Theoretical Teaching Reflection Module ECPT6003 Teaching Toolkit 1 

Following the professional standard of “critically appraising my practice and adapting it in the light of reflection and feedback, including feedback from learners” (Welsh Government, 2017,p.15). My reflection focuses on the tensions between researchers and educators as outlined in (Ashwin et al, 2020, pp.133-134) and (Gregson et al,2019, pp. vi-viii). They highlight that the roles of researchers and teachers do not always overlap. Until now, I have been an Art Historian/Researcher and know I need to develop practical teaching strategies (see further: Teacher Observation Form).
To begin with, I aim to use terms that are relevant to both teaching and art. I will analyse my practice through the lens of Connoisseurship (Zwozdiak-Myers, 2023) as part of action research to consider the effective use of different feedback forms. Secondly, I will analyse the curation (Leighton and Griffioen,2021) of learning objectives about assessment. Finally, the Diffraction method (Strom et al, 2023) will be used as an extension of reflective practice to assess and help me alter my assessment strategies. My professional development is centred on making my practice more inclusive (Professional Standard A4) and implementing clearer assessment strategies.
 
Connoisseurship as part of Action Research & Effective Use of Feedback  
For full details on Action research (Zwozdiak-Myers, 2023) (See Appendix 1) 
Connoisseurship can be defined as observing so that “the nuances and complexities inherent within different experiences…can be fully recognised and understood” (Zwozdiak-Myers, 2023, p. 49). This nuance exists within the different types of feedback received during teaching practice, including verbal feedback and written notes from fellow students and tutors. 

Feedback and assessment are distinctly different functions  (Winstone and Boud, 2020) and therefore have a different effect. Winstone and Boud observe that feedback received in person is more passionate than written feedback, mirroring the importance of the collaborative nature of “teacher on-the-go” discourse (Lefstein et al, 2020). I wrote down all feedback directly after the microteaching and the class (see Appendix 2). The in-person feedback and written feedback differed in some areas. Feedback from the Tutor (See Pink Submission Folder) and Students A and B identified a need for practical teaching improvements, highlighting a need for improved opening and closing of the microteaching. The volume of lesson material was deemed too high and the curation (Leighton and Griffioen,2021) of the lesson material needed to be clearer. In verbal feedback, Student C observed that difficulty with the material caused by a language barrier negatively affected inclusivity. This point did not feature in the written feedback. Only the tutor provided feedback on the intended assessment strategies. 

Curating effective lectures: Opening (Expectations) and Learning Objectives (Closing)
Leighton and Griffioen (2021) note that teachers engage in the process of curating when organising lesson material. I argue that this practice should extend throughout the lesson-planning process to include the curation of an effective opening and closing of the lecture. This includes the setting of SMART expectations to meet learning objectives. Reflection on the feedback made me realise that the expectations I placed on the students were unrealistic. Hontarenko and Kovalenko (2024) and Race (2019) also emphasize that special attention should be paid to the opening and closing of a lesson or lecture. (See Appendix 3 for opening/closing strategies) 
Antoniou and James (2014) identify the first key teaching strategy of Formative assessment as making expectations clear. This is frequently achieved by introducing learning objectives (LOs). Leenknecht et al (2021) consider the LOs’ function as an end goal. Lessons thus require contingency between initially set expectations and tasks to reach the end goal of the LOs, which thus function as an assessment pathway. How to achieve student involvement in the identification of and participation in assessment strategies to meet the learning objectives remains a point of discussion.

Curating Assessment: A Diffractive Perspective
Considering assessment from a diffractive perspective showed me the wider aspects of my first teaching experience, including students’ emotional responses during my lesson and assessments. I argue that the three assessment approaches used, as examined on my teacher observation form, had an adverse effect on student motivation and possibly caused frustration. This was noted in the verbal and written peer feedback. Leenknecht et al (2021) observe that assessment should function as a “social activity in which a teacher, a student and peers interact and discuss the standards, criteria and the assessment practices” (Leenknecht et al. 2021, pp.236-237). 

In my lesson plan, I attempted to use authentic assessment, a process that encourages independent furthering of individual professional development. I now believe I should have focused more on Formative and Inclusive assessment strategies. Leenknecht et al (2021) argue that when teachers implement effective group tasks for formative assessment, it benefits students’ controlled motivation. 
With regard to inclusive assessment practices, Hanes, Bracken and Elkington (2019, pp.105-106) see collaboration as a significant element. Meijer et al. (2020) note that collaborative assessment may cause frustration as students may not participate equally. They argue that it is more beneficial for students to have an individual assessment of collaborativelearning and suggest that formative assessment strategies, as explored in this reflection, are more suited to some types of collaborative learning. They also note that teachers have to plan for contingency between collaborative learning components. These include interaction, learning objectives and outcomes, assessment, task characteristics,  structuring, guidance, group constellation, and facilities. For the assessment element, the frameworks are less established. Veugen, Gulikers and DenBrok (2021) propose a framework for formative assessment (see Appendix 4). One of the aims of my Action plan (Appendix 6) is to develop a framework applicable to collaborative learning and independent assessment thereof (see Appendix 5).

Curating Assessment II: Practical Teaching Strategies
Leenknecht (2021) et al. suggest combining formative assessment in the classroom with both individual and collaborative assessment. Individual assessment strategies include co-constructing a rubric or assessment criteria, student exam training, setting personal learning goals and encouraging students to use examples or model answers. Collaborative assessment strategies include classroom activities and discussions to understand individual learning processes. Panadero (2022) observes that students' best outcomes were achieved through using a combination of a rubric and written teacher feedback.

Conclusion
As described in my Action Plan (Appendix 6), to further my professional development,I aim to further manage student expectations and motivation through clearer opening and closing of lectures (LOs).  I also aim to apply effective strategies for both collaborative learning and collaborative assessment and to combine this with effective individual assessment. I will facilitate this by writing SMART LOs and curating my lesson content within an appropriate time-bound lesson plan. 
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Appendix 1 What is Action research?

as opposed to Reflection, focusses on developing individual and collaborative Professional Practice strategies. Microteaching is comparable to “close-to-practice research” (Zwozdiak-Myers, 2023, p. 50), where a group of individuals with varying ranges of experience collaborate to study their own practice, looking at both practice and context in order to learn from each other. 

































Appendix 2 Student Feedback

Student A

Directly after microteach: you know a lot about the subject that is clear but it was so much to take in.. you really would have benefited from a summary slide… and an introduction!

After the class had finished: I wish we would have known your class was level 7.. Which is a very high level… I would have had more of an anticipation of the volume of material… That should have been explained to us!! But you need to have a summary slide for people who are trying to absorb the material at their own pace.

Written feedback: 
Firstly, great job on your micro-teach! It’s clear that you put a lot of effort into it, and your knowledge of the topic really shone through. Here are some thoughts on what went well and a few points  for reflection [image: 😊]
What You Did Well:
1. Strong Subject Knowledge: Your confidence and enthusiasm in the material was evident, and you provided a lot of valuable information. Seeing how much effort you put into ensuring the learners had access to a wealth of knowledge is fantastic.
2. Interactive Elements: The picture activity was a great way to engage with students and get them involved. Interactive moments like this are so important for keeping learners interested.
3. Level-Appropriate Content: You clearly designed the session with a level 6/7 audience in mind, which shows your understanding of the learners’ needs.
Ideas to reflect on:
1. Pacing and Content Load: While the information was great, it felt like a lot to take in at once. I understand this was planned as a one-hour session, so perhaps reducing the amount of content or splitting it into smaller, more focused sections could make it easier for learners to follow. This would also allow time to explore key points in more depth and encourage questions.
2. Slide Presentation Speed: The slides moved quickly, making it hard to read and process the information fully. Slowing down here or using simpler slides with key points could make the presentation more learner-friendly.
3. Introduction to the Session: It might have helped to start by introducing the topic, explaining the level it’s aimed at, and outlining what students can expect (although the observer should have done this, I would have thought! but a good tip for us all for the future). This sets the stage and helps everyone feel more prepared for the pace and complexity.
4. Timing Awareness: It seemed that you were checking the clock or timer on your phone often, on the desk by the computer, which might have made you more focused on managing time. This might have caused the pace to quicken and potentially lessened the opportunity for students to fully engage with the material. Overall, you did a brilliant job, and your passion for the subject came through strongly [image: 😊]
Student B

Directly after the microteach: I thought it was good.. You're very knowledgeable but it was quite fast and a lot to take in.. I need time to process information.

After the class had finished: Well done.. I want to know more about your work as you are so enthusiastic I wish I could have understood it more

Thank you so much. Below I have written you some feedback from the microteach. 

Written feedback: 
Firstly I’d like to say I really enjoyed it. you could really see how passionate you are on the subject, with all the knowledge you had throughout. 
I felt the activity was a great way to get the group engaged, and see if they’re understanding what is meant of them. 

I feel like for the future splitting the presentation up into different sub titles would help as it felt like a lot of information for a 30 min class. I understand this lesson is based on a level 6/7 although I do think it was difficult at times to follow and keep up with all the information. And by splitting it up into two separate sessions might help with this. 
I felt you were very fast paced and for me I struggle with things that are too quick so perhaps be aware that there maybe students that have different ways of learning, and adapting things could help. 

When it came to the practical you were very clear explaining the task you were setting, and contributing to the discussion making us feel even more engaged. The use of photos through the practical and presentation really helped to assess the task. Overall I think this was a brilliant lesson for a level 6/7 you could really see the depth and standards you set for the class by the amount of knowledge and passion you put into it. 





Student C

Directly after microteach: I am not a native english speaker and you spoke too fast.. Therefore it was difficult for me. I had never heard of the term masculinity before in my life therefore I needed more time to listen

After the class had finished: I think you would make an excellent university lecturer but you need to widen your scope and slow down your speaking.

Written feedback:
Hi Jo, I hope this message finds you well. Firstly, I’m sorry I can’t provide strong or detailed feedback because I don’t know much about the science of photography in general, especially during the classical period. However, I really enjoyed your teaching session about the art of photography in the 1950s. 

Your delivery style was highly professional and academic, and I feel you covered everything thoroughly. If I may, I’d like to offer two small recommendations: 1. Consider broadening the scope of your photography teaching to include areas beyond fashion. This could help attract a wider audience and add more variety to your lessons. 2. Why not explore specializing in current fashion photography? It seems like a growing field, and focusing on contemporary styles might be more financially rewarding for you at this moment. Overall, you did an excellent job, and I’m looking forward to learning more from you in the future!





























Appendix 3: Opening and Closing strategies

· Opening Strategies: provocative question
· Anecdote
· topical event
· summary of the previous class.
· question box to tackle questions  
· Toolkit for problems to have been achieved by end of class
Closing Strategies:
· Ending 5 minutes early
· Summary
· Answering Questions
· Looking at next session in relation to current one
· Toolkit for tackling associated reading























Appendix 4: Formative assessment strategy

[image: ]


Taken from:  Veugen, M.J., Gulikers, J.T.M. and Den Brok, P. (2021) ‘We agree on what we see: Teacher and student perceptions of Formative assessment practice’, Studies in Educational Evaluation, 70, p.101027.
















Appendix 5 Original and Re-imagined Slide in preparation for designing individual and collaborative assessment tasks


[image: ]
Fig 1. Think about a 1950s man original slide

[image: ]
Fig 2. Reimagined slide re-designed  for Collaborative Assessment (see action plan for further )








Appendix 6 Action Plan  Joanna Reed 2206990 

	Length of Goal 
	Goal
	Steps
	Resources
	Progress
	Measurability

	Short Term
	Re-reflect on my feedback 

appropriate time to “process the given constructive teacher feedback is critical to facilitate feedback uptake” (Carless and Boud,2018)







	Re-read the initial feedback given by both the tutor and my fellow students. 

Look at this in conjunction with the feedback provided after the marking of this reflection.

Rewrite a new reflection based on these two accounts focusing on Wollenschlager et al (2016) points for increasing student feelings of  competence.

· learning goals
· actual task performance 
· information on how to proceed

Which  contribute to students’ feelings of competence (Wollenschlager et al. 2016). 
	Feedback

Google docs
	Written my first reflective teaching account reflective 
	Tutor Feedback after next observation










	Length of Goal 
	Goal
	Steps
	Resources
	Progress
	Measurability 

	Medium Term
	Open and Close a lecture effectively

	Reconsidering the function of Learning Objectives as end goals (LeenKnecht et al 2021) 

Write SMART learning objectives with an emphasis on achievability within the timeframe

Draw up a lesson plan paying close attention to the opening and closing of the lecture in relation to the development (LO’s)

Effectively introduce the learning objectives both at the beginning and end of the session
	
Bloom’s Taxonomy

SMART guidelines

Lesson Plan Template

An Introductory Slide

Summative Slide
	Identified the function of Learning Objectives as end Goals


	Tutor and Student Feedback after next observation



















	Length of Goal
	Goal
	Steps
	Resources
	Progress
	Measurability

	Long term
	Implement effective assessment strategies both individual and collaborative 
	Set clear expectations for the students i am teaching

Introduce the learning objectives

Get students to co curate a rubric, assessment criteria or set personal goals based on these objectives

At the end of the class use an effective formative assessment strategy to measure whether the students have actively learnt the material.


	A mixture of Formative Assessment strategies that focus on individual as well as collaborative learning

SMART Learning Objectives

Timebound Learning Tasks
	Read discourses on effective uses of formative assessment including individual and collaborative assessment.









	Tutor and hopefully Student  Feedback as student’s would be involved in the assessment strategies as well as the assessment outcomes 
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