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Personal Development Plan
	What do I know already / What have I learnt so far?  

I currently have 8 years experience as a teaching assistant in primary schools, with extra training in working with pupils with additional learning needs. I have completed paediatric first aid training as well as fire warden training and have constant use of both qualifications. I have attended many courses such as Elklan Let’s Talk, ASD Awareness, Sensory Circuits and PECs training.

	What do I want to develop?  

I would like to develop my ability to manage my time more efficiently and improve my oral presentation skills in order to generally improve my study skills within my time at university. I would like to broaden my education by learning Welsh and speech and language skills. My goal is to further my career by doing a Post Graduate Certificate of Education to become a qualified teacher and then research potential pathways into becoming an Education Psychologist further down the line.


	  
Objective 
 
	Actions

	Resources

	Target Date for achieving objective  
	Success criteria
 

	Manage my time more effectively.
	Create weekly timetables to improve my organisation and use a diary to manage assignment deadlines.


	 Use of online calendars and diaries to allow me to have constant access in all areas of my life.
	01.01.2024
	When I have achieved a more balanced lifestyle including habitual, physical, mental, social, regular rest, and a balanced diet.

	Improve my oral presentation skills.
	Book a study skills session.
Practice and record myself to improve.
	 Booking a study skills session through: studyskillsdistance@uwtsd.ac.uk
	 01.12.2023
	When I feel more confident in delivering presentations.

	Begin to learn the Welsh language.
	 Attend a Welsh course.
	Register for course via learnwelsh.cymru
	01.05.2024
	 When I have completed the training and am more confident in my abilities to speak and understand Welsh.

	Attend speech & language training.

	Speak to training coordinator in work in order to attend training through work.
	Alex Davies – Training Coordinator at Abbey Primary School -
DaviesA2223@hwbcymru.net
	01.07.2025
	When I have attended all sessions available to me and am more self-assured in speech and language education.

	Train to be a teacher.
	Apply for PGCE through Open University.
	Use the Open University website to apply for PGCE - https://www.open.ac.uk/courses/choose/wales/pgce?ps_kw=open%20university%20pgce&cid=sem-5553670235&gad_source=1&gclid=CjwKCAjwv-2pBhB-EiwAtsQZFMv7ttboYeVzES2N97X8hTej87WxM_0hu9xYOaWZfDJWZek-xn3MdRoCEe4QAvD_BwE&gclsrc=aw.ds. 
	01.01.2025
	When I have successfully applied for a PGCE and been accepted.

	Begin pathway into becoming an Educational Psychologist.
	Research potential pathways into obtaining a career as an Educational Psychologist.
	Research potential Masters Psychology Conversion Degrees -https://www.law.ac.uk/study/postgraduate/psychology/msc-psychology-conversion/online/?utm_source=Adwords&utm_medium=ppc&utm_campaign=TGM_PGScience_GGL_SCH_PRO_MScPsychology_Core&utm_ID=25188 
	30.05.2026
	When I have successfully enrolled on a course that begins my pathway into becoming an Educational Psychologist.




Reflection and reflective practice serve as foundational principles for professionals and play a pivotal role in their training. This essential process is encouraged across various fields, with a pronounced focus on education, healthcare, and social services, where it is integral to professional practice. (Brock, 2015)
Reflective practice involves systematically examining and analysing one's actions to question, adjust, adapt, evolve, and enhance them. It should be an ongoing process of self-reflection and improvement. To be a reflective practitioner, individuals need to maintain a balanced view of their work, appreciating their strengths and what works well while acknowledging areas for improvement. (Pacey, 2016)
The Significance of Reflective Practice in Early Childhood Education
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Kolb’s Experiential Cycle (No Date)
Source: www.reflectivewriting.tips
Kolb’s Model
Kolb's Experiential Learning Cycle is a four-stage model with distinct roles in reflective practice for early childhood educators.
In the Concrete Experience stage, educators engage in hands-on experiences with children, forming the basis of their learning.
Reflective Observation follows, where educators analyse these experiences, considering both successful and less successful aspects, leading to a deeper understanding of their actions.
Abstract Conceptualization sees educators drawing conclusions and forming theories based on their observations, expanding their comprehension of experiences and their broader applicability.
In the final stage, Active Experimentation, educators apply what they've learned to new situations. This cyclical model aligns perfectly with the experiential nature of early childhood education. It encourages educators to continuously reflect on their hands-on experiences, draw valuable insights, and adapt their teaching methods to meet the evolving needs of the children they care for.
Gibbs’ Reflective Cycle (No Date)
Source: www.reflectivewriting.tips
Gibbs’ Model
Gibbs’ Model
Gibbs' Reflective Cycle represents a structured model for reflection, widely utilized not only in early childhood education but across various professions. Each of the six steps in the model offers a systematic framework for reflection, as follows:
In the Description step, a detailed account of a specific experience, such as an interaction in the classroom or a child's behaviour, is provided. The Feelings stage encourages individuals to reflect on their emotional responses during and after the experience. Educators use this step to gain insights into their emotional reactions, whether they are of a positive or negative nature. Evaluation prompts an objective analysis of the experience, necessitating the identification of both positive and negative aspects. For early childhood educators, this may involve an assessment of the effectiveness of their responses to a child's behaviour. Analysis delves deeper into the reflection process by encouraging an exploration of the lessons learned from the experience. Educators are prompted to consider the various factors influencing children's behaviours and assess their own teaching methods. The Conclusion stage serves to summarize the key takeaways derived from the reflection, highlighting the insights gained through the experience. Action Plan represents the final step in the process, focusing on the identification of concrete actions aimed at future improvement. In the context of early childhood education, this may involve setting goals to enhance teaching strategies, behaviour management techniques, or communication with parents.
Within early childhood education, Gibbs' Reflective Cycle offers educators a structured approach to continually enhance their teaching practices. It equips them with the tools needed to adapt to the individual needs of children and cultivate inclusive learning environments.
Donald Schön
Schön's theory on reflective practice emphasizes its role in professional development. He distinguishes between two types of reflection: "reflection-in-action," occurring during an activity, where practitioners make dynamic decisions based on their expertise, and "reflection-on-action," which takes place after an activity, involving a structured analysis of past experiences to gain insights and improve future actions. Schön believes that these reflective processes are crucial for continuous learning and adaptation in professionals (Schön, 2016).

Kolb’s Model
John Dewey
Dewey's theory of experiential learning highlights the importance of learning from meaningful experiences. He contends that true learning involves actively engaging with relevant experiences and goes beyond mere contemplation, focusing on understanding and drawing conclusions. Reflective observation is integral to this process. Problem-solving is also central in Dewey's theory; through reflection, individuals identify issues, develop solutions, and adapt their approaches. In essence, Dewey underscores the value of direct real-world engagement and subsequent reflection for meaningful learning and problem-solving. While both Schön and Dewey stress the role of reflection in learning and professional growth, they differ in their approaches, with Dewey emphasizing the importance of active engagement in experiences and problem-solving (Dewey, 1910).
Donald Schön and John Dewey, both prominent figures in the field of education and learning theory, have made significant contributions to the understanding of reflective practice and experiential learning.

Conclusion
In summary, reflective practice holds immense importance in early childhood education, facilitating the improvement of teaching quality and fostering positive outcomes for children. Models like Kolb's Experiential Learning Cycle and Gibbs' Reflective Cycle provide valuable frameworks for this process. Kolb's model aligns well with the experiential nature of early childhood education, emphasizing direct experiences, reflection, abstraction, and application. Gibbs' model offers a structured approach with stages for description, feelings, evaluation, analysis, conclusion, and action planning, enabling systematic reflection. In practice, reflective methods empower educators to refine teaching, manage behaviour, enhance communication with parents, and maintain a child-centred, responsive, and inclusive learning environment. This contributes to the overall quality of early childhood education and supports the growth and development of young children.
Kolb's Experiential Learning Cycle and Gibbs' Reflective Cycle share commonalities and differences in their approach to reflection and learning. Both models follow a cyclical structure, emphasizing the ongoing nature of learning and reflection in various professional contexts. They provide step-by-step guidance for the reflective process and have applications in fields like education, healthcare, and business, making them versatile tools for reflective practice.
However, these models diverge in several ways. Kolb's model comprises four stages: Concrete Experience, Reflective Observation, Abstract Conceptualization, and Active Experimentation, while Gibbs' model includes six stages: Description, Feelings, Evaluation, Analysis, Conclusion, and Action Plan. Kolb's model focuses on learning styles, categorizing individuals based on their preferred stage in the cycle, whereas Gibbs' model prioritizes a comprehensive reflection process without considering learning styles. While Kolb's model is often used for personal development and learning, Gibbs' model is frequently employed in professional settings for critical analysis and decision-making.
Gibbs' model explicitly includes stages for describing the experience, exploring emotions, and an "Action Plan" stage for identifying concrete actions for future improvement, aspects not as explicitly featured in Kolb's model. The choice between these models depends on individual preferences and the specific needs of the reflective practice context.




The Importance of Professional Practice in Meeting the Individual and Inclusive Needs of Children

Professional practice, within the realm of childcare and education, plays a vital role in safeguarding the well-being and promoting the development of children (Brightwheel Blog, 2023). It constitutes an array of responsibilities, ethical principles, and qualifications that guide individuals engaged in roles dedicated to nurturing, educating, and supporting children during their crucial formative years (Palaiologou, 2012). This essay embarks on a comprehensive exploration of the significance of various aspects of professional practice and the crucial role they play in addressing the distinct and inclusive requirements of children. To fully grasp the profound impact these professionals have on the lives of children, it is imperative to first examine the qualifications and criteria that define professionals in this field. Professionals ensure not only the physical, emotional, and cognitive growth of children but also cultivate nurturing, safe, and inclusive environments that promote their holistic development. The importance of various aspects of professional practice in meeting the unique and inclusive needs of children cannot be overstated. These aspects, ranging from ethical values, effective communication, and knowledge of child development to partnership working, observation, and adherence to international guidelines like the United Nations Convention on the Rights of the Child (UNCRC), collectively equip professionals to provide children with comprehensive support.
Core values play an integral role in the professional practice of individuals within the childcare and education field, significantly influencing the well-being and development of children (Birth to 5 Matters, 2021). These values, which encompass empathy, integrity, respect, inclusivity, advocacy, and safety, are of utmost importance to professional practice. Empathy, as the cornerstone of these values, empowers practitioners to establish emotional connections with children, enabling a deep understanding of their unique experiences and emotions, and facilitating a sensitive response to their individual needs (Johansson & Einarsdottir, 2018). Integrity underscores the necessity of transparency, honesty, and the adherence to high moral and professional standards, setting a moral example for children to follow. 
Respect ensures that every child, family, and colleague is treated with dignity, irrespective of their background or characteristics, thus fostering an inclusive environment that celebrates diversity. Advocacy involves championing children's rights and well-being, particularly when their own voices may be limited, safeguarding their future. Safety, perhaps the most fundamental value, encompasses the physical, emotional, and psychological well-being of children, ensuring they are nurtured within a secure environment free from harm or neglect. These values, deeply ingrained in the professional practitioner's ethos, not only uphold ethical standards but also create a nurturing environment for children to thrive and develop (BABCP, 2023).
Communication and relationships are essential components of professional practice in the childcare and education domain, with significant implications for meeting the unique needs of children. Effective communication serves as the cornerstone of successful interactions between practitioners, children, and their families, ultimately shaping the quality of care and education provided (Kent & Moran, 2019). It goes beyond mere information exchange, encompassing active listening, empathy, and the ability to convey messages clearly and sensitively (Dunhill, Elliot & Shaw, 2009). This form of communication fosters a shared understanding of children's needs and objectives, creating a conducive learning environment and building trust between practitioners and their young charges. Trust, respect, and empathy, in turn, are instrumental in nurturing positive relationships with children. When children trust and respect their caregivers, they feel secure and supported, which enhances their engagement, learning, and receptiveness to guidance (Campbell & Mainstone-Cotton, 2023). For example, when practitioners communicate openly and transparently with parents about a child's progress, it empowers parents to provide consistent support at home, ultimately benefiting the child's overall well-being. Equally, communication breakdowns, such as misinterpreting a child's specific needs, can lead to confusion and frustration, potentially hindering the child's development. Therefore, the importance of effective communication and cultivating positive relationships cannot be overemphasised in ensuring that all children's unique requirements are met and that collaboration among all stakeholders is effective, ultimately leading to positive outcomes for children (The Education Hub, 2019).
In-depth knowledge and understanding are critical pillars of professional practice, especially when it comes to safeguarding in the childcare and education domain. A comprehensive understanding of child development, educational methodologies, and safeguarding principles empowers practitioners to provide the best possible care and support to children (Ledford, Lane & Barton, 2017). This knowledge allows practitioners to create developmentally appropriate learning environments that cater to the individual needs and stages of each child, ensuring that educational activities are not only engaging but also conducive to their growth (McDevitt & Ormond, 2020). Moreover, an in-depth understanding of safeguarding is indispensable in identifying potential risks and ensuring the safety and well-being of children. It equips practitioners to recognize signs of abuse, neglect, or any form of harm and to take immediate action to protect children (Frost, 2021). Furthermore, professional practice is enriched by various educational methodologies and adherence to legal and ethical frameworks. These methodologies guide the design of curricula that align with children's developmental stages, while legal and ethical frameworks establish guidelines and standards to ensure children's rights are upheld, their safety is a priority, and ethical obligations are met (UNICEF, 1989). In-depth knowledge and understanding not only enable practitioners to provide developmentally appropriate learning experiences but also ensure the safety and well-being of children, fostering a nurturing and secure environment for their growth and development.
Partnership and multi-agency working are integral to professional practice within the childcare and education sector. They bring a host of benefits to the holistic development and well-being of children. Collaboration among various professionals, agencies, and stakeholders ensures that a comprehensive network of support is available, transcending the confines of individual institutions (Cheminais, 2009). This collaborative approach yields a more profound understanding of a child's life and needs, as different professionals and agencies contribute diverse insights (Child Inclusion Research into Curriculum Learning Education, 2015). For instance, a child who requires additional educational support benefits immensely from the combined efforts of teachers, special educational needs coordinators, therapists, and healthcare professionals working in tandem. Such collaboration guarantees that children receive the most comprehensive and tailored support available, effectively addressing their physical, emotional, and educational needs (Todd, 2007). Real-world examples, such as cases of child protection or children with special needs, underscore the effectiveness of partnership and multi-agency working in ensuring that children's needs are met comprehensively. This collaborative approach not only enhances the quality of support children receive but also ensures that their best interests are at the forefront of professional practice (Department of Elementary and Secondary Education, 2020).
The observation and planning cycle is a systematic approach that significantly informs professional practice within the childcare and education field, ensuring that practitioners effectively meet the individualized needs of children (Spreeuwenberg, 2022). This cycle involves continuous processes of observing, assessing, and planning to support children's development, providing crucial insights into their interests, strengths, and areas for improvement (McLachlan, Fleer & Edwards, 2013). By regularly observing and assessing children's interactions, behaviours, and developmental milestones, practitioners gain a deep understanding of each child's unique needs and capabilities (Bruce, Louis & McCall, 2015). This information then guides practitioners in designing activities, curricula, and interventions that are tailored to meet the specific requirements of each child. As a result, the observation and planning cycle ensures that the learning experiences are individualized, engaging, and aligned with children's developmental stages, promoting optimal growth and development. Moreover, this cycle is instrumental in identifying and addressing potential developmental delays or challenges, enabling early interventions and support when necessary. By systematically employing this cycle, practitioners contribute to the creation of enriching and personalized experiences for children, effectively ensuring that their distinct needs are met and fostering their holistic development.
The principles outlined in the United Nations Convention on the Rights of the Child (UNCRC) serve as a fundamental framework that significantly informs and shapes professional practice within the childcare and education sector (UNICEF, 1989). Adherence to these principles is of utmost importance in professional practice, as it reinforces the ethical and legal obligations of practitioners to protect and promote the rights and well-being of children. The UNCRC places a strong emphasis on respecting children's voices, providing opportunities for their active participation, and safeguarding their rights. Practitioners who uphold these principles prioritize the holistic development of each child and ensure that their rights are honoured and protected in educational settings. The UNCRC underscores the significance of fostering nurturing and inclusive environments where children are encouraged to express themselves, participate in decision-making processes, and have access to the resources and services vital for their growth (Murray, Swadener & Smith, 2020). By adhering to the UNCRC principles, professional practice becomes a powerful instrument for advocating children's rights, thereby contributing to the creation of safe, empowering, and enriching educational environments. This not only ensures that the rights and well-being of children are upheld but also prepares them to become active, responsible, and empowered members of society. 
In conclusion, professional practice in childcare and education represents a multifaceted and dynamic field, guided by a set of core values that include empathy, integrity, respect, inclusivity, advocacy, and safety. These values underpin the ethical standards that create nurturing and inclusive environments for children. Effective communication and positive relationships are essential in understanding and addressing children's needs, as they promote trust, collaboration, and open lines of communication among practitioners, children, and families. In-depth knowledge and understanding, particularly in areas of child development, education, and safeguarding, ensure children's safety and enable practitioners to provide developmentally appropriate learning experiences. Partnership and multi-agency working enhance the comprehensive support available to children, encompassing their physical, emotional, and educational needs. The observation and planning cycle individualizes learning experiences and fosters development, while adherence to the principles of the UNCRC reinforces the rights and well-being of children. Together, these aspects underscore the collective significance of professional practice in childcare and education, impacting not only individual children but also the broader implications of the future society they will shape and contribute to.
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