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Good teaching and learning means employing a blend of approaches including direct teaching.
Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.
Good teaching and learning ranges within and across Areas of Learning and experience.
                                                                                                     (Donaldson 2015:68)
[bookmark: _Hlk60833274]Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.

Introduction: 
Education in Wales is ever changing and evolving, this is evident through the recent major change in Education, with the new curriculum first being implemented in 2022 (Welsh Government, 2022). Professor Graham Donaldson published the report ‘Successful Futures’ (Donaldson, 2015) in 2015 after he was asked by the Welsh Government to review the curriculum and assessment arrangements for schools in Wales. Donaldson’s report established recommendations to education in Wales and was a major influence in the development of the new curriculum. Within the report, Donaldson discusses pedagogy, stating that pedagogy ‘‘lies at the heart of what it means to be a good teacher’’ (Donaldson, 2015, p.63). Donaldson discusses that pedagogy combines skills and knowledge with judgement on what is needed to ensure that effective learning takes place. In his report, Donaldson identified 12 pedagogical principles which he believes relate to the four purposes and the wider curriculum. Donaldson recommends that practitioners should apply these principles when planning teaching and learning (Donaldson, 2015). Regarding Primary Education, teachers should use these principles as a guide and according to the Welsh Government (2023) teachers should build upon the principles to support learner progression and development. Throughout this assignment, I will be looking at three of these principles in more detail, discussing how these principles can affect learning¸ how they can be used in practice and why they should be used. 
Principle 1: 
The first pedagogical principle I will be looking at is ‘’Good teaching and learning means employing a blend of approaches including direct teaching’’ (Donaldson, 2015, P.65) (I will refer to this as PP1). Personally, I interpret this to mean that practitioners should use a variety of strategies, methods, and approaches within the learning environment, such as, independent work, child-initiated learning and direct teaching. Each teacher’s pedagogy, methods and approaches to teaching and learning are different and vary across different schools. Donaldson (2015) argues that decisions regarding approaches to teaching and learning are complex and his review suggests the need for a wider collection of teaching and learning experiences which reflect the curriculum purposes. PP1 is highlighted throughout the foundation phase Learning and Teaching pedagogy document (Welsh Government, 2008) which suggests that there should be a balance of activities such as teacher initiated, planned, structured play and child-initiated activities. The document also states that space should be organised to allow for activities which cater for different learning styles, independent learning, indoor and outdoor activities and active and quiet learning. Kyriacou (2009, p. 63) discusses effective teaching and states that ‘’teachers need to carefully monitor the match between the teaching and the pupils being taught.’’ This suggests that teachers need to consider various approaches to ensure all learners needs and learner differences are met.
There are many different approaches to teaching and learning which can be used in the classroom. In PP1 Donaldson gives the example of direct teaching. Directed activities can include demonstrations of new skills or explanations of information (Welsh Government, 2008). During observation week, I noticed that the teacher would often use direct instruction during ‘carpet time’ or when reading stories to the whole class. Other examples of direct teaching include reading books, using props, and showing real life examples of the topic, for example showing a real plant and discussing the different parts of the plant (Lewis, 2018). The Behaviourism Theory (Learning Journals, n.d) emphasises the use of direct instruction and states that teachers should be at the centre of the learning process and should lead the lesson. 
Many teachers also use the approach of guided learning. During observation week, I observed that whilst the teacher did use some direct teaching, for example during ‘carpet time’, the learners would then be split into groups engaging in various tasks with resources set out by the teacher. The class teacher would guide or lead a ‘focus task’ whilst other groups would be engaging in activities such as free play, independent tasks, and creative tasks. These tasks often related to the current theme in the classroom. As the teacher would set up the resources this would usually be defined as guided or enhanced learning. I have also observed that the class teacher frequently works alongside learners, often in small groups. Vygotsky’s Social Constructivism theory is often used when describing the collaborative approach to learning, with Vygotsky maintaining that children can achieve higher levels of understanding through social interaction with adults or more knowledgeable others (Welsh Government, 2008). This theory emphasises the importance of teachers and learners working together.  Furthermore, Bruner (Discussed in Mcleod, 2023, A) in his ‘scaffolding’ theory, emphasises the importance of teachers being actively involved in learning, suggesting that teachers should go around the classroom and work with individuals. Bruner’s theory can be described as guided learning. Practitioners can ‘scaffold’ learning through various means such as working with groups and demonstrating skills. There are many benefits to the collaborative approach to teaching. For example, cognitive and social skills can be developed when learners and teachers engage in solving a problem together (Welsh Government, 2008) and teacher modelling, an example of collaborative work, is a good way to gain learner’s interest (Learning Journals, n.d). This suggests that collaborative approaches to teaching, such as guided learning are very beneficial to learner progression. 
In addition, there should be a balance between practitioner directed learning and child-initiated activities, opportunities should also be given to learners to make decisions for their own preferred style of learning or combination of learning styles (Welsh Government, 2008).  Child-initiated learning refers to when the children decide how and what they learn, such as choosing the area where they will work or resources they will use. One example of a child-initiated activity I have observed is play. Play is an essential aspect of the curriculum for learners aged 3-7 and play opportunities should be organised for children to explore, experiment, express ideas, be creative and make decisions (Welsh Government, 2008). There are many strengths to using child-initiated learning. For example, through child-initiated learning, learners can develop interests and skills in different areas of learning. Also, where there are opportunities for child-initiated learning, learners can develop confidence, solve problems, and take risks (Estyn, 2017). The Behaviourist theory which I previously mentioned would go against child-initiated learning as it instead emphasises the use of teacher-directed learning. 
With outdoor learning becoming increasingly popular within education and research, practitioners are also advised to take advantage of the outdoors. One activity I observed which took place in an outdoor environment was an activity where the children were drawing outside using chalk. One example of effective practice by Estyn (2019) looked at a school where learners would spend at least half of the day in woodlands nearby. The example discusses that the outside area supports child development, by developing skills such as problem solving and stimulates learners’ minds. Questionnaires from the pupils and parents suggested that the outside learning has positively impacted learner wellbeing and attitudes to learning.  
Based on this research, I think this principle can have a very positive impact on learning. Not every approach will be effective for every learner, thus it is important that teachers use various approaches to meet individual needs and to allow learners to choose preferred learning styles. For example, some pupils may like whole class teaching whilst others may prefer group work, therefore a blend of approaches allows pupils to explore learning styles. It also allows teachers to put aspects from various theories into practice. During observation week, I observed various approaches. It appeared that this mixed method approach had many benefits, for example, the learners were able to explore and learn through play, making independent choices, whilst through direct-teaching learners were given clear instructions and group work appeared to allow the teacher to adjust learning to meet individual needs.  
Principle 2: 
The second pedagogical principle I will be discussing is ‘’Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest’’ (Donaldson, 2015, P.67) (This will be referred to as PP2). I interpret this to mean that teachers should consider learners’ prior knowledge when planning for tasks to meet individual learners’ needs, abilities, and potential levels of development as well as planning lessons which interest learners to ensure that learners are engaged throughout lessons. Donaldson (2015) discusses that teachers should select approaches to teaching and learning which build from step to step and provide significant freedom to offer engaging experiences. 
The learning theory of Constructivism would agree with this principle.  Constructivism emphasises the idea that learning is constructed, that learners build up their knowledge upon the foundation of previous learning and knowledge (Mcleod, 2023, B). Therefore, this theory suggests that tasks which build upon a learner’s previous knowledge is vital for learners to learn new information.  According to Piaget (discussed in Cherry, 2022) there are two ways we can adapt to new information, assimilation, and adaptation. Through assimilation, new information is added to existing schemas. Therefore, providing lessons and tasks in the classroom which build upon previous knowledge is vital to learning as it provides opportunities for assimilation to occur. However, it is important to consider that these theories do have potential weaknesses. For example, according to Cherry (2022) there can be times where new information does not fit into an existing schema which may lead to errors in judgement. However, Cherry goes on to explain that through the process of accommodation, existing knowledge can be slightly changed to cope with new ideas which do not neatly fit into such existing knowledge. 
It is also greatly important that practitioners set tasks and provide resources which engage pupil interest.  By giving learners opportunities to explore areas they are interested in, they are more likely to engage with the learning process (ReachOut Schools, n.d). Therefore, pupils will be motivated to engage in learning when given opportunities to learn about or explore areas of interest. It is highly important that engagement levels are high for effective learning to take place. This links with PP1, as this suggests that teachers should provide a blend of approaches and resources so that there are opportunities for learners to explore their own interests. 
This principle can be used to suggest that one possible area that could be developed in education is the process of how teachers determine what previous knowledge pupils have. Assessment is an important aspect of teaching pedagogy. It allows teachers to better understand the individual needs of learners and adapt their lessons or planning accordingly to ensure effective learning takes place. Also, understanding what previous knowledge learners have allows teachers to target knowledge gaps and become aware of the diverse backgrounds of learners in the classroom (Cornell University, Centre for Teaching Innovation, n.d). Assessment, especially assessment which involves early feedback is important as it allows learners to know what they can do to improve and how teachers can effectively support this. There are many methods teachers can use to assess pupil learning. I have seen various assessment methods being utilised during my observation experiences. For example, in School X, the class teacher would provide tasks which were differentiated in that there were various levels of challenge. These were called ‘chili challenges’, with the level of challenge starting with mild to hot. This allowed the pupils to choose a task at the level of challenging that they thought was appropriate for them. This method could allow the teacher to understand how the learners would assess their own strengths and areas for development. This is an example of how School X put ideas from the ‘Zone of Proximal Development’(ZPD) into practice. This theory focusses on using differentiation in the classroom. In the ZPD, a learner can work effectively but only with support, the zone is different for each individual and the learning process involves moving into and around the zone and looking towards the next level of understanding (Pritchard, 2014). Vygotsky emphasised the role of the teacher in matching tasks to the child’s level of development (Welsh Government, 2008). Therefore, to put this theory into practice, teachers can set up tasks which can be differentiated to fit with various levels or zones of understanding. This allows individual needs to be more effectively met and can allow the teacher to recognise how they can effectively support learners in reaching the next level of understanding. The ZPD theory also involves the role of ‘more knowledgeable others’ and suggests that passing through the ZPD can be supported by the intervention of others (Pritchard, 2014). In my placement class, the class teacher often sits with a small group of learners, guiding or leading the task. In this case, the teacher was the ‘mko’. However, the ‘mko’ does not necessarily need to be the teacher, for example, I also observed one pupil demonstrating to another pupil how to zip up their coat. This strategy of using differentiated tasks can help teachers assess what previous knowledge learners have, allowing teachers to recognise which resources and tasks need to be planned, having a positive impact on learning. 
Therefore, research and theories, such as those discussed above suggest that connections need to be made to existing knowledge for new learning to occur and therefore it is vital that tasks and resources which build off previous knowledge are provided in the classroom. Furthermore, tasks which engage pupils’ interest is also important as it can have a very positive impact on learning, increasing levels of engagement, motivating, and encouraging the pupils to complete tasks. This all suggests that PP2 is a very useful principle for teachers to use as guidance. 
Principle 3: 
The last pedagogical principle I will be looking at is ‘’Good teaching and learning ranges within and across Areas of Learning and experience.’’ (Donaldson, 2015, p.68) (I will refer to this as PP3). Like PP1, this principle links to approaches to teaching and learning. There are 6 AoLE’s in the curriculum, and these include, Expressive Arts, Health and Wellbeing, Languages, Literacy and Communication, Mathematics and Numeracy, Humanities and Science and Technology (Welsh Government, n.d).    Donaldson (2015) states that powerful connections between Areas of Learning and Experience (AoLE’s) are likely to improve and reinforce learning. Donaldson also adds that the AoLE’s should not be seen as timetabled subject areas and states that pedagogical approaches which enable connections to be made through skills, concepts and common questions should be explored across the AoLE’s. This suggests that teachers have cross-curriculum responsibilities and should use approaches and lessons which establish connections across the AoLE’s. 
Practitioners will need to plan a range of learning opportunities and activities which cover all AoLE’s, planning might be holistic, taking a thematic approach across the AoLE’s (Welsh Government, 2008). Unlike the approach to teaching in Secondary schools, where subjects are taught individually, in primary education, especially within the Foundation phase, teachers are encouraged to adopt a cross-curricular approach. To understand and be able to effectively consider this principle, it is important to understand the term cross-curricular learning/teaching. Cross curricular learning can be defined as a way in which subjects are combined to deliver a curriculum which is engaging and enjoyable for learners (Dalton, 2022). There are many strengths to this principle. Gardner (Welsh Government, 2008) in his Theory of Multiple Intelligences, put forward the idea that learning encompasses eight different intelligences such as musical intelligence and linguistic intelligence. Therefore, by using a cross-curricular approach and making connections between AOLE’s and topics, teachers can provide opportunities for learners to explore various styles and approaches to learning. This allows learners to find their preferred styles of learning and can help in meeting individual needs. Furthermore, the 6 AoLE’s were proposed to provide teachers with more flexibility to more effectively plan lesson to help learners achieve the four purposes (Welsh Government, n.d).  The four purposes are an integral part of the curriculum, and this suggests that using a cross-curricular approach can be very beneficial in helping achieve the four purposes. Also, cross-curricular learning offers a way for learners to develop skills, knowledge and become motivated to learn through various topics (Dalton, 2022). If a learner is really interested in one topic or subject, potentially creating links between that subject to others may encourage or motivate learners when learning the other subjects. 
On the other hand, there are some potential negatives. For example, there is a lack of time for collaboration, and it can potentially start of really well but not work as well over time if learning is not directed and well-planned especially as it is challenging to keep levels of attention high over time (Lynch, 2019). Therefore, some people may argue that this approach may be challenging. 
In school X, my placement classroom features different areas around the classroom which relate to different AoLE’s. For example, there is a wellbeing area and a creative corner. The layout of the classroom and displays of the AoLE’s can be seen to be very beneficial especially in regard to making learners aware of the curriculum and the areas that they are developing skills and knowledge in. In my placement class, I have also observed that there is often a ‘focus task’ with the teacher. Whilst this ‘focus task’ has a focus on one area such as mathematics, the tasks also have connections to other areas. For example, observed involved a counting task where the learners also used crayons to colour in images. This established a connection between Mathematics, Expressive Arts and Health and Wellbeing as the learners were using fine motor skills whilst colouring. 
This research suggests that whilst there are potential challenges, the cross-curricular approach to learning can be very beneficial to learning for many reasons such as offering opportunities for learners to explore various learning styles and increasing motivation to learn. Therefore, I believe that teachers should use this principle when planning teaching and learning and that a cross-curricular approach can be very beneficial in creating an effective learning environment. 
Conclusion: 
To conclude, from this module and research I have learnt the importance of pedagogical principles within education. It is evident that these principles are especially important regarding the new curriculum, which shows an increased appreciation that pupil wellbeing and the way they learn is just as important as the content taught. I will be incorporating these three principles within my teaching practice. In my practice, I aim to plan lessons and resources which link to the curriculum, engage and interest learners and which allow a wide range of teaching and learning approaches to be explored. I have learnt that using a blend of approaches is important and has many strengths such as that it gives learners opportunities to explore various learning styles. Whilst planning, I will also ensure that I take PP2 into consideration through questioning how the lessons and resources I use will build of off learners’ previous knowledge, using various assessment methods to understand what knowledge the learners have. I also aim to adopt a strong-cross curricular approach, ensuring that the lessons I plan have connections between different subjects and AoLE’s. I have learnt that cross-curricular learning has many benefits such as increasing motivation to learn. I also plan to provide various levels of support through various techniques and strategies such as scaffolding and acting as a more knowledgeable other. To develop my pedagogies, I will be reflecting continuously throughout my teaching practice on whether the approaches and techniques I use are effective and consider how they can be improved. I have learnt however that there are some potential challenges to these principles, and I will take these into account in my teaching practice. I aim to do further research into all 12 pedagogical principles so that I can use them effectively in my teaching, both in the future and during placement.
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