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Please add your targets from the previous assignment
	Target 1
	To widen my reading to include more academic sources so that my discussion has greater credibility.

	Target 2
	To make stronger connections to the role of a professional teacher and the classroom.




Task Description
Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice.

It is important for practitioners to know and have a full understanding of child development as it enables them to support and extend children’s learning, provide strategies to improve the developmental skills of a child, and assess if a child has additional learning needs to provide them with additional help or support. Providing a holistic approach to child development allows the practitioner to address the intellectual, emotional, social, physical, linguistic and spiritual aspect of a child’s life, and provide an understanding that all children develop and learn at different times. (Dowling, 2014) states that spirituality is established in the early experiences of awe, wonder and mystery. Education provides children the tools needed to become effective members of their society and to be valued by their societies. After reading Ella’s profile I feel Ella is not fully developed in some stages, there are some concerns, however the profile does not provide us with the background of Ella and her potential circumstances. Some of the circumstances may be causing a delay in Ella’s development. Bronfenbrenner’s Ecological Systems Theory 1979 highlights that the development of a child can only be understood if closely associated to the particular environmental settings which they experience. For example, the Meso System refers to the links between Micro System such as the family and school, and an experience in one may affect the child’s experience in the other. The Exo System also affects the way the Micro System functions, although the child does not directly participate e.g. if Ella’s parents are active in the community and national public sector facilities available to Ella. The Macro System is the final level which is the furthest removed from the child's direct experience but may still have some very profound effects e.g. social values, ideologies, and political institutions (Gray and Macblain, 2015). As a teacher I would ensure that children’s rights are embedded in everything they do and take advantage of the Children’s Commissioner for Wales (2019) lesson plans available online. It’s important that teachers safeguard children and promote their rights which can be done by having the United Nations Convention on the Rights of the Child (UNCRC, 2019) posters presented in the school.

Cognitive development is the formation of thought processes, such as problem solving, remembering, and decision-making. It is how children develop their processes to ‘become more efficient and effective in their understanding of the world’ (Oakley, 2004, p. 2). If a child’s cognitive skills are weak, then they will be unable to progress the information they receive and will struggle in academic learning. Ella’s development is slightly mixed in regard to cognitive development, she is at the correct stage for some of her development according to (Centers for Disease Control and Prevention, 2019) by starting to understand the time, being able to recall parts of a story and is able to build a tower of bricks through persuasion. However, Ella does find it difficult following classroom routines and appears confused when instructions are given. She is very reliant on adult direction, has difficulty making choices, and doesn’t appear interested in sorting, matching, playing or joining in with counting games and rhymes. (Gray and Macblain, 2015) Piaget Theory of Cognitive Development is formed of four stages as shown in Appendix 1. Ella is in the Pre-Operational Stage where the child's thinking develops. Piaget believes that play is an essential aspect of cognitive development. He believes that each child progresses through the stages, they do not return to an earlier stage or they do not skip a stage. However, Vygotsky disagrees with this and offers a general theory that ‘development is progressive and tends to follow an incremental pathway’ (McBlain, 2014, p. 48), children gradually develop but can return to an earlier stage and move forward between stages. (Laevers,1994) believes that teachers should allow children to select the activities that interest them in order to increase the level of involvement, and when there is more free initiative in the classroom, infant involvement increases. (Gray and Macblain, 2015) Steiner also agrees with this, as his philosophy is that children are able to write and illustrate their own lessons by making their own lesson book. This is something I believe may benefit Ella, both cognitively and socially, and is something I witnessed during my bridging days. In my bridging school, they developed something called ‘ICE - I Can Explore’, each week they would give a child the responsibility of organising the activity for the outcomes the teacher requested e.g. developing and using their understanding of colour, line, tone, texture, pattern and shape. The child with the responsibility provided the activity of drawing New York skyline with chalk. If a child did not understand, they would go to the child who planned the activity to provide them with instructions. I believe Ella may benefit from this as instructions coming from peers who are at a similar development as her, may make it easier for Ella to understand instructions. This could also boost Ella’s self-esteem, as she may have created an activity that some children might not understand, the children may approach Ella and ask for instructions which may make Ella feel valued. I would also introduce ‘SNOT’ to my classroom which I witnessed during my bridging day, if a child did not understand something they would use ’SNOT’ which means self, neighbour, other and teacher. This would give Ella the opportunity to ask some of her peers for information first before approaching the teacher. Other activities I witnessed during my bridging days to enhance cognitive development was independent activity corners where children would practice writing numbers, decorating, painting, phonics and learning the welsh language. Cognitive development helps with social development, as discussed by (Schaffer, 1996) who states that children’s understanding of people was determined by their levels of cognitive development.

Social development refers to the patterns of behaviour, attitudes, feelings and concepts children display towards other people and to the way these aspects change over age (Schaffer, 1996). Social development is extremely important, if development has not been reached, it can impact other forms of development as it aids in strengthening learning and language skills, provides the child with self-esteem, helps them to initiate positive attitudes, build friendships and resolve conflicts. Piaget states that children must have interaction and exploration, as they learn by interacting with other children (Gray and Macblain, 2015). Ella’s profile states that she does not initiate interaction with adults or peers, she plays on her own a lot and does not appear aware of peers. (Centers for Disease Control and Prevention, 2019) states that children at the age of 4 would rather play with other children than by themselves, as well as (Boyd and Bee, 2014) notes that children prefer to play with peers rather than alone by the age of three or four, and usually includes forms of group pretend play. Play is an important part of a child’s healthy development, and as shown in Appendix 2 the different types of play by (Parten, 1932). Ella is currently at solitary play; however, she does play silently alongside her peers which may indicate she is also at the stage of parallel play. In order to develop Ella’s social skills, as a teacher I would provide opportunities for Ella to associate play by suggesting different roles for an activity and encourage partner work and discussion. Although Ella’s parents are supportive as stated in her profile, we do not know the level of support this is. There could be a lack of support at home such as the parents working shift work and unable to spend time with Ella. It is important to work with the parents, (Dowling, 2014) suggests asking parents what they do to encourage their child’s friendships and provide them with ideas on how to encourage friendships such as inviting a child to their house. However, if the parents do shift work, as a teacher I would encourage extra-curricular activities. Ella may be lacking with self-esteem which prevents her from making friends, (Lawrence, 2006) suggests small group activities to enhance self-esteem such as trust activities, recognising and describing emotions and circle time. Some children lack the confidence to participate in group activities, he suggests an individual programme which could then develop to a peer support and befriending programme to help Ella build friendships. It is crucial and mandatory to seek parental permission before any programme conducts, as well as discussing with the parents the reasoning for their child being selected for this programme. During my bridging day, I observed similar activities such as ‘ELSA’ where one trained Learning Support Officer (LSO) would work with one child at a time to help those who are shy and unable to share their emotions and thoughts easily by using dice games and activities. They also have a ‘friendship group’ programme where six children, with one focus child and five other children would participate in a range of activities and games to help the focus child to develop friendships and maintain them. This is something I believe Ella would benefit from. During my bridging day, I witnessed encouragement for younger children to learn from older ones, older children were given specific responsibilities to support younger ones such as helping to dress them to go outside, during lunchtime a rota was used for two older children to play with the younger ones, and encourage children playing on their own to participate in group play. (Dowling, 2014) suggests that children who have not formed friendships is unlikely to learn well, as studies have shown that children refuse to attend school due to the lack of friends, this could be the possibility why Ella finds it difficult to separate from her mother some mornings. Evidence suggests that Ella may have special educational needs, particularly autistic spectrum disorders (ASD). (Glazzard et al. 2010) notes that the lack of social interaction is a defining characteristic of autism, and children with speech did not use it for reciprocal conversation. Poor communication is a problem in children with ASD which is evident as Ella rarely initiates talk although she does respond it is not always clear whilst using one-word responses. I would work closely alongside the SENCo to ensure Ella has the additional help and support she may need, and develop partnership with the child and the parents, as well as outside agencies such as Barnardos, NSPCC who offer peer support and mentoring schemes and Speech and Language Therapists. Ella may benefit from a one-page profile where Ella is able to demonstrate what is important to her and how she would like others to support her, as it will help practitioners to understand how Ella needs help which may make her feel valued. (UNCRC, 2019) states under Article 3 that the people who work with children should always do what is best for the child, as well as Article 23 where children have the right to support and special care if there is a disability that is affecting them in order to lead a full and independent life. 
Physical development is the ability of the child to eventually control balance, movement and coordination, which improves motor skills and cognitive skills such as concentration and thinking. As shown in Appendix 3, Ella isn’t as developed in this area as expected. She is unable to walk upstairs alternating feet and appears unsteady on her feet when playing outdoors. (Woodfield, 2004) explains that motor skills are important as all voluntary movements require these skills, such as fine motor skills where small movements are involved and gross motor skills where large movements are involved. During my bridging day, I witnessed many activities to strengthen these skills, and as Ella’s teacher, I would apply them to my classroom to strengthen her development in this area, especially for gross motor skills. Some of the activities I witnessed were ‘Write Dance’ where the teacher would play music and the children would dance and paint on the tables using big movements, as well as ‘Real P.E’ where development steps from nursery to year 6 were placed in the hall, and the children would place their names on the development step they believed they were at. This would include games and challenge cards. One of the activities used to develop fine motor skills were ‘Dough Disco’ which enables the children to strengthen their muscles in their fingers by using playdough. However, Ella’s lack of development in this area, could possibly be from ASD as evidence suggests and previously discussed in social development. (Autism Speaks, 2019) state that children with autism may have difficulty with balance. I would work alongside the SENCo and provide help from outside agencies such as physiotherapists. 
In conclusion, I feel Ella overall is not as developed as she should be, however as previously discussed we do not know Ella’s circumstances which could be impacting her overall development as shown in Bronfenbrenner 1979 Theory (Gray and Macblain, 2015). There are many activities and suggestions I have made that I believe would benefit Ella, and as a teacher I would have the responsibility to do what is best for Ella which is a right she has as shown in Article 3 of the (UNCRC, 2019).

[image: ]Appendix 1 

The Psychology Notes HQ (2018).








Appendix 2

[image: ]
Encourage Play (2015).
[image: ]Appendix 3 

(Berk, L. E. 2012)
Reference  
 
Autism Speaks (2019). Sensory Issues. Available at:
https://www.autismspeaks.org/sensory-issues
(Accessed: 9th December 2019).

Berk, L. E. (2012) Child Development 9th Ed. Pearson. 

Boyd, D.R. and Bee, H.L. (2014) The Developing Child. Harrow, Essex, England: Pearson Education. 

Children’s Commissioner for Wales (2019). Resources for Primary Teachers. Available at: https://www.childcomwales.org.uk/resources/primary-teachers/  
(Accessed: 3rd December 2019). 

Dowling, M. (2014) Young Children’s Personal, Social, and Emotional Development 4th Ed. London: SAGE. 

Encourage Play (2015). Social Stages of Play. Available at:
https://www.encourageplay.com/blog/social-stages-of-play  
(Accessed: 4th December 2019).

Glazzard, J. et al. (2010) Teaching Primary Social Educational Needs. Exeter: Learning Matters.

Gray, C. and Macblain, S. (2015) Learning Theories in Childhood 2nd Ed. Los Angeles: SAGE. 

Laevers, F. (1994) Defining and Assessing Quality in Early Childhood Education. Leuven: Leuven University Press. 

Lawrence, D. (2006) Enhancing Self-Esteem in the Classroom 3rd Ed. London : Paul Chapman. ; Thousand Oaks, Canid. : SAGE. 

Macblain, S. (2014) How Children Learn. London:SAGE. 

[bookmark: _GoBack]Oakley, L. (2004) Cognitive Development. London. 


Centers for Disease Control and Prevention (2019). Important Milestones: Your Child By Four Years. Available at:
https://www.cdc.gov/ncbddd/actearly/milestones/milestones-4yr.html
(Accessed: 27th November 2019).

Schaffer, H.R. (1996) Social Development. Oxford: Blackwell. 

The Psychology Notes HQ (2018). The Piaget Stages of Cognitive Development. Available at:
https://www.psychologynoteshq.com/piagetstheory/ 
(Accessed: 9th December 2019).

The United Nations Convention on the Rights of the Child (UNCRC) (2019). A summary of the un convention on the rights of the child. Available at: https://downloads.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf?_ga=2.164228989.338160453.1576255641-2123701568.1576255641 (Accessed: 3rd December 2019).

Woodfield, L. (2004) Physical Development in the Early Years. London: Continuum. 


1

image2.png
ceupi he andom movements that
Uno pied Infants make with no clear
Play pupose s the begering of ply.

When chiren strt 0 lay on their

Solitary ovn: Chrenco ot sem o
o e s e
V. T} nearvyduing vis ype of pay
[re——
Onlooker oy T s
g ey o qsirs
Play - butthere is o effort o join
.
L oencnkienbegis iy
Parallel \!' q iy e with e ke
oty on, Ty
Play ‘paying attention to each other.
— prespr———
Associative | s gl

They have simiar goals but
there are no set s

Play

N Ve chren bag o share
Social ideas and toys, and follow
Play estabished s and
asetoes

www.encourageplay.com




image3.tiff
CHAPTER 5 Physical Growth 179

GROSS-MOTOR SKILLS
2-3 years

® Walks more rhythmically;
® Jumps, hops, throws, and
® Pushes riding toy with fee

hurried walk changes to run
catches with rigid upper body
t; little steering

3-4 years

@ Walks up stairs, alternating feet, and down stairs, leading with one foot
® Jumps and hops, flexing upper body

Throws and catches with sli
against chest

Pedals and steers tricycle

ght involvement of upper body; still catches by trapping ball

4-5 years

® Walks down stairs, alternating feet
@ Runs more smoothly

© Gallops and skips with one foot
°

®

Throws ball with increased body rotation and transfer of weight on feet; catches ball with hands
Rides tricycle rapidly; steers smoothly

Increases running speed to 12 feet per second
Gallops more smoothly; engages in true skipping and sideways stepping

@ Displays mature, whole-body throwing and catching pattern; increases throwing speed
& Rides bicycle with training wheels 7

7-12 year§ @ Increases running speed to more than 18 feet per second

® Displays continuous, fluidvskipping and sideways stepping

© Increases vertical jump from 4 to 12 inches and broad jump from 3 to over 5 feet; accurately -
jumps and hops from square to square :

® Increases ‘thr‘owing' and kicking speed, distance, and accuracy
/ ® Increases ability to catch small balls thrown over greater dista'nces ! !
o Involves the v’vhole'body'in batting a ball; batting increases in speed and accuracy
e Ha‘n’d“d‘r‘ibb ing cﬁé'nﬁés om ‘av}vkward slapping of the ball to continuous, relaxed, even
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Piaget's Stages of Cognitive Development
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