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What is the ESDGC?
The ESDGC is an innovative education ideal that supports the integration of sustainability within everyday opportunities, it is discussed within the Future Generations Act and links into the foundation phase through its ethos for example they are both familiar with the long-term prosperity of Wales and how it is reliant on careful management on how problems such as health, education, energy construction and the use of natural materials interact with the economy and growth. Welsh Government has placed a strong emphasis upon educators to deliver the ideals throughout the curriculum. However, in Estyn’s 2010 guidance for inspections in schools, the Welsh Government often challenge schools to deliver opportunities for everyone to contemplate global issues and to take part in culturally diverse experiences. It is Estyn’s purpose to inspect the quality of standards within education (Estyn, 2013).
Benefits of learning outdoors
The incorporation of the outdoor environment has already been proven to be beneficial for young children’s learning as Johnson et al. (2010) states that it is an important aspect for children’s growth and cognitive development. ESDGC places a strong emphasis on the use of the outdoor environment and interaction with the natural world. McDonald, (2004) states how Dewey (1859) supports this emphasis on the outdoor environment as he believed that children’s learning and growth in development were greatly improved by getting involved within nature and natural resources. 
The natural outdoor environment offers children the wide use of space and therefore it is particularly essential to those children that have a preference to learn from active movement. Early years children learn predominately through their sensory and physical involvements which helps and supports the progression of the brain and the formation of neural systems. (Council for learning outside the classroom, 2009)
The United Nation Conventions on the Rights of a Child (UNCRC)Article 12: Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child (Save the Children, date unknown).

Save the Children, (date unknown) states that the UNCRC is an authorised world-wide agreement which sets out the political, economic, social and cultural rights of children, despite their race, belief or capabilities. Nutbrown et al. (2008) confirms that in Sweden, the rights of young children are encouraged and promoted so that they are able to have a great and better understanding about the convention and to discuss it whenever they wished to. A study that has been taken place which showed how children’s contributions were often unrecognised by adults. Article 12 of the UNCRC states that children should have the right to a voice and making decisions that they would like to happen. They have the right to be heard and for it to be taken into consideration and not ignored. When children are outdoors they should have the right to choose what they would like to get involved within and what activities they would like to be incorporated within. The cooperation between practitioners and children is vital as children have the right to be heard. For children to be able to have a sense of recognition for their voice is a vital aspect of developing their citizenship, with a growing acknowledgment for children to have their rights to be able to express their views and opinions. However, a New Zealand study indicates that is not easy for children to use their participation rights and therefore miss the opportunity to speak out. By enabling children to have a right of choice and developing their skills, it does not only support greater practice but it also promotes greater outcomes that leads to meeting the every child matters criteria but it also shows that the children’s rights are being met. It is a simple right for allowing children to have a voice which is stated by the UNCRC and it highlights the importance of why children should have it. (Early Years Careers, 2015)
Hart, (1992) states that the erosion of children’s freedom of play in natural space in the developed countries is a matter of too much protection. He believes that children need to have contribution towards significant projects with adults. It is very unlikely to expect children to all of a sudden to go from having no control to become in control, taking part adult citizens at the age of 16, 18, or 21 without previous experience to the skills and duties involved. This supports the aspects of ESDGC through equity, freedom and well-being. 
Down to Earth Organisation
According to Down to Earth, (2015) Down to Earth is an organisation that embeds sustainability throughout their entire approach. Many of the activities that are carried out within down to Earth encourage hands on participation and are carried out within the outdoor environment, this agrees with Piaget’s stance as he believes that children are ‘little scientists’ and need to have trial and error which through activities such as earth building, cooking and planting, children are able to experience this type of learning (University of Lowa, 2005). However, Pritchard, (2014) states that Vygotsky’s belief is that children need to be scaffolded in order to learn effectively and that children learn well when an adult is able to show them first and then able to do it on their own.
However Down to Earth tend to supply for older children and do not incorporate effective activities, nor do they cater for our early years children. However, Tinney and Hirst confirm that the ESDGC is seen as a difficult barrier, which its subject is seen as too difficult which leads to it becoming too challenging for early years children to take part and cooperate with, however Tinney did find out that there are ways that organisations such as down to earth are able to adapt their materials and resources so that it is a more appropriate age and stage ability for the younger children (Tinney and Hirst 2017: 118).
Hohmann and Weikart (1995) : 23 informs that allowing children to engage within active learning is essential for their development of reaching to their full potential. By practitioners promoting and encouraging children to become more involved with outdoor activities it enables them to actively think which can help benefit children’s learning, this is because it challenges the child’s abilities as they emerge at a given developmental stage. Down to Earth is a place where sustainability is practiced for children. Where they are able to put what they have been taught into practice. The ESDGC gives emphasis as it results and supports the use of consumption and waste as Estyn (2014) states, children develop their knowledge of where the food they consume comes from and where the waste they leave goes. They also gain emphasis upon the use of recycling and the importance of it, this can be shown within playing games which allows children knowledge and understanding to grow. The Welsh Government, (2015) states that this all leads to children being able to choose the correct options that will provide the most positive advantages and minimum negative influence, both locally and globally, when making, purchasing or disposing of goods and facilities.
From previous experiences at Down to Earth organisation, it was noticed the ESDGC was not always permitted as they did not reuse their willow sticks after they had been whittled down, instead of planting them in order for them to grow again. Smith (2015) indicates that Willow sticks are able to grow a new tree just by taking a stem and sticking it in moist soil. This links in with climate change as trees are an important plant to have as they give oxygen, store carbon in their wood which enables the rate of global warming to be slowed down, even out the soil and give life to nature. Down to Earth and practitioners are able to support children’s learning with hands on practical experiences by allowing the children to replant the willow sticks and learn about how they grow. (The Royal Parks, 2017)
Another organisation perspective would be that of Oxfam, Oxfam, (2012) suggest that by supporting early year’s children and enabling them to improve their main skills into becoming more actively engaged and involved with the world to help make it more of a sustainable place. Oxfam’s experience is that embedding the ESDGC to all ages of school, results in a greater impact and benefits for early year’s learners. As an outlook on the world that is shared within a school the ESDGC provides determination, motivation and consistency within teaching and learning while supporting and strengthening important skills and values through children’s wider involvements of their life at school.
The significance of many practitioners wanting more help and support into making links to particular learning areas, for example; numeracy and literacy, by using a simple activity such as pizza making. This activity helps demonstrate the different opportunities that allow children to progress a variety of skills that is related to the areas of learning within the Foundation Phase, as well as it relating to the ESDGC at the same time. (Fulton, 2017).
The Estyn Perspective
The Welsh Government, (2012) states how Estyn notices that not all schools show their understanding to children and therefore are not enabling learners to be involved with challenges that will be part of their current and forthcoming lives, this is things such as climate change and world-wide competition for resources. It is the practitioner’s duty to find the chances in all subject areas that embed and raise awareness of concerns around ESDGC. By children having more experience about the ESDGC they are then able to develop many skills and have the opportunity to discover the problems which will allow them to make informed decisions.
The Estyn perspective, emphasised the need for adult educators to work more rapidly together with regard to ESDGC, mainly so for being able to share different resources and engage with good practice. There are new systems being put in place in Wales to support ESDGC within adults whom work in educating settings.
The different range and diversity of current systems offers adults the opportunity to be able to learn from the experience of others which will be beneficial and for joint learning between ESDGC practitioners from all areas of education.
Outdoor Learning 
International perspectives of Forest School
The use of space for learning at forest school forms the experience of children and how practitioners engage learning outside of the classroom. The outdoor space for learning is considered a physical one, and also in a more symbolic way as a space where there are different behaviours being permitted, and a space that is not within the national curriculum. This is linked within the natural environment of the ESDGC and how play and the outdoor environment provides children with a variety of experiences. 
Sweden and Wales
According to knight (2013) children in Sweden spend around one and a half to three hours outside every day and taking part in the woodland areas on a weekly basis. Practitioners connect outdoor play and learning with several curriculum goals, relating to the ESDGC regarding natural science, seasonal changes and water cycle. However, in Wales, according to the Foundation Phase, (2015) learning in the outdoor environment is not promoted as often. The children are restricted to a minimum of ten weeks to have regular visits to a woodland area. Knight, (2011) suggests that children who get involved within the outdoor environment are more likely to develop a greater aspiration to look after and care for the natural living schemes that present us with fuel, food, health and other vital services which relates within the ESDGC. Learning outdoors aids children to develop pro-evironmental values and behaviours. 
In Wales, the cooperation of children learning outdoors is highly inadequate, Tinney, (2017) discovered the views and understandings of the barriers to ESDGC with practitioners that work within the early years spectrum. The results from the curriculum emphasised that time was the problem to why children are not learning outdoors. The ESDGC was seen as an ‘add on’ or another further subject. For example, it was said by some practitioners that “it can be too challenging to add the ESDGC into lessons” and that “there was never an adequate amount of time or space in the curriculum to completely teach the ESDGC to children” Tinney and Hirst, (2017) also confirms that there is a clear provision of outdoor learning in schools that practitioners do not educate children the ESDGC as it is too much of a complex subject which results in being too challenging for young children to understand. It is also notified that some practitioners may not have the confidence in teaching within the outdoors due to health and safety regulations.
However, Thomas, (2008) states that even though the ESGC is a difficult subject, the younger children are still able to comprehend and explore it. The Foundation Phase is a supreme vehicle for ESDGC as it is not seen as just an ‘add on’ and by planning and preparing it all correctly it can be embedded within all features of a child’s time at school.
This is supported by the ideas of Vygotsky (1978) and his theory of scaffolding. As children can easily adapt to the ESDGC when it has been modelled at them from an early age. For example; when children are encouraged to put their food waste into waste bins and to recycle paper, plastic and cardboard and see the practitioners doing it, eventually this will become a routine that is adapted into their everyday life (Redford, 2013). However, Davis, et al. (2009) suggests that practitioners can develop this within the early years setting and observe their own ecological footprints and work towards reducing waste, water and materials.
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Why do we need this law?
According to the Welsh Government, (2015) this law is taken place as Wales experiences major challenges in providing a greater quality of life for all its citizens and making sure that the same living standards will also be in place for the future generations . This is things such as; climate change, poverty and health inequalities. The Welsh Assembly Government, (2015) suggests that to ensure that these do not grow any further, the entire community need to join together and ensure that we are doing what we can to make a difference. We are the future of the next generation so it is our responsibility to give them a good quality of life, the future needs to be thought of an the decisions we make 
can help this to develop. This is why the law is in place to ensure that the public sector does this. With this done we are able to accomplish our economic, social, environmental and cultural well-being.   To ensure that everybody is functioning in the direction of the same vision, the Future Generation Act puts in place seven well-being aims. (Welsh Government 2015)

The aim for Wales identifies the need that sustainable economic development and occupation needs to be nurtured, whilst encouraging innovation and growth for a more current low carbon economy.


Theorists and the natural environment
Hass and Ashman, (2014) indicates that the education of outdoor play, in which young children are encouraged to emotively discover and investigate, is vital for ESDGC. It is founded upon the theories of Dewey (1859) and Piaget (1896) who believed that young children learn best when they have the chance to have the freedom which allows them to actively explore the natural environment.
Dewey (1859) considered that one of the problems that were with schools was that they were not based on natural surroundings but were incomplete and non-natural, to the detriment of children’s capacity to be able to comprehend schemes and progressions. He believed that in schools children spend more time within classroom and are then therefore not involved within nature when being a part of nature should be key, they begin to learn that nature is something ‘to watch, to wear, to consume, to ignore.’ (cited in Louv, 2005, p. 2). Similarly, Froebel too, agreed that play-based learning through nature is the key aspect to child development and that activities that are based in the outdoor environment should be as planned wisely and fulfilled as much as the activities that take part indoors and that both should have a great emphasis on children’s involvement with the natural world.
Likewise, the Reggio Emilia approach sees the environment as another educator for children and believes that practitioners should be able to manage different learning opportunities for children to develop ‘real-life intelligence’ (cited in Vardin, 2003).
Montessori stated that when a child goes out into the outdoor environment, it is the world itself that reaches out to them. Montessori believed that by taking the children out and letting them explore the natural surroundings, they can see all real living things instead of creating things which signifies thoughts and ideas and keeping them up within the classrooms (Namc, 2013).
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