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In 2020, the Welsh curriculum evolved, transforming the way in which children living in Wales learn.  The new curriculum is said to enable children to reach their full potential, to thrive and to gain a beneficial learning experience. The main reason for the new curriculum reform, was due to the growing concern that the children in Wales were underperforming in the Programme for International Student Assessments (PISA) and had been since 2006. PISA tests are used in many countries, the Educational Research Centre states in 2022, that eighty-eight countries took part in PISA. It was clear that something needed to change in Wales, to bridge the gap between students living in areas of deprivation and children living in more affluent areas. This enables all children to have an equal playing field and reach their full potential, regardless of their social status or background and this is paramount to the new curriculum. Sizmur et al., 2019, agreed with this statement, documenting that in 2018, less disadvantaged Welsh students scored forty-nine points higher in reading than more disadvantaged students in Wales. The Welsh “national mission” intends “to raise school standards, reduce the attainment gap between different groups of learners and ensure an education that is a source of national pride and public confidence” (Welsh Government, 2017). The new curriculum for Wales 2020, encapsulates an education that is centred around the learner, building on previous knowledge, and working across these areas that is not performance driven or focused around singular areas of learning.  This assignment will discuss the changes made to the education system framework in Wales, whilst discussing three pedagogic principles outlined within the body of this assignment.  
For the new curriculum to be implemented, the Welsh government required the guidance of the Organization for Economic Co-operation and Development OECD. A report was carried out by the OECD analysing the progress made since 2014, whilst highlighting how this could be developed further. The OECD worked with Wales for over six years to gather the relevant knowledge and documentation to build and help design the new Welsh curriculum. “This long-standing work included exchanges with different stakeholders, visits in numerous schools across the country, and discussions with many through workshops and advisory groups” (OECD, 2020). The report, The Welsh Education Reform Journey, OECD; 2017, offered recommendations to inform the next steps of the reform process and discussed the implementation of the four pillars: curriculum policy design, stakeholders' engagement, policy context and implementation strategy and were discussed within the report focusing on the four pillars of implementation. A team was created by the OECD with analysts from the OECD’s Implementing Education Policies project which followed a concrete methodology and research within schools. OECD; 2020, report made use of statistical information and documentation provided by intuitions and the Welsh Government. 
The Welsh Government WG has been developing improvement strategies since 2014. In 2015, the WG introduced an educational attainment Improvement Plan for three- to nineteen-year-olds called ‘qualified for life, a curriculum for Wales-a curriculum for life’. This focuses on five key areas: curriculum; assessment and evaluation; equity, excellence, and well-being; teaching; and leadership, requiring schools to move towards becoming learning organisations. In 2015, an investigation was carried out by Donaldson in education settings in Wales. Following this, Donaldson wrote his document ‘success for futures’ in 2015 and his work has been embedded through the work of schools and the WG to provide Wales with the new Welsh curriculum. Following the work from Donaldson and a change in Government, a new action plan called ‘Education in Wales: our national mission 2017-2021’ was introduced. This plan outlined the five-year plan to improve educational attainment for learners in Wales and achieve the four purposes of becoming:
· Ambitious, capable learners who are ready to learn throughout their lives
· Enterprising, creative contributors who are ready to play a full part in life and work
· Ethical, informed citizens who are ready to be citizens of Wales and the world
· Healthy, confident individuals who are ready to lead fulfilling lives as valued members of                        
Society                                                                                             (Welsh Government, 2023) 
[bookmark: _Hlk132948898] The new curriculum consists of a framework which allows schools to modify and adapt to meet the needs of the learners whilst ensuring that the key principles, four purposes and statements of what matters are met as these are essential and fundamental to the Welsh circular reform. Holistic learning is forefront of this new curriculum and is therefore paramount that this is structured into areas of learning. There are six areas of learning and experience (AOLE) as this curriculum requires learning as a multifaceted, not singular, requiring progression as continuous building upon knowledge as opposed to meeting set standards and targets that some children are unable to obtain. “Practitioners and schools’ governing bodies are the most relevant actors to assess their students’ needs and choose topics and activities of learning and assessment that best support their learning” (Welsh Government, 2020). The AOLEs are expressive arts, health and Well-being, humanities, languages, literacy and communication, mathematics and numeracy, science and technology these are used in progression steps three, four and five. The children age from eight-sixteen in these progression steps. Each AOLE has what matters statements which help to develop and support the four purposes, highlighting what is essential within each AOLE. In the success for futures document, Donaldson; 2018, recommends that the AOLE “be internally coherent, employ distinctive ways of thinking, and have an identifiable core of disciplinary or instrumental knowledge” (Welsh Government, 2023). 
To ensure that a child makes progresses, what matters statements provide a description of what is expected for a child to make progress and reach each of the statement’s advisories. The content supports planning, ensuring that each school plans their curriculum and achieve the what matters statements.  The progression steps and ALOEs are different in the FP, children are encouraged to use their imagination and learn through play, replacing the early years education format in Wales. Children learn without being aware that they are learning, making their education fun and more effective. It is important that their play is structured, with a clear learning outcome at the forefront of their play. Learning happens from revisiting and practicing, and it is important that FP children are given the opportunity to learn in a fun and imaginative format. Learning outside of the classroom is important. Children exploring the world around them enables opportunity to connect with nature and develop emotional and physical wellbeing, practical activities, and thinking and questioning skills. Taking risks, experimenting and problem solving are all part of the new curriculum and aim to build on skills that will prepare FP students for the future. Learning through play provides a child with feelings of self-worth and self-esteem, it provides the children with the opportunity to learn as a group or on their own and promotes independence. There are seven learning areas that meet the needs of the children in the FP to develop their understanding of the world and to gain experiences and an understanding that will draw upon their educational experiences. The AOLE for the FP are personal and social development, well-being, and cultural diversity, language, literacy, and communication skills, mathematical development, Welsh language development, knowledge and understanding of the world, physical development, creative development. These AOLEs are used in progression Step one age three – five and progression Step two aged five – eight. The progression steps are used as a basis and are a rough guide as to where a child might be expected to be in their development, however, this is not always the case. This curriculum takes this into consideration and the needs of the individual child are at the forefront of this. Further progression steps are progression Step three - age eight-eleven, progression Step four - age eleven- fourteen and progression Step five - age fourteen-sixteen.
The four purposes of the FP are Personal and Social Development, Well-being and Cultural Diversity, Language, Literacy and Communication Skills, Mathematical Development, and Physical Development. Values such as diversity and equality are promoted and celebrated within this phase. The importance and value of parents/carers within the child’s life is recognised and the importance of creating a positive relationship between the school, teacher and parent/carer is paramount as they all provide education to the child, with the parents/carer being the child’s primary educator. Play provides the vehicle of learning within FP and development is up and down and not always even, some children will regress.  Welsh Government 2020, recognises this, and allows teachers to recognise their learners needs and to allow them to teach their learners to their next stages of their learning when they are developmentally ready, acknowledging that not all children can meet government targets, which leaves gaps in children’s education when they cannot meet them. It is important to remember that not all children can learn through certain types of play. Role play or imaginative play can be an issue and cause barriers for children with learning difficulties, communication difficulties or children with sensory issues and this requires consideration. The teachers understanding and holistic approach should always be the central focus whilst ensuring that they are challenging, inspiring, and captivating the learning potential within their students. 
There are many ways in which children learn and in which teachers can provide their learners with an enriched educational experience. “Good teaching and learning means employing a blend of approaches including direct teaching” (Professor Donaldson CB, 2015). Direct teaching is a mixture of teaching approaches that involve critical thinking, being creative and encourage problem solving. This style of teaching is often structured and is often a used as a common approach for teaching language, handwriting, phonics. When this style of teaching is used effectively it can often be used as a behaviouristic learning, reinforcing correct responses, reinforcing engagement and positive behaviours. Frank Skinner would have agreed that praising someone for a certain behaviour, will instil in them that is the correct way to behave and they will be more likely to repeat that behaviour. Pritchard (2013) would also agree with this, as he views learning as the acquisition of new behaviour. Direct teaching often involves standing in front of the class to teach a lesson, not every learner benefits from this. It is therefore important to employ other methods and approaches of teaching to encourage learning and engagement within the classroom. 
Approaches such as going on a school trip allows the child to have experiential learning. The child gains underpinning knowledge if they are taken on the school trip at the beginning of the unit of work and allows the children to gain a contextual understanding. It can also encourage engagement in future tasks as the children find the trip enjoyable. The information they have experienced prior to being taught in the classroom underpins any future lessons on the topic, so they have had experiential learning and therefore can draw richer conclusions as they are being taught in the classroom.   Another method of teaching could involve having a visitor attend the school to provide a workshop or talk to the children. The child can gain a new insight from this ‘special visitor’ and can use any knowledge gained from this to underpin any future lessons on the subject or topic in question. Having a new face in the classroom often causes excitement and engagement especially in the FP. This is a normally an exciting experience for the children and can be extremely valuable.
Bringing in an artifact or asking the child to bring in something and lessoning planning around this can encourage engagement. An example of this would be to ask children to bring in a photo of them as a baby. The children can take pictures of themselves using the iPad, therefore gaining ICT experience and a lesson can be planned where they play a game to guess who the baby photo belongs to and order them into the sexes, hair and eye colour etc. A lesson planned around the topic ‘watch me grow’ where the children can learn about how they grow and influencing factors surrounding this for example, nutrition and learning about ‘the healthy plate’. Children could bring in fruit as a healthy snack. The children could prepare their snack such as cutting up a banana with a blunt plastic knife or make a fruit salad, building on their motor skills, numeracy using measurements and cooking/preparing skills. This style of learning across areas of knowledge as opposed to singular areas of learning is embodied within the new Welsh curriculum. Basing lessons around something that you know will excite the children can gain engagement from the children and can ensure that the children gain a valuable experience, one that they can remember and can build upon and revisit. 
“Good teaching and learning sets tasks and select resources that build on previous knowledge and experience and engage interest can be facilitated in several ways” (Professor Donaldson CB, 2015). Learning set tasks such as letter formation and phonics are fundamental in foundation phase. They form the basis of oracy and literacy, writing, communication, and lessons are often directly taught. Building on these skills can be achieved that encourage engagement by practicing letter formation in paint with finger painting, forming the letter in glue using brushes or spreaders and using fine motor skills to pick up glitter with fingers to sprinkle it on the glue, practicing letters using their fingers in shaving foam, going outside and finding sticks to practice letter writing in the mud or sand. Other methods of practicing letter formation would be to practice imaginary writing on each other’s backs using their fingers which could be played as a game with one child writing it and the other child repeating the letter that has been written on their back. I-pads can be used to practice letter formation and handwriting skills and there are several games within Hwb that facilitate this. 
Sadly, not all children have the same experiences this is often down to financial implications. Experiences such going on a train or even a bus can be unobtainable for a family. Not gaining these experiences could be down to location for example, not all children have been to the beach. It is therefore important not to assume that children have had these experiences. If it is part of the teaching plan that the children are building upon their knowledge about the beach, it is paramount that all children have been to the beach. The teacher would need to arrange a trip to take the children to the beach, ensuring that the children have had the same opportunity and start on a level playing field. Trips can be taken virtually, which can lower the cost significantly and can ensure that all children can be involved. It is very Important to be mindful of the financial impact when setting tasks or indeed organizing trips; some families cannot afford it.  This could be a potential problem with the new curriculum that not all children are fortunate to have pervious experiences or indeed knowledge to build upon. 
Overlearning the same thing week by week and remembering it, such as counting to twenty or learning letter or number formation is an example of scaffolding and reciprocal teaching. Using this revisited knowledge to build on prior experience such as counting in twos or fives, ensuring that always revisiting what was learned before, so that is not forgotten is extremely important and Piaget would agree with this.  Making the lessons a little more challenging for example counting in threes or counting back from twenty in ones and then twos and learning the even numbers and numbers that do not have friends-the odd numbers. Going back week by week and reiterating and reminding the child of what was learned, reinforcing previous lessons so that it is embedded within their minds are examples of scaffolding and reciprocal teaching and these are strategies access the zone of proximal development ZPD. Vygotsky agreed with Piaget that this type of learning development of cognitive abilities takes place in stages, and he also agreed broadly with the description of the stages; however, he viewed cognitive development as a social process where children learn from experienced adults and a direct learning approach.
“Good teaching and learning ranges within and across areas of learning and experience and this is a fundamental part of the new Welsh curriculum” (Professor Donaldson CB, 2015). This is often embodied within the FP, and it is important to immerse the children in learning for example, going outside to go for a wellbeing welly walk, it has decided to start raining, therefore a lesson can be factored in learning about the weather and learning humanities, discussing how plants grow using sunlight and water therefore learning science. The children could learn how to talk about the weather in Welsh. The children could practice jumping using two feet into (small) puddles taking part in physical education. Children do not learn things in isolation they learn in holism. This cross curricular approach is important, some children are good at subjects and not at others. Some children will find some subjects challenging so by bringing in subjects cross circularly, children will be learning, and it will be an enjoyable experience for them, one in which they will be able to build and gain confidence in subjects when the lesson is revisited. 
In conclusion, the new curriculum for Wales has the learner at the centre of its core and aims to close the gap between social status. This ensures that all children have the same opportunity to learn and achieve to their highest ability. The new 2020 curriculum no longer has the imposed targets that the teachers must obtain which often meant that some learners were left behind and had gaps in their education. The curriculum framework and assessment arrangements are now guidelines and documentation has been published and provided to all educational institutions. Schools can develop their own curriculum, which is suited to their learners needs and abilities, challenging the children to reach their full potential, whilst gaining an enjoyable enriched education which is individually tailored, supporting progression. In the FP this is achieved through play using a holistic approach. 
One of the key principles of the proposed curriculum as stated above, is giving autonomy to the school to make adaptations within the framework. Whilst the framework does provide some supporting guidance, it leaves some considerable margins for schools to create their own targets and to decide what experience the children receive. This experience will vary from school to school, teacher to teacher and I do question how this will work long term. How is ‘content’ selected? Are all teachers fully prepared for this new curriculum? If a child who has a high attainment does not appear to be progressing as they were but is sitting comfortably within a high level, will that child be pushed to reach their full potential? Expectations need to be regulated by the school and staff need to have clear and concise expectations, as guidance can be subjective. This leads me to question will the children receive the education that require if they have a teacher that is not regulated by external tests and expectations? 
The new changes made within the Welsh curriculum are very positive. A child’s progress and education are tailor made to them with the principal focus based on learning and not meeting national targets, which often meant gaps in a child’s education. Each child in Wales will be seen as an individual, not a statistic! Whilst there are a couple of foreseeable issues with the new curriculum, overall, I view the changes to be exciting, necessary and it will be interesting to see how the new curriculum benefits its future learners. 
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