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[bookmark: _Int_1mqUWnmt]   Using an Appropriate Model of reflection explore your experience of your working    
                                                            Practice.

Introduction: The placement is with National Youth Advocacy Services (Nyas), supporting Children and young people (CYP) in the care system (Social Services and Well-being (Wales) Act, 2014, P6). Having no experience in advocacy but wanting to work with children, this placement was ideal. This submission will use the Gibbs (1988) model of reflection (Gibbs, 2013, np and University of Edinburgh, 2020, np). Following its structured system of description, feelings, evaluation, conclusions, and action plan (Tolar, 2023, np and University of Edinburgh, 2020, np; Gibbs, 2010, p.1; Gibbs, 2013, np; TWS Training, 2023).  This system will slow down the thought process and not jump to conclusions; by reflecting deeply into each structure, you will gain more information and learn and develop your skills. Once you complete each stage, the cycle can then repeat itself throughout your learning. The feelings will go into detail during the placement, then it will evaluate the feelings and actions of each meeting, ending with an analysis of the placement. An action plan will be provided at the end as a guide for continuing professional development (CPD, 1996, np), based on the outcome of career suitability. Firstly, is a description of this placement (Nyas, 1979).   
[bookmark: _Int_VDtYh7Sf]Description: This placement was with the charity Nyas in February 2024. It involved shadowing an Advocate of the charity in meetings with young people (CYP) who have care experience. The meetings took place in schools, care homes, and foster homes in South Wales. The charity provides advocacy services to children and young people aged five to twenty-one. This placement will help in determining if working with children and young people in the care system is the right career option. 


[bookmark: _Int_8dBH5DvR][bookmark: _Int_V8t8CHzt]Feelings:  The first day, I was looking forward to learning how advocacy works with children and young people (CYP) in the care system (Social Services and Well-being (Wales) Act, 2014 and Childrens and Families Act 2014). I was keen to see if my counselling skills (Egan, 2002, np) would come to beneficial use. The advocate at the start of every meeting would explain confidentiality, and it reminded me of counselling which meant my skills were not lost. During the meeting, I noticed that the young person might have self-harmed (National Health Service [NHS], 2023, np and Nyas, 1979, np) in the past. After the meeting, I asked the advocate about this, but he did not know about the young person's history of self-harm (NHS, 2023, np and Mind, 2024). I realised, in advocacy, your role was not to "fix" the person but to help them achieve what they wanted by being their voice (Care Council for Wales, 2001, np). During the meeting, the young person was telling their story, I found myself becoming emotional (Colman, 2015, p. 244) and I did not understand where these emotions (Colman, 2015, p. 244) were from. I was left feeling the system was broken (Social Services and Well-being (Wales) Act, 2014), because there was no love, it did not feel right throughout this placement in the way it works. As part of my counselling training, I keep a daily journal (Murillo-Llorente, Navarro-Martínez, Valle, and Pérez-Bermejo, 2021, np), tracking my emotions (Spreadbury and Hubbard, 2020, np and World Health Organisation [WHO], 1948, np), see what the triggers are. The day after the first meeting, I felt CYP in the care system are often kept in a bubble and controlled by the care system (Social Services and Well-being (Wales) Act, 2014). This is where the emotion came from and the possibility of the CYP self-harming (Mind, 2024) in the past.
[bookmark: _Int_GQhe0fzB]The first active offer (Nyas, 1979, np and Care Council for Wales, 2001, np) I attended; the child had not turned up for school. The advocate had gone to the school to see if the child who was eight years old, would want them to be their voice. To engage with the child, the advocate had a bag of toys and some mood cards; to try and engage, we did not know why the active offer was in place. Social services had put the child under child protection (National Society for the Prevention of Cruelty to Children [NSPCC], 1884, np) and there was an arranged meeting in a week to decide on the care of this child. We talked to the Deputy Head of the school, and it was explained to me what these meetings would entail. Social Services got involved with the family because of the mum’s partner. These meetings would discuss the welfare (NSPCC, 1884, np) of a child and its safety, (Social Services and Well-being (Wales) Act, 2014 and Childrens and Families Act 2014) and all the departments that attend these meetings could sit there and listen to graphic details. I asked the Deputy Head if they were offered counselling as this would help their basic needs (Abulof, 2017, pp. 508-509) by the Education Department (Ahmed, 2023, np), and I was surprised to be told ‘no’. I felt incredibly angry because the people who are trying to protect CYP in school are not being protected themselves as defined in section 149 of the Act (Equality Act 2010). I was also concerned that the child might have been at risk with an abusive adult at home. The advocate and I debriefed after the meeting, safeguarding my well-being (Nyas, 1979, np and Spreadbury and Hubbard, 2020, np). As I drove home, I was processing (Colman, 2015, p. 599) what was said in both meetings and I was concerned that the child was home with a possible abusive carer (Mathews, Pacella, Dunne, Simunovic and Marston, 2020), but I worked out my feelings in my journal after. The advocate is right that it is best not to know the CYP history and see your role as a job. Trying to understand that children in care have time limits imposed on them, having to hand in your phone at a certain time and visits with parents being watched was difficult for myself to understand as it is not normal to me, it shows my vulnerability of wanting to care (Larkin, 2009, p. 73). 
[bookmark: _Int_XGZD3a3h]There are CYP in loving foster homes, but what I learned is when they are eighteen, they can be asked to leave as the social care system stops all payments to carers (Social Services and Well-being (Wales) Act, 2014) they can be left vulnerable. I felt angry (Scott, 2014, p. 209) that as a society, money comes first, and our Social Care system is based on capitalism. (Smith, 2021, pp i-vi). I was proud when two YP were telling us their future’s, one wanting to become a doctor and another becoming a fashion stylist, they were being nurtured within their homes (Colman, 2015, p. 516). They still had their dreams and the determination to succeed. One was in a loving foster home and the other was still living with their parent at home, so not all was lost in the care system (Social Services and Well-being (Wales) Act, 2014). I am letting my emotions get too involved with these CYP and my motherly instinct is showing, it was hard to have to sit there and not say anything as I was shadowing. Another concern I had was the cost (Allen, Jenkins, and Howard, 2020, pp. 583-595,738,742-743) of missed meetings of this and other CYP. It is the public that are having to pay, so the CYP can have a voice, what about others that need an advocate to help them. This is a loss of money and time, and it annoyed me throughout the placement as fifty percent of arranged meetings were cancelled due to the CYP not wanting to engage. We could look through the lens of Marxism due to the excessive costs, the care system is driven by a capitalist government (Marx, 1867, np).
The second day, I attended an active offer (Nyas, 1979, np and Citizens Advice, 2024) with an unaccompanied asylum-seeking child (UASC). I was taken aback by the reaction when they had to confirm they were only sixteen years old (Nyas, 2020, np; Gov.UK, no date, np). Their demeanour changed when they were being told what the advocate can do for them. This led me to think they were not telling the truth and I realised my values (Goffman, 1968, np) were at the forefront of this meeting. What shocked me even more was when they asked for an iPad. In Wales, where so many children are struggling to have enough food (United Nations [UN], 2010, Article 27), it was disheartening to see someone asking for a luxury item that our system (Social Services and Well-being (Wales) Act, 2014; UN, 2010, Article 27), cannot afford to provide even for our own children. These are my own beliefs, and they should not have arisen during the meeting. An advocate is there as a voice and not to be judged by myself. 
 There are ethical dilemmas (Matthews, 2001, pp. 117-118) that will need to be considered when I am meeting CYP in the care system (Social Services and Well-being (Wales) Act, 2014). CYP will all have their own history and vulnerabilities as do I and I need to take this into account at every meeting and make sure I debrief at the end of every day. My own well-being is just as important as the YP that I am giving a voice to (World Health Organisation [WHO], 1948, np). 
The last day, I saw a closing offer at the YP school. This was straightforward as the young person had everything organized and needed nothing else. Also, social services were moving them from child protection to another department (Social Services and Well-being (Wales) Act, 2014). This young person was pleased and knew how to request Nyas services again if needed, I felt this meeting was cold, and straight to the point at the time. 

Evaluation: Using the Gibbs cycle of reflection (Gibbs, 2013, np and University of Edinburgh, 2020, np) you think about your feelings, and you dissect the reflection for an action plan. Whereas Schon’s (Schon, 1983, np and Kinsella, 2002, pp 102-113) reflective cycle is a reflection as it happens or a reflection afterwards and what would you do differently, it could be seen as being regimental in its structure as it is managing a situation and not taking time to reflect. The Gibbs cycle is better suited for this reflection, due to the depth that you can reflect on, and then to reason on the side of a career choice. 
There were personal questions on whether the counselling skills learned previously would be helpful in an advocate roll. These skills were relevant due to active listening, Confidentiality (Colman, 2015, p158), Empathy (Colman, 2015, p. 245) and Unconditional Positive Regard (UCR), (Colman, 2015, p663 and Egan, 2002, np). 
I did notice that one YP had previously harmed, (National Society for the Prevention of Cruelty to Children [NSPCC], 1884, np) which was unexpected.  However, the advocate offered reassurance that there was nothing to be concerned about in this case. Whilst listening to the YP telling us their story, Emotions were stirred and tears were welling up in the eyes (Colman, 2015, p. 244), which were surprising but also concerning (Colman, 2015, p. 244). Writing in a journal daily was helpful to process the thoughts and feelings, along with the debriefing with the advocate after every meeting. Writing a daily journal helps your well-being as you can debrief at the end of every working day, (Murillo-Llorente, Navarro-Martínez, Valle, and Pérez-Bermejo, 2021, np). After this meeting and other later meeting, it left me believing that CYP within the care system are kept in a bubble and being controlled by it (Social Services and Well-being (Wales) Act, 2014).
The next meeting was to attend the school for an active offer (Nyas, 1979, np) with a child aged eight years old, but we were told the child had not turned up for school that morning and the active offer from social services were due to concerns of the mother's partner and Child Protection were now involved (National Society for the Prevention of Cruelty to Children [NSPCC], 1884, np). It was discussed at times; the social worker would only give Nyas two weeks' notice to see a CYP on an active offer. This is not enough time if the CYP is often truant from school. The advocate needs to be given authority from that child to be their voice in the meetings. Listening to the deputy head and the advocate talking, I realised that the deputy head or head of School would also be attending this child protection meeting. The head and deputy head do not get automatic counselling to help their basic needs (Uriel, 2017, pp. 508-509) even though within these meetings graphic details of child welfare (NSPCC, 1884, np) and safety will be discussed. This is unjust and needs to be changed to better help the people who are teaching and protecting our CYP, as defined in section 149 of the Act (Equality Act 2010). Whilst listening to the deputy head and advocate, I realised that I had a privileged upbringing, and was brought up with values and beliefs (Scott, 2014, p.787). The care system trains CYP how to live their life in constraints (Subramaniam, 2010, pp.887-888), I am left questioning myself, on who teaches them love.
The advocate and I always debriefed after the meeting, safeguarding my well-being (Nyas, 1979, np and World Health Organisation [WHO], 1948, np). As I drove home, I was processing (Colman, 2015, p. 599) what was said in both meetings and I was concerned that the child was home with a possible abusive carer (Mathews, Pacella, Dunne, Simunovic and Marston, 2020), but I worked out my feelings in my journal after. I did not see an active offer today, but the information was overwhelming and, had learned a lot this day. Driving home and throughout the evening, I was processing (Colman, 2015, p. 599) the thoughts, and I concluded that the care system (Social Services and Well-being (Wales) Act, 2014), was not working as well as it should be and was letting down the care experienced and the care staff. Once I wrote down the feelings in the journal, it became clear that lack of staff and resources were the reason for this, ‘capitalism’ (Smith, 2021, np). The advocate is right that it is best not to know the CYP history and see your role as a process (Wilks, 2012, p. 89) or job role. After evaluating, the thought that arises is if the advocates are letting the CYP down by not complaining about the system, this could be looking through the lens of structural functionalism (Browning, Halcli, and Webster, 2001, pp 25-45) as changes need to be made. This is ignoring the problems within a system that is far reaching because an advocate can only be the voice for the CYP, and that is frustrating. 
The Second day, I had asked the advocate about the cost to the charity when a CYP was a no-show and was told the cost would be to the care system because Nyas (Nyas, 2017) had won the contract. As a capitalist (Marx, 1867, np) view, this should be unacceptable due to the excessive costs. Fifty percent of CYP did not show up for their meeting with the advocate and this is not unusual. These CYP are costing the care system, and this is on top of their personal care.
The second day was an active offer (Nyas, 1979, np and Citizens Advice, 2024) which was an Unaccompanied asylum seeking child (UASC),  (Nyas, 2020, np; Gov.UK, no date, np), Struggling with personal beliefs at  this meeting due to personal upbringing and within society (Gentile, 2010, pp.24-46), had to be put to one side. Nyas, arranged for an interpreter (Scott, 2014, p. 368) for non-English speaking persons, this would allow for the meeting to go ahead and a prepared list of questions was available to ask the YP asylum seeker to be able to help them (Nyas, 2020, np; Gov.UK, no date, np) and for them to understand the process. This was helpful as it also saved time. Attending an active offer (Nyas, 1979, np) is important to understand how the system and processes work. Working with a child asylum seeker (NSPCC, 1884, np and Equality and Human Rights Commission, 1989) at the same time as working alongside social workers and requesting for the UASC needs, (WHO, 1948, np) gave valuable knowledge and a lot of experience. Watching the advocate walk through the home, noticing the posters could be a language barrier for asylum seekers, and then requesting if they could be changed was unexpected and it had a positive outlook. The advocate is also helping the other three asylum seekers (NSPCC, 1884, np) in the home, by pointing out these issues that needed to be made. The advocate requested to speak to the home manager, at the same time organised some of the items that the YP needed, as these were already in the home that were supplied to the young people. This showed the language barrier (Al Shamsi, Almutairi, Al Mashrafi and Kalbani, 2020) between UASC and the helpers, but the advocate using all their senses, going into the home, and helping the YP was beneficial to all UASC and Social Services (Social Services and Well-being (Wales) Act, 2014).  Overall, this experience with a UASC was invaluable and awakened the thought processes. 
Ethical dilemmas need to be considered (Matthews, 2001, pp. 117-118) when meeting a CYP in the care system (Social Services and Well-being (Wales) Act, 2014 and Children's and Families Act, 2014). Living in a same area that you work in (Brownlee, LeBlanc, Halverson, Piche, and Brazeau 2019, np), boundaries need to be set so the CYP understands when to contact you. You can be working closely with this CYP, and attachment (White, Gibson, Wastell, and Walsh, 2020, np) can occur. 
The meetings with two YP who were living in a foster home, and at home with their parent and siblings, gave some comfort as they both mapped out their futures. It showed social services and child protection (Social Services and Well-being (Wales) Act, 2014) could support CYP in the right environment. It was after this meeting during the debrief, the advocate said; when a YP turns eighteen years old then the foster parents, no longer receive payment to look after this YP (Social Services and Well-being (Wales) Act, 2014). The YP can have help to find a place to live but effectively leave the care system. This is shocking because CYP in the care system are kept in a bubble, but then social services let them go. As a society there is no justification in throwing older children onto the streets because of money, this is capitalism at its worst (Smith, 2021, pp I-vi). is no wonder that 29% of prisoners, have cared experienced (McKay and Gooch, 2022, np).

Analysis: To develop reflection for further career development the Gibbs cycle was used. (Gibbs, 2013, np and University of Edinburgh, 2020, np). This cycle delves deeper into your reflections, so you can see what had been carried out and how to better your actions further, this is called continuous development (Sutton, 2021 and TWS Training, 2023). Reflecting, evaluating, and putting into practice daily, will be using your new skills and looking after your well-being (Mind, 2024; HM Government, 2023; Nyas, 1979, np), which is crucial when working with CYP. The counselling skills from previous years are valuable for advocacy work. You can listen to the voice but also listen to the body language and actions of the CYP which are called active listening (Colman, 2015, p158; Colman, 2015, p. 245; Colman, 2015, p663; Egan, 2002, np).
The YP had no fresh harm markings (NHS, 2023, np and Mind, 2024, np), so there was no need to mention this to the home as a safeguarding issue (HM Government, 2023 np and Mind, 2024, np). The focus is to be the CYP voice and not fix their needs. The emotions felt were ones that cared for the YP, this could be seen through the lens as feminism (Webster, 1828) as the emotions came from a mother. It was important not to show this emotion, so not to upset the YP (Colman, 2015, p. 244). Keeping a journal is like doing a reflective cycle, where you discuss your feelings on paper (Murillo-Llorente, Navarro-Martínez, Valle, and Pérez-Bermejo, 2021, np). After this meeting and other later meeting, gave the belief that CYP within the care system are kept in a bubble and being controlled by it (Social Services and Well-being (Wales) Act, 2014). There was no need to know the history of the CYP the advocate was there to be there to have a voice. This made sense, as you had a job to do as an advocate not as a counsellor (Egan, 2002, np). At every meeting, the advocate would reassure the CYP, by saying everything said would be in total confidence, unless there would be harm to themselves or others. Confidentiality (Knight and Papanikita, 2018, np) would only be broken if the advocate felt the CYP were at risk of harm to themselves or to others (Social Services and Well-being (Wales) Act, 2014; Mind, 2024; HM Government, 2023 np; National Health Service [NHS], 2023, np). They would explain that notes would be taken as reminders for the advocate to ask the social worker (Social Services and Well-being (Wales) Act, 2014 and Knight and Papanikita, 2018, np) what the YP would like to happen. That they could not promise anything, but they would still ask for them. The advocate would be their voice and the CYP was their boss as the charity was independent from everything. Reassuring the CYP is building trust, clearly something the CYP found difficult to achieve.
At times, a social worker would only give Nyas two weeks' notice to see a CYP on an active offer. It is worth noting there is little time for the advocate to see the CYP if they are often truant from school. The advocate must be given authority (Scott, 2014, p. 589) from that child to be their voice (Gentile, 2010 and Nyas, 1979, np) in the meetings, this would mean an advocate would spend more time chasing CYP, where they could be helping others, and this is a cost to social care (Marx, 1867, np).
Being given the opportunity to see an active offer (Nyas, 1979, np and Citizens Advice, 2024) and an unaccompanied asylum-seeking child was beneficial as there are so many asylum seekers coming into the country at present (HM Government, 2023 np and NSPCC, 1884, np). However, as explained above, the advocates time is stretched due to truancy or CYP not wanting to talk, there is an impact on the advocates' time. This resulted in a high volume of work for the advocate's, which they were then unable to see every CYP every two weeks as expected by the contract (Nyas, 1979, np). Looking through a Marxist lens (Marx, 1867, np), Nyas should employ more advocates, but they are only a third sector charity which then looks like Post Modernism (Browning, Halcli, and Webster, 2001, pp 25-45).  Nyas has a daily, monthly debrief, making sure the welfare of their staff is important. This is a strong point for working with Nyas, they are an excellent nonprofit making charity that puts the welfare for all at the front of everything they do (Nyas, 1979, np) even though the advocates are inundated with work. 
CYP should have a place to meet an advocate and be expected to turn up, even if it is at school. The system at present is not fit for purpose due to non-attendance of fifty percent of weekly CYP meetings. This is costing the care system, which results in less services for the ones that need it. In a capitalist and post-modernist (Colombo, 2009 pp.261-267 and Browning, Halcli, and Webster, 2001, pp. 25-45) world, this would be rectified and by doing so could also be viewed as structural functionalism (Browning, Halcli, and Webster, 2001, pp 25-45).    
A couple of meetings with two YP who were living in a foster home, and at home with their parent and siblings, gave some comfort as they both mapped out their futures. It showed social services and child protection (Social Services and Well-being (Wales) Act, 2014) could help CYP in the right environment. Saying that, not all CYP have someone that can guide them in life, these YP are our future doctors and stylists. During one meeting, the advocate asked if social services had provided them the courses needed in life, which they had. It was after this meeting during the debrief, the advocate said; when a YP turns eighteen years old then the foster parents, no longer receive payment to look after this YP (Social Services and Well-being (Wales) Act, 2014). The young person can have help to find a place to live but effectively leave the care system. This is shocking because CYP in the care system are kept in a bubble, but then social services let them go. As a society we look after our children, how can you justify throwing older children onto the streets because of money, this is capitalism at its worst (Smith, 2021, pp I-vi). As Adults, it is our duty to nurture (Coleman, 2015, p. 516) our children as they are our future, is no wonder that 29% of prisoners, have cared experienced (McKay and Gooch, 2022, np).

Conclusion:  At this placement you learned, you needed to be tough to work with CYP in the care system. Working as a manager, it is down to you to protect the business and your team as you have control. You could not change the care sector (Social Services and Well-being (Wales) Act, 2014) in the way it is working and that can be frustrating. So, deciding this sector is not for yourself but still wanting to help Adults and CYP, the sensible part is saying not now but in the future. Although counselling skills can be beneficial in advocacy, the two roles are opposites. In advocacy, you fix things for the person, and in counselling, you guide the person to fix their own issues, although both give the person a voice (Gentile, 2010, np and UN, 1989). Having an interest in the mental health (Mind, 2024) sector and working with CYP would be the next step forward.  
Learning (CPD, 1996, np and Nyas 1979, np) from the skills the advocate used and the toolkit he made for communication with different age groups was invaluable. These skills can be used in any advocacy role that one will work in, these are also life skills that can be used in any situation. This placement has taught how to think of the role as a job and to put safeguarding and well-being (WHO, 1948 and Spreadbury and Hubbard, 2020, np) first. One will not know if they can work within the care system until they have tried it. If you had to sit in a meeting and hear graphic details (Ahmed, 2023 and Care Council for Wales, 2001) about a CYP, then personally this is not a role that one can do, and being the wrong person to sit there and listen and not to react would lead to burnout. The action plan will focus on finding a placement in mental health as working in the care sector is not the right role to continue with. 
Action Plan:  I am not ready to work in the care sector with children because it is too emotional. I will now need to find placements in other fields of advocacy, as in mental health (Line, and King, 2019, np). After this placement I spoke with Nyas (Nyas, 1979, np) area coordinator, and she has contacted the Independant Mental Health advocate (IMHA) (Newbiggin, Ridley, McKeown, Sadd, Machin, Cruse, De La Hay, Able, and Poursanidou, 2015 pp. 36-54) department and requested I could shadow an IMHA (Newbiggin, Ridley, McKeown, Sadd, Machin, Cruse, De La Hay, Able, and Poursanidou, 2015 pp. 36-54). A request was also sent to the Unity project team, which supports young mothers in and from the care system in keeping their babies asking if I could shadow for a week. I would want to work with both adults and children, if possible but depending on my emotions. An email to Advocacy Support Cymru (ASC) (Advocacy Support Cymru, 1995) and Mental Health Matters (MHM) (Mental Health Matters Cymru, 1984) have also been sent, requesting to shadow an IMHA (Newbiggin, Ridley, McKeown, Sadd, Machin, Cruse, De La Hay, Able, and Poursanidou, 2015 pp. 36-54). 
The day I start shadowing in either placement will be the starting point. I will email each charity every Monday, and this can also be tracked. Keeping a daily journal (Brownlee, LeBlanc, Halverson, and Brazeau, 2019) will serve as a constant reminder and will help measure not only time but also what has been achieved. Keeping a placement diary will be used to measure and record reflections and track the time. These measures will be based on a reflective cycle and will be continuously checked.
I have experience in mental health (Line, and King, 2019, np) and have an understanding in how mental health wards work, which means I will expect some issues on the wards but can focus on how the IMHA works. Shadowing with Nyas (Nyas, 1979, np) IMHA (Newbiggin, Ridley, McKeown, Sadd, Machin, Cruse, De La Hay, Able, and Poursanidou, 2015 pp. 36-54) and Unity project will be achieved by end of September 2024, as I already volunteer with Nyas (Nyas, 1979, np) and will complete this in the summer holidays, so not to interfere with my studies. I will continue to email ASC (Advocacy Support Cymru, 1995) and MHM (Mental Health Matters Cymru, 1984) until I know if it is possible to shadow with them and if it is, then shadowing should be achieved by end of December 2024 to March 2025. The time restraints are taking into consideration due to the Advocacy course that is being studied until June 2025. I am not expecting both third sector (Petrella, Simsa, Pape, Pahl, Brandsen, Richez-Battesti, and Zimmer, 2022) charities to offer a placement, but if neither do then I will shadow an IMHA (Newbiggin, Ridley, McKeown, Sadd, Machin, Cruse, De La Hay, Able, and Poursanidou, 2015 pp. 36-54) with Nyas (Nyas, 1979, np) throughout 2024 and June 2025.  
Using the summer holidays to start a placement, will not interfere with my studies and will give me the opportunity to work more hours, to know if the mental health sector is the right place to work in. This time will be invaluable because it will give the opportunity to apply to other sectors if mental health is not suitable. Shadowing with Nyas (Nyas, 1979, np) IMHA for three days (Newbiggin, Ridley, McKeown, Sadd, Machin, Cruse, De La Hay, Able, and Poursanidou, 2015 pp. 36-54) and Unity project for a week, will be achieved by end of September 2024. I will continue to email ASC (Advocacy Support Cymru, 1995) and MHM (Mental Health Matters, 1984) until I know if it is possible to shadow with them and if it is, then shadowing should be achieved by end of March 2025. The time restraints are taking into consideration due to the Advocacy course that is being studied until June 2025.
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National Youth Advocacy Services


 


(Nyas)


,


 


supporting 


C


hildren and young people


 


(CYP)


 


in the care system


 


(
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being 


(Wales)


 


Act
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2014


,


 


P
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.


 


Having no experience in advocacy but wanting to work with children, this 


placement was ideal. 


This
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e


 


the Gibbs


 


(1988)


 


model of reflecti


on


 


(Gibbs, 


2013


, np


 


and 


University of Edinburgh, 2020


, np


)
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Following its 


structured 


system of 


description, feelings, evaluation, conclusions, and action plan 


(Tolar, 2023, np and University 


of Edinburgh, 2020, np; Gibbs, 2010, p.1; Gibbs


,


 


201


3


, np


; TWS Training, 2023).


 


 


This system 


will slow down the thought process and not jump to 


conclusions;


 


by reflecting deeply into each 


structure,


 


you will gain more information and learn and develop your skills. Once you complete 


each stage, the cycle can then repeat itself throughout your learning.


 


The


 


feelings wi


ll go into 


detail 


during the 


placement


, t


hen it will evaluate the feelings and actions of each meeting


,


 


ending with an analysis of the placement. An action plan will be provided at the end as a guide 


for continuing professional development (CPD, 


1996, np)


, based on the outcome of career 


suitability
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Firstly,


 


is a description of th


is


 


placement (Nyas, 1979)
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Description


:


 


This placement was with the charity Nyas in February 2024. It involved 


shadowing an Advocate of the charity in meetings with young people (


C


YP) who have care 


experience. The meetings took place in schools, care homes, and foster homes in South Wales. 


The charity provides advocacy services to children and young people aged five to twenty


-


one. 


This placement will help in determining if working w


ith children and young people in the care 


system is the right career option.
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