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Ferdman (2021) suggests that Inclusive leadership allows all individuals from different diversities to be themselves, to be valued by other members of the public and to participate in opportunities that are safe and fair to do so. To be a successful inclusive leader, you must be understanding of individuals backgrounds and diversities. Ferdman (2014) also states that inclusion plays an important part in diverse groups, organisations and societies. Inclusive leaders support equity, individuals development growth, engagement and self – determination. 

In this scenario, I will be using a pseudonym name to keep information confidential. A 4-year-old girl called Yasmin originates from a refugee home in Afghanistan and speaks little English as a result of this. I recognized signs of Yasmin displaying autism which included, hand flapping, avoiding eye contact, getting upset over relatively minor changes. Therefore, I referred Yasmin to a specialist where they carried out tests to diagnose Yasmin with autism. To diagnose Yasmin the pediatrician had to watch how Yasmin copes when interacting with other people and how she plays. This can be seen within the school environment and even the local community in regards to how Yasmin participates in conversation and activities. For example, will she struggle to express emotions or thrive through practical based activities?

As a practitioner I need to communicate with parents about Yasmin’s diagnoses. However, Yasmin’s mother and father also struggle to communicate via the English language as they speak Pashto and Dari at home. Therefore, this is possibly a bigger challenge to overcome but also the most important. If I am able to communicate effectively with the parents of Yasmin, they can help her learn and progress at home using both the language she is comfortable with as well as learning and adapting to the English language. Many studies suggest that children are a lot more capable to absorb a range of information as a child (Klancar, 2006) as well as learn multiple languages (Hoff, 2018).

One simple strategy could be to invite the parents into the classroom. A study written by Carr (2009) suggests that this will help the child develop due to them feeling comfortable in the learning environment with their parents nearby.  Once any child is comfortable in their environment their happy to accept new information, develop and progress (Hill et al., 2007) as well as begin to trust and form a bond with the facilitator. Furthermore this is significantly important as McHugh, Horner, Colditz and Wallace (2013) highlight in their paper, the significance of relationships in the classroom especially with the leader in order to progress otherwise it could create a concrete barrier between the child and holistic development. Furthermore, by having the parents/guardians/carers in the learning environment they can adopt an additional responsibility and transfer what the children learn to their lives outside of school.

On the other hand, there is a possibility that Yasmin’s parents could also be very illiterate in the English language therefore, this could just add to the depth of the barrier rather than minimising the problem, Likewise as Conteh (2019) suggests, that the leader/teacher must acknowledge the concept of the parents having a negative academic journey to the language barrier themselves. So, regular meetings might help ease the EAL child and family into this new environment and these would be on top of parent’s evenings. It is key to make them part of the school community, an advantage of this would be listening to the new native language in many forms (Coyle, 2006).

The professional standards display how theory and practice should always be utilised side by side in order to promote high-level teaching (Conteh, 2019). By undertaking a full class approach to EAL the pedagogy can enhance the overall attainment and knowledge within the setting (Baines et al., 2007) therefore, all children are progressing academically and as a whole. Likewise, a class approach leads to the element of inclusivity (Ainscow, 2005). A strategy that can be used within a full class approach is reading. Diverse cultures, especially that of Yasmin in this case can be positively introduced through stories and this can easily be linked to an aspect of the key areas of learning such as humanities; due to the discussions of culture and traditions (Geres, 2016).

Once a development has been made in any type/level of understanding, it is key to celebrate this achievement in the hope to raise aspirations and encourage the individual. This can be done with a class reward system or an individual reward that a school uses, such as dojo points.
As a practitioner I am the leader/facilitator in the classroom, therefore it is my responsibility to include Yasmin in every aspect by creating differentiated tasks and constant visual representations. For example learning about Yasmin’s culture to make her feel part of the class community. Cultural awareness and tradition is important in helping young children develop a positive sense of identity and will assist in building the child’s confidence. It is important for practitioners to create an environment that values the various backgrounds and beliefs of the children families and staff. Teachers must be able to identify the individual needs of the children and communities they teach in and also reflect on strategies when creating a more inclusive environment. (Reza, 2018). According to Vollans (2017) inclusion promotes a culture that is free of prejudice and discrimination whilst appreciating and acknowledging diverse individuals. 

Lillard (2021) highlights Montessori’s idea and belief that children have a desire to explore, discover and learn about their environment from a young age, this is an ideal time to learn to respect other peoples religion, and culture.  Furthermore, an article published by Barnes Montessori Nursery (2021) identifies that if a classroom or leader was to adopt a Montessori classroom children will be learning from real experience and natural environment as well as them having the freedom of movement and to make independent decisions. This is key if a child is to develop holistically.

According to naeyc (2022) If a practitioner does not teach other children in the class about Yasmin’s culture this will affect Yasmin’s social, emotional and cognitive development, children can feel invisible, unimportant and ashamed of who they are. When inclusion is not supported in the classroom children will exclude Yasmin from playtime as they think she is different to other children. This will make Yasmin feel anxious and lonely (Harrist and Bradley, 2003) and will have an affect on her performance (Lin, 2010). Religion and culture are integral to many peoples personal and social identities, therefore schools must take steps to make sure every child feels that there is a place for them at school (Kaiser and Rasminsky. 2020).

However, several practitioners feel uncomfortable teaching the children about cultures and religions of their students, this suggests that the practitioners have not been educated in the subject. Teachers find it more convenient to teach monocultural (Groulx, 2001). To support children’s culture and religions, practitioners can celebrate their holidays, for example, Yasmin celebrates Labour Day, which is celebrated on May 1st and is a national holiday and legacy of the soviet era (Marat, 2008). Another example of supporting children’s culture and religions is for practitioners to bring diverse toys and books to the classroom to support diversity. For example, there is a children’s book called ‘Nasreen’s Secret School’ which is a true story from Afghanistan written by Jeanette Winter (2011). If children are not provided an opportunity to play and listen to stories it will shape their opinion about the children (Shier, 2001). 

When inclusion is not supported in the classroom children will exclude Yasmin from playtime as they think she is different to other children. This will make Yasmin feel anxious and lonely and will have an affect on her performance. Religion and culture are integral to many people’s personal and social identities; therefore schools must take steps to make sure every child feels that there is a place for them at school. According to Fawzia Reza (2021). There are many challenges in regards to creating an inclusive, early childhood classroom one example includes time constraints (Andrews et al., 2021). Diversity and inclusion is a very important topic, however practitioners often become too focused on other topics, practitioners have responsibilities that take up a lot of their time for example creating lesson plans, planning activities for the children so practitioners may not have the time to focus on how to create an inclusive classroom (Wood and Attfield, 2005).  

As Yasmin has been diagnosed with Autism, Yasmin has had many professionals assess and help assist her needs. She has help from paediatricians, physiologists and doctors, outside of school who give support, on top of what the school provides. It is also key to express the importance of multiagency, organisation that could support a child, Sanchez (2018) made links to Ferdman who re-enforced this (Shore, Cleveland and Sanchez, 2018). Moss and Wigfall (2001) carried out research into multi agency and identified that it incorporates a high need for the child to be place at the centre when attempting to change or transform existing practices. However, this can lead to poor communication where in turn feelings of isolation and resentment will occur; not only from the children but also the leaders (Jarvis, 2009). Likewise, some have argued that multi-agency practice is no longer relevant (Harker et al., 2004) even though it promotes teamwork and collaboration, which are key aspects of the new curriculum (Briggs, 2007). It has to be used, understood and implemented correctly in order to receive the maximum benefits.

I was able to be professional by collecting signs that Yasmin was presenting during school times. I was able to evaluate the findings and compare them against a list of strategies that could be implemented. Furthermore, a key component when doing this was to figure out how to make the learning inclusive. This will not only help Yasmin with her autism by setting a visual timetable or providing structure, to help improve her English language ability – making the learning inclusive will help her develop without any stress or realisation (Florian and Linklater, 2010).

As a practitioner, it is important to make the children in Yasmin’s class culture aware. This links to one of the new six areas of learning within the new curriculum for wales influenced by Donadlson (2015). Specifically, making the children culture aware would slot into humanity area of learning. Within this the children will learn about religion, values and ethics. Being culture aware also links to the four purposes in the new curriculum for wales as children will become ethical informed citizens of Wales and the world (Welsh Government (2022). Furthermore, this could turn in to a sequence of lessons. For instance, the children can learn about refugees in Afghanistan. This will make Yasmin feel involved in the lessons. Another task that can be done to make Yasmin feel involved and help the community is for the whole class to get involved in a fundraiser to raise money for Afghanistan.  On the other hand, as a leader I must take into account the sensitive issues that surround the topics of Afghanistan, refugees and the different elements within each culture. Each much be approached with a significant level of professionalism and responsibility whilst still teaching and making sure each need is met.

Furthermore, during a child’s education it is vital to include authentic learning (O’Neill, 2014). This is due to the children being able to relate knowledge and information to an object, or experience (Lombardi and Oblinger, 2007). In relation to this, I have observed a lesson that took place within the local community and it was based on a worldwide issue in Ukraine. Even though it does not directly relate to Yasmin’s background the children are still becoming culturally aware about the world around them. Likewise, I took on the role of facilitating their learning and appointing confident individuals in the class with specific roles or placing them into groups and as a result, the children worked together. They worked together, distributed the workload, and presented their findings to one another, which was then collated into one successful group project. Yasmin did struggle at times however, with the help from her peers she persevered and completed the objective as well as mixing with more than the pupils on her table. Everyone was involved, everyone was learning and from a facilitator point of view, the end result was brilliant. Sharing success helps promote inclusion (Gatt, Ojala and Soler, 2011).

When leading in the classroom or an educational setting, it is key to understand the different roles a teacher can adopt (Salvich and Zimbardo, 2012). As stated by Jagtap (2016) it is important to establish the difference between teaching and facilitating. Teaching is an activity, which is helping the student on a set task the leader is doing the act of teaching. The role of the teacher is changing in smart and active learning methodologies, which leads us on to a facilitator in learning (Jagtap, 2016). A facilitator is not necessarily a teacher but it is still a leader, they can be defined as someone who manages the group process in order to help pupils achieve identified goals or purposes (Thomas, 2010).



Part 2

Inclusive practice is simply an approach to teaching that incorporates strategies to help every child within the class (Mitchell, 2014). Likewise, the leader or teacher would recognise the differences between children and utilises this information to help ensure education is accessible to all and each learner participates and have the willingness to address diversity in the class (Shyman, 2015). Furthermore, in order to achieve inclusive leaderships the teacher/facilitator must demonstrate an understanding that no two pupils are the same and must ensure that lessons and activities should be differentiated to accommodate the needs (Kellet, 2005). Inclusive practice not only involves all the children, it also promotes a culture of equality of opportunity and high achievement and progression (Florian, Black-Hawkins and Rouse, 2016).

Leadership within a school setting is often described as, the practice of encouraging and enabling school-wide teaching expertise in order to achieve a strong rate of progress for al learners (Klar and Brewer, 2013).  As well as establishing leaders within the school, it is vital for the children to experience leadership opportunities (Martineck et al., 2006) during their schooling; such as a school council or helpwr heddiw for the eyfs. The reasoning behind this is the fact that children will begin tolearn the concept and importance of building relationships within teams, defining identities and achieving tasks effectively (Lambert, 2003). Furthermore, children are then able to identify and display effective communication and interpersonal skills (Shiota et al., 2004) which links neatly to the idea of holistic development. In order to have an inclusive school, educational settings must establish high levels of leadership throughout (Ainscow and Sandill, 2010).

Educational policies were implemented after the devolution of power in 1999 (Reynolds, 2008), which focused specifically on the collaboration between educational partners. This followed the Government’s 1988 Education Reform Act (Gray, S.L,. 2007). Policies such as this have frequently been updated and developed further to meet the needs of societal demands as well as influencing new strategies to help education progress (Collinson et al., 2009). In regards to inclusivity, a book written by Taylor (2018) highlights that parents from a range of socio-economic backgrounds are consistently becoming more active and involved with the leaders of their local schools which in turn helps prevent social segregation. Therefore, increasing the levels of inclusiveness in and outside the school environment.

In relation to the early years, many leaders within schools are reminded to evaluate and incorporate policies and legislation from the UNCRC into their everyday teaching (Devine, David and Menter, 2010). UNCRC stands for, The United Nations Convention on the Rights of the Child (Quennerstedt, Robinson and I’Anson, 2018) and they focus on not only civil but the political and social rights of the child (Harcourt and Hagglund, 2013). 

The new curriculum which has been greatly influenced by Donaldson’s report on successful futures (2015) provides schools with adequate guidance to help enable inclusive leadership as well as the government website which is accessible to all. Likewise, the website HWB (Gov.Wales, 2022) not only includes policies, legislation and guidance it also highlights the progression steps within each of the six key areas of learning – the teacher can use this vital information to help guide their planning in a way to meet the needs of every child (Harden and Laidlaw, 2020).





































Part 3 

Yasmin struggles to communicate with staff and other children in the class due to her language barrier and also autism. Yasmins diagnosis for autism was challenging, as her communication can be poor due to the lack of knowledge, ability and understanding of the English language however; professionals were able to detect other signs. In order to overcome this research shows a strategy for autism, which is called Applied Behaviour Analysis (ABA). 

Autism speaks (2021) states that ABA is aimed to be a adaptable therapy that is beneficial for each individual child. The location of where this therapy can take place is based on the child’s preference, for example their school, home or in the community. I feel that ABA therapy will benefit Yasmin as it enables children to learn new skills that will be important for their everyday lives. Depending on the severity of the autism a child can have a one to one with the professional or can be done in a group. In Yasmin’s case it would be beneficial to have a one to one as the professional will be able to improve her English by having additional language activities. Likewise, the need for early intervention is very important in regards to autism (McGill and Robinson 2020).

In order to implement strategies, I have looked closely at ABA and have identified that it is a therapy based on the science of learning and behaviour. This analysis can help practitioners to understand how the behaviour of a child works as well as how their behaviour is disturbed by their environment; and how learning takes place within the setting. The goal of ABA is to minimise the behaviours that are affecting learning and increase the behaviours that are beneficial. Further reason as to why I believe ABA therapy will be a vital component within my setting is because reports have stated that ABA can increase and help improve an autistic child’s: language, communication, attention, focus, social skills and memory, whilst also decreasing behaviours that cause problems (Autism Speaks, 2022).

The raising child network (2021) agrees with Autism speaks (2022). The raising network 2021 states that ABA is a successful approach for teaching a variety of skills to autistic children. Statistics have shown that ABA has a positive effect on children with autism. However, in the past ABA therapy has recognised that children were punished to stop unwanted behaviour. ABA can be seen as aiming to stop certain behaviours, such as flapping or stimming, stimming is a repetitive movement. Yasmin displays these actions when feeling anxious and under pressure for example when answering a question by a child or a teacher. These movements can help calm and make an autistic child feel at ease. Although, elements of this therapy seem to benefit the children within the classroom, which as a result, can help keep the other children focused and on task. ABA therapy can be repetitive for the child, as they must repeat the tasks and activities provided. Therefore, this can start to lose its effect on the autistic child as the activities and strategies used will become boring and lack stimulation. Also, this is often used during a one to one therapy for many hours a week so this without a doubt can takeaway stimulating aspects and increase tiredness which will lead to the child becoming absent. 

The Child Mind Institute (2022) agrees with the Raising Children Network (2021). This is displayed within the article as they highlight the criticisms within the ABA system and state that it is too focused on the dismissal of the child’s unwanted behaviours rather than improving their skills.  Practitioners agree with this statement and state that children should be praised on what they are doing correctly rather than what they are doing wrong. Furthermore, practitioners that focus on the ABA therapy suggest that they do not adjust how neuro-diverse children are feeling or thinking. Practitioners say the main purpose is for them to help the child build on their strengths and get involved with daily activities in our society as much as possible. This is something I aim to implement or at least discuss with my peers.
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