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	Student Self Evaluation Form


This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied

	
	REFER
	D
	C
	B
	A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	

x
	
	

	2. Intellectual Skills (Analysis)
	
	
	


x
	



	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	
	
	
	
x
	
	

	4. Key Transferable Skills
	
	
	
	
x
	
	

	

	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I think that I have collected a good amount of data in different methods as the Mosaic approach suggests. 
I feel that my analysis within this essay has developed from previous assignments but also could still be developed further.
	I think my main struggle with this assignment was time management, having to teach and plan 80% of the time I found it difficult to find time to collect the data within school and then to transfer it into the essay. 
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‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’

Introduction 
	The research using within this assignment has been collected from a Primary School in South Wales. It is a small school with only 169 pupils, including part-time morning nursery. The school is made up of eight classes and begins intake at 3 years of age. Most of the pupils within the school live locally. Around 13% of the pupils are eligible for free school meals (FSM), which is below the national average of 19%. The school also identifies approximately 30 pupils to have additional learning needs, with a few pupils who have a statement of educational needs. The school also has a small number of pupils who are looked after by the authority and nearly all of the pupils who attend the school speak English as their first language (Esytn 2017).
	The majority of the staff at this school have worked there for ten years plus and it is currently being led by an acting deputy headteacher in the form of the previous deputy headteacher, as the permanent headteacher has been seconded to a post outside of school with the local authority for two years. He will be returning in September and the deputy head will be returning to her teaching and deputy role.
The student this assignment will be based around is a five-year-old girl, in a straight year one class. The class is made up of 24 children, evenly split boys and girls, with one class teacher and one teaching assistant. She is working in the middle ability range within her class.   As a side note, during the time of my observations the child’s grandmother passed away and this seems to bring on some changes in behaviour, which could only be expected.
This assignment will analyse the learner holistically.  It will consider the development and learning of the child, exploring Nottingham’s (2013) ASK model, taking into account the attitudes, skills and knowledge of the learner.   

Data Collection 
I based my data collection method on the Mosaic approach (Clark and Moss, 2011). Which is a multi-method approach of data collection that enables the researcher to collect data in numerous ways and actually listen to the voice and the perspectives of the child being observed rather just their academic outcomes and visual observations. By using a range of methods, the research results will be more reliable, and the chance of bias will be diminished.  Clark and Moss’s Mosaic approach suggests a vast amount of methods for data collection and I have selected several where were appropriate for me and this assignment.

The approach suggests a Child Conference, which is essentially an interview. To ensure I collect the more reliable data I will carry out these interviews in an informal and relaxed setting (Kitzinger, 1995). By carrying out these interviews I will be able to gain information and an insight into how the child feels about school and also emotions that may not be present in other methods of information collection, such as an observation.  However, the information collected via questioning has its limitation such as the fact they do not consider all experiences and there is also the chance that the child might answer with what they think you want to hear to ‘be right’ or please you. Therefore, interviews need to be used alongside other methods of data collection to produce a dependable conclusion.
	Alongside this Child Conference the approach suggests interviewing keyworkers and parents. On this occasion I will not be interview any parents however I will be interviewing the class teacher and also the class teaching assistant who have been working close with the target child throughout the school year. As previously mentioned the limitation of interviews is that they are do not look at all experiences. 
Samples of the child’s work is another method suggested which I will be using. All material in this section will be produced by the child in everyday school life, not extra work for the purpose of this research. This will provide physical data for myself as the researcher to analyse (Emmerson and Smith, 2000) and will not rely on personal opinion and snap judgements. However, in their work Sternberg and Sternberg (2010) suggest that a piece of work that a child has complete does not give a clear or balanced overview of their ability overall.  This work could have been affected by many things such as the environment and also other events throughout the day. 
Another physical collection of evidence I will be using are photographs. Clark and Moss (2011) suggest encouraging the learner to take their own personal photos around the class/school of things that they deem to be important or help them learn, which Emmison and Smith (2000) say will help give an insight in to that child’s perspective of school life. It will provide an idea of their feelings and give the child the chance to voice their feelings in a symbolic way.  Within the Mosaic approach Clark and Moss (2011) suggest that the important part of this process is that the children are able to take ownership of the photos. As with every method of data collection it has its limitations, the main one being that as the researcher I may assume a reason for the photos which is not the actual reason. To prevent this from being an issue in this research I will carry out an interview afterwards to discuss each photo with the child. This will stop me from being able to make any assumptions and ensure the child’s views on the photo are the only ones that are recorded (Schwatz, 1989).
  Ainsworth and Bell (1970) believe that observation is the most suitable form of data collection as it reduces distractions for both the learner and the researcher. The observations will be carried out in a school where I as the researcher will be familiar with the children, which could potentially cause bias due to my prior knowledge of the child and her attitudes (Feyerabend, 1993). To enable this research to remain unbiased as previously stated this will be one of many methods of collecting data to form a holistic view of the child.
In order to carry out this research several ethical issues have been considered and addressed. The child being used in the research will proved assent and be fully informed of the research, how it will be used, and it will be made clear to them that they do not have to take part and have the option to withdraw at any time. There will also be permission from the class teacher (appendix 1) that will enable me to collect samples of work where necessary. All electronical data will be stored on a password protected device and any hard copies of work or research will be stored in a locked filing cabinet and appropriately destroyed upon successful completion of this assignment. 

Analysis of learner 
Attitude 
Through my observations, a learning walk lead by the target child and also interviews conducted with the child, the teaching assistant and the class teacher, it is evident that generally the child has a positive attitude towards school. However there are often occasion where this is not the case. During interviews the class teacher and the teaching assistant described a good day for the child as being a day where she is able to spend a lot of time playing with her friends, they both also explained there are often instances with the child where she will refuse to do work, after an argument with another child or just though ‘stubborn’ behaviour. 
During all three interviews and other methods of data collection it is clear that the child enjoys a lot of imaginative play. Whilst taking me on the learning walk the main place the child wanted to go and talk about was the learning areas out in the corridor. While here the child got distracted by some finger puppets and began to make a story with a princess (named after herself), a giraffe and an angel.  She was not bother by the fact I was stood there waiting and watching, she was in her own imaginative world within seconds. 
During a discussion with the child about her favourite part of the day she showed an interest in the read session which took place every day. In their research McKenna, Kear and Ellsworth (1995) stated that girls possesses more favourable attitudes towards reading than boys, whether it be for academic reason or just recreationally. This can be linked to the child’s enjoyment of creative and imaginary play as, reading encourages imagination and give a child the chance to predict what happens next in a story, which can then lead to a child creating their own story (Fang 1996).
Through observations I noted that the child brought a cuddle toy to school with her almost every day, she was allowed to do this for breakfast club but not in class. It seemed to be a comforting device, as throughout the day she would ask to cuddle it and other than that she would get one of the other cuddly toys from the reading area and keep it with her during time in the learning areas. This action gives the impression that the child turned to a toy like this as a sort of comforter while at school, however this is just an assumption as it was not something that came up in discussions with the child. 
When discussing different types of work, the main thing that the target child said she disliked was long work, regardless of the subject just any work that took a long time. After looking at l photos the child took independently I noticed several photos were of maths equipment (e.g. coins, shape cards) (see appendix 7), this evoked a conversation about mathematics in which the child provided a negative outlook on the subject, finding it difficult and that she requires a lot of help with it. When looking at examples of maths work (see appendix 2) it is evident that she is making the odd mistake but not requiring the 1:1 attention she was claiming she needed. This again came up in the interviews with the teacher and teaching assistant, they both stated that this child craves a lot of adult attention, as long as it is positive. The stated that she will claim to not understand work to have that 1:1 interaction.

Skills  
The first area to cover here is that this target child is taken out of class a couple of times a week to work with another member of staff on her speech. The child was picked up early on as having speech difficulties, she was referred to the speech and language department in the hospital but was discharged in reception. Her report state that she was working at an appropriate level so was ready to be discharged, however she was having difficulty with sound clusters such as ‘dr’, ‘sp’, ‘cl’ etc. this was notes during reception and from observations and working with this child I can see this is still an issue for the child and it is now seeping into her writing. As you can see (appendix 3) when writing words with these sound clusters in she is not hearing or registering that there are two sounds, in this example you can see the ‘mp’ sound in ‘hump’, she had just written the ‘p’.  When this child is taken out to work the other member of staff on the Speech Link programme she is working through the cluster sounds, completing activities looking at the sound at the beginning of a work, at the end, in the middle and within phrases. For example, she is currently working on ‘ch-dge’ sounds and when she has grasped this sound she will move on to ‘sh’.
The target child has shown a high level of Creativity mainly during observations but also during the 1:1 interview, in which she brought a cuddly panda with her and answers a collection of questions through the panda and included the panda in our conversations. This seemed to be making her comfortable, as previously discussed. This is a good example of how Creativity is now refined to Expressive Art subjects, but it does depend on the level of cross curricular elements in different subject areas (Grainger and Barnes, 2006). The target child seems to use her time in the learning areas using this Creativity and imaginary play a majority of the time, which also highlights her level of confidence. She includes other children in these imaginative games but as made evident during out learning walk she does not mind who is watching or listening. Satrlker (date unknown) states that to be generally successful, confidence is one of the most important things to obtain. 

Knowledge
As previously mentioned after discussions about maths, and looking at samples of work the negative feeling towards mathematics is not evident as a majority of the work has been complete independently, with the odd new skill being assisted by the teacher, which is the same with almost every other child in the class. However, when then observing a maths session the comments made during staff interviews was evident, the child was constantly saying ‘I can’t do it’ or just sitting there and waiting for adult attention, but then when they looked at the activity she was able to do it independently. It is essential to deal with any negative attitudes towards a subject because as Dweck (1986) states children’s confidence in their own abilities must be high in order for them to sustain involvement in the task. 
After looking at example of the child’s math work and also a collection of her Outcomes on inserts it is evident that she is working firmly at Outcome 4 and begin to show some element of Outcome 5, specifically in ‘Ordering and identifying patterns in mathematical objects, including number a discussing them’ and also ‘read and write numbers up to 100’. Looking at her average Outcomes in Maths (appendix 4) in relation to the rest of her class, but also the national averages it shows that she is progressing at a steady rate in her maths so the main focus in this area needs to be diminishing the negative attitude towards it. 
Looking at Language, Literacy and Communications the target child is working significantly below her class average as well as the national average (appendix 4). She is currently working towards an overall a low Outcome 3a and by the end of the year she is expected to be an Outcome 4c. The school followed the Read Write Inc (RWI) phonics scheme to learn sounds. In discussion with the class teaching assistant I established that she is making good progress within these sessions. However, if we look at resent examples of her written work (appendix 5). In her RWI sessions she has learnt the ‘oo’ sound in ‘food’ and in these sessions she applies them but it evident in this piece of work that she is not then applying it to here other class work, spelling it ‘fwd’ in this example. 
Looking at examples of reading (appendix 6) with the target child, she is still on a low-level set of books, but this does not seem to have an effect on her enjoyment of the activity. At this level she is able to read CVC word and read independently. There are often occasions when she self corrects when she knows she ass made a mistake however, this often due to using the pictures to give her clues. Her imagination shows when to comes to answering question about the book, and also creating questions she would one of the charters in the story, this is consistently an activity she enjoys and thrives at. 

Next Steps 
	The learner’s negative attitude towards Mathematics is the first thing that needs to be address. Girls tend to be more self-critical than boys in Mathematics and often see their failures as a lack of skill and ability (Ernest, 2011).  However, Dowker et al. (2012) believes that the only real difference was when self-rating and not in their actual performance.  Trudeau and Shephard (2005) believe that schools have the resources and opportunities to influence pupil’s attitudes towards specific subject but encouraging participation. After establishing the exact attitudes towards Mathematics and maybe even seeing if it a common opinion throughout the class, the next step would be to make these lessons more engaging for the children. This could be done in several ways, potentially by moving the maths activities from the tables, taking them outside for example. The school has a spacious outdoor area for the foundation phase building and also the key stage two building that could be used. The maths lessons could also be taken over to the Key Stage 2 building in the main hall even and be made more practical.  This could also be done by linking the Mathematics lesson across the curricular with other lessons, Donaldson’s (2015) suggestion to the curriculum highlight the fact that we need to be doing this more often than not, lessons should not be just Maths or just History there should be a theme running through and linking them together. Therefore, by linking the maths lessons to another subject that the children are showing a constant interest in, for example physical education will hopefully motivate the child and also peak her interest and then result in better performance and they are valuing the activity and skills being used, because they can relate it to real life or interests (Liddell and Davidson, 2004).
	The next steps for literacy, the writing element specifically should be the use of Scaffolding as explained by Vygotsky’s (1978). By the teacher modelling the fact that the child should be thinking back to the Read Write Inc session they are participating in when doing all types of writing. The Read Write Inc sounds and their pictures are also around the classroom so if the class teacher was to point them out and on occasions use them when modelling work the target child and other children within the class will pick up on the strategy and eventually begin to do it in their own work. To begin with the teacher would require to prompt the child/children to look for their sounds as well as modelling it and it would also have to be something that is consistently done in the class, by the teaching assistant as well as the teacher.  
	The child’s love for reading may have been developed by the class set up, from class observations I have noted that the once every day for about half an hour there is a reading carousel where the class is nearly silent, the children are in different learning areas and have to be either reading a book or completing a reading activity, this set us diminishes the chaos that is often present throughout the day in the foundation phase class. Kitzinger (1995) believes that children need to be relax and in a relaxing area away from the classroom to concentrate, I disagree with this as I believe that in this situation the teacher has created a relaxed environment for the children to focus and read within the class, there is no reason for them to be somewhere else. Chambers (1993) highlights the importance of children having the opportunity to discuss books they have read and enjoyed and with this in mind a next step for the development of reading would be to set a side time each week for the children to give a verbal review of one of the favourite books they have read during this reading carousel throughout the week, and it would give them the opportunity to also develop oracy skills alongside reading. 
	From general observations of the class I can see that the class teacher often highlights slight problems a child with in the class is having and creates and intervention activity for them to get over this hurled. With this in mind I believe the next step for the target child in regard to her cluster sounds would be an intervention activity like this. The child would require some 1:1 work, which she would enjoy because of her apparent need of adult attention. The activity would focus on CCVC and CVCC words because these are the types of words she is struggling with. An interactive game where she has a picture and four spaces to sound out the word would be effective here. As well as this specific strategy for the spelling of words with cluster sounds, in regards to her speech development there a several general strategies that the Speech Link programme that is being followed with in the school suggest to help with the child’s development, such as, slowing down the teachers speech and be clear to ensure they hear every sound. It also recommends encouraging the child to look at you when you are talking about it can help them develop their speech because they can see the way you are forming the sound with your mouth. Finally, the programme also suggests that you give them reminders throughout the day to use the new sound that is being focused on in the sessions when she is taken out of class, again like I have previously mentioned with Read Write Inc, relating these supporting sessions to all activities throughout the day.
	Where the child’s imaginative play and confidence comes into play it is important to relate it back to Maslow’s (1943) Hierarchy of Needs. At the top of his hierarchy Maslow has placed ‘Self- actualisation’ which is achieving one’s full potential and just below that is ‘Esteem needs’. Therefore, following this theory by fulfilling the first four stages of needs the child will grow on a personal level. As a school this is something that can be aided by encouraging this kind of play and thinking and also involving it more within lessons rather than just in the learning areas. As previously mentioned making more lessons cross curricular is one of the most important next steps across the whole class or even the whole school, so we can develop the capable confident and enterprising, creative contributors Donaldson (2015) states are some of the main focuses of the change in curriculum. By encouraging these activities and behaviour the target child will hopefully come out of this need for adult attention as she will have the self-recognition and self- esteem to continue completely independently. 

Conclusion 
	Within this assignment using the Mosaic Approach (Clark and Moss, 2011) I have created a holistic view of this child and suggested number of next steps to help this child develop over time. This specific approach gas been a useful way of creating this over view of the child as it has allowed the collection of several different types of data that focuses on this child’s well-being and attitudes towards learning as well as the child academic abilities but not focusing at this. The use of observations, learning walks and interviews provided the most useful data for this assignment because even though it was not hard data it provided the most relevant data to the child, and also the most accurate information about the child’s thoughts and well-being.  
	This approach to data collection has given me a great ideas and experience to using in my future teaching, especially when it comes to getting the know the children and building up a portfolio and relationships with the children. Within this approach I have looked specifically at the child’s attitudes to learning in general. Research by Shapiro (200) says that attitudes such as thee are learned and therefore can be addressed in schools by teachers, it is essential for teachers to keep on track of a child’s progress so that the development of these negative attitudes can be avoided.
	Overall, the variety of data collected about this target child shows that she generally has a positive attitude towards school, in the past she has had speech and language issues that have been dealt with and is also on-going. The data collected also showed that this target child as a strong need for positive adult attention, it has proven to be more so lately, and it needed to be taken into consideration her home life that could be having an effect on this, such as he recently losing her grandmother who I understand often picked her up from school and was also the adult who worked on her speech activities at home. 
	The next steps that have been highlighted within the assignment related back to Vygotsky’s (1978) scaffolding theory by the teacher aiding the learning by modelling and positively supporting the child’s work, this will also address the child’s need for 1:1 adult attention. Then the general next steps that relate to the speech and sounds specifically are things that can be easily added to the class such as the slowing down and speaking clearly. I believe that the activity such as the CCVC and CVCC word games are a good way to address this issue as the child will not see it as work, which she stated she does not enjoy. 
	From the data collected within the assignment I can see that it is important to consider attitudes, skills and skilled when creating a relationship with a child and also not to just look at their Outcomes. Having this kind of Holistic view of a child within my class will enable me to understand the areas they need the most support in, create appropriate learning areas for the children within my class not just for the topic or curriculum and finally as the class teacher `I will have made stronger relationships with the children in my class as I have understood them as a whole person rather than just their test results.   	
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Appendix 
Appendix 1 – Consent form 
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Appendix 2 – Maths work
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Appendix 3 - Oracy activity – hump 
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Appendix 4 
Photos of outcomes (averages)
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Appendix 5 – Lost poster 

[image: ]






Appendix 6 - Reading record
[image: ]

Appendix 7 – Child’s Photographs 
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