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What is inclusion? According to Oxford Dictionary (2018:1) inclusion is defined as ‘The action or state of including or of being included within a group or structure’.  
This section will discuss inclusive practice within early years settings. Manitoba Child Care Program (No Date:1) believes that ‘inclusion means children of all abilities have equal access to and participate meaningfully in child care programs’. Inclusion is essential to children’s social development as when children are around other children it has a positive effect on developing their social attitudes, as well as developing many other areas that they may not develop if they are excluded from a group.  Settings should be fully inclusive for both staff, family and child. This inclusive ethos for everyone in the child’s life provides the child with an individual approach to their own needs and abilities. An inclusive approach should help eliminate barriers for the child, whilst also allowing them the ability to achieve their full potential and maximise their educational experience. These adaptations can range from anything, for example, providing special access such as ramps for a child with physical disabilities, to individual one to one support staff.  Effective inclusion is more than a child’s presence, but rather the child having a meaningful, active and fulling participation in every aspect of the setting. The child should feel that they can fully participate, contribute and feel valued. 
[bookmark: _GoBack]Parliament (2006) explains that inclusion is seen to be a human right, and that all children should have the option to be able to attend main stream schools. Many people cannot decipher the difference between inclusion and integration. The word integration was first introduced in term of additional needs in Warnock Report (1978), which will be discussed later in the essay. This concept has since developed to the term inclusion, with the approach to ensure that all children can be not only integrated but welcomed into mainstream school, completely inclusively and settings should adapt their provision to support each child no matter what their abilities or needs. Manitoba Child Care Program (No Date) agrees with Parliament (2006) adding that children’s experience should be positive and meaningful, both in and out of the classroom or early year settings. Every early years setting should have the child’s best interest and  potential at the centre. 

The essay aims to analyse the in-depth effects, barriers and obstacles for children with learning disabilities and social marginalisation’s. It will also critically evaluate a variety of theoretical perspectives of Autistic spectrum Disorder (ASD). It will discuss inclusion and the models of inclusive practice and the policies and procedures for early assessments, interventions and children’s rights. Finally, it will critically evaluate how ASD is supported within early year’s settings.  

Koegel, et al. (2014) states that there has been an increased number of children that have been and are being diagnosed on the autistic spectrum. This has led to increasing numbers of assessments and interventions issues, such as parents paying for assessments as there is not enough funding and professionals to assess every child. Camarata (2014) believes that there is evidence suggesting that there is need for early intervention such as early assessments, and that their availability should be expanded.  Warren et al. (2011) on the other had disagrees believing that it is not empirically valuated in early intervention. He says that evidence suggests that there is no need for early intervention. Koegel, et al. (2014) continues that research has showed that early intervention in infancy and toddlerhood improves developmental trajectory.  It has been found to be more cost and time effective, rather than a wait and see approach.   
Schreibman et al. (2015) says that through years of research and studies have grown in the ability to identify and diagnose children who are on the ASD. It has allowed us to provide support, give opportunities and recognise challenges for a child, their family as supported by Dawson (2008). Schreibman et al. (2015) continues that there has been a substantial amount of research done into supporting the effectiveness of behavioural intervention throughout the life of children with ASD. Research into toddler intervention has been found to be a “naturalistic”. This is looking at traditional based intervention, such as highly structured teaching. This is looking at routines, and how practitioners can use strategies preferred by the child.  This type of intervention which is empirically-based is known as Naturalistic Developmental Behavioural Interventions (NDBI). 
Schreibman et al. (2015) explains that before early 1960’s many believed that children with ASD could not respond to any form of interventions. However, DeMyer Ferster and DeMyer (1961) and Ferster and DeMyer (1962) emphasise that the work of Charles Ferster and Marian showed that children with ASD could develop new skills with an operant discrimination paradigm. Plonsky (2014) describe this as the method of rewarding for a completion of a task. This method is commonly used with dogs to help them to train an understand of task such as ‘sit’. Plonsky (2014:1) describes it as  ‘The discriminative stimulus tells the dog that the contingency is in effect’. This type of method has been used for children and is seen as a controversial method. Wong (No Date) compares the strategy to theorist Burrhus Skinners “Skinners box”, this was an experiment of animals using operant learning to be programmed to use a lever to deliver food. Skinner realised the use of this experiment for ‘improving’ human behaviour.  Wong explains how this experiment being done on animals can cause offence to people, as these are children not animals and should not be treated as if they are no matter what their ability. 

DeMyer  Ferster and DeMyer (1961) and Ferster and DeMyer (1962) during the 1960’s and 70s this concept of operant discrimination paradigm became used more in the ‘treatment’. Early on in the concept is showed potential and effectiveness is a variety of skills, language and social, play, academic skills and changing of behaviours. This strategy was introduced to ‘improved’ ASD behavioural traits. The strategy was developed from a significant understanding and the affects environment on human behaviour. 
Lovaas (1987) and Lovaas (2003) emphasise that Ivar Lovaas was the pioneer of the learning principle of children with ASD. She investigated and learnt that these children were unsuccessful in learning from their natural environment. It seemed they need to have an environment that is very simplified and specific instructions, to allow them to focus their skills. Her study demonstrated significant gains in children’s IQs in mainstream schools. These results caused disbelief, and eventually a change in expectations. Almost half of the children that were exposed to this strategy had massive improvements, somewhere even seen to be ‘recovered’. She proved that with an intense (25-40 hours a week, over several years) course of these strategies with children could ‘improve’ their ASD. This strategy of discrimination paradigm led to the two main trends in provision for early interventions for children with ASD. 
Schreibman et al. (2015) and Dunst (2017) continues that the first trend was parents began advocating for their children with ASD to obtain early intensive behavioural intervention, this then led to the change in policy within early years settings. It became more readily available for early intervention.  Secondly, discrete trial training (DTT) or Applied Behaviour Analysis (ABA) is behavioural intervention which was used in Lovaas 1987 study, was becoming more popular as an approach to ASD. DTT was implementing an operant method, in which skills where broken down, into different processes to carry out systematically. This was done until they achieve the desired behaviour. In the late 1980’s this DTT and ABA approach become increasingly popular with parents of children with ASD. DTT which taught effective skills, also helped children and families to apply new skills in different environments and circumstances. However, a critique of this is that is causes the children to want to escape and display repetitive or challenging behaviours. This also encourages a lack of spontaneity and overdependence on prompts. 
Young-Pelton and  Dotson (2017) explains how his method is still used in schools and early years setting today. Even though it has been proven as being affective it has also been viewed as unethical for the child. 

Parliament (2006) explains that the Warnock report helped the government to develop their policy and agenda on inclusion within early years settings. The Warnock report 1978 was created to, 
“To review educational provision in England, Scotland and Wales for children and young people handicapped by disabilities of body or mind, taking account of the medical aspects of their needs, together with arrangements to prepare them for entry into employment; to consider the most effective use of resources for these purposes; and to make recommendations”. 
(The Warnock report 1978, 1).
The report was the first of its kind that’s sole purpose was focused on allowing children with disabilities to have more opportunities, better well-being within all educational settings. One of the final in the report said that every local education authority should ensure that staff should be trained, provided with resources and efficient advice and support, for the best care and education for every child. They also said that local education authority should have an educational officer that is responsible support meeting the needs of additional needs. Finally, that local education authorities should have a committee separate to the setting, that should be responsible for the provision for children with additional needs within the area. Parliament (2006) explains how after Warnock published her report she completely changed her perspective of SEN and how children should be included. She describes this change as her U-turn in her belief on inclusion. MacBeath et al. (No Date: 6) states that ‘possibly the most disastrous legacy of the 1978 report, was the concept of inclusion.’ Warnock believes they her report can be taken too far, resulting in closure of specialised schools. 
 
After the release of the report, the Education Act (1981) was the next major change to the rights of children with additional needs in the UK. The Department for Education explains how the act states that the National Curriculum must be modified or adapted, so the child/children cannot be excluded or discriminated against.  The Act states that if a child with additional educational needs attending a local authority school, it is their duty to ensure that the child/children have appropriate provision, access and support. Additional needs children should have the opportunities to be integrated within mainstream. This act was the start of better provision for children with additional needs within the UK. The Education Act has since been changed in 1981, this shows that there is still a need to adapt and develop approaches for additional learning needs. In the most extreme cases a child with severe learning difficulties may be disapplied from the National Curriculum.
What is autism and how does it affect children and their lives? Crosland and Dunlap (2012:1-2) explains how ASD is ‘range of complex neurodevelopment disorders, characterized by social impairments, communication difficulties, and restricted, repetitive, and stereotyped patterns of behaviour’. Wearmouth (2009) and Plimley et al. (2007) agrees that it is a lifelong developmental disability and for which there is no cure as such. Crosland and Dunlap (2012) continue by stating that ASD varies drastically in character and severity of the disorder. It can affect people of all ages, genders and ethnicities. Research has found that up to 50% of children diagnosed with autism have highly functioning intelligence, they can range from average to above average intelligence. Chakrabarti and Fombonne (2005) and Plimley et al. (2007)  explains that data shows that the percentage of children considered to be high functioning autistic has increased from 24.6% in 1998 to 43.0% post 1998, and this still increasing. 

Wearmouth (2009) explains how autism tends to be identified at a young age as the traits, interactions and characteristics are very specific to the autistic syndrome. Brock and Griffin (2000) research has shown that children do not suddenly become autistic at two or three years of age. They display behaviours that are different to other children early on. The developmental difference becomes apparent by around 15-30 months at where there are social and occupational developmental miles. 
Plimley et al. (2007) and Olliac et al. (2017) states that there are screening tests done by a health visitor called the Checklist for autism in toddlers (CHAT), and Childhood Asperger’s syndrome test (CAST). These screens are 100% accurate as all children develop differently. Information from these tests can be used to help and guide families to getting a referral and assessment by professionals. Macintyre (2015) states that there has been an 80% increase in the last ten years. The ratio of autistic spectrum disorders has progressed from 1:1000, 1:100 and now to 1:88, in the last twenty years. 

There are many barriers for children on the ASD, however  this section will focus on it social interactions. Plimley et al. (2007) suggests they tend to have difficulties with the reality of everyday life. They can find interacting with groups, new and different places and loud noises difficult to deal with. 
Brock and Griffin (2000) and Crosland and Dunlap (2012) agrees that Autism can affect the development of the children’s social interactions. This trait making it difficult for children with ASD to communicate their feelings, ideas, understanding, interpret the feelings of others and they lack empathy for others. Both Brock and Griffin (2000) and Crosland and Dunlap (2012) emphasise that children with autism tend to not understand social cue, tone of voice and they process social and non-verbal stimuli differently to other children. 
Wearmouth (2009) continues saying autism is frequently seen as affecting children’s communication, cognition and learning. Autism is not always recognisable visually it is characterised by specific behaviours. Plimley et al. (2007) it affects the way they communicate and how they relate to the people around them. People with autism find it difficult to relate in meaningful ways. Their ability to form friendships and relationships are affected as they do not understand social behaviours. Also, difficulty in developing play and imagination can be an issue. They are known to copy and persist rigidly and repetitively. This type of behaviour is a trite of autism, following patterns and routines. They can become very resistant to change and routines. When they are exposed to changes they can become very distressed when their patterns or routines are disturbed. 

Hodkinson (2016) Macintyre (2015) explains that there is a code mainstream schools must follow, as outlined within the additional or special educational needs (SEN), government policies and procedure. Settings must ensure the children are engaged in activities alongside integrating within mainstream. There should be a designated person for SEN provision within the setting. This can involve arranging provision, writing reports, ensuring the best care and quality access to appropriate provision.   A member of the governing body must also be a representative on SEN provision, ensuring the setting policies are up to date and are accurate according to the most recent policies and laws. It is the head teacher’s responsibility to ensure their policies and procedures are update and are central to the children’s rights and care. 

Macintyre (2015) suggests that teachers and early year’s practitioners also believe that many children are border line or not being recognised as needing to be assessed for additional needs. This leads to children not getting the support they need to flourish and develop. This leads to parents having to pay for their children to be seen and diagnosed by professionals. Families cannot always afford to pay for these professionals and assessments. This can end up with them being on a long waiting list for a meeting and even longer for an assessment. This is unfair for a child as they can wait long periods of time, causing massive amounts of anxiety for both parents and child. The stress of the situation can cause trauma for the family as they can struggle to cope with the demands of both their child and the processes of diagnosis. 
A way to support this barrier could be the use of visual aids. Harrower and Dunlap (2001) emphasises that altering a child’s environment or routines prior to a change can significantly help to reduce their stress of change. These types of procedures have been used widely with children with autism, in mainstream schools. By using priming and visual schedules can help prepare the child. priming is allowing the child to view activities before hand, this allows them to familiarise themselves with the change, texture, language and goals. A visual schedule can allow the child to view events that may not occur every day, and that can distress them. These events could be fire drills, changes of staff, trips or indoor play, all of these which may not be everyday occurrences and can change a child’s schedule and cause them to feel uncomfortable. This method of visual schedules can work with all children, it helps them to develop a structure to their day as well as giving them a goal for that lesson or day.    
National Autistic Society (2016) explains how these visual aids should be places at eye- level, be easily read by using short or small words and have symbols of picture as representations of the activities or task. The schedule or aid should be easier found and should help the child to feel supported and allow them to have a routine. This schedule can also be used to support social interactions as the child will convers with their learning support assistant, teacher and other pupils. This over time could help the child to feel more comfortable with social interactions. What work with children with additional needs, can work with all children. this schedule could be used within all early years settings for all children. this promotes inclusion within a setting and can allow the child to feel supported as well as comfortable in these days routine. This method of visual schedules can work with all children as strategies that work with children with additional needs also works with mainstream children.
This strategy allows the child’s more basic need of Mallory and New (1994) explains that this strategy links to Vygotsky inclusion theory’s all children with additional need should be given equal opportunities to participate within mainstream classroom, when the appropriate support for them and their needs. Vygotsky sates that it is fundamental for children with additional need to feel include and inclusive within their social environment. Vygotsky also understands that not all children with additional need can attend mainstream schools as they may fair in a school that is specifically adapted to support their individual needs. Wearmouth (2009) expresses that all people with autism are different, so things that may work with one person may not work with another. It is up to families and practitioners to ensure they find the best way to support every child to the best of their ability. 

In conclusion, inclusion is important to every person, no matter what their ability, gender, race, ethnicity or culture. We live in an age where inclusion in every aspect of life is getting easier by the day. There is now more than ever a better understanding of people and how everyone is different, and how these differences can affect them and their everyday lives. With this constantly developing world we have the ability and resources to ensure that every person is included, valued and supported within our society. Barriers that effect children with disabilities should be becoming less, and it should be easier to support and break down these barriers. This is why as practitioners who shape the minds of young people, must encourage inclusion in our early year’s settings. We are role models to the future generations, and we must set an example to all children on how to ensure inclusion is a continuously developing aspect within our world.      
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