriate.
This will take in for account the differentiation taking part in the lesson. A good variety of differentiation will in cooperate everyone in the lesson.
S3.2.1 They make appropriate use of a range of monitoring and assessment strategies to evaluate learners‟ progress towards planned learning objectives and use this information to improve their own planning and teaching.
AFL Strategies will be used to monitor process. This will allow me to get a clear picture of where the pupils are at.




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
“I can make estimates and comparisons with measures. I can use language and non-standard units to discuss my sense of size.”
To be able tounderstand and give accurate estimations, and answer the question...
“How many items are in the bag?”






	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	[bookmark: _GoBack]To identify this lesson to have been successful, the concept of estimation should be grapsed by the pupils. In addition to this, the pupils should be able to identify a reasonable estimate in order to answer the question, “How many items are in the bag?”
The teacher should not just look at the answers they are providing on the worksheet, they should also check understanding relating to the 
mystery bag.
The colour coding at the end of the lesson will also be used to help judge whether they have gained a grasped of estimation.
I can taken from the curriculum.
· I have investigated and collected data found in my environment. I can record data, giving meaning to marks which represent number and where each quantity corresponds to something in the real world, keeping simple records which include tallying and pictograms.
	Colour coding/Traffic lights will be used at the end of the lesson on the top of each pupils worsheets. Doing traffic lights this way, allows the pupils with less confidence voice to 
Think Pair Share will be used in the bonus activity, allowing the pairs to work together. They will give activitys to one another and work out eachother’s minature activity.


William Dunt
1802477
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	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Mystery bag activity.
There wil be place here to imrpove the pupils use of other sences helping them reach a better estimation. As well as this, they will commuication within their groups to see what eveyone thinks.

Key questions:
· Is it full/Empty?
· How many items do you think?
· Does your partner agree?
· How many items are in the bag?

	The pupils will have too estimate how many items are in the mysterious bag/box.
Use the sences of looking, listening and then finaly touching to make an accurate estimation.

At the end of the lesson, they will have an oppertunity to see if they were right and again change answers if they need.
This will allow the teacher to monitor progress.
	· Mysterious Bag/Box.
· Items to fill the bag.

Health and Safety
Dont use any sharp objects within the bag.

	

Teaching & Core Learning
	Complete the work sheets.  Jars will be presented on the table and the pupils will estimate the number of sweets in each jar.
Bonus Task- Allow the pupils to fill up a container with some sweets and get their partner to estimate.
Think Pair Share, will be used.

Key questions:
· Is it full/Empty?
· How many items do you think?
· Does your partner agree?
· How many items are in the bag?
· Which is more?

	The initital activity will be differentiated, allowing the teacher to work out and gain an understanding of where the pupils are at. Allthough this will most likley be the first time many of them would have come across such a task, some pupils (such as higher ability or MAT’s) may have crossed paths at home. 
Higher Ability- Harder jars.
The higher ability group will have more advance jars, including differnt sizes and shapes. Thiese will be filled with varying amounts of sweets. 
Medium Ability- Easier jars.
The medium ability pupils will be expected to estimate the number of sweets that are in the jars, however they will have same size amd shape jars, to reduce confusion.
Lower Ability- Match the number cards with the jars.
For the lowest ability of Pupils, they will have to match the ready made numers to the corresponding jars.
	· Variety of size containers.
· Sweets.
· Whiteboards.
· Pens.

Health and Safety
Sweets can become choking hazards, therefore must be kept at a close eye as a precorsion.

	

Plenary
	Revisit the initial challenge, allowing the pupils a chance to correct any errors or improve them.
	The pupils will have to colour code their worksheets, with traffic light colours, Green, Amber and Red.
This should allow the teacher to gain an understanding on where each individual is at and determine if they are ready to move on.
	· Mystery Bag/Box.
· Items to fill the bag.
Health and Safety
Dont use any sharp objects within the bag.




Appendix- 2
	Student-teacher
	William Dunt
	Class:
	Year Two
Foundation Phase

	AoLE or Subject
	[bookmark: _Hlk23012742]Expressive Arts and Development
Mathematics and Numeracy
	Date:
	12/10/19

	Lesson Focus:
	To focus on the properties of materials, seeing what floats and what sinks. 

	Meaningful links to Curriculum 
	Expressive Arts and Development
· Managing data and representing information effectively provides the means to test hypotheses, draw conclusions and make predictions.
· I can experiment with and then select appropriate practices, materials and resources, tools and technologies in art.
· I can experiment with and then select appropriate practices, materials and resources, tools and technologies in art explore ideas inspired by my imagination and curiosity. 

	Meaningful links to:
Cross Curricular Responsibilities
	Mathematics and numeracy
· Reasoning with statistics and probability, and evaluating their reliability, develops critical thinking and analytical skills that are fundamental to making ethical and informed decisions.
LNF- Numeracy
· Select appropriate equipment and resources.
· Use knowledge and practical experience to inform estimations.
LNF- Literacy
· Express opinions, giving reasons, and provide appropriate answers to questions.
Digital Competence
· The letter that has been written by the pirate will be shown on the interactive whiteboard as a stimulus for the childer, allowing them to see the pictures and feel more involved in the activity.
YCC
· The letter used as a stimulus will be written by a pirate from Swansea Bay. This will allow the children to have a closer connection on a national level.
· Incidential welsh will also be used throughout the lesson

	Personal Targets (Linked to QTS and identifed in weekly review)
S3.2.1 They make appropriate use of a range of monitoring and assessment strategies to evaluate learners‟ progress towards planned learning objectives and use this information to improve their own planning and teaching.
With use of Afl (Assessment For Learning), the progression on the pupils throught the lesson will be monitored. This will allow me as teacher to decide if they are able to progress on to the next lesson on the same topic of sink or float, or whether more time will be needed on this.
S3.3.6 They take account of the varying interests, experiences and achievements of all those they teach to help learners make good progress.
Expressive arts and design, is perhaps the AoLE (Area of Learning and Experience) that has the largest ability and confidence gap. As the teahcer it will be the job to shrink the gap and give every pupil the same 






	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
From the curriculum-
· Use and select a range of creative techniques, processes, materials, tools and technologies to create an effect for an audience.
· Develop their discipline-specific skills through creative and purposeful play.

The aim of this lesson is to prepare the pupils for the upcoming lesson on building a minnature raft. This lesson will focus on the idea of sinking and floating linking to previous knowledge.
L.O.
To make estimations how many coins each ship will gold.
To successfully make a ship that will hold pirate coins.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	Art/Design
· I can explore a range of materials and resources, tools and technologies in art
· I can experiment with a variety of creative techniques, materials and resources, tools and technologies, and using my imagination I can explore their potential to achieve different outcomes
· I can identify the main purpose of a creative work through exploration of aural, oral, physical, written, visual and technological approaches.

Maths-
· I can make predictions and identify trends and anomalies in data sets

	Thumbs up.
Thumbs up stratergy will be used to have a quick glance at the pupils allowing the teacher to get a generalised feel whether the pupils will be ready to move on. By showing their thumbs in a thumbs up manner, the teacher will be able to send the pupils to begin the work.
Walking galery.
The pupils will be given an oppertuniy at the end to leave their models behind, place their hands behind their back and freely walk around the class. This will allow everyone to see all the creations and differnet interpritations of the same task, and what the class have create.
Lollipop sticks.
Using lollipop sticks will be a fast waay to incorperate ech child, in a rapid quetion approach. This method of AoLE will be used to give posotive and constructive feedback on their fellow classmates.




	Time

All
Afternoon 
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
	During the introduction, the lesson will begin with a breif overveiw of the topic, which will be related to previous learning. A letter written by Pirate Ben Dant, will be read out lowed to the class. This letter will also be shown on the interactive whiteboard, as a stimulus for the children.

Key questions:
· How many do you think it will hold?
	Whilst sat on the carpet, the pupils will be expected to listen to the letter written by pirate Ben Dant. Once complete they will have an oppertunity to ask questions.
Once the children are ready, and checked if they understamd with the simple Thumbs up technique, they will be sent back to their desked which will be sorted out in to abilities.  
	· Letter from Pirate Ben Dant (Paper copy).
· Letter from Pirate Ben Dant (Online copy).

	

Teaching & Core Learning
	A round robin activity will be set up between two tables, one table will be estimating with a member  of staff, how many coins the ready constructed ship will hold. The other half the class will be creating their own ships, out of the resources on offer.

Activity one will be led by the Teaching Assistant.
         Revisit of the theme Estimation.
Activity two will be led by the Teacher.
         Art development and design.


Key questions:
· Will it sink/Float?
	Activity One- Estimation
This will be a minature task set up, to revisit the idea of estimating learnt in the previous lesson. The pupils will estimate which ship will be able to carry the largest amount of coins before sinking. These estimations will then be put to the test with the pupils placing coins on the ship until they sink. After this, the information will be recorded and then will allow the children to use this data in future lesson to reply to their letter from Pirate Ben Dant.
Activity Two- Creating                  *Main activity*
The pupils will be given time to create a small ship, with supervision. This will be made from recycled materials such as egg boxes. Once created they will take it in tunrs to test if their ship floats, and if so, how many coins it can with stand before sinking.
During activity two, half way through, a pitstop plenary will be used. This will allow the pupils to be reminnded about the L.O and tailor their crafts to fit.
	· Water Tank.
· Recycling (Materials).
· Glue.
Glud.
· Scissors.  
Siswrn.
· Example.
· Help sheet for lower ability.

Health and Safety
Scissors can be sharp, supervision by a member of staff will be required at all times. As well as this the standard protocol of scissors, how to carry, hold and use will be reminded.

	

Plenary
	The teacher should allow the pupils to freely walk, whilst encouraging thier thinking.
It is worth starting, with them just viewing each others work, then slowly intergrate more questions for them to think about, until finaly they are able to give feedback

Key questions:
· Do you like the colour?
· What do you think?
· Is it to big/small?
· Does it hold many coins?
	At the end of the lesson the pupils will be given an oppertunity to view their fellow piers work. Walking gallery will be used as a way of viewing the work. Lollipop sticks will be used following this activity allowing the pupils to answer question on posotives and perhaps constructive critism on other in the class.
Two stars and a wish will also be used at the end just to check understanding.
	· Lollypop sticks 













Appendix- 3

	Student-teacher
	Willliam Dunt
	Class:
	Year Two
Foundation Phase

	AoLE or Subject
	Language, Literacy and Communication.
	Date:
	15/10/19

	Lesson Focus:
	Explaining the process of constructing the rafts. 

	Meaningful links to Curriculum 
	· [bookmark: _Hlk22981418]In the Languages, Literacy and Communication Area of Learning and Experience, learners will be given opportunities to speak and write in order to be effective as they interact, explore ideas, express viewpoints, knowledge and understanding and build relationships.

	Meaningful links to:
Cross Curricular Responsibilities
	LNF-Mathematics
· Identify steps to complete the task or reach a solution.
· Use every day and mathematical language to talk about their own ideas and choices (First, Second…).
· Present work orally, pictorially and in written form, and use a variety of ways to represent collected data.
Digital Competence
N/A
YCC
uiding a raft/pirate ship to be placed in Swansea Bay.

	Personal Targets (Linked to QTS and identifed in weekly review)
S3.2.6 They record learners‟ progress and achievements systematically to provide evidence of the range of their work, progress and attainment over time. They use this to help learners review their own progress and to inform planning.




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
To recap the method we used to create our rafts.
To make a storyboard of activities of what was done.
To both write and illustrate the storyboard.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can understand that writing can be for different purposes and audiences.
· I can write independently in a familiar form using familiar words and phrases appropriately.
· I can write simple words and phrases by using knowledge of letters and the sounds they represent.
· I can create and explore the use of text, image, sound, animation and video.
	Thinking Hats
A couple thinking hats will be used in this lesson. The pupils will already understand this theme therfore they should be able to give detailed expalnation as to what they believe according to their coloured hat.

Pit-stop Plenary
This will be used in the middle of the lesson, allowing the piupils to reflect on the learning objective. This will encourage them to stay on track and will make their results more tailored and specific.
Think, Pair, Share
A quick and easy way of getting the pupils to self evaluate where they are at depending on their parterns results. This will promote discusion and debate before feeding back to the whole class.
Basketball not Pingpong
The last stratergy that will be used will be the basketball not pingpong stratergy. This will have the pupils bouncing off each other in the initial discussion. By the end of this the pupils should have come up with a responce as to the order of making that the pupils under went to create their rafts.




	Time

Afternoon
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	To begin the lesson, all pupils will be sat on the carpet. During this time, the pupils will reflect what has happened so far in this theme and thus will allow the teacher to link this lesson to previous learning.
This will also give the pupils to give instant feedback and recall the activity they did in the previous lesson. The teacher will type up the steps it took them to create the raft and then print off enough for one each.
Key questions:
· What steps did you do to create your rafts?
· Did it come before or after?
	Pupils will give the teacher the feedback from previous learning. This will allow them to discuss the process it took for the pupuils to create the rafts. This will be discussed thoroughly encouraging the pupils to debate, using the stratergy basketball not pingpong.
	· Interactive whiteboard.

	

Teaching & Core Learning
	
Ordering the process in  oder
Make a story board
Allow the pupils to draw things in the section

Key questions:
· What came first?
· What does your parner think?
	The class will have to make an order of events of what they had had to do in order to create their rafts.once they have created an oder, they shall check to see if they are similalr with their partnrers. Think, pair share.
They will then place them in the oreder that they think and will end up cutting and sticking them in.
Once this has been comleted they will be given time to draw a picture for each box comleteing their story board.
Using a pit-stop plenary, the teacher will have the opportunity to pull the class back together, reminding them of the the success criteria. This will give the class an opportunity to reflect.
Pit-stop Plenary
Thinking Hats


	· Story board templates.
· List of the steps the pupils took to make their rafts.
· Scissors.
· Glue.

	

Plenary
	On their tables, they will have to order a simple method that has been cut and jumbled

Key questions:
· Have you got this right?
· Has your partner got it right?
	Each child will have to work with their table to organise the simple task, putting the steps in order. 
This will be differentiated to abillity, higher ability pupils will have a slighty harder task.

	· Premade task cut up (one per table).
Differentiated!




William Dunt
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