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Reflective Evaluation 
In this assignment I will personally, and professionally reflect and evaluate my teaching experiences to date. I have continuously developed as a teaching practitioner from a placement practice educator, aiding and facilitating learning of new qualified members of staff to make sure that they are supported and able to convert learning from the classroom into practice on the road treating and assessing patients. Into now my fulltime role as a vocational trainer both teaching new recruits and exciting fulltime staff and volunteers mandatory, statutory topics but also introducing new protocols and equipment. Ensuring now that what I teach within the classroom, my students can take the information away and convert it into practice on the road treating and assessing their patients.  
I will also reflect on teaching I have completed during my Professional Certificate in Education (PCET) with the University of Wales Trinity Stain David. 
During my own personal reflection and from feedback from observed teaching sessions, I have identified both some strengths and weaknesses in my teaching practice which I will discuss during this assignment. 
By far one of my strongest strengths is my subject knowledge and passion with 15 years pre-hospital and event medicine experience. I feel with this knowledge, experience and personal development gives me a greater topic understanding which I can draw upon when teaching. What I have found I struggled with in the past was how to teach effectively. I have always had the passion to teach and support others but lacked the direction on how and when to teach correctly. However, during my PCET I have felt that my teaching knowledge and experiences has greatly increased giving me more confidence to plan and undertake teaching sessions but also correctly support my learners where required. This is important for me as I have read that most people enter their teaching passion not to promote learning but to continue with their passion – whichever subject that may be. This highly relates to myself, and I thrive to support and pass on knowledge and experience I have had to others.  

With more teaching experience and guidance from my PCET course I feel I have made the most improvement in my planning and preparation for teaching. Previously I would rely on my subject knowledge and technology to guide me through sessions with technology such as PowerPoint leading on my sessions. I felt this was due to my lack of understanding on how learners learn and the involvement of technology.  Brown(2015) states that technology rich learning is not about the people, or the technical aspect, but the relationship that the learner has with technology. 
I have now got a greater idea of what is required and how to plan sessions correctly to meet the learners needs and requirements. Harold Maslow (psychologist 1908-1970) identified five levels of needs including the most basic to more fulfilling needs people have, creating Maslow’s hierarchy of needs (pyramid). I use this visual representation of needs while planning my sessions correctly choosing appropriate strategies to satisfy as many of the needs as possible to create a casual but motivating learning environment for my students (Pichère,2015). 
As well as ensuring my learning environment meet the needs of my students, I also now have a wider understanding of pedagogies. Stepping away from my learning being technology led to more diverse learning methods which support all learning styles. Ensuring all students have an equal opportunity to make the most of the session and adapt sessions to meet any additional educational needs. I feel this knowledge has vastly improved the way I teach and the ability to motivate my students. I have gone from a “death by PowerPoint” session into a diverse experiential learning style with a range of different strategies. I have moved from a pedagogy very content heavy teach led style now to more of a process led style (andragogy) with more groupwork, self-directed ownership of learning. Tight (2002) recognises adult’s learners are continually involved in learning formally or through accreditation of learning from life and work experience and have a general understanding meaningful-discovery learning.
From feedback and on reflection, area to improve and develop will be setting achievable and measurable learning outcome for sessions. I am confident in teaching with no issues with public speaking and have a strong subject knowledge for course content and lesson planning, but I need to create appropriate and achievable learning outcomes and not over promise on them. 
My learning outcomes must reflect the method of delivery of the session, for example if I was to run a webinar online session on paediatrics compared to a face-to-face session on paediatrics the student’s level of learning will be different. This is important I improve this as the resources or lesson plans, I create provide no indication of the degree to which my students expand the knowledge and skills. Nusche (2008) undertook a comparative review of how learning outcomes are used in the higher education setting bases on 18 assessments across multiple countries. Summarised as un-achievable or unmeasured learning outcomes can have a negative effect on students from scoring badly on evaluations and on students own motivation. In most countries it was noted that students used learning outcome for internal purposes for motivation, self-directed learning to improve their academic scoring. I have taken away from this study that it is important to have achievable and measurable learning outcome for both myself as a teacher to ensure learning but for my students to be able to have self-motivation to achieve their own set learning goals. I now understand and use learning outcomes completely differently to when I first started teaching and the PCET course has help me and my students develop. I personally now feel a sense of achievement when my students reach a realistic learning outcome and I feel motivate and continue to develop my teaching and planning skills. 
I have also developed and changed my approach to assessment. I have historically used summative assessments during my role as a placement practice educator with practical based assessments and I followed this through to my lesson planning. Previously, I have solely used written summative assessments at the end of session or course to affirm knowledge and ascertain that a certain standard has been met. I believe I used written assessments as I was not a confident teacher, with lack of knowledge surrounding assessments, the inability to give that dynamic constructive feedback to improve students and written assessment were easy to give that pass or fail mark. I felt I did not have the self confidence to fail a student. On reflection now, this was adding stress and pressure onto adult learners as they were aware they had a written assessment to complete and would be learning to pass an assessment and not truly understanding when is being taught. The PCET course has given me self-confidence and taught me the importance of combining both summative and formative assessments methods and integrating these into my teaching approach, this allows me to understand where my student’s current knowledge level is at the start of the course, utilising knowledge checks, groupwork, scenario training or discussions. This also allows me to plan and alter my pedagogies or strategies ensuring I can give regular feedback from my ongoing formative assessments. Allowing students to take ownership but also motivates them to learn more with my end goal of confirming their understanding by summative assessment (Written or observational assessment).  This change in my approach to assessment has transformed the way I teach, creating a more dynamic and hands on approach with regular feedback and changing of strategies to meet the needs of students. This has always been important to me but previously did not truly understand how to be a dynamic and responsive teacher. I feel a lot more confident I can support a range of students and don’t always have to follow strict lessons plans. 
This new dynamic teaching approach has also allowed me to develop my classroom management. I have had several different experiences some good, some bad with classroom management and control. This could be experiences with one student who is struggling and holding class pace back or being disruptive, a class with no motivation and is being forced to complete training as a part of their job or keen volunteers who want to be there and learn. Previously I struggled with how to manage and motivate these situations as I was technology led with use of PowerPoints, strict content and limited strategies used during my lessons. Now I feel much more confident I can control and manage a class with good planning, a dynamic approach to learning, changing strategies if I find students and not motivate or disruptive giving them a more hands on self-directed teaching approach. The key points I have learnt about management, importance of planning, recognising demographics of learners and pitching my teaching to the correct level to maintain motivations. Use of multiple strategies to adapt your teaching approach to meet students learning style. I feel I can recognise when a student is struggling comparing to a student who is being disruptive, I now have the confidence to pull that student a side to understand why they are being disruptive and manage their expectations of the course directly.
This experience, knowledge, and confidence I have gained from my PCET course has enabled me to make changes within my organisation and department on how the training is run. The previous curriculum and training that was provided was dated and fragmented. Training was led by topics that needed to be covered and highly driven by the local trainer with very little curriculum or standardisation. Fathi Vajargah (2009) suggested that a main aspect of a curriculum planning is to assess the needs of the individual and organisation.  This has led me to lead on a new curriculum for our volunteers that is guided by a volunteer’s scope of practice but also the input from the national ambulance training college. This has modernised and offered consistent way volunteers are trained across Wales. It has also enabled the training team to monitor and update volunteers and training materials when required. Kelly.V (2009) implies to keep up to speed with the requirements of society, we must actively manage the learning and training process, rather than leave it run its course naturally and left to happen. I feel proud of the way the training is now being offered to our volunteers and this has increased my passion to continue to support and develop learning packages within the Welsh Ambulance Service.   
From the start of my teaching and mentoring profession, I truly can say I have developed, I am a better communicator, listener, more patient, more approachable. I do not just see myself as a teacher but also a clinician, a supportive help, manager, and that go to person for help and advice. However, the knowledge and experience I have got from both the PCET course, and my teaching has made me into a more holistic teacher. Truly understanding individual learning styles and how my pedagogies and learning strategies must be fluent. Anon (2011) describes a perfect teacher to be able to have thought and precision when creating strategies to teach a variation of learners. 
I believe personally I have become a better teacher. I feel my teaching is more efficient and structured. I feel more confident to go out a teach a wider range of students and could meet and fulfil their learning needs. I fully understand I have a lot more to learn and will need to continue my teaching and personal development as well as maintain an academic interest, but feel I am going in the right direction and look forward to my future developments.   
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