	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	Targed/Target 1
Ensure that you write in a concise and academic manner so that you do not give descriptive information that is un-necessary.
	Tried to think about the ‘what, how and why’ questions when making a statement to ensure what I wrote had purpose and as clear without unnecessary information.
	Pg 8-9

	Targed/Target 2
Proof-read your work to avoid inaccuracies, e.g. the incorrect use of the apostrophe.
	Proofread the assignment twice and had someone else read over it also. Made changes as reading through.
	N/A


 
ECAD6009-C Cycle 3: Learners, Schools and Communities: Where am I Teaching?
 
How a school develops one aspect of its school development plan: a report that critically reflects on the actions, impact and evidence base.

Student Number: 1909965
Name: Lily Lloyd
Word Count: 2665









Table of Contents
The School Context and Chosen Priority	3
Literature Review	3
Key Ideas on School Development Plans	3
Key Ideas on Raising the Standards of Oracy, Writing, Self-esteem and Well-being	4
Developing an Action Point	6
Self-Evaluation	6
Strategic Planning	6
Making Improvement/Action	8
Reviewing Impact	8
Evaluation and Reflection:	9
Conclusion	10
References	11














[bookmark: _Toc102686146]The School Context and Chosen Priority
Throughout this assignment, the school whose school development plan (SDP) is being critically reflected on will be referred to as ‘School X’. School X is located in the county of Pembrokeshire and has 243 pupils on roll (Education and Skills, 2021). The context of the schools surrounding area has been described as a village consisting of a permanent Gypsy Traveller site (GT) and a large local authority council estate, with very few private houses (Estyn, 2016a). It is because of this that 48.4% of the pupils on roll are eligible for Free school Meals (e-FSM) and around 30% of pupils are GT’s (Estyn, 2016b; Unit Lead, 2022).

The assignment will critically reflect on the actions, impact and evidence base of one target in School X’s SDP. The school has four priority areas outlined in its SDP and within each one, there are targets that have been created to help develop the priority. A number of strategies have then been developed in order to plan how the targets will be achieved, thus fragmenting the process of achieving the priority in a clear and achievable way as suggested by Chang (2008). The target selected for reflection is, “To create a literacy project in partnership with School Z (local secondary school) focussing on raising the standards of oracy, writing, self-esteem and well-being" (School X, 2021, p. 15) and has been formed to address priority area one from the SDP (School X, p. 15): “To improve standards of Literacy, with a focus on Oracy”.
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[bookmark: _Toc102686148]Key Ideas on School Development Plans

Welsh Government legislation (Education Act, 1996) means that developing an SDP every three years is now a legal requirement of schools that it must fall in line with the Welsh Government (2014) regulations on creating one. An SDP can be described as a unique strategic plan developed by schools to identify what they need to improve and how they will do so (Dunaway, Do-Hong and Szad, Chang, 2008; 2012; Department for Education and Skills (DfES), 2014; Wallace, 2015). Chang (2008) adds that without an SDP, schools may not achieve their goals due to inefficient use of resources and poor planning. This may highlight that each step in the process of an SDP is crucial, as a missing step may impact how effectively the school work towards achieving their goals.

Furthermore, the SDP process is split into four stages consisting of: self-evaluation (SE), strategic planning, making improvement/action and reviewing impact (DfES, 2014). Chang (2008) and the DfES (2014) explain that the first step in an SDP is collecting data for the SE stage. The DfES (2014) state that the SE stage is essential in identifying what a school's strengths and weaknesses are. Likewise, Barber (1996) argues that SE is the most important stage in being able to improve, stating it is key in achieving effective teaching and learning. On the other hand, Devos and Verhoeven (2003) argues that the SE process should be used to analyse how stakeholders in the school functions; how teachers interact with each other, pupils and parents. However, Demetris and Leonidas (2012) propose that the SE process has two purposes: Improving relations in the school and improving teaching and learning. This may explain Welsh Government legislation (Education Act, 1996) as the act states that schools must include all stakeholders in the process.

 However, it might be said that schools must first confirm what the national priorities for schools are as their priorities must fall in line with them (DfE’s, 2014a). The current national priorities are “raising the standards of education in relation to literacy... numeracy and reducing the impact of poverty on educational attainment” (DfE’s, 2014, p.3).

[bookmark: _Toc102686149]Key Ideas on Raising the Standards of Oracy, Writing, Self-esteem and Well-being

In developing the SDP schools must also have a clear vision of what they aspire to achieve through it (DfES, 2014). School X’s (N.d, p. 1) vision is, “Learning Together, Creating Community, Celebrating Diversity”. The DfES (2014; 2022) suggest that in developing a vision, schools should consider their context and agree that it is achievable in the circumstances. In considering School X’s context, it seems their vision is suitable, due to the challenges they face with encouraging their Gypsy Traveller pupils to integrate due to their ethnicity and culture differences; only 50% attend school at Key Stage Three (KS3). The Unit Lead (2022) and Estyn (2019a) suggest this due to parental concerns that close relationships cannot be formed as there are too many teachers who do not understand Gypsy Traveller culture. 

The DfES (2014) further their explanation of developing and using a vision in the SDP, stating that the school must develop strategies to achieve it. Thus, the target being looked at in this assignment could therefore be said to be crucial in achieving the school vision, as it creates a relationship with the local secondary school through a literacy project, which may encourage the “learning together” (School X, N.d, p. 1) aspect. This is because the pupils can familiarise themselves with the KS3 teachers before the transition which may relieve their concern that they will not be able to create close bonds. However, an Estyn (2019b) case study may it is not just Gypsy Traveller pupils that will benefit, as they highlight the positive outcome a similar transition project to School X’s has had for all pupils in improving their wellbeing. The school found that by using the project to anticipate what each pupil’s needs will be and tailoring their curriculum encouraged diversity and engagement (Estyn, 2019b).

Although, for the pupils, the focus of these sessions is to develop their oracy skills through using the ‘Voice 21’ programme. This programme works to develop pupils’ oracy in group settings through activities provided to schools during their training. These include talk tokens, Harkness model and talk tactic roles to name a few Voice 21 (2021). It is suggested by one Estyn (N.d) case study that implementing a successful literacy programme not only has a positive impact on their test scores, but also their motivation to learn. Bandura’s (1986) theory of self-efficacy suggests motivation increases as a subsequent of an increase in self-esteem because the programme has enabled them to feel capable in their learning. Therefore, this indicates that an increase in self-efficacy will follow improving literacy standards.

[bookmark: _Toc102686150]Developing an Action Point
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The firsts step of SE requires the school look at how they are currently performing in relation to the national priorities and use their conclusions to form their next targets (DfES, 2014a). School X have completed the SE process by what DfES (2021) describe as, looking back at the learning because they have looked at the achievement levels of the pupils in literacy and oracy to make the conclusion (Senior Mentor, 2022). The DfES (2021) suggest that a limitation to the school’s SE of this priority may be that there is no evidence of the school considering pupils’ live learning and observing their levels of interest and participation in the learning. This may be particularly important when considering it relation to the school’s target, as having a baseline of their engagement levels would be useful to compare how much they have achieved in terms of increasing their literacy levels and self-esteem as these are seen to be connected to engagement levels (Bandura, 1986, Leavers, 2011).

Therefore, the school could use the Leuven Scale of Involvement to collect data in the SE stage and the final stage, to measure the impact their actions have had on the target. This will provide quantitative data as it requires the observer to number pupils’ behaviour from 1-5, with 1 being the lowest involvement (Dubiel, 2014). However, an element of caution will need to be taken if using this method of data collection as Siraj-Blatchford and Wong (1999, cited in Mackinder, 2017) highlight the risk of subjectivity as the observer may interpret pupils' behaviour differently to another. Therefore, the same person would need to observe in both stages.

[bookmark: _Toc102686152]Strategic Planning

Fullan (2001) and the DfES (2014a) suggest that it is essential for all stakeholders to have a role in the strategic planning stage. Fullan (2001) adds that giving stakeholders have a role in creating the criteria for achieving the targets will encourage them to be more active and positive in implementing the actions. It can be argued that School X have partially done so by asking pupils for feedback on the literacy interventions they implemented and having the teaching staff complete surveys on their practice to gain suggestions for improvement, however, parents have not been given an input in this stage for any of the targets. Although, parents do not have a role in the actions to achieve the target in discussion but are expected to have a role in the actions of other targets in which their participation is also not present. 

Whereas, Coleman (1998) and Hopkins (2001) argue that it is important for stakeholders to hold a role in any part of the SDP process. However, findings from a qualitative, multi-method research study, carried out by Mbugua and Rarieya (2014), suggest that identifying clearly the part stakeholders hold in the SDP must be carefully considered. Two group interviews were used with a cross-section of ten of the school stakeholders: the headteacher, deputy headteacher, teachers, students, parents and two members of the parent-teacher association. The research found that there was a mixed interpretation of what an SDP was and confusion as to what their role in achieving the targets was. Therefore, this suggests that School X’s involvement of stakeholders might cause confusion and limit the extent to which stakeholders can have an impact due to the varying degrees of parents involvement at different stages. However, Cohen, Morrison and Manion (2018) indicate that the sample size of this research study is unreliable, as it has under thirty participants, thus highlighting that the extent to which this research’s findings may be comparable to other schools is minimal.  

Moreover, in considering School X’s context, particularly its large percentage of Gypsy Travellers in the school, in conjunction with the target, it might be said that ensuring the process of involving stake holders is thoroughly planned and executed is crucial. This is due to research finding that Gypsy Travellers attendance is linked closely to the content of the school's curriculum, particularly in secondary schools, and how it does not always line up with their beliefs, causing parents to feel concerned and remove their children (O’Hanlon and Holmes, 2004; Unit lead, 2022). Therefore, as the actions involved in achieving the target looks to prepare year six pupils for the transition to secondary school, considering parental views at this stage could be useful in increasing Gypsy Traveller Key Stage Three attendance.

[bookmark: _Toc102686153]Making Improvement/Action

Currently, as noted in the SDP action review box by School X (2021), making improvement and completing the actions set out has been affected by Covid-19 meaning that year six have met School Z teachers less than planned, meeting once physically and once virtually. It seems that School X are not unique int his instance, with two research studies in a Nigerian and a German School both finding that Covid-19 had affected their ability to implement the actions they set out to initially (Ogunode, Eyiolorunse Aiyedun and Olatunde-Aiyedun, 2021; Delcker and Ifenthaler, 2021)

Additionally, the SDP does not state whether School Z were included in the strategic planning of the target which according to Fullan (2001), may have affected how significant the improvement they have made is. By including this information on stakeholder involvement clearly on the document they will also adhere more closely to the Education Act (1996).

[bookmark: _Toc102686154]Reviewing Impact
Although the Voice 21 website has positive testimonials from schools who have completed the programme, there are little research studies carried out on its effectiveness as of yet. Therefore, the school need to ensure their measuring of impact is thorough. School X review their SDP termly each year to identify the impact their actions towards addressing the priority is having. This regular review of impact may be said to be crucial, as the rapid development of digital applications can mean better resources may arise that can be used instead of what was initially planned for (Chang, 2008). Moreover, the demands of the society change regularly due to these technology advancements, meaning that the SDP will need to adapt in accordance with these to allow both themselves and their pupils to gain sufficient skills for an ever-changing society (Chang, 2008; Joynes, Rossignoli and Amonoo-Kuofi, 2019). Likewise, the DfES (2014a) concur that impact should be regularly reviewed, recommended annually as the minimum ensure it remains suitable for the context of the school.

In order to review the individual target, School X carried out surveys with staff from School X and Z and reviewed the picture evidence they had uploaded digitally. This poses similar strengths and weaknesses as the SE method of data collection as there was no consideration of live learning (DfES, 2021) and thus, a lack of opportunity to physically see improvements in self-esteem, for example.

[bookmark: _Toc102686155]Evaluation and Reflection:

On reflection, the school have begun to implement measure to be a successful programme, Voice 21, in order to address the target. The school use a RAG rating system which requires the people responsible for the actions involved in working towards a target to put forward their view on whether it should be rated red, amber or green against a September baseline and support this with evidence; Red represents little to no progress, amber represents some progress and green represents significant progress (School X, 2021). In RAG rating, School X also consider the views of all class teachers and the senior leadership team. Cohen, Morrison and Manion (2018) suggest that by considering more views, the reliability of the review is increased.

The RAG rating of the target in discussion is currently orange and has two more ratings before it is considered complete. Therefore, it might be suggested that School X include a newly developed action to aid them further in achieving the target with a green RAG rating. This new action could be the consideration of pupil voice through the Voice 21 strategies as they look to teach pupils how to discuss and debate topics (Voice 21, 2021). Therefore, this action could see pupils discuss and debate what they want their teaching and learning to look like, for the teachers to take note and use the information in personalising the learning. This will then id the transition process further as School Z may be able to reduce concerns for Gypsy Travellers even more so. 

Moreover, pupil voice as a tool for personalising the learning is said by Estyn (2018) to be one of the most effective ways of doing so. As well as this, Estyn (2018) found that pupil voice had a significant impact on increasing pupils’ self-esteem and attitude to learning. The school in which this was identified had a large percentage of pupils from and ethnic minority, similarly to School X. Therefore, this also indicates that pupil voice will aid the school in achieving their target.

[bookmark: _Toc102686156]Conclusion

In conclusion, School X’s process of developing an SDP could be said to be thorough and in line with the Education Act (1996) and DfES (2014) guidelines. It seems they they held both strengths and weaknesses in most stages when considering it in relation to research and theory, with some being implemented more successfully than others. The process of reflecting on their actions, impact and evidence has highlighted to me how important it is to include all stakeholders and how important their role is in the process and o include sufficient detail in the SDP document so that it can be referred to if need be (Chang, 2008; DfES, 2014). In the future, this will influence my practice as I am now aware of the influence I will have as a teacher in implementing my specified actions and how this can affect the overall progress in the SDP.
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