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Section One
The impact of Play and having a Play-Based Curriculum.
A world that recognises and encourages children’s play is a world that is more likely to be healthier, more vital, more alive and happier than one that does not state Gleave and Cole Hamilton (2012). Whether on the streets, at playgrounds, or in classrooms, everyone recognises play when they see it. From their earliest years, people of all cultures, economic backgrounds, and communities engage in play (UNICEF, 2018). The review by Gleave and Cole-Hamilton (2012) emphasises the value of children having access to play areas in their communities, as well as adults' needing positive attitudes toward children playing freely outside, to a greater sense of well-being. Adults should understand the value of play and take steps to create and safeguard the conditions that allow it to thrive (Howard and McInnes, 2012). Play and learning are not necessarily separate in practises during the early years from the perspective of children claim Samuelsson and Carlsson (2008).The underlying premise is that any intervention to promote play recognises its qualities and allows children to play freely with enough freedom, unpredictability, and security (Lester & Russell, 2010, p. 46). Play, such as messy play and play therapy has been known and shown to also help trauma suffering children express, understand and manage their emotions and anger suggests Gascoyne (2017). Pre-school children's cognitive development can be stimulated by play (Ngan Kuen Lai et al, 2018). According to Bilton (2012) outdoor play in the eyes of practitioners and children is considered different to inside and both adults and children view it differently with regards to learning. Furthermore, Practitioners may devote time to considering the curriculum, but appear to devote little or no time to considering the learning environment; the outside environment may suffer as a result (Bilton, 2012). Play, on the other hand, can be difficult to define (Waters, 2016: Gleave and Cole-Hamilton, 2012 and UNICEF, 2018) which is the central problem in evidencing play (McInnes et al, 2013). The main characteristics of playful experiences, however, are agreed upon by researchers and theorists;  Children's agency and control over the experience are important aspects of play; Children's initiative, decision-making, and self-choice in play are referred to as agency explains UNICEF (2018).
Implementation is an integral feature of what schools do to improve, yet it is a part of educational practice that gets little attention or guidance claims Education Endowment Foundation (no date). Lee (2013) claims a play-based curriculum such as the Foundation Phase, can only be and should only be implemented gradually, following the steps of practitioners' own psychological comprehension of play, learning, and development, and similarly, classroom implementation is a step-by-step process of collaboration among many experts, such as practitioners, innovators, teacher coaches, and researchers. According to the Welsh Assembly Government (WAG, 2008), meticulous planning is required for play to be effective in the Foundation Phase; For example, when play is being discussed it is defined as children's active participation in their education. This guidance is primarily focused with structured educational play (WAG, 2008). According to Waters (2016) the objective is to improve Foundation Phase implementation by enhancing theoretical and practical understanding of how children learn via play while being supported by adults who play an important role in that learning. All practitioners should value play, and it should be structured with defined learning goals for children (WAG, 2008 and The National Strategies, 2009).  It should be structured so that children can participate in the emphasis, planning, and setup of play areas both indoors and outdoors, as this will give them ownership of their learning (WAG, 2008: McInnes et al, 2011: The National Strategies, 2009 and Ngan Kuen Lai et al, 2018). Welsh Government (2015) claims the Foundation Phase was met with some scepticism by parents and caregivers despite widespread support for the Foundation Phase and widespread agreement on many of the core elements and principles it entails, the evaluation found that parents were rarely included in the implementation or development. Estyn (2011) discovered the Foundation Phase had a positive impact in most of the schools, with aged five to six year old children performing highly. Furthermore, similarly in the majority of settings whose practitioners have successfully implemented the Foundation Phase, there is a focus on improving many standards. However, this appeared to not be the case in other schools across Wales.
The Challenges
Many teachers are uncomfortable with play and child-led activities, resulting in a low regard for play in comparison to work-related activities, and children are also given fewer child-initiated activities and less choice than is commonly reported states McInnes (et al, 2013). Fiechtner (2017) states the language practitioners use in their pedagogical interactions with children are considered crucial. Language that effectively aids development is based on sustained shared thinking and the use of open-ended questions (Strasser, 2019). However, it has been found that the use of this type of language is not part of everyday teachings in educational settings due to a lack practitioners’ knowledge and understanding in the importance of it. (McInnes et al, 2013). Despite the fact that the children choose how they play, practitioners can help them learn by providing play materials that are related to the lessons and concepts (Playworld, 2020). During Blatchford et al (2009) research on Deployment and Impact of Support Staff, they noted head teachers claimed that remodelling has resulted in increased responsibilities for themselves, their leadership team and support personnel in early-years settings as a result of the National Agreement.
A qualified early childhood workforce is widely acknowledged as essential for high-quality care (Minervino and One 2014; Sylva et al., 2011). During Cottle and Alexander (2012) research findings, the importance of having quality educators had been repeatedly mentioned, as practitioners perceived qualifications as key alongside government policies, however practitioners appeared to have mixed reviews with regards to qualifications being a guarantee of quality as a whole. OECD (2018) stated the quality of a system's education is determined by the quality of its educators and vice versa. In all situations, ongoing professional development was seen as fundamental to quality, with practitioners also stating relationships between staff teams are also seen as key with regards to quality (Cottle and Alexander, 2012: Roberts-Holmes, 2018). Before early years practitioners can work unsupervised with and supporting children and families, the minimum level of qualifications must be obtained (Welsh Government, 2013). However, according to Bonetti and Brown (2018) there is no clear meaning or agreement on what qualified means and looks like in regards to practice.
It has been stated by many that training and qualifications are greatly important in the implementation of any curriculum and upholding quality, however, pressures to cover the required curriculum and fulfil government-imposed requirements have increased the problems early childhood practitioners face in developing effective practise to assist children's learning via play, as documented in numerous publications claims Whitebread (et al, 2012). On the introduction of the Foundation Phase, improved adult to child ratios were seen, however, concerns had been made with regards to qualifications of new staff and the possible lack of understanding on quality alongside funding issues with the increase in staff members (Welsh Government, 2015). Donaldson (2015) and Furlong (2015) suggested continual development for practitioners is needed to ensure they become confident, competent and quality educators. Furthermore, they recommended that Initial Teacher Education providers should undergo a new partnership approach between schools and universities to assist with the quality qualifications and knowledge development for Wales’ current and future citizens. However, it does not just appear to be schools that lack qualified practitioners. Save The Children (2016) have brought to light the lack of qualified teachers in nursery settings. While all nurseries have trained staff to care for children, not all have qualified early years practitioners within their nursery staff claim Save The Children (2016). Furthermore,  When compared to children who have a practitioner, children in independent nurseries are approximately 10% less likely to attain the necessary levels of development when they attend school, leaving children to struggle with basic skills (Save The Children, 2016). Unfortunately children who fall behind in school are more likely to continue falling behind throughout their academic years and into adulthood (Learner, 2015 and Save The Children, 2016). Currently, European Comissioner (2021) states nurseries that are maintained by the local government in Wales are staffed by Teachers with Qualified Teacher Status (QTS) meaning staff members will have followed a recognised training path, specialising in the early years and primary education however, Careers Wales (no date) stated on entry routes information, that independent nurseries do not have to have Teachers with QTS.
Inconsistency in approaches: Maintained vs Non-maintained 
While the Foundation Phase in almost all schools offers significant contexts and compelling opportunities, practitioners and other educators report they do not fully understand the principles and practice of the Foundation Phase, therefore the implementation suffers (Estyn, 2011). To combat this barrier, Welsh Government (2015) have suggested a develop guidance is to be put in place by maintained and non-maintained Foundation Phase providers to assist practitioners and educators in achieving this balance with case studies to show how it is currently being implemented successfully in other schools across Wales. When questioned about the difficulties to implementing the Foundation Phase, during the Evaluating Foundation Phase Final Report, more than half of head teachers responded that funding and existing education system were two most significant hurdles faced (Welsh Government, 2015). Waters (2016) states children receiving the Foundation Phase in maintained school settings will continue to learn with practitioners who hold qualified teacher status, however practitioners in non-maintained settings are not expected to have specialised in initial teacher education in the early years programme. Evidence suggests that the more qualified the adult teaching with young children in educational settings, the better the children's outcomes claims Siraj (et al, 2010, cited in Waters, 2016). The Early Years Development and Assessment Framework (EYDAF) will provide a one overall 0-7 assessment framework and a suite of connected assessment tools that may be used to track children's growth longitudinally throughout their early years explains Lewis (2014, cited in Waters, 2016). Alongside this, the Minister of Education declared in March 2014 that the program would be used in schools on a formal basis beginning in September 2015 (Thomas, 2015). However, whether educators work in maintained/school settings or non-maintained settings, Siraj (2014, cited in Waters, 2016) emphasises the importance of all relevant staff being equally skilled in applying the EYDAF and that moderation is thorough.
To conclude this section, the importance of play and having a play-based curriculum has been highlighted, alongside the current curriculum being used in Wales. From this research alone, there have been clear issues that appear to be identified with regards to implementation such as training, quality and qualifications. To ensure implementation is done more effectively across Wales in the future, practitioners and relevant workers, whether in maintained or non-maintained settings, should uphold a standard teaching qualification that is continuously being enhanced and updated. Further suggestions would be ensuring a clear definition of play and quality is made in regards to rolling out curriculums and help tools, to ensure all relevant workers have a clear uniformed understanding. Alongside this, funding is a struggle that many schools and settings face therefore more funding should be put into schools/settings to ensure the upholding of quality of staff, resources and environments thus meeting children’s learning and needs as well as the practitioners.
Section 2
Current assessment - Foundation phase profile
The Foundation Phase Profile (FPP) is a fundamental component of the Welsh Government's Early Years Development and Assessment Framework (EYDAF), which supports assessment of children's learning and development during the Foundation Phase (Welsh Government, 2017). Practitioners must conduct a mandated baseline evaluation of all children within six weeks of their enrollment into primary school's reception class explains Evans (2015). William (2011) explains, assessment is the most important aspect of effective education since it is only via assessment that educators can determine whether a specific sequence of instructional activities resulted in the desired learning outcomes. According to Welsh Government (2011), the main goal is to produce a nationally consistent baseline assessment that corresponds to phase outcomes. The FPP is available in two sizes for ease of use: Compact Profile and Full Profile. As a simpler assessment for use at baseline, the Compact Profile offers four skill ladders from each Area of Learning (Evans, 2015). PACEY (2017) suggests the profile assists practitioners in providing a developmentally appropriate holistic curriculum for all children through the use of observations and formative assessments. The four learning areas; personal and social development, well-being and cultural diversity, language, literacy and communication skills, mathematical development, and physical development (Welsh Government, 2011), furthermore, within the profile, evidence of children's skills should be gathered from all areas of learning (Tickell, 2011). 
              For the FPP, there is no standard procedure for recording observations (Welsh Government, 2011).  Welsh Government (2017) reports settings and schools can use their own recording methods to gather evidence, and practitioners must be confident and competent in their assessment of children's self sufficient abilities, drawing on a variety of evidence supporting their judgments. Estyn (2017) states they have no opinion on the exact quantity of assessment evidence that is required, since it is up to individual settings and schools to determine how much information they will require to support the profile and the moderation of their conclusions about an individual child. In September 2013, the National Literacy and Numeracy Framework (LNF) became a statutory curriculum requirement for schools, and in September 2015, it became a statutory curriculum requirement for settings claims Welsh Government (2013). Fox and Halliwell (2015) state the LNF was created to enhance standards in children's literacy and numeracy skills by assisting practitioners to develop, integrate, inform, monitor, assess and report on individual children’s performance, literacy and numeracy into continuous, enhanced and focused provision, indoors and outdoors, discussions with parents/carers, children and other stakeholders alongside helping children with their own self-assessments and identify children who may benefit from additional support. According to European Commissions (2021), Practitioners must assess the children using the Foundation Phase Framework outcomes in four areas of learning at the end of the Foundation Phase. 
Evaluating the Foundation Phase Profile
In the Foundation Phase, the foundation phase profile uses observation, summative assessments and formative assessments (Welsh Government, 2017). Formative assessment is an ongoing, informal method that occurs frequently through observation of children in order to support the child in moving forward in their development claims PACEY (2017). PACEY (2017) further states Summative assessment is a compilation of all formative assessments in chronological order, allowing this evidence to be used in future transitions and settings; summative assessment highlights the individual child's interests, developmental band, and the type of learning support provided.
Observation is an important part of daily practice. The primary goals of observing children are to establish where they are on the learning continuum so they can progress, as well as the identification of potential special educational needs (SEN) or additional learning needs (ALN),  without this, children will not receive the assistance they require at the appropriate time and in the most appropriate way (Early Years Matters, 2007). Brodie (2021) suggests through observation, practitioners can measure how far children have progressed and whether they require additional opportunities to reinforce their individual knowledge. Maynard (et al, 2013) and Merewether (2015) claim it is important to make observations in both the indoor and outdoor environments in order to develop a picture of the whole child. Furthermore claiming it is well known that children act, show skills and learn differently when they are outside, and it is important to account for this in the assessment process. 
Rather than focusing on Foundation Phase outcomes, it is essential to focus on children's individual accomplishments versus curriculum skills and details of how they could go forward in order for formative assessment to be meaningful believes Jones (2021).Through formative assessment, practitioners can determine individual children's current position, plan and set goals for skill progression, and recognize when goals have been achieved; rather than relating directly to outcomes; (PACEY, 2017) the outcomes start with bronze, silver and gold, then progressing to outcome 1-6, which groups children into age groups. The Foundation Phase Outcomes are aligned with children’s expected ages of development; grouping children’s developments and skills with their same age groups (Glazzard et al, 2010). Glazzard (et al, 2010) claims setting a goal of capturing every facet of learning resulting from a specific activity for each unique child is unrealistic. However, Jones (2021) claims governments assign numerical scores to children as young as four years old, which arguably serve minimal purpose other than to put educators, parents, and young children under strain while reinforcing curricular priorities.
The Unique child 
Every child is a unique individual who is always learning and can be resilient, capable, confident, and self-assured (Fisher, 2010: Early Years Matters, 2007: PACEY, 2017). Children develop at different rates and in individual ways. Physical, cognitive, linguistic, spiritual, social, and emotional developments are all extremely important claim Every Years Matters (2007). 
                 The ease or complexity of daily living, the terrain in which you live, and the community in which you were raised all have a significant impact on your life chances and the type of person you can become, the concept of the unique child is connect to this statement suggests Smidt (2010). According to Childcare (2021) due to all of these potential contributing factors, practitioners must use a differentiation process, which suggests activities, planning, resources, and environments must be adapted to meet the individual needs of each child, allowing them to participate and get the most out of each experience. As a practitioner, it is your obligation to provide suitable activities for each child's age and stage of development in order to aid their growth, development, and learning (Krause, 2021). 
Each child requires individualised care, which the Early Years aims to provide through its focus on a unique child (Childcare, 2021). When discussing how children learn, it's essential to remember that they may not just progress at various rates, but also in different ways (Krause, 2021). Furthermore, claiming that a more flexible approach to development would imply not just acknowledging that learners progress at varying rates, but also that individual learners' progression can look different (PACEY, 2017; Early Years Matters, 2007; Krause, 2021). Learners' unique capabilities and strengths should be nurtured in school, and students should feel empowered by their learning experiences rather than disempowered by being judged against criteria that are unsuitable for them believes Krause (2021). Habgood and Ainsworth (2011) claim children should be encouraged to understand and appreciate their own individual skill development and be provided with the opportunity to communicate their feelings and thoughts regarding how they are improving across numerous tasks and activities, as appropriate. Dowling (2014) believes children's learning and development should be supported by developmentally appropriate materials and activities, which should be carefully planned by the practitioner for each individual child's needs rather than expecting each child to fit into one size of provision.
New Curriculum for Wales
The new curriculum was created in Wales, but it was influenced by the best ideas from all over the world claims Timothy-Webber (2021). Williams (2019) states the curriculum guidance has already been released and it is the result of years of collaboration between teachers, professionals, national and community organizations from Wales, the OECD, and as far as New Zealand. According to Williams (2019) and Timothy-Webber (2021) the new curriculum for Wales is moving from a teacher-centred to a more student-centred curriculum.
 The Curriculum for Wales Framework includes the Curriculum for Wales guidance claims Sinnema (et al, 2020). Welsh Government (2021) claims the Framework is developed at the national level and comprises both legislatively mandated curriculum requirements as well as a variety of supporting guidelines. Department for Education (2021) and Welsh Government (2021) state settings and schools are not required by the Framework to establish a timetable that is specifically planned along the lines of the Areas, or to plan the setting, school, or staffing on that basis. National Day Nurseries Association (NDNA, 2019) state the guidance aids schools in developing their own curriculum. It includes legislative requirements, advice on how to construct a school curriculum, and an explanation of assessment's purposes and principles (NDNA, 2019). However, Non-maintained settings, pupil referral units (PRUs), and those in charge of providing education outside of the school day (EOTAS) are not obligated to design a curriculum in the same way that a maintained school or maintained special school does state Welsh Government (2021). Furthermore, if a setting intends to develop its own curriculum, it must adhere to legislative standards and may utilize the Curriculum for Wales advice to do so (Welsh Government, 2020). 
The co-construction approach was successful in involving many practitioners and establishing trust, while institutional and policy changes are assisting in the implementation of a professionally-led education (OECD, 2020). Assessment should always be focused on moving learning forward by understanding what has already been learned and using that knowledge to ensure that each learner is suitably challenged and supported, based on their individual learning requirements claim Welsh Government (2021) and The National Strategies (2010).
Timothy-Webber (2021) claims assessment needs collaboration among all individuals involved, including the learner: It should take into account each learner's unique learning needs and backgrounds, as well as support a holistic view of their growth. As a result, both the practitioner and the learner should have a better understanding of how the learner learns, as well as their attitude and approach to learning, in order to encourage them to keep going and nurture commitment to their studies (Timothy-Webber, 2021). Welsh Government, (2020) explain that at the school level, assessment arrangements are a subject for each school to decide as part of developing their own curriculum and should be suitable for all of the pupils' needs. All pupils should be assessed across the 3 to 16 age range based on the development outlined in their school's curriculum. They should do so while taking into account the various needs of individual pupils (Department for Education, 2013; Welsh Government, 2020 and Jones, 2019). 
However, according to Power (et al, 2020) even though the new curriculum for Wales 2022 looks promising for education and the learners it still holds an important risk factor, the new curriculum is more expensive than old curriculums to implement with regards to resources and enrichment activities. Furthermore, Power (et al, 2020) also claims that it is more demanding of the teaching profession, and significant investment will be required to equip teachers with the necessary knowledge and abilities to make it work. 
How can practitioners assess it? – learning stories 
Goodsir (2017) explains learning stories are a form of narrative assessment that centers on a child's abilities. Furthermore, learning stories support the practitioner in seeing the child's potential in what they do, in what they want to learn, master, and excel at. Reisman (2017) believes learning stories highlight the advantages of the narrative approach over benchmarks and provide a variety of chances for young children to self-evaluate. Because learning stories are subjective, the author must have a good understanding of the child as well as professional knowledge in order to retain the assessment's integrity states Carr and Lee (2012). Learning Stories are also written in a way that invites families, children, and instructors to participate in the learning conversation. The method is all-inclusive, taking into account all points of view, and it should include a variety of lenses (Waona and Johnston, 2020: Gouzouasis and Yanko, 2018: Goodsir, 2017).

The specific objective of this study was to evaluate the method of assessment within play-based curricula with regards to the Foundation Phase Profile, alongside looking at what assessment will look like with regards to the new Curriculum for Wales in 2022. With no forms of assessment being made mandatory, I have briefly spoken about the possibility of using learning stories as a suggestive form of assessment for practitioners/schools to consider.



Section 3- Blog
Outdoor Learning alongside Curriculum for Wales 2022
With regards to utilising the outdoors environment alongside a curriculum, Wales is at the top in the UK. All children in Wales are expected to spend time outside on a regular basis as part of their early childhood education (Bilton and Waters, 2016). The outdoor environment provides unique possibilities to everyone especially children. Wales’ Foundation Phase outdoor learning handbook (Welsh Assembly Government, 2009) sees children’s learning as inseparable with regards to the outdoors. The New curriculum for Wales will be implemented all across Wales in 2022, Welsh Government (2019) has given schools the opportunity to create their own curriculums to fit their pupils needs, making this new curriculum holistic to their children and the community/culture. Gatley (2020) explains the four purposes are intended to drive the entire curriculum, as opposed to the former National Curriculum, which prescribed which topics should be taught and what information should be taught within each subject without defining overall educational goals.
Outdoor learning 
The outdoors allows children to be creative, move about, be noisy, and take risks; the outdoors is a perfect setting for experiential learning (Outdoor Education Advisors Panel, 2018, OEAP). Knight made the perfect quote when it comes to outdoor learning, “there is no such thing as bad weather, only bad clothing” (Knight, 2013, p.19). Weather, noises, smells, and textures all provide unique stimuli that can enrich and enhance a child's learning environment (Knight, 2013: White, 2011). Estyn (2011) recognises that high-performing schools have desire and commitment to ensuring that children have ample chances to engage in physical activity and learn in the outdoor environment. During Davies and Hamilton’s (2018) research on outdoor learning found practitioners value assessing children in the outdoor environment and considered it to be fundamental to children's holistic development. Similarly, research in Wales undertaken by Bilton and Waters (2016) found a common reason for children being outside throughout the nursery and reception years was to help them develop their physical skills and to undertake activity that reflected the previous curriculum learning areas.

Challenges
Back in 2007, during Maynard and Waters (2007) research, teachers went outdoors only when the weather was nice, and in regard to their 'regular' outside activity, they conducted the same kinds of tasks and employed the same educational approaches that they did inside the classroom: mostly adult-led tasks that focused on topic knowledge and basic skills. Davies and Hamilton (2018) found that a challenge with regards to practitioners and outdoor learning was being unable to incorporate I.C.T. skills and welsh language due to the increasing pressure to formally test children’s literacy and numeracy. Practitioners and parents see the more negatives with regards to outdoor learning (Dillon et al, 2016). Potential risks of injury, lost, threats, allergies and hazards seem to be at the forefront of minds (Dillon et al, 2016: National Literacy Trust, 2021). Schools have policies and risk assessments that are adhered to making environments have a significantly lower risk factor. However, not all risk is bad, risk allows children to build confidence and learn more valuable life skills that they will need in the future (Bright Horizons Education Team, 2020: National Literacy Trust, 2021). We should not let our fear and over protectiveness hinder our children’s development. 
Could we use the outdoors to fulfil the four purposes?
All schools must create a curriculum that aids children and young people in achieving the four purposes (Welsh Government, 2021). Donaldson (2015, p.31) identified the four purposes of the new curriculum.
(1) ‘Ambitious, capable learners who are ready to learn throughout their lives’.
Character and resilience develop in outdoor learning and provides key skills for life both in employment and as a member of society and can be accessed through adventure-play and construction-learning (Newby Leisure, 2018). Children have the ability to problem-create and problem-solve when they use the outdoors which allows children to contribute and be a part of society as critical thinkers (Donaldson, 2015). Children have the freedom, choice, and ability to develop strategic and flexible thinking skills in the natural open environment (Broadhead et al, 2010).
(2) ‘Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’.
Children who spend time outdoor learning are more inclined to take risks, seek experiences, and respect and appreciate nature (UKSDC, 2007 cited in Cooper, 2015). Furthermore, following Forest School experiences, O'Brien and Murray (cited in National Literacy Trust, 2021) discovered a rise in children's self-esteem, confidence, ability to work collaboratively, and enthusiastic attitude toward learning. Children spending the majority of their time outside are generally fitter than those who spend the majority of their time inside (Ouvry and Furtado, 2019). Children who learn and play in natural environments have statistically significant improvements in motor fitness, including improved coordination, balance, and agility (Yıldırım and Akamca, 2017).
(3) ‘Enterprising, creative contributors who are ready to play a full part in life and work’.
Children require access to a wide range of natural loose pieces that allow them to envision and create unlimited possibilities (Casey and Robertson, 2016). Nature provides a plethora of amazing shapes, textures, colours, and scents. This variation stimulates a child's creativity and imagination (Kiewra and Veselack, 2016). The outdoors encourages intuitive risk management by allowing children to develop a feeling of their own safe zone while also providing opportunity to experience and learn how to handle interactions with peers (Little and Wyver, 2008).
(4) ‘Ethical, informed citizens who are ready to be citizens of Wales and the world’.
Children's spatial-cognitive awareness, physical competence and skills, and socialising all improve when they spend time in the outdoor environment (Cooper, 2015). Outdoor learning can provide a clear and significant contribution to promoting positive sustainable behaviours and attitudes in children by cultivating empathy and an ethic of care for the natural world (OEAP, 2018).

Given the welsh government and numerous researchers supporting the outdoors, outdoor learning has the potential to contribute significantly to the achievement of the four purposes and aspects of the new Welsh curriculum. There is an opportunity for Outdoor Learning to be combined and to strengthen the entire curriculum, not just the early years, as individual and cluster groups of schools form their approaches to implementing the curriculum (Learning Through Landscapes, no date). Giving our children and future citizens the best start requires stripping what does not work and starting again. Joining outdoor learning and the new curriculum for Wales gives our children more freedom for them to be who they want to be, develop in their own time and put them at the centre of their own learning.
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