Juliet Desailly states that creativity is defined by the National Advisory Committee on Creative and Cultural Education ( 1999) as an “Imaginative activity fashioned so as to produce outcomes that are both original and of value”. (Desailly, 2015, p.13) She claims that the term imagination in relation to creativity is about seeing and doing things in an alternative way.   Desailly highlights theorist Anna Craft (2000) who used the terms “big c” and “little c” to differentiate different types of creativity .   Firstly there is the creativity which will change the world’s perception, and secondly one that can be used in everyday life.   (Desailly, 2015, p.13)  Craft believes that creativity is a cycle with five stages. The first is preparation , where the child goes into a physical or mental “space” in which the creativity can happen. The second stage is “letting go” where the child makes an empty space and ideas can come, “surrendering control”  allows for “germination” to take place where excitement and energy builds and creation starts to take place. The fourth stage is “assimilation”  which allows the ideas to become rooted and grow and the final stage “completion”.  (Desailly, 2015, p.16)  
There are many different definitions for creativity and what it means Franken said that “Creativity is defined as the tendency to generate or recognize ideas, alternatives, or possibilities that may be useful in solving problems, communicating with others, and entertaining ourselves and others.” (Franken, 2006) 
Creativity is seen as crucial in education and encompasses more than just the arts.  The term expressive arts  is used to cover a wide variety of subjects including art, music, drama, dance, film, media and design.   The current national curriculum does not contain the full extent of expressive arts, but instead pushes the more mandatory subjects like maths and English. However, Graham Donaldson’s report  “Successful Futures” is  aiming to change that.  After reviewing evidence, Donaldson concluded that a curriculum should be structured for children aged 3-16 which would allow each child progression and continuity, and remove the emphasis from the foundation lessons towards a more inclusive curriculum.  He believes that there should be a curriculum whereby the focus should be on developing skills that children need in the modern world.   (Donaldson, 2015) The curriculum will cover areas of learning and experience rather than subjects.  One of the areas of learning and experience is expressive arts.  Donaldson hi ghlights four main purposes to the curriculum.  Children should become ambitious, capable learners, enterprising, creative contributors, healthy, confident individuals and ethically, informed citizens. (Donaldson, 2015).  This last point links into Curriculum Cymreig which advocates that for children to become ethically informed citizens they must have a deep sense of knowledge and understanding of not only their own culture but the culture of those around the world. They must be given the opportunity to develop their own opinions on not only their culture but of other people’s culture while respecting the values of each culture. (Developing the Curriculum Cymreig,  2003)
The essay will discuss the expressive arts and how it is taught and perceived in primary schools. It will discuss the type of activities that can be undertaken using the expressive arts, what skills can be developed by teaching through the expressive arts. The positive and negative aspects of the expressive arts will be explored and how the teacher’s role in teaching expressive arts is so important.  Activities will be centred around the inspiration from an artefact from the Welsh culture.
The artefact that I will use as an inspiration for the children’s learning is “Crazy Cardiff” by Rhiannon Roberts (See appendix 2). Rhiannon Roberts is an artist based in Cardiff who likes to create a magical world with her art mixing reality with fantasy. She uses her vivid imagination and bright colours to create a modern twist to her art. Originally from Aberaeron,  Rhiannon graduated Cardiff University with a Psychology degree but decided to try and build her career as an artist. She has won numerous awards and sells her art work all over the world which she produces in her studio in Ciliau Aeron. (Rhiannon Art, 2018) I have chosen this painting as my artefact as it shows many different aspects of Cardiff  that make it unique.   There are well known landmarks such as the Norwegian Church,  Wales Millenium Centre and the clock tower in Roth Park.  However,  she has added daffodils, rugby balls and floating cocktail glasses, depicting Welsh culture and symbols.  As such,  this painting can be used as a stimulus for different activities outlining to the children the  range of features that make up the environment in which they live and fostering a sense of belonging.  It therefore has  strong links to Curriculum Cymreig where the children need a deep knowledge of their culture. 
The activities planned will be for key stage 2 pupils. I have chosen Key Stage 2 as the expressive arts have a powerful impact on the personal, social and health education of children at key stage 2.  In key stage 2 “children become despondent when they realise that their academic achievements do not match those of their friends and often find compensation and personal satisfaction from their achievements in the arts.”  (Bloomfield and Childs, 2000, p.134)
ACTIVITIES
Activity 1 – Film and Media
[bookmark: _GoBack]The first activity that the children will take part in is a film/media activity. The activity will be based around the tardis that can be seen in the painting “Crazy Cardiff”. Prior to this lesson the children will have identified the tardis from the painting and will have brainstormed ideas about why they think the tardis is included in the painting. They will have researched Dr Who and will have discovered for example,  that it was filmed  in Cardiff and that there is an  exhibition of the programme in Cardiff Bay.  Following this the children will be put into groups of five and given the objective of writing their own three minute scene for an episode of Dr Who which will then be recorded. 
 During the film/ media activity the children will be responsible for filming and editing their own scenes. They will each be given an ipad  with the app “green screen” already downloaded on it. Each group will have its own quiet space to go and record their scenes. It is during this activity that the children get the chance to become creative with their ideas and each role they play will have an impact on how their final product turns out. The children’s role will include one director, one camera man, one costume designer and two actors. The children will have the opportunity to double up their roles or try out another role. They will be given a variety of props and costumes. This allows the children to put their own stamp on their scene.  Each group will present their recorded scene to the class which will be peer assessed and a class discussion will take place as a plenary. (See appendix 1)
This activity incorporates the oracy strand of the curriculum through drama. Group work includes listening and discussing ideas, developing  individual’s ideas and displaying key themes and issues in a unique way.    There are other curriculum strands that the children develop in the lessons prior to the main activity such as writing.  In addition, the filming of the scene incorporates the Digital Competency framework (See appendix 3)
Barnes states that “cross-curricular learning occurs when the skills, knowledge and attitudes of a number of different disciplines are applied to a single theme, problem, idea or experience.” (Barnes, 2015, p.62)  In this activity the children are not only using their ICT skills to record, they are performing the scene which involves drama and writing the scene involving literacy.  However children  are not always exposed to situations in which they have to adapt their language based on their audience. (Baldwin and Fleming, 2003)  The children not only have to write the scene but perform it.  This allows them to explore the tone of their voice in order to get the correct message across whilst filming.  In other words, volume needed for the camera to be able to record and the emotions they want to portray in the scene.  It also allows for self assessment – viewing the recording and editing or re-filming where necessary.  This allows for further discussion and the creation of new ideas. 
This lesson would also link to post activity learning by linking to the economic strand of Curriculum Cymreig. Through the knowledge gained, they will then be able to assess the economic impact of tourism on Cardiff that the filming of Dr Who and the exhibition has had and the resulting interest in the culture and identity of Wales from visitors. 


Activity 2 – Art and Design
The second activity will be an art and design lesson.  The inspiration from the painting will centre around the community in which the children live and will be based on the idea of “My square mile”. My square mile was initiated by the Design Commission for Wales to encourage the use of the local environment as an educational resource. The children will gain knowledge and understanding of what makes their local community unique and how the environment is shaped and managed. It allows the children to gain a sense of belonging which further lets them become proud of who they are and where they have come from. 
This has a strong link to Curriculum Cymreig as it brings in a cultural link as the children are “Gaining knowledge of one’s own community and its values and traditions”.  ( Developing the Curriculum Cymreig,  2003) Prior to the lesson , working in pairs and using Crazy Cardiff as their inspiration, the children will have visited their local community and with an ipad,  taken photographs of landmarks/buildings/places that they feel make their community unique. (See appendix 1) Each pair will upload their photo onto the whiteboard so that the class can see what pictures have been taken. The children will then work individually. They will choose one photo, and using clay will make their own sculpture of the picture. Working individually allows the child to be creative and re-create the image of how they view it. As they can use their own ideas, they are more willing to accept their final product and be happy with the outcome.  Conflict could arise if they were to work in pairs as it may be that one child would want to do one thing and another chid would want a different idea.  Each child by working on their own will be able to experience a state of “flow”. Csikszentmihalyi developed the theory of flow as one of the eight mental states that can occur during learning. When a child experiences an activity where the challenge level and skill level are high  the child is so immersed in the learning, they are content. (krist2366 (2014))
The teacher will choose an item and demonstrate how to mould the clay and create the shapes needed.  The children will be taught a cross hatch technique whereby the clays is marked which allows clay to be put on top and moulded into one without it falling apart. This activity has a strong link to the making section of the art and design curriculum. This is because the children are given the opportunity to “Explore, experiment with and apply the elements of the visual, tactile and sensory language of art, craft and design.” (Welsh Assembly Government, 2008) It is important that the children get the chance to learn through doing. This would benefit kinaesthetic learners greatly as they learn best through doing. Kinaesthetic learners are sometimes the learners who get left behind and struggle in everyday lessons. Learning through the expressive arts allows them to grow in confidence and make them feel that there is something they are talented at and that they strive in.  Once the children have created their clay sculpture they will put their work onto a black cloth with a black drop and will create their own picture of their community calling it Crazy BLANK. A picture will be taken and then put up onto the whiteboard. 
As a class they will then peer and self-assess their work. They children will start off using their whiteboards to write two things they liked about their final piece and one thing that could have been done better. After doing this the children will then turn to the person sitting next to them and discuss their ideas. Moving on from this they will then talk as a table about what they thought about the piece. This is using both two stars and a wish AFL strategy along with the snowballing strategy. Once the table discussion has taken place in turn each table will be asked their thoughts and whether they have come to a consensus.
Activity 3 - Music
The third lesson will be a music lesson. In this the children will be given the opportunity to “listen to and appraise music, make distinctions within the musical elements, recognise and describe musical characteristics, discuss and evaluate music, making connections between their own and others’ work.” (Welsh Assembly Government, 2008)
Prior to this lesson the children will have looked at the painting and have identified the Wales Millennium Centre. They will have carried out research on the centre and the types of events that take place there. From this they will research Welsh music and how it has changed and evolved over time.  They will identify Welsh musical instruments and the type of music they are usually used in. (see appendix) Using the Wales Millennium Centre as a stimulus, the children will research Welsh composer Karl Jenkins.  Karl Jenkins was born in 1944 in Swanesa.  He studied music at Cardiff before completing his musical education at the Royal Academy of Music in London.  Originally a jazz composer, he reached the top of the classical chats with a piece commissioned for a TV commercial. (classic FM)
As a class they will listen to this piece of work which is called “Adiemus”.   While listening, the children will be asked to note the different elements contained within the piece, eg, dynamics, tempo, pitch, texture etc.   After listening, a class discussion will take place where the children will share their findings.  They will then listen to a traditional folk song, Suo Gân,  and note the similarities and differences between the elements in the two pieces.   This activity builds on their prior knowledge and demonstrates how music has evolved.  They will be asked to describe how each piece of music makes them feel. 
 The children will be split into groups with each group having one instrument, eg, maracas, cymbols, rain-makers, cabassa, xylophone.  The children will then try and recreate the ending of one of the songs.  Each table will be responsible for one instrument that can be heard in the music. Using a graphic score, the class will try and play the song. One child will be asked to come out and conduct the class, they will be responsible for bringing each of the tables in at certain times and stopping instruments when they are not needed and then finally asking everyone to stop to finish the piece. After carrying the activity out once the children will evaluate the performance and then come up with ideas to improve it. A second person will then become the conductor and see if the improvements made any difference.  During this lesson the children will have developed the skill to “make distinctions within the musical elements”.  (Welsh Assembly Government, 2008)
The children will be developing the cultural aspect of Curriculum Cymreig, gaining an understanding of both traditional and contemporary music in Wales. ( Developing the Curriculum Cymreig,  2003)  Alison Daubney states that Barnes claimed that “music is possibly the second most universally recognised discipline after language.” (Daubney, 2017, p.138) It is therefore important that children at key stage 2 are given the opportunity to fully immerse themselves into music and to benefit from the rewards that it offers.  

Creativity, developing an appreciation and talent for artistic skills, opportunities for developing communication, thinking skills and imagination are quoted by Donaldson as the rationale for the teaching of expressive arts as well as promoting personal and cultural identity. (Donaldson, 2015) By introducing the creative processes to children they will become motivated and be more willing to experiment thus developing their own creativity. 

Teaching the expressive arts provide opportunities for children to visit theatres and heritage sites or for specialists to visit the school,  which have a significant impact on their learning.  However the costs of these visits are often a deterrent for schools and while some schools reduce or waive costs there is evidence that this is not the case in all schools (Estyn, 2015) 

Teaching expressive arts means that the children would gain a deeper understanding of Wales and the community around them. The common requirements of the school curriculum in Wales provide that: “Pupils should be given opportunities, where appropriate, to develop and apply knowledge and understanding of the cultural, economic, environmental, historical and linguistic characteristics of Wales.”  ( Developing the Curriculum Cymreig,  2003)   This allows children to gain a sense of belonging in Wales and offers them the opportunity to investigate other cultures and celebrate the diversity in the world.  Having the Curriculum Cymreig will promote and push for children to think and open discussions about different topics.  An aim of Curriculum Cymreig is to develop children’s previous knowledge and expose them to new experiences. It is important that children not have a stereotypical view of Wales which means that children learn that Wales is more than just a dragon on a flag and that they are able to see Wales in a modern world.   All activities in this resource have the culture of Wales at the forefront.   In addition, I have chosen these activities as they are outside the experiences of the children.  In all activities they are given the chance to be in charge of their own learning and set their own success criteria as it is their own vision of work. 
Expressive arts covers art and design, dance, drama and music.    Estyn claim that there are few schools where the standards in all four creative arts are high.  It claims that  “Pupils’ standards are best when their teachers are knowledgeable and confident creative artists, as well as good classroom practitioners.  Many teachers who are not specialists lack the knowledge, skills and confidence to deliver the creative arts to the highest level, especially by Year 6.  There is too little training and support available to help teachers develop their teaching in the creative arts.” (Estyn, 2015)   In addition, it is vital that the leadership of the school has the necessary enthusiasm and motivation for teaching expressive arts.  If this happens, despite financial and other constraints, imaginative ways will be found to introduce the expressive arts into the school. (Estyn, 2015)   
Producing healthy, confident individuals is one of Donaldson’s purposes of the curriculum.  Professor Ken Robbinson claims that “the greatest disincentives to achievements are low self esteem and lack of motivation.  Creative and cultural programmes are powerful ways of revitalising the sense of community in a school and engaging the whole school with the wider community.”  (NACCCE, 1999, p.26)  This is backed up by Estyn who found that the creative arts had a positive effect on the improvement of pupils’ wellbeing.  (Estyn, 2015)   .    More and more children are experiencing  emotional difficulties and are unable to find a way to express these.  At the moment, the curriculum does not offer children the opportunity to freely express themselves.  Having expressive arts as part of the curriculum is therefore needed as way for children to express themselves in a comfortable and safe environment.  This will increase the overall quality of their lives.
Habits of mind are a set of sixteen problem solving, life relating skills that their creators Arthur L Costa and Bena Kallick considered important for effective learning.  Amongst these are questioning and problem solving, taking responsible risks, thinking flexibly and creating, imagining and innovation.  The basis of the latter is inventing, experimenting, taking risks,  making mistakes and having fun.  By learning through the expressive arts it allows the children to experience all of the above.
Ofsted have claimed that creative learning which included challenging the children and encouraging them to make connections, exploring their ideas and reflecting on their ideas led to a sense of achievement within the children.  They gained in confidence which encouraged them to develop their ideas and present them with greater imagination and fluency. (Ofsted,  2010)
There is evidence to indicate that improving standards in oracy is a direct result of teaching the creative arts.  It is linked to the exciting experiences that are provided through the learning which the children are eager to talk about.  This is the stimulus needed for the development of literacy skills.  However evidence is limited that creative arts improves the performance of children in reading and writing. (Estyn, 2015)   
Expression and understanding are key components of the expressive arts.  They are also qualities of all human experience.  Through any of the expressive arts children develop and produce tangible evidence of their own perceptions and feelings such as belonging, love etc.  Therefore the expressive arts can be considered to be inclusive  - all children have feelings and are able to articulate these feelings through their learning of the expressive arts.   (NCCCE, 1999 )
Reflecting on the resources I have created for the three activities, I have considered both the requirements of the current curriculum and Donaldson’s Successful Futures.  I have ensured that Curriculum Cymreig is a theme through each activity.  ESDGC has been included, particularly in activity 2 as they learn outside the classroom by visiting their community.  I have included both the digital competency framework and literacy and numeracy in the activities. However, I feel that these elements could have been included in both the other activities, eg, a visit to the Dr Who exhibition in activity 1 and a visit to Wales Millenium Centre where there are frequent lunchtime recitals for activity 3.   In addition, I feel that there is a lack of continuity between the three activities.  This could be altered by creating a theme throughout the three activities.
Teaching the expressive arts requires comprehensive subject knowledge of each area. Estyn state that this is met in the most successful lessons.  They report that the teachers are enthusiastic and teach with energy and pace, intervening and challenging where appropriate.  Pupils are encouraged to make their own decisions, taking risks and learning from these and are continually set high standards. (Estyn, 2015)   If  pupils are to learn effectively from the expressive arts, teachers should aspire to these standards.
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