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How a school develops one aspect of its School Development Plan (SDP): a report that critically reflects on the actions, impact and evidence base. 

The School Development Plan (SDP) is a key document that highlights national and local priorities the school have identified as requiring urgent action to improve school and pupil outcomes.  The purpose of this report is to identify a target and critically evaluate how actions to address the priority have impacted key stakeholders through evidence and relevant literature.  The aspect chosen to analyse from the Professional Teaching Experience (PTE) was identified in the ‘Well-being, Care, Support and Guidance’ priority area.  The target aims to ‘improve the success rate of hard to place/in-year transfers from other schools’ and is critical to the SDP as the increase of enrolled pupils are predominantly within this category.  The PTE was undertaken in a secondary school in a socially deprived area in Wales, where the percentage of Special Educational Needs (SEN) and Free School Meals (FSM) pupils are significantly higher in comparison to local schools (Mylocalschool.gov.wales, 2020). The school has capacity to educate 1000 pupils, however, is significantly below with 438 pupils enrolled.  Low numbers have enabled mixed-ability class sizes to remain between ten to twenty-five pupils, although this may change as the rate of in-year transfers from neighbouring schools and counties increase within the school.  
Literature Review  
The purpose of the SDP is to define performance problems within a school in order to strategically identify, plan and implement changes for sustained improvement (Hanover Research, 2014).  Performance problems a school identifies will vary as each school is unique to the area in which they are located. The context of a school is influenced by the demography, social dynamics and opportunities within the community.  The Welsh Government outline three mandatory national priorities all schools must address in their SDP and include raising numeracy and literacy standards and reducing the impact poverty has on educational attainment (Gov.Wales, 2014).  Regulations in Wales also stipulate the period SDP’s should cover is a three-year cycle  with clear requirements on reviewing and assessing progress regularly.  For SDP’s to be useful they should be individual to a school with realistic priorities identified and targets set in relation to the school’s context.  The ‘appreciative enquiry’ recommend development is concentrated on building on existing strengths rather than problem-solving deficiencies (Brighouse and Woods, 1999).  In theory this holistic approach appears sensible as focus is maintained within a positive area rather than failure however, Schildkamp (2019) argues that investing in areas that are not the cause of low achievement will exacerbate deficiencies as the problems remain unsolved.
There are no compulsory processes when developing SDP’s although guidance and best practice are readily available online.  Estyn (2017) have created a self-evaluation template identifying key characteristics of effective SDP’s through specific areas school performance is inspected on.  The PTE school interpreted this guidance by organising their SDP into six over-arching categories that include ‘Well-being, Care, Support and Guidance’, ‘Developing Leadership’ and ‘Improving standards and opportunities for Groups of Learners’.  The distinct categories aid strategic planning as research is broken-down to focus explicitly on individual areas that have extensive resources for professionals to refer, but that is not to say problems identified within categories do not overlap (Hanover Research, 2014).  The SDP evidences this as they identified targets relating to in-year transfers in two categories, ‘Well-being’ and ‘Improving standards’, however the aspect of the target and outcomes are different as they are specific to the category.  Therefore, communication with school partners and stakeholders is essential to the development and implementation of SDP’s (Gov.Wales, 2014) to ensure staff, departments and senior leaders are clear on objectives and share useful information to relevant assigned team members.   
Developing feasible targets for implementation is critical as according to Kutash “if goals are set too high they do not materialize, conversely, if goals are set too low they fail to catalyse adequate improvement” (cited in Hanover Research, 2014, p. 11).  Schools are under immense pressure to adapt to changes that include technological advances, limitations with decreased funding and pioneering curriculum reforms such as Successful Futures by Donaldson (2015).  Unattainable goals are not productive to SDP’s, which is why a school’s vison requires careful consideration of the demography, social dynamics and opportunities within its community.  This does not mean school’s cannot have high expectations or set new targets, SDP’s must simply account for their surroundings and the funding or resources available to implement improvements.  Catherine Barbour argues that “less is best”, stressing that schools will identify many needs that require prioritising, but a maximum of three high-need targets per year are more likely to be successfully addressed sooner to allow re-focus onto other issues throughout the lifespan of the cycle (Hanover Research, 2014, pp. 6-7).  Given this consideration SDP’s should be concise and manageable working documents that accurately reflect the needs and achievable goals of the school.
Every child has the right to an education (UNICEF, 1990), which recognises the importance of ‘improving success rates of hard to place/in-year transfers from other schools’ as a critical aspect of the SDP that if not effectively managed may significantly impact pupils.  Well-being is an educational priority the Government have invested resources as evidence suggests poor emotional and mental health is linked to low attainment levels (Assembly.Wales, 2018).  Combined with negative perceptions surrounding ‘managed moves’ despite this being an alternative to exclusion (Welsh Assembly Government, 2011), may affect the psychological health of pupils by feelings of unwantedness or abandonment.
In-year transfer itself is deemed to have ‘devastating impacts’ on pupil well-being and grades.  Research conducted by RSA (2013) and Winsper et al (2016) claim pupils are more likely to suffer segregation, disadvantage and further recommend Local Authorities actively discourage moves.   These studies are supported by data however the limitations of research are evident.  Morris et al (2017) evaluated the existing literature and found the complex process and reason behind a move such as bullying, moving closer to family or in the case of managed moves for a fresh start, had not been examined or considered.  Through my own enquiry it is evident the wealth of research available on individual topics such as managed moves, well-being and gaps in attainment is vast.  However, there remains limited combinative research when these issues link which is why highlighting in-year transfer as a target on the SDP may ensure gaps are easily identified and acted on at a local level.
Developing an Action Point 
The process of developing an action point requires schools to critically self-evaluate their performance, as the quality of schools is constantly judged by inspectors, pupils and parents (MacBeath and McGlynn, 2003).  Through discussion with senior leaders, the PTE acknowledge a history of low attainment levels and poor reputation within the community that has affected gaining significant numbers of pupils from feeder primary schools.  The school have worked tirelessly to improve and increase pupil numbers as evidenced by their exceptional Estyn Inspection (2019) and showcase their inclusivity ethos through social media platforms.  However, their inclusivity ethos has resulted in ‘relatively high numbers of managed move pupils with negative attitudes to learning’ being accepted into the school, which may link to parental judgement in sending children to a school that does not have these perceived behavioural issues.  The SDP identifies this as an in-year transfer issue through the perverse positive impact this has on competing secondary schools in the area.  Thus, the action point identified is to continue with the inclusivity ethos and intake of hard to place pupils but increase high success rates through detailed tracking of pupil performance to enable immediate preventative actions and showcasing improvements by celebrating learner-wide achievements. 
As part of the process of developing in-year transfer as an action point, assessing the positive and negative impacts managed moves has had can be achieved through data analysis.  Data collection to measure school performance is vast and can include assessment results, attendance, free school meal pupils and exclusions, this data is analysed and presented through league tables of comparative data on local and national levels (Gov.uk, 2016).  Statistical data collected by Gov.uk (2019a) suggest the rate of exclusions has reduced, however independent researchers Domokos (2012, cited by Bennett, 2017) and Thompson (2019) found data is not collected on the number of managed moves.  DfE (2012) publications claim poor behaviour in the classroom is low and/or well managed yet research suggests problem behaviour is either ignored or results in managed moves (Haydn, 2012).  Despite contradictory evidence these themes are continuously raised in academic research and by linking these issues, it is reasonable to conclude that lack of managed move data may disadvantage school performance measures as no quantitative accounting for specific impacts exist.  For example, KS4 managed move pupils unable to continue GCSE options due to differing provisions, or effects on learning for other pupils due to disruptive behaviour.  If local schools can “off load” poorly behaved pupils this would improve their performance but negatively affect the receiving school, which promotes the requirement identified by the PTE for tracking successful moves.  
Government guidelines suggest managed moves are successful once stakeholders, such as pupil, pupil advocate, parent, headteacher and local authority, have completed the ‘step-by-step process to an effective managed move’ and the pupil becomes fully registered at the receiving school (Welsh Assembly Government, 2011).  This suggests that if managed move information was collected, success would be measured exclusively on pupil registration.  This does not appear an adequate method of producing meaningful statistical data as this does not consider the permanence at their registered school, nor account for whether education is delivered on school premises or through bespoke home-schooling some schools offer.  Research conducted by Lown (2007) also identified a lack of clarity on how to define a successful move and for the purpose of her research defined a successful move as a pupil remaining in school for at least three terms, although she does not specify whether the pupil must be physically on site.  The PTE school have created their own tool to measure success and have factored an internal tracking system into their SDP to monitor in-year transfers and how pupils respond in terms of inclusivity, reintegration and educational progress, which could prove a useful tool should Estyn or Welsh Government wish to generate a national system for measuring the success of managed moves.    
Strategically, the planning, development and implementation of targets in SDP’s may benefit from deriving similar themes to enable credible linking of targets between categories.  For example, in-year transfer is a theme identified as an action point under the well-being and improving standards categories created by the PTE school.   Improving standards encompass a wide range of priorities including improving literacy and additional support for pupils entitled to FSM.  Whilst reducing the attainment gap between boys and girls is a nationally identified and topical issue (Sherwood, 2017), data shows boys have lower levels of literacy necessary to succeed (Estyn, 2008) and FSM-eligible boys between eleven and twelve years old made less progress than FSM-eligible girls (Gov.uk, 2019).  As discussed little data exists for managed move pupils, however as research has identified higher percentages of boys are permanently excluded (Ferguson and Webber, 2015) perhaps it is feasible to assume that more boys are likely to experience managed moves, thus tackling the range of improving standards particularly amongst the gender evidenced as most deprived would benefit other action points such as the aspect of improving the ‘success rate of hard to place/in-year transfer from other schools’. 
Reflection and Evaluation  
On reflection the PTE school have developed this aspect of the SDP effectively by collaboratively working with key stakeholders to provide quality provision of education for hard to place pupils that transition to the school through in-year transfer.  This success is reflected in their latest inspection report highlighting their ‘outstanding support for the most vulnerable’, in addition to the ‘positive impact on the emotional well-being and progress of these pupils’ (Estyn, 2019, p. 7).  Of note was the creation of an internal tracking system to monitor the progress of in-year transfers, as this is a clear indication of the school’s commitment to supporting the well-being of young people.  Through tracking of these pupils, the school can ensure required improvements are efficiently implemented.  The school should continue to improve performance through this method of work with hard to place pupils as this may develop into valuable best practice.  Furthermore, the school extend their provision of education by providing home visits for extreme cases of hard to place pupils and is a service unique to this school that promotes their inclusivity ethos and exemplifies the SDP action points.  The well-being of young people is a complex, underfunded and misunderstood aspect of society that require the expertise and collaboration from a variety of services (Care Quality Commission, 2017), however as school is where young people spend the majority of time adequate provision of support and understanding is necessary at this level.  The inclusivity ethos within the school through acceptance of hard to place pupils and ‘home-schooling’ exerts an exceptional determination to provide, ‘the right to education’ (UNICEF, 1990) and ensure well-being is protected to improve success (Public Health England, 2014).
Further investigation may benefit the relationship between school and local community as despite progressive improvements to performance at the school, pupil numbers remain low in comparison to oversubscription in competing schools within the area.  The school could extend tracking of pupils beyond the classroom and post-education to determine how their success has transferred through to adulthood.  Parents and the wider community may be more inclined to support a school that can evidence how their whole school approach and educational input into the life of a young person has developed key characteristics outlined by the four purposes (Donaldson, 2015).  Measuring success in terms of employment, lifestyle and wealth would provide families with indicative evidence of the effectiveness of school provision and potential for pupils.  This would be an ambitious project as success is personal, uncertain and impacted by additional factors inside and outside of school.  Statistics on post-16 education are often unreliable due to difficulty in collecting accurate data (Inclusion, 2015).  Given that few schools effectively track the progress of in-year transfers currently as no system exists to accurately measure this information, it would not be conducive to collect additional data that may impede those already in use. 
Conclusion 
To conclude, a school develops SDP’s by self-evaluating performance in context with pupils they educate in their area and highlight priorities that require attention in order to improve outcomes.  This is a complex process as internal and external factors influence the school and pupil dynamic.  Focusing on small numbers of priorities is necessary to successfully overcome issues, however narrowing these into specific action points is a challenging task that requires knowledge and understanding for the needs of pupils, in addition to a clear vision of the school’s future.  Through research, critically analysing the aspect of well-being of in-year transfers has evidenced wider impacts on mental health and attainment levels of hard to place pupils that has negatively affected other pupils within the school.  To address this the SDP evaluated the need for a whole school approach and developed this through an internal tracking system where all staff feedback performance, behaviour and improvements for senior leaders to analyse.  As no national statistical data exists this unique tool could aid schools in determining the success of managed moves and is an area of school development and improvement I would research further to enhance my professional knowledge.  
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