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Introduction
A critical incident is described when a judgement is made on an incident and anything of significance is noted (Tripp, 2012). Then from this we can learn from it and adjust accordingly. This essay explores an observed critical incident that will be analysed using Tripp’s techniques and to develop future practice of the researcher. The essay will use theories and current research to critique the critical incident and the themes that it raises. 
BERA (2014) state to become a ‘professional teacher’ it is good practice to critically reflect and being inquisitive towards that way others approach challenges in the classroom and enables others to learn from each other. A key area of interest for the researcher is Additional Learning needs (ALN), therefore, the to be explored focuses on a pupil with having additional needs. It will explore how this could have an impact on his emotional well-being, the inclusion he has compared to his peers and whether their needs are being fully facilitated.
Gove (2010, cited Baker, 2010) believed that teaching is a craft best learnt though the observation of experienced teachers who are ‘masters’ in their profession. However, Orchard and Winch (2015) believe theory and ‘educational research’ must be used to drive approaches to teaching and decision making whilst in the classroom. Therefore, both strategies will be used in this essay. The researcher will observe a lesson carried out by a trained teacher and make critical analysis of their approach in a classroom. Theory will be used to either support the observed strategies or to suggest potential alternatives. You could argue one needs professional knowledge behind the teaching; however, you also need to know the craft in order to put it into practice. Furlong (2015) agrees with both Orchard and Winch (2015) and Gove (2010) by identifying that newly qualified teachers need to critically reflect and learn from research to teach efficiently. If unable to they will not be fully prepared for the profession. However, Brookfield (2017) believes you cannot improve our skills as a teacher unless we experience it from their perspective. He says the best way to understand and learn it is if they become the student themselves. By being the student, it puts them in the position of their class. They will be able to feel the humiliation, the embarrassment, the fear and anxiety students face daily, and it gives the teacher a chance to reflect on their own practice and how each lesson is approached with careful consideration for each student’s needs. 
Classroom observations give the opportunity to reflect and inform the steps that can be taken to develop teaching practice in the future. The observation to be discussed took place in a school based in Swansea Local Authority during the first lesson of the day in a Year 5 class. The class consists of 23 pupils of mixed abilities, one class teacher and a teaching assistant (TA) working 1:1 with a pupil. The critical incident being reflected on in this essay follows a pupil (Child A) who has a visual impairment and is Autistic.

Literature Review 
The observation opened the discussion around inclusion for children with ALN in mainstream schools which also highlights how this can affect their mental health and well-being. The critical incident enables exploration of the needs of Child A and how his disabilities can impact his day-to-day school experience compared to those of his peers.
Vygotsky’s theory explores the idea that children learn not from being alone, but by the social interactions they experience as they grow (Vygotsky, 1978 cited by Daniels, 2001). This can be through their peers, family influences and their teachers. Thus, it is important for their teacher to use their own knowledge to guide that of the learners. When building an inclusive environment within the classroom it is important to recognise the different abilities, ethnicities, religions and disabilities amongst their peers (Anderson, 2021). This supported up by Vygotsky’s theory of cognitive development. However, Piaget’s theory approaches this from a different angle. Piaget believed that children can only learn certain skills once they have reached a certain stage in their development, and this is achieved without the influence of others (Piaget, 1997). Piaget looked at development in stages which differs from Vygotsky’s theory. He approached it differently saying the people around you shape the way you learn (Daniels, 2001). This theory discusses the relations between personal and social views as well as reductionist views (Bidell cited in Daniels, 2001). However, both theorists agreed learners learn best through exploration and interaction with their environment. 
Inclusion is the attitude of being treated equal and this is supported by Evans, 2007 who defines inclusion as ensuring learners with a diversity of additional needs have support and shared opportunities within school. For example, children with disabilities being able to learn alongside other children who have no disabilities in a mainstream setting without being overlooked or left out (Evans, 2007). Children with disabilities should also be able to have access to all provisions including extra-curriculum activities such as, music, sports and arts. Classrooms are made up of diverse learners who all have different strengths, weaknesses, and abilities. These elements will impact the way each learner interacts and learns in class (Anderson, 2021). It is not the case that children with disabilities need ‘special treatment’ (Matthews, 2009), but about adjustments being made to enable the level of education they are entitled to, and for them to have similar if not the same experience as their peers. 
United Nations Human Rights (1989) say all children are entitled to grow, survive, participate, and fulfil their potential and the European Convention on Human Rights (1950) similarly states people have the right to being kept safe from cruel treatment and having the right to an education. Therefore, not being able to make adjustments that facilitate the learner is taking away a basic human right. However, some teachers do not have the appropriate knowledge to meet the needs of their learners with disabilities (NASUWT, 2018). This can not only pose a challenge for them but can also take away the support their learners require to ensure inclusion in school. 
The critical incident highlights potentially the problem for Child A with additional learning needs being accidentally made to feel different or separate from his peers. For example, with the provision of the equipment. Even though there is provision and the right equipment to assist the individual the way it is provided or given in not done in an inclusive way. Children with disabilities will often not want to stand out, however due to provisions and adjustments this can’t be the case. Children with ALN can often fear being regarded as different (Stadler-Heer, 2019). This can impact their self esteem (Evans, 2007). Obstacles such as technology failing for the learner can be difficult to overcome and may have a sense of leading to labelled or to being treated differently. This can result in the learner displaying behaviour that can quite often be misinterpreted as traits of their disabilities (Rose et al, 2009). The feeling of not being good enough, not fitting in with their peers, and not enjoying the general obstacles that come with school. However, this risk can be greater for children who have disabilities, and particularly those with disabilities in a mainstream school setting. Bruggink (2014) states that diversity in classrooms in the 21st century means we can’t approach each situation in the same way, therefore, each pupil showing emotional struggles, the approach used to help the individual will differ. Teaching and learning should help to encourage high self-esteem and take each learner at the point they are at and move them on individually.
Intersectionality is also an avenue to explore. Intersectionality pedagogy in schools is the method where learner’s social identities are understood, clarified, and interrogated (Henshaw, 2022). In schools all the learners will have different intersectionality, may it be race, gender, ethnicity, disability, weight, sexuality, or class, it is important that these differences are not categorised as advantages or disadvantages. As teachers it is important to develop awareness within the class to ensure it does not have an outcome on the learner’s life (Henshaw, 2022). This can be achieved by creating a belonging to all the classroom, by acknowledging all pupils equally. It is also important to ensure all learners are culturally aware and have discussions around race and discrimination and address any misconceptions the learner may already have. Also understanding learners who appear to have similar identities will not share the same experiences. Therefore, discussions are vital to creating understanding in the classroom.

Case Study 
For context, the pupils were sat at their tables while the teacher lead a discussion analysing an image from the book Moletown written by Torben Kuhlmann which was displayed on an interactive whiteboard at the front of the classroom. This observation follows a Child A sat on the table that was directly in front of the whiteboard and where the teacher had been stood to address the class. Child A has a visual impairment, only having vision acuity of 10%. He is also diagnosed with Autistic Spectrum Condition (ASC). He had a Prodigi tablet mounted to the table directly in front of him which was been set up to display the same PowerPoint presentation for him to be able see it more clearly. The teacher asks for the class to discuss in peer groups at their ‘talk tables’ and make notes based on their observations. It is during this activity the Prodigi tablet appears to freeze and stop displaying the correct page. The TA who is sat off to the left side of the class working 1:1 with another pupil gets up to ask Child A if everything is ok. She collects a ‘distance camera’ which she sets up by attaching it to the tablet which projects the PowerPoint onto the screen using a camera. This fixes the technical issue he was having, however when the teacher returns to addressing the class from the front of the class again, he is stood in front of the whiteboard therefore, in the way of the camera. This results in Child A’s ability to see the presentation being obstructed. 
The key areas to want to explore from this case study are Child A’s inclusion within the class, his health and wellbeing, and the impact his ALN has affected his experiences in class. Looking at the level of inclusion within the class and the impact of exclusion. Whether this is deliberate, accidental, or not thought of.
If we link this case study to the four purposes which have been set up as a starting point for schools when implementing the Curriculum for Wales. It falls into the purpose that children should be ethical, informed citizens who respect the needs and rights of others, as a member of a diverse society (Welsh Government, 2020). All pupils across the United Kingdom need to understand that everyone’s intersectionality is different. Whether this is through their race, sexuality, a disability. To be able to have respect for every individual in the school setting is integral to inclusion. It also links to another purpose where children should be healthy, confident individuals who face and overcome challenge. This promotes positive emotional well-being for each individual and a strong self-belief in themselves. 

Teaching and Learning Methods
The critical incident has opened the possibility of further reflection and analysing of the case study. The researcher can then critically reflect and use this to influence practice and inform actions taken in the future (Brookfield, 2017). The changed actions conducted by teachers are developed from informed assumptions made about teaching and learning that lead their approach in a different direction. It is through their own experience’s teachers can learn and make adjustments they believe will benefit their learners (Tripp, 2012). Inclusion is a key part of education practice in Wales (Welsh Government, 2016). Estyn, 2020 outlines the importance of ensuring inclusion in schools across Wales. The use of inclusion practice means that all school staff meets the individual needs of leaners. The principle of inclusion is not so much debated; however, the implementation of inclusion can meet with many barriers. These barriers may be practical, and some barriers challenge how easy it is to implement inclusion in schools. For example, inclusion is great in theory, and all intentions are positive however in practise it is hard to do and achieve fully. Inclusion takes constant monitoring and changing to ensure it is working for the individual.
People on the autism spectrum benefit from having a routine, therefore this should be implemented into schools for children who fall in this category. School days throw numerous challenges for all learners; however, these will have a bigger impact on those students who are neurodivergent (Bruck, 2022). A way to minimize this impact is to produce a routine for these individuals. Ways to achieve this can be as simple at having the child sit in the same seat every day or having intervention at a set time each day. Something as small as this may not seem significant to everyone but when small triggers can have such an impact it is important to minimise what can be trigging for the individual each day (Bartram, 2018). By minimising trigger points can enable greater access overall.
It is important to recognise you need to include children with ALN in mainstream and recognising that one size doesn’t fit all. Therefore, reasonable adjustments will need to be made to ensure those children are included in the learning. This links back to ensuring inclusive practise in the classroom. Not just for children with ALN but also those of different ethnicity, gender, and different abilities. Tailoring activities that with match the needs of all learners. However, this is a challenging thing to achieve when you have a class of thirty learners all with diverse backgrounds, and abilities. Is there the possibility of spending too much time focusing on this that it takes away from the authentic teaching and learning in the classroom? As part of the Curriculum for Wales, one of the four purposes is to teach children to be informed citizens who respect the needs and rights of others to create an inclusive environment for all (Welsh Government, 2017). A way of ensuring inclusivity for Child A could be for when the class are sharing resources during a lesson but to give him individual ones that he can have his focus on. This way he can contribute to lessons and contribute to discussion without creating the difficultly of sharing with peers. Also ensuring any worksheets provided are in a font size he can read to boost his independence.
Child A could be provided with one-to-one support. Teaching assistants are an excellent way to bridge the gap between what is being taught and the students understanding. They also help to develop specific core strategies with the learner. This is backed up by Vygotsky (1962) theory of zone of proximal development (ZPD). He believed that children learn best then they are challenged beyond their current skills and abilities. To achieve this a more educated person is needed, and this is where teaching assistants come into the equation to provide that added provision to push learners and support understanding (Fani and Ghaemi, 2011). With teaching assistants’ guidance, the learner is more likely to have to confidence to push themselves and challenge their own knowledge and ability. Bruner (1996) spoke about the important of scaffolded learning. Providing learners with support to help them learn new skills and new concepts. Schools use teaching assistants as a way of providing scaffolding, by providing that extra support to help learners navigate them through their learning and helping them to grasp new concepts being taught to them. One-to-one support or having smaller focus groups have been shown to have a positive impact on the learning in schools, especially for those of lower abilities (Hattie, 2012). In Hattie’s study on visible learning, it explores the importance that a teaching assistant can provide through close one-to-one support and the significance it can have on learners in the classroom. However, it is also argued some learners get less attention from the class teacher if they have a 1:1 TA contact (Blatchford et al, 2009 cited by Symes and Humphrey 2012). There is also more of a chance for the learner to be socially excluded amongst their peers because they are seen to being different from everyone else with having the need for extra support (Alston and Kilham, 2004 cited by Symes and Humphrey, 2012). 

Discussion 
Through this case study it has inspired teaching and learning methods I want to carry forward in my own practice. The critical incident has informed my own pedagogical choices going forward. I want to create an inclusive environment for all learners. Adjusting to different needs and creating and safe place for all (Tomlinson, 2020). A key point that really stood out to me from the critical incident was went Child A got up from his seat to have a closer look at the screen when his Prodigi tablet stopped working, none of his peers acknowledged this disturbance. This shows he has a powerful sense of belonging and acceptance in class which has come from all his peers having grown up around his needs but also the inclusion created by the teaching staff. This demonstrates the way in which a child with ALN can be included in a mainstream setting. Inclusive practice should ensure that everyone is included and within schools you can create this sense of belonging regardless of disabilities, race, ethnicity at an early age. This creates an acceptance of people who are all different but can still work as a team and build relationships (Dewey, 1896 cited by Nickerson, 2023).
The pedagogical choices and philosophy of education related to inclusion are important when trying to create an all-encompassing environment. In my classroom I want to encourage collaborative learning because it will create the opportunity for learners to work together and by doing so, they can learn from one another (Armstrong, 2019). This can help children to appreciate and understand the diversity amongst them and their peers, then from doing so accepting everyone’s differences. Vygotsky’s (1962) ZPD theory supports this method, believing learners benefit from collaborative work to help cognitive development (Vygotsky, 1962 cited by Armstrong, 2019). Another pedagogical practice I want to incorporate in my classroom is to challenge all learners by pushing them to their them with their work but making sure it is achievable for them. This will include providing differentiated work for different abilities in the classroom. The work will be tailored to the needs of the learners. If Child A from the critical incident was a pupil in my class, I would ensure he had his own set of resources available and to hand. This is important if his tablet is to experience technical issues again.
The way assessment for learning is implemented in the classroom needs to be continuous and monitored regularly to allow for early interventions and extra support to those learners who have the potential to fall behind and those who are struggling (Hattie, 2012). For Child A this is going to be a regular approach that needs to be used, daily interventions could be looked at to assess his knowledge on what has been taught in school. This will be useful in picking up any areas that need more attention. However, the problem interventions raise is when is the best time to carry them out. By taking the learner out of a lesson to have extra support, you are taking them away from learning in another subject (Symes and Humphrey, 2012). Going into my first placement, I will be regularly monitoring the progress of each learner. Within my first week in school, I will assess to check what levels each learner is currently at. Going into a new class it is important to understand the abilities and current levels of each learner, this will then inform my lesson planning making sure I set work accordingly. It will them be important to check in regularly to identify progression and understanding. I will also ask to see any Individual Development Plans (IDP), this is a document that focuses on the needs of a learner with additional needs and what can be provided to support them reach their potential (Welsh Government, 2020).

Conclusion
Reflecting on a critical incident for positive change the chance to adjust teaching methods. Exploring critical incident methodology, it has impacted my understanding of learning theories and child development. I have always had a passion for ensuring inclusivity in my own practice, therefore the critical incident explored giving the opportunity to research how this is being demonstrated and implemented into schools. However, from my research I have discovered how difficult it can be to provide a totally inclusive environment for all learners and the barriers that can get in the way. Becoming reflective on a critical incident I witnessed allowed me to understand how I can ensure I use the professional standards for teaching and leadership. Most importantly exploring professional learning by observing a professional in their field and witness their approaches.  Being a teacher will always open itself up to developing on skills and the way teaching is carried out. No two classes of learners are going to share the same challenges. It is important as a teacher to embrace change and constantly reflect on how things can be done differently. In doing so, in addition to professional learning, comes collaboration and innovation. Collaboration allows for new ideas and ways to approach a situation which can then be spread across the school. Innovation helps to move the practise forward and ensure new techniques are employed in the classroom. 
By exploring the theories of Vygotsky and Piaget I have a better understanding of how children develop and what factors have a larger impact at a young age. Both of their theories look at children’s development in similar ways, however one looks at development as a solo journey and the other believed it is the people around the individual that shape them. I think it is important to experience both collaborative and solo exploration to open-up curiosity at a young age. This can be implemented in schools. Collaboration is an excellent way to boost inclusivity, it gives the learners an opportunity to work alongside their peers all who will have different backgrounds, different abilities, and additional needs. Having discussions about difference between learners also helps create a sense of understanding and helps to highlight that everyone is different in their own way. However, a more independent approach to learning helps promote independence and more ownership of their own experiences. 
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OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 9.30am. Year 4 (8 years old – progression step 3?)


	Where and When: Context of the observation – subject/AOLE, general classroom context
Grouping is mixed ability class. 
23 children.
Literacy, Language and Communication. Children were analysing the book MoleTown – Torben Kuhlmann


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
· Child A has a visual impairment and uses a Prodigi tablet which displays presentation onto the tablet which is mounted to the desk in front of him.
· The class are asked to complete a task independently and during this his tablet stops working.
· Teacher is helping other pupils with their work so does not notice Child A is having problems.
· He gets up from his seat, walks right up to the interactive whiteboard to get a better look at what is displayed.
· Child A is diagnosed with ASC also.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Inclsuion
· Identity
· ASC 
· Emotional wellbeing 
· Cognitive development 
· Vygotsky
· Seating plans
· Transitions



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Child A is sat on a table at the front of the whiteboard. 
· TA steps in to help fixed the technical issue. 
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