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Workbook Guidance

Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.





Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the workbook. Therefore, you must:

· adhere to guidance in the Student Handbook about unfair practice and plagiarism;
· not identify individuals including witnesses, victims or offenders by name;
· not write information that enables any individual to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which were high profile and could be identified due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.

NOTE

Your workbook will be submitted electronically via Turnitin on Moodle. Guidance on this is in the Student Handbook. 

Remember that the workbook is YOUR responsibility you must not rely on the assessor or anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. 


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please see the Student Handbook for further guidance. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 




Guidance: 

· Your workbook must contain the items specified in the table below (clearly identified and in the order given);
· You should use this particular document to insert your text / answer within each section of this workbook;
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1500
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2400
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

600 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:



Although I was already using a few coping strategies for stress and resilience, I had to adapt these and develop upon them to fit my role as a constable in the workplace.

Working on response means officers work two early shifts, two late shifts and two night shifts with four rest days. However, after completing my first set of shifts and rest days it became clear the toll that working shifts has on your body, sleep pattern and your general routine, family life and mental health. I found I was constantly playing catch up, in particular by sleeping or feeling very drained and unmotivated on rest days, which, takes away from other things you want or need to be doing. I also found I was drinking a lot more caffeine than I normally would to get me through until bedtime, which I realised was not a healthy solution. With me having a young child, I found I was either prioritising sleep over family and home life or vice versa and struggled to find a middle ground. This lead to a lot of stress, ‘Mum guilt’ and I was often over tired with low mood/motivation. I was able to identify this quickly and found organisation and planning for the month was vital to reduce my stress and build my resilience to cope long term. I spoke to my partner and family, expressed my stress and concerns so far and we all discussed ways to improve in line with what everyone needed, wanted and were capable of doing. I dedicated time to plan the month ahead in relation to my sons nursery schedule including who was picking him up and dropping him matching my shift pattern but also factoring in time for me to spend time with him and allowing myself time to rest/sleep. Along with this, I continued to meal prep on a dedicated day that meant meals were available for the family and me to take to work and arranged with my partner to share housework, which, allows me more time particularly on my rest days to complete university work.


By identifying and adapting my original way of handling my new job as a police officer, I found that it was possible to get a healthy balance between work and home. I now am able to enjoy spending time with my family without worrying about other commitments or deadlines and without feeling too tired or mentally drained. Ensuring I get enough sleep is definitely the biggest factor in reducing my stress and building resilience as well as reducing my caffeine intake. NHS Professionals website provides seven healthy ways to deal with shift and night shift work, three of which include getting enough sleep, having a short power nap of 30 minutes and staying hydrated. (NHS Professionals Ltd, 2019). 

During my tutorship, I have had to handle new pressures at work such as being part of a new team and finding my place. Further, I have had to cope with fast-paced shifts involving difficult situations such as calls for mental health problems, suicide attempts, missing children, sudden deaths and the calmer side of extended shifts and vast amounts of paperwork. All of this so far I have found manageable however I think that this is due to the current coping strategies I have in place. However, I think that with further time in my position and with greater experience and exposure to situations, I may have to revisit and further adapt my ways of coping with stress and build resilience to ensure my continued well-being within the job. (597 words)


































[bookmark: TITUS1HeaderFirstPage] 

[bookmark: TITUS1HeaderEvenPages] 


[bookmark: TITUS1HeaderPrimary] 


[bookmark: TITUS1FooterFirstPage] 
1


[bookmark: TITUS1FooterEvenPages] 
2


[bookmark: TITUS1FooterPrimary] 
7

Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

In this essay, I am going look at the fundamental elements of effective communication during a policing incident where I played a significant role. To do this I will give a brief description of the incident including social and legislative contexts, review the elements of effective communication used, explain my considerations in relation to their vulnerabilities and my responsibilities to safeguard and my role in risk reduction. I will also reflect to illustrate my understanding and application of core principles of ethics, equality, diversity and human rights as well as any code of practice considerations. 

I received a call for concern for a female standing on a bridge above a river. The caller stated the female who was a black female, roughly 20-25 years old was standing over the railings, above the river showing obvious signs of distress, threatening to jump in. While making my way to the scene I considered the National Decision Model (NDM) to aid my decision making for this spontaneous but serious incident. As the female was unknown to us at this point gathering information and intelligence was limited, however the caller was able to inform us that the female who will be known as ‘Beth’ was showing signs of ill mental health; she was visibly upset and intending to harm herself. This allowed me to assess the immediate threat and high risk of the situation. The working strategy at this point was to use effective communication to engage with Beth to try to ascertain her needs and possible vulnerabilities and go from there in regards to possible options and my responsibly to safeguard her. I had also begun to think about powers and policy. If no other offences were present, the need for arrest is reduced however; consideration of legislative contexts such as The Mental Capacity Act 2005 and arrest if using the Mental Health Act 2007 may be required. Although I am not a mental health professional, I am aware of some of the social contexts that can be involved with mental health from prior learning in school. Anyone can be effected by ill mental health however; factors such as social change, social class, ethnicity and race, gender, household patterns and social institutions can contribute. One piece of research supports this, suggested that those with a mental health condition are more likely to be aged between 35 and 54, female, live alone/are divorced, are a one-parent family, have no formal qualification and are a housing or local authority tenant (Councelling directory, 2016). Therefore, when going into a situation it is important to consider these when communicating and getting information. 

When entering the scene I was aware of the importance of my communication with Beth as when communicating with anyone who is mentally vulnerable or distressed any inappropriate response from myself could cause an escalation of the situation or negatively impact rapport and trust. Particularly if there is any mental illness, learning difficulties, development difficulties or language barriers. Betari’s Box supports this by suggesting that attitude is strongly linked to behaviour. It suggests that ‘My’ attitude as an officer affects ‘My’ behaviour which goes on to affect ‘Others’ attitude and so effects ‘Others’ behaviour which in turn then effects my attitude further, resulting in a negative cycle of conflict. This cycle will continue until broken and once broken it can positively influence others around us. While considering this when approaching Beth I chose to use effective verbal and non-verbal communication, while trying to build rapport and trust by actively listening and showing Beth understanding and support (College of policing, 2021) (Mind Tools, 2020)
When approaching Beth I had in mind what information I initially needed and wanted from her. I remained calm using a consistently low voice, reassuring Beth and acknowledging her distress. I asked her for personal details and how she was feeling while also repeatedly reassuring her she was safe, cared for and that I understood. At first, Beth would not engage with officers other than to tell us to leave. Although by using non-verbal communication in the form of giving her space, moving slowly and projecting a relaxed, non-aggressive, friendly posture as well as showing I was actively listening to her and using simple caring verbal communication, Beth started to communicate. I was able to complete a person search with her details, which provided me with her PNC and Niche record, her warning markers and history. Beth had numerous warning markers for self harm, mental ill health in the form of depression, anxiety and PTSD. With this information, I had a better understanding of Beth’s vulnerabilities, possible needs and risk/threat of harm. Although Beth was engaging with officers, she was still unsure about stepping to safety and going to receive mental health help, so I used the five-step appeal approach to try to help her understand and accept that she needed help. This included a simple appeal where I asked her to comply with my suggestion, and a reasoned appeal where I explained I was not happy to leave her until I was sure she was safe. Beth agreed at this stage to step down and receive help. I did not therefore need to use the next step of a personal appeal or the final appeal or action step.
I continued to use a de-escalation approach while verbally communicating as well as providing reassurance and repeatedly explaining in a simple way what would happen next in a calm, patient manner. Beth remained calm and agreed to voluntarily attend the hospital for a mental health assessment. 
Throughout my interaction with Beth, I continued to assess threat and risk in order to develop a working strategy. As an officer I am not a medical professional so, to respond effectively to risk, protect Beth’s safety and the public’s welfare my ability to recognise symptoms and behaviour associated with mental vulnerability and their significance are crucial. Furthermore, it is important I am able act on, communicate and record this information to medical professionals effectively. The ‘ABCDE’ acronym is used for the vulnerability assessment framework within policing. Officers like myself in this situation are expected to recognise signs of vulnerability by considering:-
Appearance and atmosphere: - What I see initially including any physical injuries or problems.
Behaviour: - What Beth is doing, is it appropriate for the situation?
Communication: - What Beth says, how she says it.
Danger: - Is Beth in danger, are other people in danger?
Environment: - Where is Beth? Can her surroundings influence the situation? Who else is there?

Some behaviour and appearance indicators for vulnerability to consider are confusion, self-neglect, inappropriate or bizarre behaviour, paranoid beliefs, hopelessness, impulsiveness and irrational conversation. Leading on from this aspects of Beth’s communication and risk factors such as exposing herself to danger, threatening or engaging in self-harm or suicide and volatile behaviour also needs to be looked for. I identified Beth as having vulnerabilities and showing some risk factors (College of Policing, 2021). If Beth had not agreed to voluntarily attend hospital I would have had considered two main options, using the Mental Capacity Act 2005 or The Mental Health Act 2017.
The Mental Capacity Act 2005 provides a framework for those who lack capacity or the ability to make decisions for themselves whether temporary or permanent due to a disturbance or impairment of the mind or brain. This gives a legal basis for providing care and treatment to police officers. (College of Policing, Mental Capacity, 2021). S136 of The Mental Health Act 2017 gives officers powers to remove an individual from a public place to a place of safety and keep them there if necessary, if they show signs of suffering from a mental health disorder and being in need of immediate care or control. Beth showed some signs of lacking capacity due to her behaviour and the situation however as effective communication was used it was clear these options were not needed at this time. I was however responsible for safeguarding Beth and ensured that she was conveyed to the appropriate medical professionals and stayed until they took responsibility for her wellbeing (College of Policing, Mental Health Detention, 2021). An adult over 18 is seen to be vulnerable if they need services in relation to mental or physical illness, learning disability or age, if they cannot take care of themselves or protect themselves from harm or exploitation. Beth would fit into this category of vulnerable and to further safeguard Beth I created a Public Protection Notification for her which identifies her as an ‘adult at risk’ which is sent to a Safeguarding Referral Unit who reviews and assesses the information and can lead to further help/support from relevant adult services and local authorities. (Safeguarding Adults Board, 2019). 
 
During this incident, I identified that most of the standards of professional behaviour and the policing principles from within the code of ethics were incorporated appropriately and adhered to. In particular, I only gave and carried out lawful orders and instructions as well as diligently executing my duties and responsibilities to Beth. Force was not used on Beth at this time as it was not necessary in the circumstances. I acted with fairness and treated Beth without discrimination. I considered code G of PACE during my interaction with Beth however as she was not arrested/detained under S136 MHA it was not required. Beth’s human rights should also be considered when considering S136 of MHA as risk of harm is great however, it was not used in this case. The foundations for equality and diversity are always considered when entering any incident and initially Beth’s race or possible religion was something to consider when interacting with her however the incident did not seem to be directly linked to her race or religion. This incident exposed me to a very serious incident that required fast thoughts and actions and the many police procedures, legislations and resources allowed me to do what I think was right and effective in order to do my job and help Beth receive help (Blackburn et al, 2020). 

1638 words









Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:


In this essay, I am going to look at a suspect interview that I was involved in and reflect on what happened. To do this I am going to give a brief description of the incident outlining relevant legislative contexts, outline my considerations when planning and preparing the interview, explain, and reflect on my responsibilities in accordance with the PEACE interview process. I will also evaluate my performance and its effectiveness in the investigation.

I received a non-urgent call in regards to a father concerned for his children’s safety as they had told him his ex-partner; their mother had a Taser at home. The children apparently stated, she kept it under her bed and they had been allowed to play with it a few times in the house, which he was concerned about. At this time we had not yet had contact with the Mother who will be known as Lily and I completed a PNC and Niche check to gather information. There were no warning markers in relation to weapons or violence however there was an ongoing back and fore of accusations between Lily and her ex-partner often involving the children. I discovered that due to this social services were already involved. Before attending and speaking to Lily I did some research, as I had not dealt with an incident like this before, I wanted to ascertain what offences may have been committed, under which legislation and what police powers I had. Section 5 of the Firearms Act 1968 prohibits the general public from possessing or making certain types of highly dangerous weapons without lawful authority. At first glance, the act covers weapons such as PAVA or CS spray, handguns and machine guns. At this point, I was unsure if this would include a Taser however a prohibited feature within this act includes an item that can discharge a noxious gas which would include a Taser or stun gun. The penalty for this offence is triable either way and can be resolved with a fine or imprisonment. With knowledge from the initial call, person check and legislation, officers wanted to speak to Lily, explaining why we had been called, ascertain whether she did in fact have a Taser and give her the opportunity to voluntarily surrender it before moving forward. When officers arrived and explained we had a call for concern of her children’s safety due to the possible possession and handling of a Taser, Lily was very concerned. She told officers straight away that she did have a Taser under her bed, which her ex-partner had left there and she did not realise that it was classed as a weapon and would give it straight to officers. She stated she did not give the children permission to play with it, she did not let them play with it and she was not even aware that they knew it was there. She seemed to fully understand the seriousness of the situation and was very worried about what would happen now especially in regards to the children. As Lily was very honest and gave officers the Taser with no issues, we arranged for Lily to attend a Voluntary Attendance Interview. A VA interview is where the suspect is not arrested however agrees to attend an interview on a specific date and time. This allows for more time for the investigation and interview preparation when there is not an immediate need to arrest (Blackburn et al, Chapter 10.13..3.1 - Initial Investigation, 2020). This was an occasion where officer discretion was vital. We understood the potential seriousness of the incident and the children’s welfare was checked. As we took possession of the firearm the potential threat and risk had been removed. Lily was clearly upset and concerned about both her children’s safety as well as the realisation that she had committed an offence and although ignorance is not a defence, considering all the circumstances and her behaviour we believed a VA was the best option to get further information. A VA also took into account her need to acquire childcare for her three children and get legal advice or assistance if wanted. 

From an investigative prospective there was multiple things that needed to be looked into prior to Interview. This included, taking a formal statement from the Father who called the incident in, speaking to the social worker already involved with Lily and the children as well as arranging to speak to the children with an appropriate adult present that is not currently involved in the investigation. 
The Code of Practice to the Criminal Procedure and Investigations Act 1996 (CPIA) outlines what a criminal investigation is and when they can be carried out. This act also defines a criminal investigator and outlines our responsibility to carry out the duties required such as an interview.  When preparing for an interview there is a lot to consider and organise. Interviews are a vital element of the investigative process and due to their complexity, they require practice and learning to ensure they are carried out, legally and to a high standard. The aim of any interview is to gain a detailed, accurate account and to do this investigators use seven key principles to assist with the use of the PEACE model interview framework. These key principles are:-
1. To obtain accurate and reliable information
2. For interviewers to be open minded
3. Obtained information received should be tested against what is already known
4. The first answer given does not have to be accepted, you have the right to question.
5. Interviewers are free to ask questions
6. All those interviewed must be treated with consideration
7. Although interviewees have a right to silence, an investigator has a responsibility and right to put questions to them.
Principle seven links to legislation within the Criminal Justice and Public Order Act (CJPOA) which allows in certain circumstances a conclusion or adverse inference to be made from a suspects silence or inability to mention when questioned that they later use for their defence. (College of Policing, Investagative Interviewing, 2021)
A VA interview is planned and carried out in the same way as one where the individual has been arrested and is my responsibility as investigating officer to consider-
· Lily’s needs and capabilities, her fitness for interview and if there is a need for an appropriate adult.
· Provide information about her right to free legal advice as soon as possible. 
· Inform Lily the purpose of the VA and about her right to information about the offence
· Clearly explain the significance of the VA interview
· Record the interview (Code E pace) and record Lily’s confirmation of agreeing to interview (Code C PACE)
However as this was VA interview S29 PACE is relevant as this states that anyone voluntarily attending to assist an investigation without being arrested may leave at any time unless arrested and informed immediately if they are being arrested.
When interviewing Lily there were many pieces of legislation that applied and needed to be considered and followed. Firstly, Code C of PACE as mentioned above which covers the individuals rights during detention, the treatment they receive throughout, their rights before questioning regarding legal representatives and during questioning. Code E and F (if applicable) of PACE also apply for Lily during interview as these cover audio and audio visual recording, safeguarding her rights and outlines the procedures that need to be followed. 
I planned and carried out Lily’s interview using the PEACE interview model; Planning and Preparation, Engage and Explain, Account- Clarification and Challenge, Closure and Evaluation. When planning and preparing for Lily’s interview I created and recorded the interview plan, which on reflection allowed me to review the investigation, look at the material available to me and select the aims and objectives. I considered Lily and her history with police, her circumstances and individual characteristics, which provided me with a lot of insight before interview. I also created a written interview plan that summarised and provided me a guide for questioning. This increased my confidence and gave me the ability to conduct a thorough, professional and effective interview. During interview using my prepared guide I began the Engage and Explain section where I established rapport, explained Lily’s legal rights, explained the reason and objectives as well as the routines and expectations for the interview. By doing this it made the process very clear, Lily understood what was happening and why and it helped support the rapport and trust. To account, clarify and challenge I allowed Lily to provide a ‘free’ account of the incident and anything she found relevant without interruption. I followed this free account with short and simple questions in the form of conversational probing. This allowed me to expand Lily’s account and clarify parts. In reflection covering each part and summarising after each allowed further clarity and understanding. I then briefly challenged some things that Lily stated, there was not any evidence that contradicted her at this point and so this step further emphasised and clarified her responses and accuracy to explain. When closing the interview I reviewed Lily’s full account and gave her the opportunity to correct or alter anything. I checked I had included everything from an investigative standpoint and asked Lily if she had any questions and explained what happens next. When evaluating my interview with Lily I believe that the aims and objectives were achieved and that the interview provided the information clarifying offence. I feel the planning, preparation was thorough and effective, and the clarity and detail from Lily supports this. This interview will aid the investigation and be very helpful in deciding a course of action. I think that this incident and interview was relatively simple and it allowed me to be able to understand my responsibilities, which in turn allowed me to complete an effective and useful interview while following legislation. (Blackburn et al, Chapter 24.1-24.4 - Criminal Investigation, 2020) (College of Policing, Investagative Interviewing, 2021)

1652 words





























Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



2400 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:

In this essay, I am going to look at a policing incident relating to Anti-Social Behaviour (ASB) where I was involved with an offender/victim and reflect on what happened. To do this I am going to give a brief description of the situation including any social and legislative contexts, consider how ASB affects the local community and what constitutes effective, appropriate police action. I will outline my responsibilities when responding to ASB and illustrate how policing values were engaged by analysing the potential impact of bias on decision-making. 


During my tutorship, I have attended multiple calls and incidents revolving around the same issue of ongoing ASB in the same street and involving the same people. Mr and Mrs Jones who wanted to report their neighbour for their anti-social, harassing behaviour that seemed to be getting worse, made the initial few calls of complaint. Mr and Mrs Jones who live in Poppy Street on the Flower Estate, reported that their next door neighbours Jack and Abby played extremely loud music at inappropriate times, made excessive and persistent noise all through the day and night as well as displaying insulting, abusing behaviour including shouting, swearing, screaming, being drunk and threatening violence. Mr and Mrs Jones also stated that their neighbour’s children contributed to the abusive and insulting behaviour, persistent noise as well as vandalising their property with litter and graffiti. Further calls were received from Mr and Mrs Jones as well as a few other neighbours in the street, complaining of similar incidents of anti-social behaviour. 
Anti-Social Behaviour is not, as such, a crime however some behaviours or acts classed as ABS can be a criminal offence. The Anti-Social Behaviour Act 2014 defines ASB as behaviour that has caused or is likely to cause any person harassment, alarm or distress. (Blackburn et al, Policing Public Order, Anti-Social Behaviour and Harassment, 2020,). When speaking to Mr and Mrs jones they explained all the behviour in detail and further stated how the behaviour was both affecting their daily lives and causing them to feel uncomfortable, scared and worried daily, when in their own home and while out in the community. After gathering further statements from other neighbours in the street it was clear that this was a wider issue as not only was the behaviour causing those living there distress but also causing ongoing tension within the street and in with police. Each call was responded to separately and often each call was regarding a different type of anti social activity and therefore each reposnce was somewhat different. This lead to some neighbours feeling the police were not taking them seriously, using appropriate action or resolving the issue where as other nighbours appreciated our response causing a slight difficulty when trying to work together to resolve the issues. Any and all types of anti-social behaviour, especially ASB that is on-going, continuous and varied in method can significantly disrupt or even destroy peoples quality of life. Firstly ASB can cause a victim to feel scared, intimidated, frightened and unwelcomed in their own home and area. It can effect how people live their life, what they do and this can be worsened if they are particularly vulnerable. Further, ASB can directly affect the community. Anti social behaviours such as littering, graffitti, persistent noise, bad langauge, drunkenness and threats of violence to name a few can cause neglect in an area. If the standard of an area such as the look and feel declines, the communities ability to feel pride for that area can be effected. People in the community may feel powerless to the negative changes in their area, many may move, businesses may close and this can then further the ASB problems in that area. As a community or individually people may worry about  spending time in their area, visiting local parks, walking through the streets or just being in their garden due to them worrying about having to deal with being or becoming a vitim of anti-social behaviour (Blackburn et al, Policing Public Order, Anti-Social Behaviour and Harassment,, 2020,). I believe the real life accounts of the people I spoke to in this community regarding the ASB incidents can support this. Mr and Mrs Jones detailed how they now felt less comfortable and safe in their home. They worried when it starts to get dark as that is when a lot of the behaviour occurs, they worry when going to sleep, are very concerned that the ASB will continue to escalte and are always worried about what is going to happen next. Mr Jones even stated that all the worrying is starting to affect Mrs Jones’ sleep and health as she is often visibily nervous and shaken, no longer finding happiness taking small walks or being in the garden and will no longer take their grandchildren to the park closest to them. Other neighbours also stated they were worried about escalation of behvaiour, paticularly damage to property or behviour towards or around their children. In particular one parent explained she worried about the impact loud noise, music, shouting and swearing as well as seeing ASB was having on her young children. 
Currently there are many forms of legislation as well as roles within the police that currently aid and support in the effective and appropriate action for ASB. Firstly evidence based policing has been used regarding ASB legislation, police responsibilities and police action such as enforcement, prevention and working with other agencies. Evidence based policing takes current or existing legislation, practices and guidelines and doing further research and making changes with new or improved methods to see if effective change or improvement is made. (Blackburn et al, Evidence Based Policing, 2020). The Anti-Social Behaviour Act 2003 sets out the powers police have awell as the powers local authorities have in order to deal with and tackle ASB by supporting and expanding upon the types of ASB and ways to deal with these. Following on from this The Anti-Social Behaviour, Crime and Policing Act 2014 further strengthened and expanded the ways in which police and other agencies deal with ASB by making things quicker and simpler (HMSO, n.d.) Aswell as legislation Police officers also have the support of Police Community Support Officers/Neighbourhood policing team who are central to all ASB. PCSO’s main role is the prevention and detection of crime. Through community engagement and bridging a gap between the police and the public within communities they are able to communicate effectively, aquiring local knowledge and letting us get a better idea of what is happening in an area and how to support them. In regards to ASB, PCSO’s work to, reduce fear, crime and anti-social behaviour. Linking to this, Section 34 of The Police Reform and Social Responsibility Act 2011 supports PCSO’s and Police officers by setting out the responsibility to consult each neighbourhood in regards to crime and policing aswell as the need for meetings. This legal requirement allows for better communication between the police and the public and provides the public and local communities with planned changes and reforms as well as receiving their opinions, views and concerns in order to work with and support them effectively. An example of this would be the neighbourhood watch initiative (Blackburn et al, Policing Local Communities,, 2020).

When police repond to any call they have many responsibilities and when attending and dealing with the ASB incidents from the Flower estate not only did officers have to think about investigation and action but also enforcement, possible partnership activity and prevention. One way to approach each incident is to analyse it using The Problem Analysis Triangle which requires you to analyse the victim, the location and the offender which then allows you to identify  practical measures to address issues and find a solution. For example analysis of Mr and Mrs Jones as the victim’s suggest they are particularly vulnerable, their property is easy to access and they live next to the offender. A solution may be to protect them through crime prevention or target hardening strategies such as CCTV round their properties, increase footpatrols in their area, visits from the neighbourhood policing team. Providing support for the victims is also important whether it is providing them with general support services or support for during court. (Blackburn et al, Policing Local Communiities - Delivering Local Policing, 2020).
Once incidents of ABS have been looked at and anaylsed the appropriate response can be decided upon whether that be suggesting or taking one or multiple actions. Both Police and pertnership agencies such as local authorities, landlords and housing associations have the responsibility to deal with ASB swiflty and efficiently. There are two main ways to begin tackling ASB, methods that are directly for the perpetrator committing the ASB and community-based measures to tackle ASB within the area.
W to takle ASB directly for the perpetrator includes Civil Injunctions, Criminal Behaviour Orders, Out of Court disposals and Community triggers and victim engagement.
Out of court disposals (OOCD’s) are wasy to deal with ASB by also attempting to prevent the individuals from being labelled as criminals and having a criminal record. These in the first instance are to stop and deter further ASB in young people. These can include:- 
-Acceptable behaviour contracts: which is a written agreement between the perpetrator and local agency where they state they will stop the ASB.
-Community Resolutions: which is a form of restorative justice where an informal agreement is create.
-Support and councelling – appropriate intervention for the child.
-Parenting contracts: this is signed by parents or guardians agreeing to tackle/stop the ASB
-Verbal warning and written warnings: issued by police or coucil if ASB occurs, detailing the behaviour and why it is unacceptable, providing them a chance to desist.
At the early stages of ASB incidents in an attempt to prevent or stop ASB,Civil Injuctions such as an Injunction to Prevent Nuicanse and Annoyance (IPMNA’s) can also be used. These can make a perpetrator of ASB to address the causes of their ASB and often include prohibitations as well as penalties if a breach occurs. Local authorities such as local councils and landlords also have the power to deal with certain ASB using IPMNA’S. When an individual engages with criminal activity as well as continued ASB, Criminal Behaviour Orders (CBO’s) are used. These are issued througt court when an individual is convicted for any criminal offence and can require that individual to address the casues of their ASB and can include prohibitations. Breaching a CBO is a criminal offence and therefore the repercusions of a breach are more substantial. Finally Community Triggers/Remedies can be used as these allow for victims and those in the community to have an input in the decisions and ways ASB is managed in their area. 
Some community based measures for dealing with ASB incude Dispersal orders and Community Protectino Notices. Dispersal orders allow officers and PCSO’s to require anyone likely to commit or committing ASB to leave an area for upto 48 hours if over the age of 10 years old and not return with penalties for any breach. Community Protection Notices (CPN’s) can be used by Police, PCSO’s, local councils and landlords and is used for those committing ASB that is peersistent, unreasonable and be effecting quility of life within the area. Requirements are included and a breach is a criminal offence with consequences. 

When dealing with the incidents of ASB in the Flower Estate officers used a variety of these methods to deal with the behaviour and safeguard the victims and community. 
As the ASB was so varied and cariied out by multiple people a range of methods were used based on how appropriate the action was for the behaviour. Jack and Abby were spoken to initially and they did not see any issue with their behaviour. As a result of this as well as them stating they would continue the behaviour  they were issued with Civil Injunctions which required them to address their ASB including their alcohol issues with appropriate support and were given prohibitations. Their children were apologetic and realised their behviour was wrong but thought it was also funny. Out of court disposals were used in this case in the hope it would stop their behaviour and encourage them to not repeat this behaviour in the future. Jack and Abby as their parents were also made aware that future ASB from the children courl result in other methods such as Parenting contracts or acceptable behaviour contracts or further more serious methods which could affect thei children in the future (Blackburn et al, Policing Public Order, Anti-Social Behaiour and Harassment, 2020) (Dorset Police, 2021)

As a police officer, it is important to be aware of and utilise the four main policing values of impartiality, integrity, transparency and public service. When dealing with any incident I endeavour to do this and believe I do this naturally. From my experience to date with ASB incidents, I believe I have naturally shown these values within my problem solving, decision making and when using discretion. It is however possible for unconscious bias to affect the decision making process. Unconscious bias is where prejudice or social stereotypes are used either positively or negatively in relation to anything such as a person, group of people, trait or characteristic. Often it is learnt stereotype and usually unintentional however it can exist towards religion, race, disability, gender, sexual orientation or other characteristics (Man, 2021). Bias, whether it is intentional or unintentional can affect the decision making process as well as officers use for discretion. For example if an officer has an unconscious bias in relation to youths/groups of teenagers, then this could affect how police values and ethical principles are considered and followed which could negatively impact the decisions made and the course of actions that follow. Bias can also affect an officer’s use of discretion. Officers are able to use their own judgement in particular situations however if bias is involved then officers decisions and actions may come into question in regards to discrimination or under/over enforcement. Discretion involves making a choice between different enforcement options and often each officer will have a slightly different thought process and viewpoint and this can further vary if any bias is present. As a result, the way an officer applies discretion may be different to the next officer, which may result in different people committing the same offence to receive different treatment or consequence. This might appear to be discrimination. If an officer has a sort of bias or prejudice against youths, when that officer is assessing a situation such as ASB in an area or what enforcement options to use their prejudice may negatively affect those youths. For example, if the officer has an unconscious bias towards youths they may display this in their initial contact with the group of teenagers. As a result, the group of youths may respond and ‘gang up on’ or come across as argumentative or rude. This may then cause the officer to use a slightly harsher consequence, such as giving a civil injunction or fine instead of an out of court disposal as the officer sees the youths behaviour as not showing remorse for their ASB and therefore believe a harsher punishment will be more likely in preventing ASB in the future. From my experience to date, I can see how bias can influence the relationship between the police and the community. Police bias links to our decision-making, use of discretion and problem solving and each links to each other. If there is bias at any point when doing our duty as officers then it can affect how the public perceives us. One of our main policing values is public service and to act in the best interest of society as a whole. If however, there is bias within policing then this can cause the community to believe we are not endeavouring to be transparent, impartial or show integrity or selflessly serve the public but instead see us as being open to bias and discrimination (Blackburn et al, Roles, Responsibilies and Support, 2020).
(2611 words)
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