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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)
I started working as a frontline practitioner in May 2017. The Local Authority uses the Signs and Safety methodology in assessments and Child Protection Processes (Turnell and Edwards, 1999). Working together to safeguard children to protect and promote the welfare of children to inter-agency working (Her Majesty Government, 2018). My role requires me to work with the Police, Education, Health, Probation and voluntary agencies. The overarching legislation and policies that guide my practice are Social Services and Well-Being Act 2014, All Wales Child Protection Procedures 2008, The Children Act 1989 and United Nations Convention for the Rights of the Child amongst other key legislation.

I have considered ‘Describe, Analyze, Theorise and Act (Peters, 1991) reflective model that enabled me to reflect on situations, feelings and conceptions as well as evaluating and analysing before concluding whether anything else can be done differently. I am then able to formulate a new approach for similar future experiences (Peters, 1991). 

I remember feeling anxious and overwhelmed when I was allocated single assessments to complete of when I had little knowledge or understanding in gathering and analysing information during assessments sessions and communicating with professionals. 

I recall not having courage to ask for support because I wanted to prove myself and not be perceived as incompetent. Instead of seeking guidance and support, I remember self-researching on the Framework for the Assessment of Children in Need and their Families (DoH, 2000) to ensure I covered all the domains. I quickly learnt that seeking support and guidance reduces overwhelming feelings I was experiencing.

I felt applying theory into practice-supported evidence for decision-making and gives greater understanding on the family’s circumstances. This is the area I continue to develop to enhance my practice. Given the complex situations I work with, I have learnt and appreciated that multiple theories explain one’s circumstances but an eclectic approach can be necessary. Assessments are intrusive, there is power dynamics in the process, and I found this challenging. Through critical reflection, I leant how professionals held pre-conceived values that can lead to bias decision making about the individuals we work with. Self-awareness and supervision challenges my own values and prevents discriminatory practice. Reflective practice collaborates to provide best practice for service users, and professionals (Knott, et al, 2010).
Brown and Butler (2012) suggests that practitioners should seek guidance though supervision to improve and reflect on practice. I started working for the LA during a restructure and found supervision inconsistent and I knew this was not benefitting my continued professional development. It is my understanding that supervision is used to offload worries, gain support, share ideas and reflect on practice. Instead, I used informal supervision and self-research to think rationally in difficult situations. When supervision did occur, I felt supported, guided and competent. Burr, et al, 2016 suggests that critical reflection can promote effective change.

To uphold and improve skills and knowledge is every practitioner’s responsibility (Care Council for Wales, 2015). During first year, my professional development has been enhanced by critical reflection, training, formal and informal supervision and research. I had the opportunity to access a lot of training even through managing a complex caseload. I strive to improve with time management, meeting time scales and court skills and writing court reports. I would certainly benefit from further training in that area.

549 words


Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  _ 17 June 2019_ _ _ _ _ _ _ _ _ _ _ _ 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
I obtained consent from 1 mother for me to be observed whilst facilitating a safeguarding meeting. As part of Social Services and Well-Being (Wales) Act 2014 “Active Offer” principle, I asked 1 if she would like the session in Welsh. National Occupational Standards for social workers key role 3 encourages social workers to promote engagement and participation (Social Care Wales, 2011). The Active offer was to make 1 feel valued and empowered when discussing important difficulties in her life. It promotes equality and respect people’s culture. Living in Wales 1 adopts the culture and identity of being Welsh.  

1 preferred to communicate in English and is of White British Background. 1 resides in an elite area of South Wales. The meeting is guided by the All Wales Child Protection Procedures 2010 in safeguard the children across Wales. The observation was taking place in a school setting with 1’s support network. I arranged the meeting to discuss new information received by the Local Authority regarding breach of the safety plan and the bail conditions. The information received alleged that 1 contacted and met the perpetrator with the children following his arrest for assault and release from bail. 
My role is to challenge the family regarding this new information received and come up with a plan where the Local Authority could be confident that the children could be kept safe from further risk of harm and explore the safety network. 

I am mindful that my accent can be barrier to effective communication, it is important that I maintain eye contact, speak slowly and clearly. Trivithick (2011) points out that communication skills are at heart of social work. To use the basic language, I have taken a lot of consideration to prepare for the meeting to ensure effective communication. To keep communication as effective, I will need to speak openly, clearly and slowly making use of non-verbal cues.

317 words



	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)
I was observed in a school setting under All Wales Child Protection Procedures 2008. My role was to protect 1 ‘s children from the risk of further harm given the concerns of domestic violence the Local Authority (LA) had between 1 and her partner. The purpose of the meeting was to do safety planning adopted under the Signs of Safety Tools. Signs of Safety is a strength-based and framework that promotes safety and co-operation with families (xxx, 2016). In preparation, I reflected about the language and cultural needs of the family and I offered the services under the “Active Offer” principle under the Social Services and Well-Being (Wales) Act 2014. 

According to the Welsh Language (Wales) Measure 2011 Welsh language must be treated no less favourably than English (Gov.Wales). To ensure that Welsh speakers can access support and services in Welsh, the Local Authority is proactive in advocating for its citizens. “More than just words video was developed by the Welsh Government (2015) to strengthen Welsh language and meet individual care needs. This made me reflect on the reasons language should be a fundamental part of my intervention. At the very start of the observation, I asked 1 if she would like the session to be held in the Welsh language and English was her preference.

Reflecting on environment in a school setting, I was mindful that the atmosphere has a major influence on the quality of our relationship. Meeting at home would have made 1 feel safe and empowered, where as in school 1 can feel intimidated. 1 suffers with post-natal depression since the birth of her 2 year old daughter therefore requested a meeting away from home. Even though sometimes schools can create a sense of stigma, hostility and fearful expectations (Mantel, 2009). To promote good practice and adhere to the Code of Professional Practice for Social Care (COPP) Section 1 I respected 1 ‘s wishes and views and maximised her decision making (COPP, 2017). 

To be effective in practice practitioners are required to have good communication skills. As I was undertaking my session with 1, I was very careful of my use of ‘jargon words’ such as “breach of safety plan and placing a child at risk of harm” I needed to explain in simpler terms to avoid power imbalance. However, Mantel (2009) states that practitioners require different methods of communication to suit different situations and sometimes accompanied by increased tension between rights and managing risks.

Initially 1 was very defensive and upset around the worries stating that I have been constantly talking about the breach of the safety plan and felt she was doing everything asked of her. Lord Lamming (2003, quoted in Harrison 2005) commented on how carers appear to use language selectively in order to protect their own interests. This illustrated the importance of practitioners’ need to have this awareness. Egan (2002, quoted in Trevithick 2011) states that active listening identifies key messages and feelings attempting to understand clients in terms of her context. I respected 1 express her views and feelings without interruption. By actively listening and acknowledging the views and thoughts of 1, her anxieties were minimised and was no longer hostile. 

Good communication skills establish quality relationships and promote positive outcomes. Communication not only includes verbal conversation but also non-verbal communication, which encourage service users to open up and express their feelings. Since 1’s situation was distressing, intimidation in her own world. Reflecting on my communication skills, I feel I utilised my active listening skills effectively because I used positive body language. I reflected back to what 1 was saying to let her know I heard her and asked relevant and appropriate questions .I also found myself challenging 1 which helped her think about her behaviour and attitude when she placed the children at risk and this helped her confront the issue in a supportive way.

Mantel (2009) suggests that engaging people by non-verbal cues can facilitate engagement. When reflecting about my language skills, I observed 1’s facial expression looked confused. I soon realised that she may have not understood what I was saying because of my accent. Self-awareness made me recognise 1’s feelings and helped to adjust to the situation. Khilay (2016) suggests that judging someone because of his or her accent is a form of unconscious bias and is one aspect that can sometime be overlooked. During meetings, I have experienced negative and dismissive responses from professionals, families and carers but on other occasions, I received positive feedback that my eclectic accent which is a mixture of my foreign accent, London and Welsh accent was complimentary. People have a tendency to assume that information delivered in a different accent will be difficult to understand and this tendency affects their ability to process the information (Khilay, 2016).

Equality Act 2010 states that being discriminated against because of ethnicity is unlawful and unacceptable. To ensure cultural sensitive practice, it was important how I view myself given my unique manner of speaking tone. I had triggered emotional responses and felt vulnerable, having self-awareness made me careful that I did not hinder effective communication between 1 and myself. I was able to adhere to the COPP section 2:2.2 and 2.7 to ensure that I took consideration about the way I made use of my language by communication slowly and clearly and facilitating engagement declaring issues that might have clouded my professional judgement. Use of supervision helped me have space to reflect and make sense of what I was feeling. 

I feel that I applied person centred theory effectively when engaging the family. Person centred theory is critical  in social work practice as it supports social work ethics and values and places the importance of promoting and respecting the individuals (COPP, 2017 1.1). Application of Code of Ethics has promoted person centred theory and  I was able to be demonstrate empathy towards the family and this helped me to build rapport with the family creating a good working relationship with them (Trevithick 2005). I observed I feel 1 was helped to relax during the meeting and we were able to engage in a meaningful conversation.

I feel I was able to acknowledge the strengths 1 has and her support network and achieved this by applying an anti-oppressive approach. 1 was becoming less defensive and was willing to work with me, we came up with a plan that was satisfactory to safeguard the children. It is positive that 1 became more insightful of the worries were and was able to recognise how to change her behaviour. When reflecting on my communication techniques I have noticed that there are areas that worked well and other aspects that needed improvements. More preparation would be needed in the future to ensure that I gathered adequate information for the meeting to help me assess the risks posed to the children and plan how I can work in partnership with 1 to ensure safety.

Listening more to 1 made her feel valued and heard Rogers (1951) noted that is client centred approach requires unconditional positive regard despite 1’s situation. Using these communication skills helped me achieve positive outcomes. Implementing the values of empathy, positive regard and congruence enabled me to apply person centred approach and gain understanding and develop a good working relationship with 1. I am now conscious that the use of anti-oppressive practice helps with improving the partnership working with the service users and their families. 

The COPP section 6 requires me to have accountability for the quality of my work and take responsibility in developing and maintaining knowledge and skills. In order to ensure continued personal and professional development I will utilise the use of supervision reflect on practice issues to promote good practice. I will continue to utilise critical reflection both on my own and within supervision. I was pleased about the outcome of the meeting where the family came out with realistic, practical ways to protect the children utilising the support network.

1326 words


Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	The social worker was 5 minutes late.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, she also spoke to my mum.

	Were you clear why the social worker met with you today?

	Yes.

	How well prepared do you think, the social worker was for his or her meeting with you?


	Good.

	  How has the social worker listened to you and respected your views and wishes?


	She listened to my views.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Most of the time but sometimes struggled with her language.


	How has the social worker’s involvement met your expectations for this visit?

	Good.

	Are there any other comments or suggestions that you would like to make?
	No


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)
This essay will critically reflect on my way of working in safeguarding the children on my caseload. I will explain the process of safeguarding outlining the context of assessment and intervention then critically reflect on the relevant legislation, policies and procedures associated with the case study. Followed by how these inform my assessment and the outcome of the assessment. I will use Gibbs model of reflection to carry out this task and demonstrate my knowledge relevant to social work theory, Code of Professional Practice (COPP), and refer to National Occupational Standards (NOS) and their application.

A social worker need to have good understanding of the law. The law affects every day social work practice by providing a framework, which gives powers to take appropriate action (Brammer, 2007). Practitioners need to apply legislation policies and practice guidance, which provides statutory duties and responsibilities when working with children and their families (NOS Key role 1, COPP Section 6).  I work in child and family frontline services working with children who are on need of care and support and at risk of suffering or likely to suffer significant harm. I have chosen a case study where a family was referred to social services by school. HM Government states that while parents are the primary carers of their children, local authorities (LA) working with partner agencies have duties to protect the children in their area (HMG, 2018).

I will refer to mother as 2, father as 3, older child as 4, middle child as 5 and the last child as 6. The family lives in an urban area of a Welsh town that is under the child poverty line. Joseph Rowntree Foundation (JRF) (2019) reports that research shows that since universal credit was introduced in the last year the use of food banks have increased by 30%. To solve child poverty, social security needs to be strengthened by making support schemes available to low income families (Evans, 2019). The referral was made because there were concerns of domestic violence exacerbated by parental alcohol misuse, suspected learning disability and mental health issues. 2 and 6 had made disclosures to school that 3 had physically assaulted 2 and 6 while intoxicated. 2 had taken 6 to school in the morning and presented very upset when she arrived to school. The teachers were concerned about her presentation and asked to speak to her. 2 disclosed that 3 had asked for the money to go out drinking with his friends. 2 refused and told him that the money was for buying food for the children and pay for school dinners. 3 got angry and left the house and came back after a few hours intoxicated. Upon return, the children were not in bed, 3 returning drunk caused arguments that resulted to 2 being allegedly strangled. The children heard the altercation and 4 intervened to protect his mother and was pushed aside breaking the glass table in the process. 6 also tried to intervene and was also pushed to the side banging his body on the wall causing bruises to his back.

The case was allocated to me after Section 47 enquiries were initiated by a duty social worker to decide what type of action is needed to safeguard and promote the welfare of a child suspected to be likely to suffer or is suffering significant harm (HM Gov, 2018). Prior to this, a strategy discussion was held  by a senior social worker or a practice lead with the police to assess the risks jointly by shared experience and knowledge and for information sharing under the All Wales Child Protection Procedures (AWCPP) 2008. The key legislation that informed my practice during this process was the Children Act 1989 and 2004 that define the child protection enquiries under Section 47 of the Children Act 1989. A child protection medical was undertaken attended by school, health, police and the LA to enable assess the injury to determine if it was accidental or non-accidental. Considering the evidence from 6 the medical was inconclusive but the possibility of injury was not overruled. Since 2 was protective, 6 was returned in parents care with a safety plan (NOS Key role 4, COPP Section 4).

Safeguarding Children, Working together Under the Children Act 2004 is statutory guidance that outlines the roles and responsibilities for statutory agencies and third sector working with children to safeguard and promote the welfare of children. AWCPP 2008 outlines that the protection of the children is everyone’s responsibility and a single agency and multi-agency working cannot achieve this. This provides clarity that effective communication amongst agencies in order to identify vulnerable children, keep them safe form neglect, abuse, and improve their outcomes (Wales Safeguarding Board, 2017). The effective collaborative working led to 3’s arrest plead guilty, charged and released with a suspended sentence and community services and was allocated a Probation worker to help manage risks within the family by providing early prevention (NOS 6, COPP 1, 2,3, 4). Through probation, 3 engaged in mental health services, alcohol misuse agencies and addressed his offending behaviour.

Social Services and Wellbeing (Wales) Act 2014 empowers people to take control of their lives working together in partnership with social services. SSWBWA (2014) concentrates on the wellbeing of people through the role of early prevention and advocating for people to have voice and control.  Data Protection Act (1998) gives the responsibility to the practitioner to process personal data lawfully, fairly and in a transparent manner; only collected for legitimate purposes. Working together to Safeguard Children places emphasis that safeguarding the children is everyone’s’ responsibility (Henke and Shepherd and O’ Callaghan, 2018).

A referral to be made consent would have been agreed. Upon referral being received by the duty worker, the social worker contacted parents that a visit will be made to discuss the worries shared by school (NOS 3, COPP 1). Consent was also gained to have access to the child. A child must be seen by obtaining access to the child from parents. If access is denied or the child’s whereabouts are unknown, in relation to the Local Authority can must apply for an Emergency Protection Order (HM Gov 2018). During allocation, after section 47 enquiries were completed I made a telephone call to the family to introduce myself and arranged a visit. When I met the family, I explained the assessment process to ensure they are fully involved obligatory to SSWBWA (2014) and the COPP 1. I reflected on how I utilised the “Active Offer” principle to ask the family their preferred language.

The outcome of the S47 enquiries triggered a 42 days assessment and recommended that the children proceed to Child Protection Conference. I reflected on how the LA utilises the Signs of Safety model to writing conference reports. It is a strength-based model that promotes anti-oppressive practice by recognising that families have answers to their problems. This model recognises the strengths of the family alongside the risk factors. The risk factors are managed by the use of safety planning through individual strengths and use of support network.  Following the Initial Child Protection Conference, a unanimous decision was made to place the children on the Child Protection Register under the category of Physical abuse with elements of emotional abuse.  AWCPP section 3.26 explains that the Local Safeguarding Children Boards (LSCB) should have a system to enable agencies to have access to the child protection register at all times. This means that health professionals and the police gain information about a child at risk in order to make their decision about the need to intervene further by making a child protection referral. All children that access emergency departments for routine checks it is the duty of staff to make further inquiries if a child is deemed at risk. The police will have warning markers on their IT system on every child on the child protection register (LSCB, 2015).

Ecological and systems theory helped me recognise the concerns present in the family and how they reached crisis point. During the process of this assessment I observed 6 presenting with disorganised attachment. Attachment theory made me understand his behaviour and how it was impacted by domestic violence and parental alcohol use. Research suggests that children brought up in neglectful and abusive environments develop disorganised attachment styles and present with unpredictable behaviour or even struggle to regulate emotions (Brown and Ward, 2013). Child centred approach is key to safeguarding and promoting the welfare of the child in making decisions and focuses on partnership working with the child and their families. 

The LA protocol requires practitioners to share the conference report within 48 hours prior Initial Child Protection Conference and parents were advised about the complaints procedure. A good assessment is a complex activity that involves a systematic and purposeful information gathering. This process requires a range of skills and knowledge as well as ability to analyse and reflect on information gathered (LA, 2012). Part 3 of SSWBWA (2014) states that:

“the purpose of an assessment for care and support is to work with an individual, carer, family and other relevant individuals to understand their needs, capacity, resources and outcomes that they need to achieve, then identify how they can best be supported to achieve them” (Henke and Shepherd and O’callagham, 2018 pp.52).
The Framework for the Assessment of Children in Need and their Families (DoH, 2000) was used to provide me with guidance to assess developmental needs, parenting capacity and environmental factors domain in order to understand risks posed to the children by their family. While undertaking the assessment I spoke to school, health, police, and probation to gather relevant information. Alongside this, I read previous files, case notes and this supported me to analyse risk within the family. Since my assessment was analysing risk, I applied person centred approach in order to promote AOP, which assisted 2 and 3 to gain control of their lives by empowering them. Person centred approach supports the values and ethics of social worker practice. In order for social workers to gain understanding of the service users’ situation, they need to demonstrate positive regard, congruence and empathy (Murphy and Duggan and Joseph, 2012).

Analysis of assessment is strengthened through the use of supervision and this supports the practitioner to reflect on the impact of how decisions impact a child’s life and their family. Through analysing the information acquired, I identified that 2 and 3 could benefit from parenting support to address the risks and promote positive change. Through this process parents engaged in meaningful change by engaging with services and completed the work needed. 2 and 3 told me that they grew up in care and will not allow their children to have the same experience therefore, are motivated to work with the LA until reassured that the children would be safe in parents care.

The conference review was held and the children’s names were removed from the child protection register. While the children were supported under the Child in Need of Care and Support Plan three weeks after deregistration, 3 made another referral to the police reporting suspicious behaviour from a family friend. However, 3 had to consume alcohol in order to give him the confidence to make this call, and worryingly that 2 had tried to persuade 3 not to ring the Police. Suspicions were raised when parents noticed that this individual had bought a car and taken 4 fishing without parents’ knowledge. There were concerns that the relationship between 4 and the individual was able to develop and progressed to sleeping overnight at his home. The family friend was a registered sex offender who has been grooming 4 and his family for nearly a year. During this time, the children were on the Child Protection register and the LA had no knowledge that the perpetrator was a registered sex offender therefore police checks were not carried out. I believe there have been many opportunity’s prior to this for parents to share this information.
The case was taken back to child protection conference and the children were placed on the register again under the category of sexual abuse. In the initial child protection conference, professionals were concerned about parents’ attitude and responses to the worries that brought the family back to conference. 2 and 3 were very dismissive and implied that the new worries were not their responsibility as they too were fooled by the perpetrator. Even though 2 and 3 were right, parents could not recognise how they played a part in this situation by allowing their 14-year-old son stay overnight with a 54-year-old male.
Under the AWCPP 2008, a SERAF assessment of 4 was carried out and he rated as high risk. This triggered another strategy discussion that resulted to 4 being placed on the Child Sexual Exploitation (CSE) Protocol. The risk of CSE is incorporated within the category of abuse and the children involved in grooming are given money, gifts, phones in exchange of sexual saviours. There was evidence of all the indicators that 4 was spending considerable amount of time with the perpetrators and parents enabled this to happen without raising concerns.  With parent’s lack of insight around their parental responsibility to protect the children, following further discussions in supervision, IRO and the CSE concerns escalated placing the children at immediate risk of significant harm and could not be managed under the Child Protection Plan.  It was agreed that the case is discussed in Legal Gateway Meeting and section 31 threshold was met due to escalating concerns and it was agreed the case proceeds to Public Law Outline (PLO). 

To manage Care and Supervision Orders under the Section 31 of the CA 1981 revised in 2014 PLO was introduced. The purpose was to give the LA to complete further assessment before issuing Care Proceedings to ensure parents are given a fair chance to further access services and demonstrate change. As part of the process, I prepared a letter that provided an explanation of the reasons why the case escalated. The letter was written in clear simple language incorporated from the Signs and Safety framework and this promoted AOP. Incorporating the principles of the Children Act 1989 and 2004 a child’s welfare is paramount and they are best looked after within their families enabling their parents to play a vital role in their lives unless compulsory for removal.  

On reflection, it appears that parents have had trauma within their lives that have left them vulnerable to being groomed themselves and this is how the children have been at risk in the past and remain at risk.  I was concerned that a lot of support was offered to the family however, professionals may have not had good understanding of 2 and 3’s ability to take learning on board and this is evident in the trust that they have in risky people around the children. Learning disability can affect parents’ capacity to learn and retain new skills necessary to safeguard the children. The need for an advocate was required under the guidelines of SSWBWA 2014 I was able to make a referral to advocacy services. 2 was referred to advocacy services and was placed on the waiting list for nearly 5 months. I felt that 2 did not have a fair assessment and provision of services, the service informed that due to financial constraints and lack of funding, they had to cancel the referral. I was feeling devastated for 2 given that the LA had initiated PLO without accessing advocacy services. To promote AOP 2 has a good working relationship with a schoolteacher who was providing her with emotional support. 

Given that 2 and 3 told me that they grew up in care their demeanour changed and presented as very anxious about the PLO process. This was understandable given their position. Brown and Ward (2013) points out that there is emerging evidence with shows that adverse childhood experiences shapes the developing brain and  has an impact on brain function. I reflected on how parents engaged well with services, attending meetings, it is obvious that parents were struggling and feeling overwhelmed with the professional processes and advocacy is something that they need to access imminently.
Children who grow up with parents who suffer from mental health problems, alcohol use and domestic violence are at greater risk of suffering significant harm. However, protective factors like a non-abusive parent and willingness to engage with services substantially reduces risk (Brown and Ward, 2013). I reflected on how the intervention of the service was hostile for the family. Due to unsafe choices parents made around risky individuals, support network was reduced in order to safeguard the children. Since maternal grandmother introduced the sex offender to the family, she had to be supervised around the children. This caused stress and anger to the family, yet again parents did not seem to understand that maternal grandmother was a risk to the children due to family relationships. Munro (2011) highlighted in serious case reviews that the risks to children are elevated by poor support networks in the family including domestic violence and substance misuse. 

4 attended Child conference meetings and raised concerns that he felt he was not being listened to by professionals when he voiced his wishes and feelings around sending time with his grandmother without supervision. He felt that his right to privacy and family life was not respected. I felt that dealing with these complex issues was challenging for me. This led me to understand power dynamins within my working relationship with the family. I am mindful that child protection procedures can create ethical dilemmas such as balancing rights and risks.  Given that child protection systems vary nationally and internationally. Legislation provides guidance that promote the welfare of children founded under the principle that “the welfare of the child is paramount”. United Nation Convention of Rights of a child reflects this throughout their international legislation and policy. This practice guidance enabled me to be more confident in making difficult decisions and empower families to know their rights and when they can ask for assistance. I reflected on my duty to protect those who cannot protect themselves from harm, abuse and neglect.

The definition of harm means abuse or the impairment of physical mental health or physical intellectual, emotional, social or behaviour development and where the question of whether harm is significant turns to a child’s health or development to be compared with that which could be reasonable be expected of a similar child (Henke and Shepherd and O’Callangan, 2018 pp 45). Neglect is failure to meet individuals’ basic needs emotionally, physically, socially and psychologically with the likelihood to result in impairment on the child’s development. Abuse is physical, sexual, psychological, emotional and financial abuse taking place in private, public and private places and institutions. Even though sometimes it is difficult to reduce power imbalance between practitioners and families where there are safeguarding concerns, service users need to be empowered to find solutions to their problems. 

Using Kolb’s reflection model I reflected on the missed opportunities I had to carry out police checks when the Children were under the Child Protection Plan. 

Working together to safeguard children (2018) stipulates that the social worker leads the assessment under section 47 enquiries following the local protocol based on the risks posed to the child. When it is decided that the child is placed on the child protection register, child protection conference brings together family members, with the support, advocates and professionals to make decisions about the child’s future safety, health and development. The Independent Reviewing officer is allocated to have the responsibility to make recommendations and monitor on how organisations should work together to safeguard the children. Core group meetings are initiated following conference to ensure the child protection plan is implemented and developed (HM Government, 2018).

I recall school informing me that during check ins with 5, he made a disclosure visiting a family friend who had pushed his head in the sink. School asked me to make enquiries since this individual was in contact with the children. All I did was to consult parents about this individual and made verbal enquiries on how he was connected to the family. At a time, parents had told me that he was a family friend living a few doors from maternal grandmother’s house. Maternal grandmother was in regular contact with this individual on a daily basis supporting him with house chores since him suffering with stroke. Hearing this made me make pre-judgements that there were no risks paused to the children, as his relationship appears normal with the family. 

On reflection I felt the hindrances to effective collaborative working, I had to overcome on making professional decisions of dismissing things at face value. Following this, I felt that my professional integrity was undermined due to lack of competence. Despite my own personal feelings, I continued to exercise my social work values recognising and respecting the roles and expertise of other professionals and working in partnership with them. This enabled me to set aside my self-defeating personal views (Care Council of Wales, 2017). Critical reflection requires me to engage with my emotional responses and prepare to challenge the assumptions I might be making about people. 

Reflecting on the incident, I feel parents had plenty of opportunity during core group meetings and conference reviews to disclose that 4 was having overnight stays at this individual’s home.  Having the knowledge of the case for some time, I felt that it was best practice was to challenge 2 and 3 about their unsafe choices. Bassot (2016) acknowledges that people change if given the right support and to learn.

Reflecting on my observation skills, active listening skills, 5 disclosing that the individual pushed his head to the sink should have been an instant decision to carry out police checks on this individual but I did not. This was a missed opportunity. In practice reviews, missed opportunities have been highlighted as a result of lack of communication not sharing information and not working together (Laming, 2008 and Munro, 2011). Even though parents failed to protect 5 and enabled to continue visiting his home, I identified my failings as a professional.  Brammer (2007) suggests being competent as a practitioner requires acknowledgement and application of the law and also use of assessment skills motivated by theoretical knowledge, practice wisdom and social work values. I seek to review my learning experience in order to seek improvement through reflection. 

Schon’s Reflection on Action will help me be attuned with my feelings and thoughts (1983, cited in Basset, 2016). I found myself in a dilemma and remember asking myself during the visit, while making enquiries if what 2 and 3 were telling me was satisfactory, but my intuition was probing me to revisit this and I ignored it. This was due to lack of experience and knowledge in dealing with complex cases. The LA guidance points out that intuition is a pivotal skill that has a role to play and can be helpful in demonstrating empathy and establish rapport (Holland, 2019 and Munro 2008). I acknowledge that this was a learning opportunity to improve my future skills. Bassot (2016) stipulates that intelligent practitioners view every situation as a learning opportunity are insightful and open to new ideas instead of dismissing things at face value but their will judge things in their merits. According to Mamford (2000), I can maximise my strengths and minimise allowable weaknesses. 

When reflecting on risks and this complex case, I was mindful of the conflicting interests between my personal and professional values that might have caused inability to effective risk management. This may have been due to lack of knowledge and skills in dealing with complex cases. This task has helped me realise the importance of updating my skills and knowledge, keeping up to date around local authority’s practice guidance and updated policies and legislation to promote good practice. I have identified areas need to develop further and ensure that I attend further training and continue to utilise the use of supervision. 
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)
Risk is a combination of the likelihood and severity of the incident. Working as a children’s social worker risk has disparities between working with children and working with adults. The overarching legislation in safeguarding adults in Wales is the Social Services and Well-being (Wales) Act 2014 part 7 section 126 (1) defines the adult at risk as someone experiencing abuse and neglect, in need of care and support whether the local authority is meeting those needs or not as a result is unable to protect themselves against neglect or abuse or are at risk (Welsh Government, 2014). Other legislation is the Care Act 2014 where section 42 encourages the local authorities to make enquiries if the abuse is alleged to have occurred (HM Government, 2014). 

As a children’s social worker my role remains crucial to be able to identify and be proactive in the safeguarding of vulnerable adults. Even though my role is to protect a child while being cared for by parents. When assessing parents and wider family the welfare of an adult has impacted on parenting capacity. However, Wales Interim Policy and Procedures for the Protection of Vulnerable adults from Abuse 2010 promotes the rights of individuals to be involved throughout the safeguarding processes and to make decisions about their welfare and safety until if they have been assessed to lack capacity (All Wales Safeguarding Awareness, ND).

In Safe Hands (2000) places a duty on Local Authorities in Wales to coordinate adult safeguarding procedures clarifying good practice and facilitate service to prevent, identify and respond to abuse. It also emphasised five main categories of abuse being physical, sexual, financial, and emotional and neglect. These definitions are also embedded in the Protection of Vulnerable Adults guidance (SCIE, 2017). 

The Care Act 2014 is a statutory guidance that defines adult safeguarding as protecting the rights to safety, free from abuse and neglect. It’s about multi-disciplinary teams working together to prevent and stop both risks and experience of neglect while making sure that at the same time well-being is promoted, where appropriate having regard to their views, rights, wishes and feelings in decision making. 

Social Services and Wellbeing (Wales) Act 2014 places a duty on everyone to report abuse and neglect which is also entrenched in the Social Care Wales codes of ethical practice.  The Act reinforces the importance to report safeguarding concerns for both adults and children. The partner agencies specifically defined under the Act are Local health boards, probation, schools, health professionals, police, and tired sector within the LA. The Act also recognises the importance of collaborative and multi-agency working by promoting information sharing.

The Act requires that professionals must recognise that sometimes adults have complex interpersonal relationships and may be unclear, unrealistic and ambivalent about their personal circumstances. This relates to adults with mental health, substance misuse issues, suffering dementia and have learning disability. The definition points put the ethical dilemmas professionals are faced with but must act if they have reasonable cause to suspect that an adult is suffering or is at risk to suffer abuse (SCIE, 2017).
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	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)
Safeguarding for children and adults share similarities that it’s everyone’s role to report any suspected abuse. SSWBWA (2018) has enabled the safeguarding Children and Adult Boards across Wales with presentation form health, probation, police to ensure good practice (Farr and Davies and Blackstock, 2016).

Even though the proposal of the SSWB (Wales) Act 2014 aimed to bring adult safeguarding procedures consistent with children’s social services, there are still differences. Children’s services have robust guidance of child protection procedures with timescales in assessments and Child Protection enquiries underpinned by the Children’s Act 1989 and 2004 and SSWBWA 2014 in which all professionals should adhere to with close monitoring and scrutiny. In addition, such guidance is not clearly stated in adult safeguarding services.

I reflected on how adults safeguarding is complex and relies on adults’ self-determination. Adults may choose not to protect themselves unless on extreme cases of lack of capacity. On such extreme cases, Mental Capacity Act 2005 comes to play, protecting the rights of individuals who cannot make unwise independent decisions. Best interest decisions are made on behalf of adults who lack capacity.

Whereas SSWBWA 2014 and the Children’s Act 1989 highlights the importance of gathering the views, wishes and feelings of children. When undertaking assessments of risk or need and the child refuses to engage, and the LA feels the threshold is met that the child is at significant risk of harm, the practitioner has the power to override the child’s rights. Children are not afforded the liberty to make risky and unsafe choices and LA’s have protocol in place to protect children from making such decisions that place them at greater risk.

Conflict of interest between children and adults services remains a concern. Due to constraints in resources, LAs might encourage others to lead the inquiry or even accept the referral. I was assessing needs of a child who was being cared for by a parent who was suffering from multiple seizures. Since her seizures were affecting her ability to parent her child who has ultimately became a young carer, when a referral was made to adult services to carry out an assessment of need, this was rejected. Adult services instructed that my intervention should meet the parent’s needs. I feel this family would have benefited from both services working together to achieve positive outcomes for both the parent and child. From this experience, I leant that I should have challenged their decision and been clear that I did not feel it was appropriate for me to lead the inquiry.

Safeguarding adults has common themes of facing problems with difficulties accessing advocacy support even though it is a legal obligation for professionals to provide this. I have been left knowing that someone I was working with was vulnerable but did not have the resources to support them (SCIE, 2017). 
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)
Reflecting on my first year in practice, I struggled to keep up with the demand of the job. I remember being fearful to approach colleagues including the managers for guidance and support because I did not want to present as incompetent. I remember feeling overwhelmed doing assessments, working with challenging families without skills as I was learning on the job. All I had was theoretical knowledge and needed skills to apply them into practice. Even though during training I did placement to gain those skills. The advantage of training was collective decision-making and a lot of support and supervision not only from the assessor from colleagues and mentor.  

Two years working in frontline, I have utilised my skills in linking theory, evidence based practice, legislation and policies into practice. I feel this an ongoing area for further development as research and polices change over time. I have gained knowledge in using Signs of Safety framework and there has been ongoing access to workshops to maintain skills needed to carry out my day-to-day tasks.

Working in the locality area since completing my training, I have built positive relationships with families and professionals such as schools, health visitors and the police I feel we complement each other with shared knowledge and experience. Throughout this journey, I have received both positive and constructive feedback around my language/ communication skills. I have taken upon myself to improve in this area by reading a lot of books and research. Positive feedback gave me hope that I had achieved positive outcomes for families and changed lives.  

I am appreciative of working in a multi-disciplinary setting and with families. I received the most astonishing feedback from two separate judges from Family Court. One of the Judges acknowledged my hard work in ascertaining parents’ wishes and feeling about contact and the adoption process during the completion of the adoption process. The Judge thanked me for my dedication in accomplishing the task despite my busy schedule. Another feedback was from a Judge who was advising parents to engage with services that I facilitate and to listen to me acknowledging I was a great social worker. That gave me a sense of purpose and I felt my job as rewarding.

There have been instances where I felt things didn’t go so well during practice. I failed to carry out police checks on a family friend who transpired to be a registered sex offender and was grooming a child and his family. I felt I placed that child at risk of significant harm and such risk could have had detrimental effects on his developmental wellbeing effectively impacting on his adulthood. I reflected on this and learned from this experience. Bassot (2006) acknowledges reflection on experience as learning form past experiences to inform future practice. Johns (2013) describes this experience as practice wisdom where practitioners have the ability to assess the situation and gauge the outcome based on past experiences (2013, cited in Bassot, 2016).

Working two years in frontline, I have been allocated complex cases including Private Law, Adoption Cases and PLO cases. I have gained knowledge and skills around adoption legislation and have enjoyed every moment and process of matching exercises. It was rewarding to make decisions that changed a child‘s life with positive outcomes. However, working some cases in the court arena were high in demand and I found myself dealing with high stress levels resorting to lack of work life balance causing tensions at home with my husband. Research tells us that self-care is important. Practitioners utilising supervision, guidance and support reduces stress.  As I grew in confidence, I have recognition of utilising resources around me at work by having access to my mentor, colleagues, learning resources and formal and informal supervision. 

I have improved in writing core assessments. I have gained confidence in decision-making and understand Child Protection processes. I feel competent, knowledgeable and positive in my role as a practitioner. I have changed my attitude in accepting constructive criticism and manage personal values through adhering to the Code of Professional Practice. I am pleased about this achievement as it demonstrate maturity and professional growth and I will continue to apply learned knowledge and skills in my future cases. The local authority has given me plenty opportunity to access training including compulsory and specialist training. Training identified in areas of improvement is to continue to learn Court Proceedings and timescales, court skills in report writing and giving evidence in Court. Understanding and learning adoption cases and understanding filling relevant documents and reports such as the CARB and Annex A. I need to further develop skills around time management and prioritising.  
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1Developmental Review (a)
	23 November 2018

	2Safeguarding
	5 February 2019

	3Collaboration, Welsh language and Culture
	10 April 2019

	4Developmental Review (b)
	9 July 2019


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

Having been the mentored for Constance during the Graduate Certificate in Consolidation of Social Work, I have had the opportunity to observe her development and practice from the outset. Constance has shown a good insight into her own developmental needs and she has shown an ability to use critical reflection skills during supervision and in turn she has implemented this to her practice, proving to be a sensible practitioner.
Constance has identified realistic developmental needs in Court Proceedings, court skills and Adoption processes and she is committed to achieving and as discussed in supervision, the Local Authority will continue to promote her training and developmental needs. Constance’s confidence has increased throughout the programme. At the start, Constance did not always ask for support and has recognised and reflected on this herself and will now approach managers and seniors for support.

Constance has attended a 5-day signs of safety programme, which has supported her to write assessments, identifying risks and strengths of families, which has supported her to analyse risks whilst working with families.  To support this, Constance holds regular multi agency meetings with professionals; including core groups, CINCS meetings to gather everyone’s views including the families. Constance will link in with the manager, Practice Lead and senior Social Worker for both formal and informal supervision. From working the cases, Constance is now able to link legislation to practice, which will be ongoing.
Constance has demonstrated throughout the course and during the observation that she has excellent communication skills, which enables her to build good relationships with the families that she works with and is sensitive to family members individual needs. This forms a good basis for her continued practice within child and family services. However, Constance recognises the barrier when it comes to Language and the importance of writing down family plans so that everyone understands exactly what is being said and agreed. Constance will continue to check with families that they understand what is being said and if not agree a way forward together.
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Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner : Constance Matobela
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Agency Contact details: 01792 635180

Name: East Team Pod 1

Address: The Guildhall, Swansea, SA1 4PE

Telephone Number: 01792 635180
Email address: Constance.Matobela@swansea.gov.uk
4. The evidence I have provided within this portfolio is in:
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Mentor’s details

5. Mentor’s details:

Name: Jessica Thomas
Address: The Guildhall, Swansea, SA1 4PE

Telephone Number: 01792 635180
E-Mail address: Jess.Thomas2@swansea.gov.uk
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Name: Jessica Thomas 
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Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ 25_November 2018 _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ 17 June 2019_ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _Jessica Thomas _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Constance Matobela

	Name of Team/Agency 
	East Team Pod 1

	Name of Mentor 
	Jessica Thomas

	Name of Line Manager 
	Carol Jones


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:…Constance Matobela……………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………Jessica Thomas………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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