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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base
The community and the school development plan (SDP) are the heart and drive of the school, it is the structure and the backbone of the school succeeding. For the purpose of this essay and the guidance of Bera (2012), I will refer to my placement school as School “X”. The purpose of this module is to review the school development plan and analyse thoroughly one specific strand in the SDP. As we all are aware in the profession, planning is essential to a successful lesson, similarly it is important to plan on a whole school scale. A school development plan is a system to manage success, progress and change in order to best fit the needs of the students. Furthermore, it is a continuous strategy to improve on its own development and the attainment of its students. As School “X” is in a deprived area, with the free school meal percentage at 20%, higher than the national average of 17.5%; it is important to have a strong link with the community and a strong development plan. It’s a general feeling among the teaching professionals at School ‘X’ that as the caption area of the school is vastly deprived, young students tend to stay within the local communities when finishing schools. The school has approximately 720 pupils, students have low aspiration and drive to leave the area and broaden their horizons. A school development plan is important to tackle this and ensure that the students develop as much as they can, and they are aware of what is accessible to them after school life. 
As a whole school approach, it is important to consider the needs of each child and the success and progress of each student. This approach, in theory allows a freer institute that allows more possibilities and greater determination to succeed (Lumby, 2007). Likewise, a school development plan has the responsibility to meet the needs of the students in order to achieve success (Coleman, 2011). By managing a school and creating a development plan that suits the individual school, community and specific needs of those students, it encourages responsibility, an identity and the school’s personality within the community (Karstanje, 1999). Meaning, that the development plan can be changed and altered internally to meet the needs of the students. A school cannot achieve success and goals without an SDP, likewise in any aspect of education or even in life; if you do not plan, there is no means to get there (Bezzina, 1999). In the mission statement, schools are required to express the aims and objectives, a strategy plan and an action plan (DfES, 2014). This will ensure a clear direction on where the school is at and where it is heading. An SDP allows and identifies the faults across the school and provides a clear aim to improve. It identifies the needs of staff and students, it controls how effective teaching-learning is and evaluates the success of the school (Bezzina, 1999). From reading an SDP, it is clear of the vision of the school and what direction and goals need to be met (Jenkins, 1991). This is transferred into reality and targets, schools are competent to understand their needs, success and priorities (Ministry of Education, 2001). It also determines the capacity, limitations and the next steps of the school. Research suggest that an SDP is vital to analyse and inspect current levels and the performance of the students and school. The assessment is to compare with other schools and how these factors can affect or change the current school development plan in order to improve over a period of time (DOE, 2005). 
A school development plan is a strategic approach intending continuous improvement within a given school. In my first placement, the school had clear aims and objectives of how to improve to raise standards; the guidance of Estyn aided these specific aspects of the SDP. The SDP is an action plan that developed from the self-evaluation process (SER), the SER is taken from each department that allows a more thorough and accurate reading into the performance of the whole school (Coleman, 2006). This current SDP is over a three-year period, which allows time for improvement to take class. For my focus, I will be focusing on “Wellbeing”. Recognising and bringing mental health awareness to the forefront of education has become increasingly important (Meradi, 2018). Mental health has been a taboo amongst society over some years, but the awareness has risen dramatically to promote the importance of wellbeing. (Mental Health Foundation, 2016). Society has been criticised for not accepting the diversity of mental health and to not accept the different responses to experiences (Dogra et al, 2002). Despite this, it is important to identify the different responses that people have to different experiences in order to teach generations to come on how to accept these differences and how to control the variety of emotions. Research suggest that the progression of mental health and emotional harm develops from a young age and progresses throughout childhood, adolescence and adulthood (Newman, 2004).
When compared to adolescents growing up a decade ago, young children and teenagers now are forced to tackle different challenges as how we communicate and socialise continues to adapt. Research has documented a growing concern for the correlation between the rise of social media, the constant body shaming that is attached to it and the negative impact on an individual’s well-being. It is stressful for any child to experience school, to deal with grades, schoolwork, homework and all the different relationships that surround the school environment. With the rise of suicides and mental health problems amongst young people today (Mental Health Foundation, 2016), it is important to tackle these issues and to raise awareness. Wellbeing is a crucial part of the SDP and the solutions to tackle mental health and poor wellbeing is a must. The atmosphere and the classroom environment are key to the wellbeing of the pupils. Research suggest that students are more comfortable and learn better if the classroom environment is positive and supportive (Dorman, 2006), a positive classroom where students are encouraged, where they feel trust and belonging (Bucholz, 2009). These factors relate to a healthy wellbeing and a sense of belonging and trust that some children will not feel at home, which develops the child to be a healthy, confident individual (Donaldson, 2015). 

As mentioned, prior, my placement school has created a well-structured and well-balanced school development plan. The SDP focuses on five different aspects: wellbeing, teaching and learning, care and leadership.  Within a school development plan, a self-evaluation is vital to track progress and success. The whole purpose of a self-evaluation is to identify each weakness and where to go next, what are the next steps to take in order to improve. It also allows a school to identify its strengths and qualities, possibly for a foundation for improvements in other areas of the SDP (MacBeath, 2009). Self-evaluation is an ongoing process, in which a school will reflect on their practice and progress. It is a constant review for the performance of a school and an assessment on how the school is performing. It allows schools to determine priorities for the improvement plan and relevant actions to take in order to improve. A school’s self-evaluation allows self-identity and allows the best path for its students (Earley.P, 2013).

As part of the self-evaluation for the wellbeing, the questions “What did our monitoring and evaluation processes tell us? What impact did we have?” was the main aim of the results. Throughout the document this aim was evident, the document clearly shows how the school is tracking and changing aspects of the improvement plan where necessary. Each aspect of the wellbeing self-evaluation was to focus on the learning of the student and how healthy wellbeing improves concentration and engagement. The SDP and self-evaluation have the students as the centre of the focus and how to fulfil their learning needs, this begins with the use of mobile phones within the school and how it distracts the learning. It clearly states that the plan moving forward was to come to an agreement with all students and parents/guardians to tackle this issue, the outcome stated in the SDP and self-evaluation that this issue was tackled and still maintained. When these measures are in place, it is important to keep track and monitor the situation; as specified in the SDP, it is clear indication that the inappropriate use of mobile phones has decreased. Wellbeing is vital in the classroom, as research suggests, wellbeing enables the child to be confident, happy and eager to learn (Wyn, 2009). 
 The second aim of the self-evaluation is to develop the year 7 “Health and well-being” curriculum into year 7 and 8. Currently, this curriculum is only functioned in year 7 but with the success of the programme  and through reports from the pupil voice, the school implemented health and wellbeing for year 8 as well as year 7. Cited from the SDP, the number of participations in extra-curricular activities and PE related activities has increased, possibly due to the health and wellbeing programme. As research suggests, physical education has a great impact on the mind and the well-being (Galloway, 2006). Evidence that physical education has a vital role in the SDP.
These are only a few examples of how the school “self-evaluates” within the SDP, by reading the whole document, a clear pattern occurs; pupils voice is important, to self-evaluate and move forward for the students, the school clearly feels passionate about including students in decisions.
There are many bodies and influences that contribute to a school’s development plan, the Governors were a vital part of a school’s growth and progression. The Governing Body can disagree with the Headteacher, the role of a Governor is to set out the Ethos and values of the school, to set out the framework of the school, to support the Headteacher when appropriate and to hold the Headteacher accountable when no progression or success is evident. The Governor is also responsible for the welfare and wellbeing of the Headteacher, with wellbeing being an important factor in the workforce, every member of staff needs the support and guidance. (White, 2008)
Cross curricular has an important role to play when implementing the school development plan, each department is linked with another department and this is the core of how to measure success and improvement (Wrigley et al. 2012). Therefore, all teachers and staff are working together to measure the impact that the school development plan has. The purpose of an SDP is to ensure the school is the best it can possibly be, in order to measure the results and data of this a school must collect data from each department to ensure a full inspection of pupil’s progress. It states in the SDP that members of the School Leadership Team (SLT) has a learning walk regularly. From experience and by reading the SDP, book scrutiny is an important factor to collect data, this shows evidence of skill progression. It is important to the school to collect random samples of books from a student in each department, this shows criticality to the students work but also how the teacher is marking the work. A member of the SLT will evaluate the marking of the teacher to ensure the standard of marking and questioning meets the high standard the school achieves. 


The school invests time and money to ensure each student is learning and each student is progressing. Progress appears in many different forms, time and money are spent to ensure that each student is happy and healthy; ensuring that each student is progressing mentally and in the classroom. To accomplish this, time and money must be invested into the teachers and different departments. The sense of collaboration is greatly emphasised within the school, with the book scrutiny vital and a variety of “Continuing Professional Development” (CPD) sessions from different departments, it is clear to see that each member of the staff is allocated time in order to improve their professional development. It is evident from the SDP what the school has done and how will they move forward; the use of the new Chromebooks has risen in each subject, with it having a vital role in the classroom. From the previous SDP, it states that the new curriculum will be implemented with Humanities being a key focus; as of the start of the academic year, Key Stage 3 will be taught Humanities. 
From my experience in this Comprehensive school, I am impressed with the steps they take to ensure each student is happy and has a healthy wellbeing. As we are aware in the profession, the transition from Primary to Secondary can be daunting; at school “X” they ensure that every student is happy and comfortable with life in a Comprehensive school. School “X” takes pride in their nurture programme, the nurture programme allows a safe space for those vulnerable and those who cannot cope with the intimidating transition. This prioritises the welfare and wellbeing of the student rather than their academic performance. 
Success can be measured in many different forms, the most obvious is the final grades in GCSE, AS-Levels and A-Levels. Saying this, in order to achieve this, the progression steps to this point is just as vital. For the school to improve their SDP from the point of view of “Health and Wellbeing”, research suggests that mental health and physical health of our students is declining (World Health Organization, 2014.). This is also true amongst staff and teachers; a school has a vital role to ensure that these issues are tackled. From my time at school “X”, the school promoted wellbeing with assemblies and such groups like the student union, anti-bullying group and the LGBTQ group; which were run by teachers and staff. These are very important steps to ensure each child has the sense of belonging in the school, but I feel more can be done. Speaking from experience and working in other schools, some students do not correspond with a morning assembly on mental health. I feel the next step forward for the school is to have a full day of mental health and PSE awareness, with having different activities and different projects, students will enjoy the experience more. Therefore, students are more likely to understand, learn and remember the important message that initially attended (Yorke, 2006).

A successful school is one that learns, by following and implementing a school improvement plan there is a guidance, a specific path to follow in order to achieve success. Changes that are implemented in a school and the targets of where to go next are different in every school; the SDP is personal and fitting for the specific school, this allows stability in the school and to build a positive reputation amongst the community. The purpose of an SDP is to allow change and to implement change where necessary, it must be a learning process and accept that a school will constantly need improvements (Coleman, 2011). All stakeholders are entitled to review and evaluate the SDP to ensure a successful and meaningful educational future. I have learnt a great deal by having an insight of how a school is run and how the focus of an SDP for school “X” is to prioritise the students and how to improve the learning and wellbeing of each student; providing a holistic view, ensuring that the four core purposes are met (Donaldson, 2015).
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