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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits








	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.





















Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 


Professionalisation is defined as the “development of skills, identities, norms and values associated with becoming part of a professional group,” (Levine and Bell, 2015). Since the 19th century there has been a shift in policing dynamics to become a professional organisation rather than solely an occupation (Reinke and De Koster, 2014). Throughout this essay, the concept of the professionalisation of the police service will be critically evaluated. Considerations will be made for whether the police service has the potential to shift towards professionalisation and the challenges that this may bring. The impact of the introduction of the College of Policing and higher education will be discussed. Moreover, the effects of the professionalisation of the police service will be considered from an ethical and inclusive, and coaching and mentoring perspective. 

Green and Gates (2014) state that characteristics of a profession include a “professional association, cognitive base, institutionalised training, a code of ethics and high standards of professional and intellectual excellence.” Moreover, the authors further highlight that the need for tertiary education is essential. 

Code of Ethics and Professional Association 

A review of police services conducted by Neyroud (2011a) highlighted the lack of a single professional body for the police service. In 2012, the College of Policing (2021a) established itself as the core professional body for police services across the UK to address this issue. This professional body is responsible for implementing the professional standards expected of police forces and is integral to the transition of the police as a profession. For example, at the core of modern policing is the code of ethics introduced by the College of Policing in which officers must abide by in their daily duties (UK Government, 2014). Green and Gates (2014) state that the development of a professional body improves public confidence in policing by setting rigorous standards which must be attained. Thus, it may be argued that policing meets the characteristics of a profession from a professional association, code of ethics and standards of professional excellence perspective. 
The College of Policing is required to ensure that the body of knowledge which comprises effective policing is clearly established. Moreover, this professional body must ensure that members achieve the appropriate qualifications and demonstrate a clear understanding of this knowledge (Holdaway, 2017). This may be achieved through partnerships with higher education establishments. 

Higher Education and Institutionalised Training

Higher education is a key aspect of professionalisation which is being implemented in forces across the UK. There is evidence for increasing partnerships between higher education establishments and police forces (Hallenberg and Cockcroft, 2014). Wimshurt and Ransley (2007) argue that implementing higher education ensures that the police services remain professionally on par with other professional organisations. Moreover, the authors state that it fosters positive relations with communities due to improving public perception. Smith and Aamont (1997) state that officers who engaged in higher education had better performance reviews. However, the authors state that this effect was only apparent with officers who had five years of service or more. Thus, implying that experience is a crucial component to performance. 

Rennie (2011) states that officers obtaining tertiary qualifications may not be representative of the communities that they serve. This concept is important when considering the Peelian principle that the public are the police, and the police are the public (University of Washington, 2021). Ethnic minority applicants to higher education are over 5 percent less likely to be accepted than their white counterparts (Leslie, Abbott and Blackaby, 2008). Thus, suggesting that enforcing higher education requirements may not be inclusive as it may favour white applicants. This is important when considering that many forces across the UK are already under representative of ethnic minorities (Home Office, 2015). Thus, the impact of professionalising the police service should be carefully implemented when considering the impact that it has on representation. South Wales Police has implemented the BAME recruitment team which aims to guide ethnic minority applicants throughout the recruitment process via coaching and mentoring (Police and Crime Commissioner, 2019). It may be proposed that such schemes should be mandatory in forces across the UK to ensure the process of professionalisation promotes representation. 

Issues in Professionalisation 

Green and Gates (2014) highlight that a key issue in establishing whether professionalisation of the police should be pursued is the lack of empirical evidence supporting it. The authors continue to state that whilst some studies have aimed to address this issue, often one key element is reviewed in isolation. This is reflected by Smith and Aamont’s (1997) study which solely focuses on professionalisation from a higher education lens. Thus, suggesting that a holistic professionalisation model should be applied and reviewed to establish the true benefits of professionalisation. Moreover, Neyroud (2011b) highlights that, unlike other established professions, the police are yet to formulate a structured educational model which may be disseminated to all UK forces and higher education partnerships. Thus, further hindering the ability of researchers to accurately identify the benefits of professionalisation of the police service due to its lack of uniformity.

Clear efforts are being made to establish the police service as a profession. This is reflected by the development of a professional body, the College of Policing, who are ensuring the highest standards of professionalism through the code of ethics. Moreover, this is reflected by the introduction of higher education requirements across UK forces. In some instances, higher education has proved beneficial to police officer performance. Despite this, issues arise when considering the lack of uniformity of proposed courses and the impact that professionalisation may have on the representation of ethnic minorities within the police service. Thus, efforts should be made to carefully consider strategies to ensure representation as professionalisation persists. Lastly, the question of whether the professionalisation of the police service is necessary or beneficial remains debated. This essay has highlighted the lack of empirical research addressing the issue. It is apparent that further studies should be conducted critically analysing the professionalisation of the police service in a holistic manner.
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Critically evaluate the role of the police in conducting investigations (Volume, serious and complex) 


This essay will critically evaluate the role of the police in conducting investigations. A focus will be placed on the efficiency and effectiveness of the police service in addressing serious, complex and volume crimes. Considerations will be made for the impact that the changing landscape of complex crime and the inexperience of newly recruited officers has on the effectiveness of investigations. A particular focus will be placed on investigations involving cyber-facilitated crime. More so, strategies to address these challenges will be discussed.

Complex and Cyber-Facilitated Crime 

New and emerging technology brings greater challenges to investigative policing (Crown Prosecution Service, 2021). Cyber-facilitated crimes are on the rise. These crimes may be considered complex in nature due to the involvement of sophisticated technology, the expertise required to navigate the technology and the anonymity of the perpetrator (National Crime Agency, 2022). Moreover, certain cyber-facilitated crimes fall within the volume crime remit due to their prevalence. Action Fraud (2021) reported an increase of 4,000 cyber-facilitated crimes between 2019-2021. The Home Office (2021) revealed that the primary outcome for cyber-facilitated crimes across all police forces within the UK is NFA (No Further Action). Thus, offenders are not being brought to justice and there is a lack of positive outcomes for victims of cyber-facilitated crimes.

A report issued by HMICFRS (2019) revealed that a key issue hindering police investigations is the lack of funding. The report further stated that whilst most police forces have a form of cyber-crime department, only two thirds of cyber-facilitated crime are dealt with via these specialist departments. Additionally, the report revealed that recruitment is often based on budget, not demand. More so, funding for these departments by the National Cyber Security Programme is set to end after 2021 (UK Government, 2016). This suggests that specialist departments should be constructed proportionately to crime levels. 

However, it is important to note that regardless of funding or expertise, certain cases of cyber-facilitated crime may never be resolved due to its complexity and international elements (National Crime Agency, 2022). It may be argued that resources would be better placed addressing crime with a higher probability of positive resolution (Hinduja, 2007). The report further suggests that crime outcomes should not be reviewed in isolation. Contrastingly, the support and safeguarding provided to victims should also be considered when evaluating police investigations (College of Policing, 2021c)

Importance of Experience 

When specialist CID (Criminal Investigations Department) officers took primacy for interviewing suspects, it was found that cases ‘taken into consideration’ were greater i.e., similar crimes which the suspect admitted to (Braga, Turchan and Barão, 2019). Thus, suggesting CID officers are more effective at addressing volume crimes. Despite this, a causal relationship cannot be established. The researchers state that this may be attributed to the types of crimes assigned to CID officers. Contrastingly, it may be that the CID officers possess a greater set of investigative skills. If the latter, this suggests a need to upskill interviewing and investigative techniques of regular officers. 

Braga, Turchan and Barão (2019) highlight that as the number of detectives dwindle, the number of homicide incidents that are resolved decrease. This suggests that detectives play an invaluable role in solving serious crimes. This is crucial given the detective shortage within the UK (HMICFRS, 2021). Additionally, HMICFRS (2019) conducted an enquiry into the handling of prominent serious sexual abuse cases by the Metropolitan Police Service. The enquiry revealed that a key factor negatively impacting the investigations was the inexperience of officers. Moreover, the report highlighted that this issue is apparent in most forces across the UK. Thus, suggesting that the investigations for serious crimes should be allocated to experienced officers. However, this may not always be possible given the detective shortage. One proposed solution to is to allocate experienced supervisors to counteract the effect of an inexperienced workforce (HMICFRS, 2021).  

As of June 2021, the UK Government (2021) has recruited 9,814 new police officers. Due to the detective shortage, this suggest a need for these new officers to be highly skilled in investigations. The Metropolitan Police Service (2021) has introduced the ‘Mi-Investigation Programme’. This programme is designed for newly recruited officers to conduct investigations from initiation to finish. Thus, allowing all aspects of the investigation process to be seen. Firstly, it is suggested that this will improve the confidence and investigation skills of new recruits. Secondly, it is proposed that this will allow for senior specialist officers to focus on more serious and complex crimes. Lastly, this will highlight the investigation skills of new recruits and potential candidates for future detective vacancies. However, due to the programme being in its infancy, its effectiveness is yet to be established. 

To conclude, funding cuts within specialist departments are negatively impacting the investigative process of complex cyber-facilitated crimes. Considerations should be made to construct specialist departments in line with crime levels. Contrastingly, an alternative solution would be to address crimes with higher resolution rates as opposed to cyber-facilitated crime which often results in NFA. Additionally, whilst the investigative process is essential, this should not be the sole indicator of police performance. Key aspects such as the ability of forces to provide appropriate and effective public protection and victim support should be recognised. As forces shift to a largely new and inexperienced workforce, efforts should be focused on upskilling the investigation skills of those new recruits to ensure the most efficient and effective investigations. Competent and experienced supervisors positively impact the development of new recruit’s investigative skills. Lastly, new programmes such as the Metropolitan Police Service’s Mi-Investigation Programme should be tested. If successful, such programmes could be implemented to improve the efficiency and effectiveness of police investigations. 
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Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
The National Crime Agency (2021) state that intelligence is “information that has been analysed to assess its relevance and reliability.” Gathering information and intelligence within a policing context is vital to inform crime-reducing strategies and to safeguard the public (Ratcliffe, 2005). This essay will critically evaluate the use of Covert Human Intelligence Sources (CHIS) from both a moral and intelligence-led viewpoint. Further, this essay will explore how these methods are communicated and contribute to the tasking and coordination process. 

The College of Policing (2021b) state that policing information may be placed within three categories. These include routine collection, tasked information, and volunteered information. The authors note that routine information includes information collected as part of the daily policing role. This information mainly persists to context in which it was discovered e.g., responding to incidents or stop searches. The authors further state that volunteered information may derive from the public or external agencies. Lastly, the College of Policing (2021b) state that tasked information is a proactive effort to gather information and intelligence to fill gaps in policing knowledge. These may come in two forms: open sources and closed sources. 

Tasked Information: Covert Human Intelligence Source 

Covert Human Intelligence Sources (CHIS) fall within the category of closed-source tasked information and are individuals who are usually already integrated within a criminal organisation (Nunan et al., 2020).
The Covert Human Intelligence Sources Act 2021 amended the Regulation of Investigatory Powers Act (RIPA) 2000 to provide certain powers to authorise a CHIS to partake in criminal activity (UK Parliament, 2021). Thus, allowing for the CHIS to be integrated within a criminal organisation to provide a wealth of information and intelligence. The Home Office (2020) highlight that CHIS have assisted the Metropolitan Police in recovering 100 firearms, 400kg of Class and £2.5 million cash. Therefore, highlighting the value of CHIS as catalyst for crime detection and prevention. However, it is important to highlight that CHIS information assisted alongside a multitude of intelligence sources. Thus, suggesting that a collaboration of intelligence sources produce the most positive outcomes rather than simply CHIS intelligence alone. 

Chappell (2015) discovered that, compared to other sources of intelligence, the use of juvenile CHIS was highly regulated by powers such as RIPA 2000 and forces adhered strictly to the policies and regulations. Despite this, questions have been raised regarding the morality of using a CHIS as a source of intelligence. Gillespie (2020) states that using juvenile CHIS poses significant risks when deployed within serious and organised crime settings. Therefore, this suggests that safeguarding measures should be employed in proportion to the CHIS needs. For example, enhanced safeguarding measures for juvenile CHIS. Moreover, it may be proposed that CHIS should be selected according to risk, and higher-risk CHIS should be a last resort. 

Compared to other sources of information, such as readily available open-source information, CHIS information proves more challenging to obtain (Bingsley, 2009). Firstly, the author states a key factor which influences the quality and consistency of CHIS information is the rapport between the CHIS and the CHIS controller. Thus, a significant amount of time should be spent building this rapport with one allocated CHIS controller. Secondly, logistical issues may arise. For example, arranging a covert location to meet and exchange information (Moffett et al., 2021). Therefore, due to the logistical and cost implementations of CHIS, individuals with the potential to be CHIS should be carefully selected based on the quality, consistency and usefulness of information that they may provide.

Tasking and Coordinating 

Handlers will submit intelligence reports based on information provided by a CHIS (Gwent Police, 2021). This then is reviewed and evaluated by intelligence departments within police forces. The College of Policing (2021b) state these intelligence departments have multiple roles including, but not limited to, implementing strategies to further develop intelligence, decide on prevention strategies and consider escalation of intelligence. Once evaluated, this intelligence then informs the tasking and coordination process (College of Policing, 2021b). Gwent Police (2021) state that the purpose of the tasking and coordination process is to consider and implement strategies to address any threats or safeguarding issues highlighted by the gathered intelligence. 
Ratcliffe (2005) concluded that a lack of uniformity in intelligence-led policing at leadership levels hindered the utilisation of intelligence to its highest efficacy. Thus, suggesting that a clear and concise structure should be put in place to inform the processes once intelligence is received. Efforts have been made by senior managers to address this issue. For example, UK police forces have adopted the Daily Management Meeting (DMM) (College of Policing, 2021b). The DMM is conducted by senior officers to discuss intelligence received and create and implement appropriate strategies to deal with the threat risk and harm perceived within the intelligence (College of Policing, 2021b). Gwent Police (2021) highlight the importance of the tasking and coordination process by stating that it can assist with developing control strategies for key operational priorities and tackle serious and organised crime. However, Gwent Police also highlight that the success of the tasking and coordination process is heavily determined by the experience of those officers. It is suggested that those who regularly attend meetings more effectively set out targets addressing key issues. Thus, highlighting the importance of experience. Moreover, the authors also emphasise the need for partnership links and obtaining intelligence on wider scale from these partnerships. Therefore, this suggests that police intelligence alone is not sufficient to reduce crime and safeguard members of the public. 

To conclude, CHIS are effective closed sources of information and intelligence when utilised in an ethically considered manner. However, an emphasis should be placed on the collation of multiple intelligence sources to provide a holistic view of serious and organised crime. Logistical and practical issues arise when obtaining CHIS intelligence Moreover, an emphasis should be placed on the moral and ethical considerations of utilising CHIS. The safety and welfare of the CHIS should be of the utmost importance. Throughout it is highlighted how intelligence obtained from CHIS handlers are communicated to police intelligence branches via intelligence reports which then in turn are evaluated and disseminated to senior management via the tasking and coordination process. Processes such as DDM aid in developing tactical strategies to proactively target offending and reduce crime. Moreover, it may assist on a national level to address serious and organised crime. The importance of experience and partnership working should also be considered alongside the sources of the intelligence.
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Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

This essay will critically evaluate police strategies for dealing with public protection incidents. A particular focus will be placed on police efforts to address child protection concerns. Two key strategies will be critically evaluated including Public Protection Notices (PPN) and section 46 of the Children’s Act 1989. Moreover, considerations will be made for the public protection issues in implementing these strategies within serious and organised crime. 

Public Protection Notice

A key tool utilised by officers when protecting a child is a Public Protection Notice (PPN). A PPN is a document which allows officers to detail concerns they may have regarding a child. This document is then forwarded to the Multi-Agency Safeguarding Hub (MASH) associated with their force. The MASH then analyses the PPN and decide which agencies this information should be shared with. Such agencies include health, education and children’s services (Swindon Borough Council, 2021). Highlighting this information to agencies external to the police will allow for the relevant safeguarding measures to be put in place. Sidebotham et al., (2016) states that multi-agency referrals are essential for the effective safeguarding of children. The author states that intra-agency consultation allows for all aspects of safeguarding to be considered; providing a streamlined and comprehensive strategy to ensure the most effective response. 

Crockett et al. (2013) conducted a review of London based MASHs. It was discovered that the MASH model allows for the most effective multi-agency collaboration. The authors suggest that this is due to agencies working within the same building and receiving identical streamlined reports. Despite this, it was discovered that external agency workers were reluctant to release information and cooperate with proceedings due to a lack of understanding of the MASH model. Thus, external agency workers should be briefed regarding the process and provided education regarding the MASH model. Crockett et al. (2013) note that referral times for the most high-risk individuals has halved since the introduction of the MASH model. Thus, suggesting earlier provision of safeguarding which may prove vital to vulnerable children. Despite this, there remains a buffer period in between the PPN referral and the implementation of safeguarding. As such, other tools open to officers such as Section 46 of the Children’s Act should be considered.

Section 46 Children’s Act 1989

According to section 46 of the Children’s Act 1989 a constable may remove a child to a place of safety if they are of the opinion that the child may otherwise come to significant harm. This legislation is important as it may be used for urgent cases of child protection (Wales Safeguarding Board, 2021). Contrastingly, PPNs are often not reviewed until the following working day. Thus, section 46 powers provide officers with a safeguarding tool which takes immediate effect. Despite this, these powers are only in place for 72 hours (Cardiff University, 2021). Thus, following the removal of a child the necessary long-term safeguarding should be sought. This is done via PPN referrals which trigger multi-agency meetings who may then consider and implement these long-term options. This highlights the complementing nature of each safeguarding procedure. The removal of a child to a place of safety ensures the necessary respite so that multi-agencies may put in place the relevant safeguarding procedures. 

Whilst this legislation has been praised for its safeguarding towards children, it is argued that officer’s execution of this power may be improved. For example, Masson et al (2007) states that three quarters of children were taken to a police station as a place of safety. It may be argued that police stations are not appropriate as a place of safety for children due to their intimidating nature (Department of Health, 2003). This is especially important considering the child may already be distressed being in an unfamiliar environment. In contrast to the Children’s Act, section 136A of the Mental Health Act 1983 does not permit the removal of a child to a police station due to its inappropriateness. Thus, it should be considered whether similar rules should apply under section 46 powers to minimise distressed caused to the child. Moreover, considerations should be made to provide further training to officers in relation to this power.

Serious and Organised Crime 

Children are often exploited by serious and organised crime gangs (OCG). One of the most prevalent causes of exploitation is county-lines, where children facilitate supply chains of illegal substances across the UK (Barnardos, 2021). To safeguard children exploited by OCGs a multi-agency approach is essential (NSPCC, 2021). A PPN may be appropriate to notify the relevant agencies to the exploitation experienced by a child. Despite this, referrals are usually made to the local authorities in which the officer encountered the child (Crockett et al., 2013). Thus, neighbouring police forces and children’s services may not be aware of the concerns raised. This is crucial as due to the complexity of these supply chains, children who facilitate county lines may not necessarily reside within the same local authority as where they operate (Crockett et al., 2013). This highlights a need to share information between the counties in which these children and OCGs operate.

The Children’s Commissioner (2013) inquiry into child exploitation within OCGs highlighted that police and local authorities identified issues with sharing information as a key barrier to safeguarding children. Moreover, the same report also identified that the development of MASHs assisted in improving this issue. Thus, further reinforcing the importance of sharing knowledge with the relevant agencies. It may be proposed that all forces across the UK should adopt a ‘MASH’ model. Moreover, local MASHs should be encouraged to share information between MASHs of other local authorities. It is argued that ensuring a streamlined ‘MASH’ model across the UK would facilitate the efficiency of information sharing (Sharrock, McManus and Kirby, 2019).

This essay has highlighted the importance of multi-agency collaboration when addressing child concern issues. The immediacy and impact that police powers of removal have on safeguarding a child are undoubtedly invaluable and necessary. However, it is clear aspects such as the premises where children are removed to should be reconsidered to ensure the minimal impact on the child. Moreover, further training should be provided to ensure the most effective use of these powers. Lastly, information sharing is a key tool to safeguard children. Issues arise when considering the logistical implications of county-lines and OCG. To an extent, MASHs assist with these issues by facilitating multi-agency interventions. However, improvement should be sought by improving the prevalence of MASH agencies across UK force and further, the efficiency of inter-MASH communication and information sharing.
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Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

The College of Policing (2021d) state that evidence-based policing uses the “best available evidence” to develop in-depth understandings of policing issues and evaluate the effectiveness of policing interventions. Sherman (1998) first introduced this concept and highlighted the necessity for researched-based findings to be applied to policing guidelines and policies. Thus, allowing for objective evidence to inform policing rather than traditional subjective-based views. This essay will critically analyse the concept of evidence-based policing. Further, crime prevention strategies which aim to reduce offending will be critically evaluated. Such strategies include the Boston Re-Entry Initiative and the Early Action Together Programme.

Boston Re-Entry Initiative 

The U.S. Government (2021) introduced the Boston Re-Entry Initiative (BRI) which aims to rehabilitate violent offenders back into the community following a prison term. This initiative focuses on collaborative efforts of many service providers to provide holistic guidance post-release.  Such services include vocational programmes, mentors and social service assistance to those aged between 17 and 30. Crisis (2021) emphasise the difficulty offenders face post-release in obtaining Universal Credit and housing from their local government as they are not seen as a priority. Moreover, the authors note that a lack of appropriate housing may influence reoffending rates.

Braga, Piehl and Hureau (2009) conducted a quasi-experiment to compare the impact of the BRI on offenders. It was discovered that, compared to a control group, those who engaged in the BRI were on average 30 percent less likely to be arrested for a violent offence 1-year post-release. Therefore, suggesting that the BRI does aid in reducing recidivism. However, the authors also note that 3 years post-release those who participated in BRI were only 10 percent less likely to be arrested for a violent offence. Thus, suggesting that the BRI is most impactful short-term. Moreover, this may suggest that offenders require alternative engagement and support long-term. Despite the positive outcomes, difficulty may arise when applying these findings to UK offenders due to a lack of generalisability. Thus, suggesting that such programmes should be replicated and rigorously tested within other cultures and settings. 
Early Action Together Programme 

Adverse Childhood Experiences (ACEs) are experiences during childhood that may harm a child (Violence Prevention Unit, 2021). Such experiences may include, but are not limited to, physical abuse, emotional abuse, residing in a household with a drug or alcohol abuser and exposure to domestic violence (NHS Wales, 2021). Those with four or more ACEs are 15 times more likely to have committed violence against a person, are 16 times more likely to use crack cocaine or heroin and are 20 times more likely to be incarcerated (Violence Prevention Unit, 2021). Therefore, from a policing perspective it is advantageous to address ACEs at the first opportunity to reduce the risk of individuals becoming offenders.

The Early Action Together Programme (EATP) is unique as it aims to prevent offending in the first instance by providing the appropriate tools and resilience for those with 4 or more ACEs who are identified as high-risk of becoming an offender (Word Health Organisation, 2021). This contrasts to the BRI which solely focuses on managing offenders post-offence. Similar to the BRI, the EATP adopts a multi-agency approach to address ACEs (NHS Wales, 2021). Further, it is clear how the evidence-based research findings of ACEs have impacted on policing policy. For example, the Policing Vision 2025 now advocates for local policing to be “integrated with other local public services to improve outcomes for citizens and to protect the vulnerable,” (National Police Chiefs Council, 2020). Despite this, the EATP is in its infancy as it was devised in 2018. Therefore, there is a lack of empirical research supporting the programme. Longitudinal studies should be constructed which observe the influence of early prevention strategies on offending rates. 

Evidence-Based Policing

One benefit of the evidence-based policing approach is the shift from traditional tactics led by senior officers to tried and tested approaches. The approach does not advocate solely for one strategy but rather, supports all dependent on the evidence supporting each method. The evidence-based policing approach advocates for utilising empirical research to inform policies and procedures (College of Policing, 2021d). For example, the ACEs theory influenced the development of the EATP (Violence Prevention Unit, 2021). Further, the authors highlight that the approach also advocates for rigorously testing the efficiency and efficacy of these policies and procedures once implemented. Therefore, once the EATP has been fully established, evidence-based findings may be obtained. Thus, allowing for modification of the programme to ensure the highest efficacy.

A key criticism of evidence-based policing is that the policies and procedures which are implemented are only as effective as the quality of the research (Dunham and Alpert, 2015). Therefore, the highest quality of research should be selected. Moreover, this further suggests a need to effectively scrutinise research. For example, whilst the BRI did prove effective for those aged 17-30, it is important to consider that these research findings may not be applicable to other age groups. Thus, suggesting that any policies and procedures implemented because of the BRI should be applied to the demographic in which the initiative targets. Further, if proposals are made to implement the BRI for individuals outside of the target demographic then rigorous research should be conducted in relation to these demographics.

To conclude, the evidence-based policing approach provides an objective approach to policing. It has improved upon previous influences of subjective narratives which previously impacted policing. Programmes such as the BRI have proved successful to reduce rates of recidivism within young violent offenders. Despite this, careful consideration should be made for methods adopted by researchers and the characteristics of participants used. The EATP, heavily influenced by extensive research into ACEs, is yet to be tested for its efficacy on offending. However, there are clear and strong links between ACEs and offending. Thus, suggesting the need for an evidence-based approach to be implemented once policies and procedures have been established. Overall, evidence-based policing positively impacts on the policing role and recidivism. It is an invaluable tool to scientifically guide procedures. However, policy makers should be mindful of the quality of research used to guide these decisions and further study peer-reviewed journals.
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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