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“Cross-curricular approaches are highly motivating, inclusive and able to raise standards in all subjects” (Barnes, 2015, p.262). Cross-curricular teaching is when the teacher implements different skills and activities across the curriculum (Barnes, 2007). Cross curricular is a term used to describe knowledge, activities, skills or initiatives that are applied across the curriculum and not confined to one subject” (Grigg, 2012, p.2). Cross-curricular approaches are essential because the learning will make more sense to the child, it “offers an exciting curriculum and opportunities” (Hughes, 2018, p.15) and helps to develop “specific skills and knowledge” (Hughes, 2018, p.15) of topics. However, cross-curricular teaching should ensure that all areas of learning are relevant to the topic and to include areas of learning as it could become a ‘hit-and-miss’ approach. Cross-curricular teaching allows children to experience learning in ‘real’ and relevant contexts. (Hughes, 2018, p.15). Donaldson introduced four core purposes as part of the review of the curriculum. These four purposes should “guide all future decisions about national and local educational priorities and underpin all teaching and learning in Wales” (Donaldson, 2015) I will be explaining how my activities link with the four purposes. The topic I have chosen for this essay is ‘The Swansea Blitz’ during WW11. I have based these activities on a year 4 class in a primary school. All of the activities for this theme link together because they could all be combined. 
	Barnes (2015) created eight different types of cross curricular learning and teaching. These eight different types have different aims and objectives. The first approach is Tokenistic. As Barnes (2015) states Tokenistic approaches are “only cross-curricular in name” (Barnes, 2015, p.20). This is when there are two activities but there are no “genuine connections.” (Barnes, 2015, p.20). The second approach is Hierarchical and this is when there is progress in one subject by “also teaching aspects of another” (Barnes, 2015, p.20). The third approach is Single Transferrable. This approach focuses on a single subject but applying other “curriculum areas” (Barnes, 2015, p.22). Any subject will share the “standard curriculum to enrich another” (Barnes, 2015, p.22). The next approach is Theme-based and this approach is when the teacher uses a theme to develop “several different subjects” (Barnes, 2015, p.23). This approach helps to motivate children and generate learning of a subject. The fifth approach is Multi-Disciplinary cross-curricular teaching and learning. Multi-disciplinary cross-curricular approach is when two or three subjects are applied to a “single shared experience” (Barnes, 2015, p.24). This approach can be used by the teacher or children to share a powerful and emotional experience as a stimulus to a lesson. The next approach is Inter-disciplinary cross-curricular teaching and learning. This approach can be used when solving a problem or expressing a particular experience. Inter-disciplinary is when subjects are combined or joined together to understand a certain idea. Moreover, the seventh approach is opportunistic. The opportunistic approach arises from a theme or experience where the children can “dictate the depth and direction of learning in subject categories” (Barnes, 2015, p.27). “The child’s voice has become more prominent in planning the curriculum” (Barnes, 2015, p.27). The last approach is Double-focus. This approach promotes a “balance between experience based and disciplinary opportunities for learning” (Barnes, 2015, p.29). According to Barnes (2015) he states that when a child feels a “sense of achievement and progress” (Barnes, 2015, p.29) there are “improvements in the core subjects” (Barnes, 2015, p.29). The two cross-curricular approaches I am going to be focussing on is Hierarchical and Theme-based.
	The first activity for this theme as part of the English section of the curriculum is to write and construct a newspaper article about what happened during the attack. This newspaper article will be very specific and relevant as to what happened during the Swansea Blitz. The learners will have to think of a specific event to focus on during the attack. This activity will also link to the Literacy Framework as it is a writing task. As a result of this activity, learners will be able to adapt what they write to the purpose and reader. Learners will also organise their writing into logical sequences of what happened and to begin to use paragraphs. Learners will be able to choose and use words from an increasing range of imaginative vocabulary. The second activity is to write a diary entry of a person living in Swansea at the time of the attack. Learners will explain main ideas with supporting details and will gather ideas to plan writing. Learners will also use strategies including knowledge of words to spell harder words. As a result of this activity, learners will use adjectival and adverbial phrases to add interest and precision. As Donaldson states, this area of learning will link to the four purposes. The first purpose is to be ambitious and capable learners and this activity links with this because the learners will use “abstract language to explore and develop ideas” (Donaldson, 2015, p.51). The second purpose is to be enterprising and creative learners. This activity links with this because the learners will use their written language skills with the correct purpose and audience. (Donaldson, 2015). The third purpose of Successful futures is to be ethically informed citizens. This activity links with this purpose because the learners will understand the impact of their writing and will critically analyse different points of view of the Swansea Blitz. Some learners may be able to detect “bias in the use of language” when looking at examples of articles. The last purpose from Donaldson is to be healthy, confident individuals. This activity will link to this purpose because they will be able to communicate their “thoughts, views and feelings sensitivity” (Donaldson, 2015, p.51) and will develop empathy. Barnes states that “an emotionally powerful experience need not to be spectacular” (Barnes, 2010, p.7) and this quote implies that the newspaper article does not have to be amazing but the learners will need to show that the article is powerful by drawing pictures and being creative with their vocabulary. 
	To add to this, the next activity for this theme is part of the music section of the curriculum which is to use instruments to recreate sounds of the Blitz in groups. This activity will allow learners to add emotion and expression to their piece to make it realistic. This activity will help to develop the fine motor skills as they will be learning how to play an instrument. Learners will be given the opportunity to play instruments using appropriate playing techniques and with the control of sound. Learned will be able to practice and evaluate their performing in order to improve. Learners will also have to maintain an individual instrumental part within a group and will need to communicate with their group during their performance. Learners will use expressive arts to help with their performance. This activity will link to the first purpose because it will encourage children to explore different and new challenges and will help them to “strive to improve their performance” (Donaldson, 2015, p.44). This activity links with the second purpose because it allows the learners to use different “forms of expression” and will be able to “work collaboratively, learning from critical appraisal of their work.” (Donaldson, 2015, p.44). The children will be able to apply their knowledge and skills to create ideas as they know the performance is going to be sad and emotional. The third purpose is to be ethically and informed citizens and  this activity links with this purpose because the learners will understand and consider the impact and consequences of their actions when making choices. The learners will be able to “explore complex and difficult issues” (Donaldson, 2015, p.44). This activity links to the learns being healthy and confident because it ensures that the learners are building on their emotional well-being by developing empathy and resilience. According to Barnes (2010) engaging activities are simple that “capture children’s senses, emotions, enquiring minds and their desire to be active” (Barnes, 2010, p.6). This activity backs up this quote because when the children are performing their music piece, they will use their emotions within the song and the activity is very engaging and practical. Barnes also states that “retained, transferable and useful learning is more likely to result from experience or exposure” (Barnes, 2010, p.7). This quote links with this activity because the children are learning from experiences and their own emotions which would make them prepared for other lessons on the Swansea Blitz. This activity will also make children have empathy because they will know what it felt like as they are making a sad music piece. 
	Moreover, another subject that I could use with this theme is History. One activity that I could use with the children is to create a timeline of what happened before and after the Swansea Blitz. In previous lessons, the children would have had a brief overview of World War Two and before the learners complete the timeline they will be given a presentation of the events that happened before and after the Blitz. After the learners have written a timeline in their history books, the learners could create a human timeline which would make the lesson more active and fun. This will give learners opportunities to use timelines to sequence events and to use appropriate key words to describe the passage of time. Learners will also be given opportunities to identify differences between ways of life at different times and to identify significant people. This activity links to the first purpose that Donaldson introduced because the learners are learning about what happened in the past in a local area and they will gain understanding and knowledge of “different times, places and beliefs” (Donaldson, 2015, p.49). This activity also links with the second purpose because they will have the confidence to complete the human timeline on their own without help but helping each other. This activity also links with the third purpose because the learners will use a “variety of historical perspectives to address contemporary issues” (Donaldson, 2015, p.49) and they will understand “different beliefs and respecting those who hold them” (Donaldson, 2015, p.49). This activity links to the last purpose of being healthy and confident individuals because they will develop resilience, empathy and confidence. According to Barnes (2010), he states that the role of the adult is to “add challenge, new skills and new knowledge to existing interest” (Barnes, 2010). This quote links with this activity because the learners will already know about the background of World War Two so this activity will spark more deeper information about some events that happened during that time. With support of previous learning, “children can turn these ideas into products or performances” (Barnes, 2010). This quote links with this history activity because it allows the learners to be physical and active. It will also allow the learners to be creative as to how and where they make their human timeline. 
[bookmark: _GoBack]	Within this essay I have explained some advantages and disadvantages of cross-curricular teaching. Personally, I believe that cross-curricular learning and teaching should be used in a primary school and feel that it is the way forward with teaching.  I have also explained the eight different types that Barnes (2015) created to improve learning in a cross-curricular way. All of my activities like with the Hierarchical cross-curricular approach because they develop different areas of subjects using one theme. These activities also link with the Theme-based approach because the activities are all supported, backed up and related to World War Two. I have used one theme to create these activities. 
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