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Introduction

This summary reflects on the author's learning and professional development following the successful completion of 350 hours of placement, equally divided between face-to-face interactions with young people and non-face-to-face activities. The placement took place in a secondary school in West Wales, where the author worked alongside professional youth workers, teachers, and, on occasion, professionals from other organisations.
The author's learning was guided and shaped by a professional development plan created at the beginning of the placement. This plan was developed in alignment with the principles and purposes of Youth Work Wales (CWVYS, 2018) and the youth work occupational standards (CLD Standards Council Scotland, 2019). This summary will explore the author's learning and development, resulting from both practical experience and literature research, and how these experiences will influence the author's future in the youth work sector.
During the placement, the author gained an understanding of youth work principles as they were applied in a school-based setting. The school's well-being hub operated on an open-door policy, ensuring that support was available to both young people and staff throughout the day, including during lunch and breaks. This open-door policy encouraged young people to engage voluntarily, reflecting a core value of youth work (CWVYS, 2018). 

During the placement, the author observed how participative and empowering practices were embedded in everyday activities within the wellbeing hub. As a result of these observations, the author gained insight into how to deliver core principles and purposes in a more formal school-based environment.
Placement within the school’s well-being hub emphasised the importance of maintaining professional boundaries. At the beginning of the placement, the author found it challenging to balance supportive relationships with professional ones, especially in an environment that was beneficial to building supportive connections. By observing experienced youth workers, the author gained a clearer understanding of professional conduct, particularly regarding the significance of documenting concerns.
While based in the well-being hub, it became evident that fostering good relationships and being an attentive listener are essential for recognising concerns and understanding the reporting procedures. The author felt fortunate to have the opportunity to observe what these procedures entail.
A significant learning area for the author during their placement was managing challenging behaviour while maintaining professionalism. Early in placement, the author found it challenging to balance young people's desire for physical comfort. Naturally, the author wanted to provide a hug or a pat on the back, but to remain professional, they redirected this physical contact to more appropriate alternatives, such as fist pumps or high fives. This approach still maintained warmth and compassion without compromising professionalism. Banks (2020) emphasises that responsible youth work requires clear professional boundaries to protect both young people and practitioners.
By the end of the placement, professionalism had proven to be a beneficial learning opportunity for the author, ensuring that young people are always safe while also maintaining firm boundaries and adhering to safeguarding procedures.
During the placement, the author observed that the other staff demonstrated participative and empowering practices embedded in everyday activities within the wellbeing hub. The open-door policy allowed young people to seek support voluntarily, creating a safe and welcoming environment. However, this sometimes made it challenging for them to return to class because of the temptation to play games and chat.
By listening attentively and supporting young people in reflecting on and appropriately regulating their emotions, measures could be put in place to meet individual needs. These included discussions with teachers and parents, or providing a timeout card that allowed the young person 10 minutes out of class without explanation to address their feelings. This approach aligns with the purposes of youth work in Wales, which emphasise voluntary participation, inclusion, and empowerment (CWVYS, 2018).
Placement in the wellbeing hub highlighted a complex issue: balancing relationships while remaining professional. Initially, the author found it challenging to maintain appropriate boundaries while building rapport, as they are naturally affectionate. However, by observing experienced practitioners, the author learned alternative ways to navigate these situations and express care without physical contact.
Additionally, observing other practitioners within the wellbeing hub emphasised the significance of documenting safeguarding processes. This experience heightened the author's awareness of the importance of proper documentation and reinforced the understanding that working with youth in schools must occur within clear, professional standards.
Confidence in supporting and contributing to youth work activities grew over time. The author contributed creatively and involved young people in creating a children’s rights bunting display, as well as facilitated an anti-bullying hand chain in support of Anti-Bullying Week. Engaging in these activities enhanced the author's belief in their abilities and reinforced the importance of voluntary, participatory engagement. Through reflection on these experiences, a meaningful relationship developed with the young people involved.
Kolb's (1984, cited in McLeod, 2025) experiential learning theory suggests that confidence and competence develop through active participation and reflection. This was evident as the author became more proactive and confident in their practice.
Overall, the author's experiences and learning have demonstrated significant personal and educational development. The author’s professional development plan acknowledged the need to further understand how the five pillars of youth work are structured within a school setting (CWVYS, 2018). This was accomplished by observing the staff and the youth worker and engaging with young people, as suggested in the outcomes of the professional development plan. Furthermore, the plan includes a focus on developing an understanding of how youth work activities are planned and implemented in the school setting, in accordance with the National Occupational Standards, through observation and reflection (CLD Standards Council Scotland, 2019).
In conclusion, after successfully completing 355.5 hours of placement, it was evident that there was significant professional growth in the areas outlined in the professional development plan the author created at the beginning of the placement. The author demonstrated increased confidence in applying youth work principles in a school setting, along with a greater understanding of safeguarding and its importance in documenting and maintaining a high standard of organisational practice. As a result, the author feels better prepared and more knowledgeable for the level six placement and aims to continue delivering inclusive and empowering youth work.
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