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ECAD 6010 - Critically Evaluate a Close-to Practice Research Project

	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1
	Ensure you reference correctly, to work on this target by the next assignment please use this resource https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/library-and-learning-resources/infoskills/Harvard-eng_v.1.2.pdf. Also ensure all your references are listed in your reference list and cited within your work.

	Throughout assignment and reference list. 

	Targed/Target 2
	Look for ways of comparing and contrasting specific ideas from your reading and use these to present a synthesis of some of the key ideas.
	Analysis of literature surrounding ClassDojo page 3.



Introduction
The aim of this assignment is to design, conduct and critically evaluate a close-to practice research project (case study) focusing on the model of the transformative teacher in developing practice that has a positive impact on the learner.
For this assignment I focused on the software ‘ClassDojo’, a classroom management tool used worldwide. I was interested in a research project on ClassDojo as I have seen it used in many schools and have experience of it from other professional teaching experiences (PTEs). The research will analyse teachers’ and pupils’ perception of the software as well as its application for communicating with parents. 

The research links with my Professional Learning Passport (PLP) as evidence of managing a learning environment. If I can understand and refine the way ClassDojo is used then I can evidence this for my PLP.
The class in which I will undertake my research is a year 4 class with a mixed ability cohort of 30 pupils. From my placement I am aware that the teacher actively uses ClassDojo and the pupils have experience of it from their previous year groups. I am a student teacher within the class and therefore must consider my positionality and unconscious bias when interviewing pupils. The scope of my questionnaires is limited to teachers from year 3 to year 6 including my class mentor.
Research Question 
How do pupils and teachers experience rewards systems like ClassDojo in a KS2 classroom?
Literature review
The questionnaires were sent to a representative sample of KS2 teachers. A drawback of this according to Doherty and Hughes (2014, p.69) is that if a certain part of the population is not surveyed or counted, what information is being missed and is it fair to make assumptions on the data collected considering these individuals have not expressed an opinion. The results could have been different if the whole population were surveyed. To that end, the questionnaires were issued to as many relevant personnel as possible to counteract this concern. 
There are ethical issues to consider when working with children and an ethics form was submitted for approval to the University (appendix 1). For this reason, BERA (2018) guidelines were followed, assent was gained from the participating children and consent from the participating practitioners. Prior to any research taking place, all parties were informed of the purpose of the assignment. The children involved in the interview process were informed of their right to withdraw at any point and were given red and green cards to hold up following each question to indicate their approval to continue with the interview. They were also informed that they could decide to not answer a question, or walk out of the interview if they felt uncomfortable. The children were informed of the confidentiality of their responses and the fact that nothing they said in the interviews would be traceable to them when the results were collated. This case study set out to be an exploratory case study in that it was collecting data on the effectiveness of ClassDojo as a classroom management tool. In the case of the practitioners and questionnaires, they were informed of the confidentiality of their responses, their right to leave a question unanswered and right to withdraw entirely.
I am conducting research using mixed method of questionnaires and interviews. This should allow me to triangulate my responses into a coherent conclusion allowing for recommendations to be made regarding the object of the study.
Throughout my research I have to consider bias. I have been in classrooms that have used ClassDojo and have used the software personally with some success. I am also known to the children and teachers who are the subject of my study. My biases therefore could be that I know the children who regularly receive ClassDojo points and I might assume that they will have a positive view of the software, the opposite could be said of the children that are at the lower end of the points scale. I am also aware that some children might answer my questions in a way that they think I want them to. I will attempt to overcome these issues by using open questions, a friendly disposition and by creating an environment that feels safe without the fear of any consequences arising from their answers. My bias towards interpreting their answers will be considered during the transcription process to ensure it is eliminated.
Information from the ClassDojo website states ClassDojo is a classroom management software tool and digital media platform that can be used to communicate with parents, share work securely, reward pupils for positive work and behaviours and share important events with a calendar. It also provides various ‘tools’ such as a timer and random pupil selector. (ClassDojo.com, nd)
A 2017 thesis on ClassDojo by Abigail Saeger studied a similar demographic to mine; the same age range and with some low attainers of points. The study found that the introduction of ClassDojo increased positive behaviours when the software was used to set goals for the week. This study will be considered in the conclusion to check for consistencies or opposing views. Another research question in this thesis is closely aligned with my own; ‘how do students feel about the use of ClassDojo to improve their behaviour?’ The results of this study showed that ClassDojo is an effective tool when students and teachers collaborate to set goals and when the system is used consistently throughout the day. 
Further studies have shown ClassDojo to reduce negative behaviours in classrooms when implemented to target a specific problem (Robacker, Rivera and Warren, 2016). An opposing view is offered by Krach et al. (2017). This study found that ClassDojo potentially violated certain legal requirements in that data for all students was visible for other students to view and that there was a possibility of using it to ‘shame’ students. Parents were concerned about privacy and the issue of access to the software was raised. Some families might not have access to the computers, phones and internet required to participate. This negative view is shared by Ben Williamson and Alasdair Rutherford of the Faculty of Social Science who, in 2017, raised ethical concerns in a blog on the London School of Economics website regarding the use of ClassDojo and how it’s vast amount of data being held on children’s behaviour should be a concern for school leaders and parents alike.
A case study is ‘ A method of studying elements of our social fabric through comprehensive description and analysis of a single situation or case’  (O’Leary, 2021). As with any approach there are strengths and weaknesses associated with the case study approach. An advantage is the ability to study the ‘case’ in the environment in which it takes place alongside participants who experience it daily. Limitations could include the low sample size which limits the validity of my results and conclusions. Follow up and comparisons with other studies will have to be done to corroborate my results and make them more credible.
The participants in this study will be a selected group of students from a Y4 class, their teacher and other teachers through KS2 at the school. I have chosen 3 students who are in the range of Dojo points from the top point earner to the lowest and one in the middle. I chose to omit pupils who had poor attendance and pupils that are only in class on a part time basis as I did not think this would return a fair reflection of the software. I think that my sample size and children selected was a good if not limited representation of the class as a whole. I could have used ClassDojo to randomly select children, but my concern was that if it only selected pupils with a high level of points, I would not have got the viewpoint of pupils who don’t receive many. With the teachers for my study, I chose to send my questionnaire to 6 teachers representing classes from Y3, Y4 and Y6. My intention was to get a range of viewpoints and to see if anything changed from Y3 to Y6 and if the system was used differently depending on the age of the children. 
Research methods
My study was a process whereby I decided on the research question of teacher and pupil perception of ClassDojo, followed by a plan of how I would gather the data, the timeframe of the research and ethical considerations (appendix 1). The next steps were to investigate published information on the subject to make sure my research question was viable. I then considered the approach I was going to take and how to gather the evidence followed by collecting the data before the final stages of analysing and interpreting the data and drawing conclusions and recommendations (Thomas, 2017). The case study provides empirical evidence, that is, it is evidence drawn from the experience of teachers and pupils (Thomas, 2017).

Interviews
For my interviews, I selected children with a range of ClassDojo points from high to low. An advantage to this approach was including a range of experiences that a random selection might not have yielded. There is also the probability of being able to gauge subtle nuances in a persons speech or facial expressions that only face to face interviews can achieve. Other positives of this method are it is easy to ask follow up questions and get clarification plus my rapport with the children should allow them to be open in their responses.
Some of the above strengths could also be seen as weaknesses with the interview process. It would be possible for a pupil I had selected to feel nervous and remain silent during the interview. The familiarity I had with the pupils might lead to unconscious bias on my part in that I would expect high point earners to like ClassDojo but lower earners to be despondent. It would also be possible to get diverted to a conversation completely unrelated to my research question and then need to filter through a lot of data to unpick the relevant parts.  
Prior to each interview, the children were reminded that it was strictly confidential and that although being recorded, when I was finished compiling data and transcribing the recordings, they would be permanently deleted and there would be no possibility of them being identified from the subsequent data. Pupils were reminded at set points during the interview that they could go back to class whenever they liked with no consequences, they could refuse to answer a question and if they didn’t know how to answer then we could move on if they were comfortable. They had a red and green card to hold throughout the interview which they were told they could hold up at any time and the interview would be terminated and we would go back to class. I asked each interviewee if they were comfortable with participating prior to commencement of the questions.  The ethics form (appendix 1) highlights any potential issues and serves as a reminder of my responsibilities in my role as an ethical researcher. I think my relationship with the pupils was an advantage in the interview process and I would suggest that had the pupils not had a prior relationship with me, the process might have been more difficult to undertake with the need to build a rapport from the outset. O’Leary (2021) suggests many interview styles but I decided on semi structured; defined questions with scope to allow free-flowing conversation with the possibility of receiving unexpected data and one-to-one; to avoid answers being repeated and copied from peers. A challenge to overcome with this method is my potential bias. Another challenge would be the children wanting to give answers that they perceive to be correct. Thomas (2017) mentions ‘prestige bias’, whereby someone wants to appear to look good or appear clever. I will overcome this with my semi structured interview and try to delve deeper into the pupils’ answers by asking follow up questions as the interview progresses. Also, as Forster and Eperjesi (2021) state, the imbalance of power between a teacher and pupil might lead to answers not being entirely honest however open the classroom environment may be. 
Questionnaire 
O’Leary (2021) states the positive aspects that surveys can reach a large number of people quickly and easily, are confidential and are anonymised whereas on the negative side, they can have a slow or non existent response rate, you can’t ask any follow up questions, and with email you can only reach people with access to the internet. To overcome the negative issues, I had to make sure that my questions were easy to understand, unbiased, used simple language, avoided double barrel questions and recall dependent questions that would be difficult to answer reliably. 
With my questionnaire,  the design was one of few but wide ranging questions as teachers’ time is limited. My questions were a mixture of rating scales, selecting an answer from pre determined responses and explanatory answers. This allowed a wide range of information from a relatively small set of questions from which to draw conclusions. My questionnaire was sent by email with respondents able to complete it at a time that suited them. The data received is a mixture of qualitative data, attitudes and experiences and quantitative, to generate statistics and graphical representations of the results (Dawson, 2009). Interviews should reveal more personal feelings about experiences whereas the questionnaires should reveal facts. The data from questionnaires can be presented in numerical form (Austin, 2016) whereas data collected during the interview process is easier to describe in words. This is not to say that I cannot use data from interviews to prepare numerical data that is easier to decipher than a paragraph of someone’s personal experience. With a relatively small amount of data, it is a simple task to compare the participants of both the questionnaire and interview and arrange the responses into themes (Thomas, 2017)  from which to draw data that can be represented in the form of charts and graphs.





Results 
Responses to teacher questionnaire
The following is the total of the responses received to my questionnaire in table form.
	
	Q1
Is ClassDojo an effective classroom management tool?
	Q2
Does ClassDojo Improve learning?
	Q3
Have you used a better system?
	Q4
Name of other system?
	Q5
Does ClassDojo allow for effective parental communication?

	Teacher  1
	Often
	Sometimes
	Yes
	SeeSaw
	Always

	Teacher 2
	Sometimes
	Sometimes
	No
	N/A
	Sometimes

	Teacher 3
	Often
	Sometimes
	No
	N/A
	Sometimes

	Teacher4
	Often
	Most
	No
	N/A
	Sometimes

	Teacher 5
	Often
	Sometimes
	No
	N/A
	Always



Analysis of the results show that teachers view ClassDojo as an effective classroom management tool which sometimes improved learning. Following this with an open ended question for them to explain how they felt this way would have been a useful follow up question. Only 1 of the 5 teachers surveyed had used a system they considered to be superior and a more appropriate follow up question here would be in what way is the other system superior? ClassDojo is viewed by teachers as an effective communication tool always by 2 out of 5 but only sometimes by 3 out of 5. An explanation for this could be the class demographic and parents’ access to the devices required for ClassDojo to be effective. Parental involvement in the school life of their child would be a factor in this as some parents play a more active role than others (Brooks, 2019).

Responses to pupil interviews
The following is a summary of the pupil interview question used for the study.
	Q1
	Can you explain what CD is?


	Q2
	How does it make you feel when you get a point on a scale of one to ten with ten being extremely happy and one being not happy or sad?


	Q3
	Do you think about getting points during lessons?


	Q4
	How does CD help you with your learning?


	Q5
	Do you try to get more points than other children in the class?


	Q6
	What rewards do you get for getting the most points? How does it work ?

	Q7
	Do your parents use CD? 


	Q8
	What can you get points for


	Q9
	Did you use CD in your other classes



The pupils selected were pupil A (higher number of ClassDojo points at time of interview), Pupil B (a medium amount of ClassDojo points at the time of the interview) and pupil C (a low number of ClassDojo points at the time of the interview).
The following is a summary of pupil responses to the above interview questions. Not all detail is included, parts of conversations deemed irrelevant to the study have been omitted.



	
	Q1
Can you explain ClassDojo?
	Q2
How do you feel?
(scale 1 -10)
	Q3
Think about during lessons?
	Q4
Help with learning?
	Q5
Try to get more points than others?
	Q6
What rewards do you get?
	Q7
Do parents use ClassDojo
	Q8
Points for what?
	Q9
Use ClassDojo in other classes?

	Pupil A
	Points for something good
	10
	Sometimes
	Don’t know
	No
	Prize box
	Yes
	Work, behaviour, cleaning up
	Yes

	Pupil B
	Points for good work
	10
	No
	Yes
	No
	Not sure
	Yes
	Cleaning up
	Yes

	Pupil C
	Points for doing something good
	10
	No
	Don’t think about it
	No
	Don’t know
	Not sure
	Good work, cleaning up
	Yes



From the results I can see that all pupils interviewed understood that they received points either for good work or good behaviour. They all said they felt happy when receiving points but they didn’t actively try to get more points than other pupils in the class. This suggests that it is not used as a way of comparing one pupil to another and the ‘shaming’ issue highlighted earlier is not a problem in this case. Further studies would need to be done on this with a larger sample to determine if this is a fair conclusion. Only one of the pupils, notably the highest point ‘earner’ knew what prizes were available. 2 out of 3 said their parents use ClassDojo at home with the third not sure. It is possible that Child C’s parents do use it at home but Child C is unaware of it or equally that Child C’s parents don’t have access to the software. All pupils said they used ClassDojo in other classes they had been in at the school. 
Triangulation 
Triangulation means combining the results of two or more methods in order to achieve a more cohesive conclusion by making use of qualitative and quantitative data (Cohen et al.,2011).
Applying this to my data we that teachers see ClassDojo as often a good classroom management tool with pupils understanding that they can earn points through good work and good behaviour. This would suggest that ClassDojo, in this case, has been successfully implemented as a classroom management tool.  Teachers say it sometimes improves learning however pupils say that they don’t tend to think about getting points during lessons. This suggests that it is more of a reactive tool than a proactive one. Pupils know they get points for cleaning up and finding a ‘mystery’ mess so they are possibly focused on getting points at this stage of a session rather than throughout.
While the results show that from a teacher perspective, ClassDojo is an effective classroom management tool, the pupils do not consider the rewards during lesson time which would indicate the system is not being utilised to it’s full potential. 
The results also revealed that all pupils that were interviews indicated they felt a level of 10 out of 10 for how happy they were to receive points although only one of them knew what was on offer should they reach the points goal to win a prize. This suggests that the receiving of prizes is not the driver for the pupils to receive points and that good behaviour and good work equals points which makes them feel good. 
Numerical representation of data
Teacher perspective of ClassDojo






Pupil perspective of ClassDojo

The charts are a simple way of representing the data from my findings. The teacher perspective shows a large proportion of those surveyed though ClassDojo is an effective classroom management tool and the pupil perspective shows the larger proportion that do not give ClassDojo consideration during lesson time. This could lead teachers to invest more  time in rewarding pupils at different times of the day.
Ethical considerations and research 
The ethical considerations for this assignment included anonymity and confidentiality. Participants in my study were assured that they would not be able to be identified from any response and any recording made during the interview process would be deleted immediately following the transcribing stage, again with no identifying data included in the analysis of results. Interviewing children has an array of ethical issues attached to it. Throughout the assignment British Educational Research Association (BERA) and University of Wales Trinity Saint David (UWTSD) ethical guidelines were followed. (Appendix 1). Voluntary informed consent was sought from the teachers involved in the questionnaire. Assent was sought from the pupils being interviewed. All participants were briefed on the purpose of the study along with the intended use of the collected data. Participants right to withdraw was stressed to all participants and interviewees were reminded of this right throughout the process.
I considered my positionality during the interview process. Braun and Clarke (2013) state that it is necessary for a researcher to be reflexive and appreciate that unintentional bias might affect results. This should be considered and mitigated throughout the data gathering process. This was especially pertinent with the pupils I had selected to take part in the interviews. I had chosen children based on the number of ClassDojo points they had accumulated up to the point of the interview. I was aware that this might have unintentionally meant I was biased in that I would expect that the highest earning pupil would have experienced ClassDojo in a different way to the lowest point earner who might not have a positive perception. If I were to complete this research again, I would select the same group of pupils , high points, middle and low but I would have the teacher to select them without my input. I also had to consider my positionality as a student teacher who the pupils viewed as an insider in the classroom. At the time of the interview. I had built a rapport with pupils in the class and I had to acknowledge that they might not have been as open and honest with their answers knowing I was to remain as a teacher in the class for some weeks following the interviews. This insider position, I considered, could also work to my advantage as the pupils might be more honest and open with someone they know and trust.
Reflection on my study using Gibbs’ Reflective Cycle
To reflect on the experience I have chosen to use Gibbs’ Reflective Cycle as it is suitable for repeated experiences allowing refinement of the process for improved results (The University of Edinburgh, 2023). The model is structured using the following sections:
Description of the experience
To prepare for my research I had to observe my mentor and pupils of my placement school and decide on an aspect of the class that I wanted to study in depth. I chose ClassDojo as all other schools I have been placed in use it albeit in different ways. I wanted to know more about this software and it’s application in an attempt to discover reasons behind it’s popularity. I decided the best method to do so would be to ask teachers to respond to a questionnaire and to ask pupils question through a semi-structured interview.
Feelings 
I felt as though I was being intrusive and I was concerned about asking appropriate questions to get the data I needed. I was worried that I might not receive responses and that pupils would not feel comfortable enough to speak freely and that teachers would not have time to complete my request for information.
Afterwards, I realised that research is part of the duties of a teacher and most are happy to assist with a project to help improve daily tasks. The children were, in my opinion, open and honest and provided me with useful responses.
Evaluation 
Teachers responded to my questionnaire and pupils were engaged and involved during the interview. 
Analysis
The experience was a good one due to the level of planning. Teacher questionnaires were delivered in a timely manner and pupils were interviewed for a short period during times that suited them. A well prepared, relaxed and informal situation was created allowing all participants to respond without pressure.
Conclusion
Teachers are willing to assist with research and pupils will generally respond well if they are comfortable in the environment. The most important aspect I found during my research was preparation was the key to a successful experience. Planning allowed me to account for different possibilities and be calm when the unexpected happened. 
Action plan
For future research into the same object I would expand my sample pool and request that the teacher selects pupils from the class for interview. This would reduce the possibility of bias on my part. I would also use a year group and teacher with whom I had no prior contact or knowledge thus altering my positionality, enabling the comparison of results to see if this has any effect.
Conclusions and recommendations 
When preparing for my research I considered a number of obstacles. Firstly, asking the correct questions in both my questionnaire and interview. Teachers time is limited and so my questions needed to be short and relevant to what I was trying to achieve. Questions needed to be worded carefully to achieve these aims. With the interview questions, I had to word them in a child friendly way while at the same time, as with my teacher questionnaire, trying to remain appropriate to achieve the aim of the study. I had to consider timings with both teachers and pupils in that teachers would need to find the time to complete the questionnaire. To facilitate this I made sure they received the questionnaire as early as possible to allow them that time to complete it and for me to send a reminder to uncompleted recipients. With the pupils, I had to ensure my interviews were timed so that they didn’t interfere with a favourite lesson or a school trip or playtime or dinner time. I also had to consider where I was going to hold the interviews. I couldn’t hold them in a busy hallway but needed somewhere open and comfortable. An unused classroom with a teaching assistant present became the chosen location. The data collected should be reliable as it comes from teachers and pupils who are actively involved with using ClassDojo every day. All parties were made aware of the confidential and anonymised nature of the questionnaire and interview and so fear of any reprisal based on their answers should have been minimised. 
In future research I would like to have a larger sample size, question or interview parents and expand the research to include other schools. I have found from my literature review that ClassDojo is used worldwide and so drawing together data from cases across the globe would give credibility to any conclusions I make. 
Following the analysis of data collected during this study, I would recommend that teachers and pupils receive training on the most effective use of ClassDojo. A morning of lesson time could be set aside to teach the children about how it works. I have studied similar research which suggests improved behaviour when weekly goals are set. My case study suggests that ClassDojo is used in a haphazard style and although with some degree of success, a more coherent approach might yield greater results. I would suggest that teachers make use of the software during lessons perhaps during live marking to work in conjunction with feedback so that pupils are aware they can earn points for good work during lessons not only at the end of a session during tidy up time. I would also suggest that parents are asked about their use of ClassDojo and if there are some without access then a plan be put in place so that they can access the data should they wish. This could be done on a confidential basis or another way of communicating with these parents should be found. Aside from the benefits and drawbacks revealed during this study, the ethical issues arising from pupil data being held in a cloud based solution should have safeguards in place. ClassDojo is owned by a company based outside the UK and therefore a risk assessment should be undertaken detailing the response procedure of the school in the event of loss or theft of data.
One of the teachers questioned said they had used a system they felt was superior to ClassDojo. I think this could be looked at in more detail with a cost, benefit or SWOT analysis completed to compare the two systems to implement a change if necessary.
The research shows that ClassDojo has a positive effect on the emotional wellbeing of pupils when they receive points. This encourages them to complete tasks such as cleaning up after a session and to behave appropriately during lessons. It does not however seem to have a significant impact on learning across the cohort and lower point scorers think of the software as superficial and of no real consequence. The spread of points across the class suggest it is the same small number of pupils receiving points leading other pupils in the class to become apathetic to the software. Where it appears to be more effective is as a communication tool between teachers and parents, although the risks associated with the data held on pupils appear to outweigh this positive aspect. 
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Does ClassDojo help with learning?	
Yes	Don't know	1	2	
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