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Classroom management has been cited as one of the most important skills which an educator can possess as effective classroom management can minimise disruption, engage students, and promote learning (Hulac & Briesch, 2017). Classroom management can be defined as “the actions teachers take to create a supportive environment for the academic and social-emotional learning of students” (Korpershoek, et al., 2016). In recent years in education, there have been multiple theories and ideologies surrounding the approach of managing behaviour and supporting pupils in this regard which have been supported by research (Silvia, 2021).  In this essay, the writer will discuss and critically evaluate current classroom management strategies and their effectiveness in being inclusive for all learners as well as the different theoretical viewpoints in this area which are said to be implemented as best practice.
The writer will also explore potential barriers to learning such as staff resources, complex individual needs and external factors such as Adverse Childhood Experiences (ACEs). Furthermore, in this essay, different types of strategies will be discussed which aim to remove these barriers through effective behaviour management, teaching methods and inclusive practices. Finally, it will be the aim of the writer to critically explore aspects of this subject in order to show potential barriers which educators face in the implementation of inclusive practices as well as examples of best practice, supported by educational theory. 
Before discussing individual classroom management strategies, the writer feels it is important to consider that effective classroom management in one environment, may not translate to another. A clear example of this can be made from the difference between a primary school setting and secondary school setting. In primary education, it is common practice for a single teacher to oversee many subjects and have more time available to develop relationships with the students in their care. Having one teacher in this way allows the practitioner to set out consistent behavioural expectations; whereas secondary school students interact with multiple teachers across different subjects and may encounter inconsistencies in classroom expectations. 
Additionally, due to differences in age groups, there are strategies which are better suited to younger learners than those in comprehensive school. For example, a well-known ‘Give me five’ strategy in which the pupils count down from five, getting gradually quieter, is one that older learners may not feel suited to (Welsh Government, 2012). It is at the discrepancy of the practitioner to implement effective classroom management strategies based on age range, ability level and relationships. 

The frameworks and policies in Wales have a wider reaching influence on all learning environments. The curriculum for Wales is one such framework that heavily influences the overall outlook on classroom management. The Donaldson report which influenced the development of the curriculum for Wales has encouraged an approach which is more person-centred and focuses on the individual needs of all learners. This can be linked to classroom management strategies as developing flexibility and supporting emotional well-being will ultimately foster an environment of inclusivity and move beyond focusing solely on behaviour control (Donaldson, 2015). The Curriculum for Wales itself outlines four purposes in which learners in Wales should benefit from. These purposes are to create ambitious, capable learners, ready to learn throughout their lives. Enterprising, creative contributors, ready to play a full part in life and work. Ethical, informed citizens of Wales and the world and healthy, confident individuals, ready to lead fulfilling lives as valued members of society. (Welsh Government, 2021)
While in theory, the new curriculum seems to be ambitious in offering citizens of Wales a more inclusive and student-centred learning experience, concerns have been raised regarding how these aims are to be put into practice. In the context of classroom management strategies, this framework promotes tailoring education to meet the complex needs of individual learners. However, with limited funding, insufficient training and limited staff resources available, the practicality of applying such strategies in everyday life come into question (Knight, et al., 2022). Furthermore, due to the vague nature of the framework goals, many schools have faced challenges in interpreting this information and being able to implement changes with confidence. 
Classroom management is no longer a means to maintain order within the classroom as it has developed to create a learning environment in which all students have an equal opportunity to access education and achieve their full potential (Welsh Government, 2012). For example, in contrast to a more militaristic environment which was apparent in 20th century settings, modern classrooms have adopted a much more holistic and nurturing approach to teaching (Skinner, 1953).  However, the effects of Skinners behaviourist theory are still apparent in modern education and current classroom management strategies utilise this approach. One example of this could be methods of operant conditioning seen in the various reward systems which are in place throughout Welsh schools. It is common practise for positive reinforcement to be used to encourage good behaviour and engagement while also giving negative points consequently for undesirable behaviour. In the context of inclusivity, the argument could be made that this is not best practice as there may be underlaying reasons for certain behaviours which could be interpreted as undesirable. Students with ADHD for example, may find it difficult to remain focused during lessons which could be misinterpreted as refusal or disengagement (NHS, 2025). 
Another view may be that a reward system better prepares the learners for real world consequences and is essential for their social and professional development. An example of this may be that after receiving experience of consequences, the learner is able to build an understanding of what is deemed socially acceptable and what may be expected of them in a formal setting. This view could be linked to Piaget and his theory of cognitive development as his work suggests that students benefit from taking responsibility for their own actions and having consistency in rule enforcement. However, Piaget can be viewed as having a more person-centred approach than Skinner as he recognises that learners develop at their individual pace and have their own complex needs (Piaget & Inhelder, 1966).
Classroom management can take place in the way that teachers and supporting staff take the time to understand the needs of the learners in their care. One humanistic example of this is the introduction of an Individual Development Plan (IDP) (Swansea Council, 2023). This working document allows a collaborative relationship between the teacher and the learner as both are required to give input on what they feel is best for the welfare and education of the pupil. This level of understanding can be beneficial in multiple ways as it can act as a simple reminder of the students’ needs, or it can allow the practitioner to plan and implement preventative strategies to remove potential barriers to learning. Theoretically, this practice can be linked to Carl Rogers (1951) as this can be seen as humanistic and Maslow (1943) as this addresses the learner’s hierarchy of needs. The implementation of IDP’s can be seen as a more modern approach to supporting learners with additional learning needs. As awareness of neurodiversity has increased, strategies for classroom management have evolved to support students who may have increased sensitivity to their environment (Department for Education, 2014). 
There have been challenges raised against the use of IDP’s as it can be difficult for the parents/guardians, educators and individual to come to a mutual agreement on what may be best for the pupil. For example, a parent may believe that their pupil may need a one-to-one support assistant whereas the school may not be able to implement this for reasons such as funding or lack of resources. In some ways, an IDP may set out an unrealistic vison for support, and this may cause upset to those who seek this level of care. It could also be said that since IDP’s are not allocated to every learner, there is an argument that it is not inclusive of those who do not qualify (Estyn, 2024).  With this being said, the individualistic ideology which the IDP presents is one that aims to take education in a more inclusive direction and draws heavily from humanistic theory. 
Another strategy for effective classroom management is the ABC model which stands for Antecedent, Behaviour and Consequence (see appendix A). This resource allows practitioners to record when certain behaviours are happening and to obtain a better idea as to what may be causing them. By recording the consequence to a certain behaviour, it is then also possible to create a better understanding of the strategies which are best suited to the individual (twinkl, 2025). This can be especially useful for practitioners when adapted for working with students who are not able to effectively communicate their emotions. For example, if working with a child who is non-verbal, an on-going observation which utilises this strategy can help practitioners to plan to remove barriers to learning and to the individual’s well-being (See appendix B). 
This strategy can be linked to Skinner’s behaviourist theory as he focused on behaviour which is observable and then applying real world consequences to this behaviour to observe its effect on the individual (Skinner, 1953). While this strategy can be effective for some learners, it could be said that this strategy is not supporting the individual holistically since it is based in what is observable rather than addressing underlaying factors which could be present but not easily observed.  
While Skinner’s behaviourist approach can be seen management strategies which observe behaviour, it may be insufficient in supporting the development of other areas such as social development. This is important because helps learners to build positive social relationships and in turn, fosters a sense of belonging and community which is a key point in the curriculum for Wales (Welsh Government, 2021). Vygotsky’s sociocultural theory highlights the importance of having positive interaction with role-models and peers through collaboration, discussion and guided learning. (Vygotsky, 1978) Strategies such as scaffolding allow learners to develop confidence by offering temporary support and gradually removing it when the student requires less assistance. This works well when paired with the understanding of the Zone of Proximal Development in which the learner is given challenges in a subject which is just above their current understanding and allows them to collaborate with others who are more knowledgeable in a specific area. One could argue that this approach is inclusive for all learners as it tailors support to the student’s level of understanding and recognises that individuals will develop their understanding at different rates. This can also be seen as holistic support as it can develop social, emotional and cognitive development. However, for neurodivergent learners who may not thrive in socially active environments, the argument could be made that this is not a fully inclusive practice as they may feel overwhelmed or uncomfortable when partaking in discussions. Furthermore, this methodology may create a space for more socially confident learners to dominate the discussions and exclude those who are not as vocal. 
                                                                                                                                                                                             
It is thought to best practice for teachers to consider external factors which may have a negative effect on a child’s well-being. This may sometimes present itself through unusual behaviour in the classroom and can be observed by teachers as a sign of potential child protection concerns.  One factor could be Adverse Childhood Experiences (ACEs) which include trauma such as abuse, neglect or household dysfunction. Adopting a trauma informed approach to supporting learners is recognised as essential for classroom management and inclusive practice. This approach helps students to feel safe and supported. It aligns with Maslow’s hierarchy of needs in which the students basic emotional and physical needs will be required to be met before they are able to fully benefit from education (Maslow, 1943).  By building and fostering positive relationships based on trust and empathy, an inclusive environment can be created which promotes effective learning and removing barriers to positive well-being for the child (Watson, 2018). 
Classroom organisation can also play an important role as this can optimise the environment itself to be a productive space of learning. One example of this could be the use of visual timetables for the students so that they are prepared for the day ahead and could be made aware of any disruptions to their day (Hulac & Briesch, 2017). This could be considered inclusive practice, especially for pupils with autism, as it can be used as part of a routine which in turn supports regulation, managing transitions and a sense of stability. 
In addition to this, classroom management can take the form of removing any sensory barriers to learning. Strategies such as appropriate lighting, optimised room layout and monitoring noise levels internally and externally can go overlooked but create an environment which effective learning can take place. 
This approach is supported by the Universal Design for Learning (UDL) framework which promotes removing sensory barriers and aiming to make learning inclusive for all learners. This framework also supports individuals holistically as it allows pupils to have more choice in the presentation of their learning. For example, having the option of presenting an assignment in the format which they are comfortable with such as creating a video on their topic rather than writing an essay. (see appendix C) This pedagogical style accommodates and predicts complex and diverse learner needs from the start rather than taking a more reactive approach which could be seen in Skinner’s behaviourist approach (CAST, 2025). This framework is an example of inclusive practice as it offers learners flexibility. However, the workload of the teacher may increase as it may be time consuming to identify if learning criteria has been met through various forms of presentation. 
A widely utilised management strategy which aims to promote inclusivity is offering differentiated work for learners who may need it. This demonstrates flexibility while allowing students to access the same curriculum content, while engaging with it at a level which is appropriate to their individual abilities.  This can be seen in many forms such as alternate formats for presenting work, different task complexity or extra support from staff. This may be observed as inclusive practice as Piaget’s cognitive development theory supports the idea that learners develop at different rates and would therefore benefit from individualised support (Piaget & Inhelder, 1966). 
However, it may be argued that learners could feel embarrassed by having differentiated tasks and therefore feel excluded from their peers. Secondly, the feasibility of this level of support could be called into question as this further increases the workload of the practitioner, taking time away for planning and from other students. 

In conclusion, while current classroom management strategies demonstrate a clear shift towards inclusivity, their effectiveness in being inclusive for all learners can be contested. The introduction of frameworks such as the Curriculum for Wales and tools such as Individual Development Plans (IDP’s) and the Universal Design for Learning (UDL) show a clear move towards person-centred support being implemented in education. Drawing from theorists such as Skinner, Piaget, Maslow, Rogers and Vygotsky allow practitioners to develop a range of strategies which further support development, behaviour and emotional well-being which are essential aspects of inclusive practice. 
However, the feasibility of implementing these strategies has often come into question with systematic limitations with funding, staff resources and inconsistent or insufficient training. Additionally, while many strategies aim to be inclusive in supporting diverse needs, it is often hard to implement practices which are equally inclusive to all learners. For example, accommodating the needs of learners who are neurodivergent may require alternate methods which are better suited to their needs. It is the belief of the writer that most practices in modern education seek to be inclusive but arguments can be made against this as it is difficult to make classroom management inclusive for all learners. to foster a truly inclusive environment, strategies must be flexible, holistic in supporting the complex needs of each individual and mindful that these needs will evolve over time. 
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B) Alternative ABC observation tracking sheet 
[image: ]
(twinkl, 2025)
























C) UDL Framework 
[image: ]












(CAST, 2024)










REFERENCES
CAST, 2024. Universal Design for Learning Guidelines version 3.0 [graphic organizer]. [Online] 
Available at: https://udlguidelines.cast.org/static/udlg3-graphicorganizer-digital-nonumbers-a11y.pdf
[Accessed 30 October 2025].
CAST, 2025. Universal Design for Learning Guidelines version 3.0.. [Online] 
Available at: https://udlguidelines.cast.org/more/downloads/#choose-your-udl-guidelines-v-30-representation
[Accessed 30 October 2025].
Department for Education, 2014. The Equality Act 2010 and schools. [Online] 
Available at: https://assets.publishing.service.gov.uk/media/5a7e3237ed915d74e33f0ac9/Equality_Act_Advice_Final.pdf
Donaldson, G., 2015. Successful Futures: Independent Review of Curriculum and Assesment Arrangement in Wales, s.l.: Welsh Government.
Estyn, 2024. The additional learning needs system: progress of schools, settings and local authorities in supporting pupils with additional learning needs. [Online] 
Available at: https://estyn.gov.wales/app/uploads/2024/12/The-additional-learning-needs-system.pdf
[Accessed 2nd November 2025].
Hulac, D. M. & Briesch, A. M., 2017. Evidence-Based Strategies for Effective Classroom Management. New York: The guilford press.
Knight, C. et al., 2022. Aspiring to include versus implicit ‘othering’: teachers’ perceptions of inclusive education in Wales. British Journal of Special Education, 0(0), pp. 3-15. Available: https://pure.southwales.ac.uk/ws/portalfiles/portal/9422861/British_J_Special_Edu_2022_Knight_Aspiring_to_include_versus_implicit_othering_teachers_perceptions_of_inclusive.pdf    Accessed 29/10/25
Korpershoek, H. et al., 2016. A Meta-Analysis of the Effects of Classroom Management Strategies and Classroom Management Programs on Students' Academic, Behavioral, Emotional, and Motivational Outcomes. Review of Educational Research, 86(3), pp. 643-680.
Maslow, A., 1943. A Theory of Human Motivation. Psychological Review, 50(4), pp. 370-396.
NHS, 2025. ADHD in children and young people. [Online] 
Available at: https://www.nhs.uk/conditions/adhd-children-teenagers/
[Accessed 2nd November 2025].
Piaget, J. & Inhelder, B., 1966. Psychology Of The Child. 1st edition ed. s.l.:Basic Books.
Rogers, C., 1951. Client-Centered Therapy: Its Current Practice, Implications and Theory. 1st ed. Boston: Houghton Mifflin.
Silvia, M., 2021. Unveiling Human Behaviour: A Comprehensive Exploration of Influential Paradigms in Psychology. Social Science Chronicle, 1(1), pp. 1-16.
Skinner, B., 1953. Science and Human Behaviour. New York: Macmillan.
Swansea Council, 2023. ALN - Individual Development Plan (IDP). [Online] 
Available at: https://swansea.gov.uk/article/21509/ALN---Individual-Development-Plan-IDP
[Accessed 2nd November 2025].
twinkl, 2025. ABC Forms. [Online] 
Available at: https://www.twinkl.co.uk/resource/t-s-770-abc-forms
[Accessed 30 October 2025].
twinkl, 2025. ABC Observation Tracking Form for Special Education. [Online] 
Available at: https://www.twinkl.co.uk/resource/abc-observation-tracking-form-for-special-education-us-se-1705680880
[Accessed 30 October 2025].
Vygotsky, L., 1978. Mind in Society : Development of Higher Psychological Processes. 1st Edition ed. s.l.:Harvard University Press. Available: https://ebookcentral.proquest.com/lib/trinity/detail.action?docID=3301299&pq-origsite=primo# Accessed: 30/10/25
Watson, M., 2018. Learning to Trust: Attachment Theory and Classroom Management. 2nd edition ed. New York: Oxford University Press.
Welsh Government, 2012. Practical approaches to behaviour management in the classroom A handbook for classroom teachers in primary schools. [Online] 
Available at: https://www.gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf
[Accessed 2nd November 2025].
Welsh Government, 2021. Curriculum and Assessment (Wales) Act. [Online] 
Available at: https://www.legislation.gov.uk/asc/2021/4/pdfs/asc_20210004_en.pdf
[Accessed 31 December 2024].



 



image3.emf

image1.emf

image2.emf

