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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Work on your writing style so that you use language that is more academic in nature.

	I have tried to use academic language within my assignment.

	Targed/Target 2
	Link your own research to the literature in a more consistent manner so that your writing is less descriptive in nature.

	Tried to be less descriptive and more consistent in my writing.

	Targed/Target 3
	
	





The task set is the create a report of one aspect of school X’s school development plan and show how they have established their actions, impact and evidence base through critical reflection.  I have chosen to develop the aspect of professional development and how the school provide this for all their staff and the strategies they will be implementing to create the finest, engaging and exciting environment for all learners.  School X is situated in the Vale of Glamorgan.  There are approximately 280 pupils on roll aged from 3 to 11, including 65 part time nursery places.  The school is a two-form entry.  The school is currently a pioneer school and is working with the Welsh Assembly Government and other schools to take forward developments relating to the new curriculum.  Around 36% of pupils are eligible for free school meals, which is well above the average for Wales of 19%.  The school identifies 31% of pupils as having additional learning needs, again this is higher than the national average of 21%, however, there are no pupils who have a statement of special educational needs. Nearly all pupils are of white British ethnicity and come from homes where English is the main language. A very few pupils have English as an additional language. No pupils speak Welsh at home. (Estyn report, 2018)
School development plans (SDP), also known as school improvement plans (SIP) are an effective tool that are used by the schools to enhance appraisal, targets and co-operation in all teaching and are also used to promote improvement among all learners.  However, not everyone feels they are effective and feel that SDP’s are generated by policies and are very unproductive, feeling that they will not produce positive results (Escobar, 2019, p.445).    It is also established to raise standards within the school and promote equality into the school environment (Department of Education, 2010, p.1).  A school development plan is a rolling three-year plan that contains the school’s improvement priorities and how these will be achieved.  Year one of the plan may contain the priorities, targets and strategies that have been discovered.  Then year two and three capture the higher-level priorities and targets (Welsh Government, 2014, p.6), with some feeling they are rigid and inflexible (Bell, 2002, cited in Escobar, 2019, p.444).  The SDP helps set out a clear vision of what the school are striving to achieve, with these being both attainable and motivational (Welsh Government, 2014, p.7).  This vision consisting of where the school are heading, where they want to go and how they are going to accomplish this.  The SDP is evidence based and linked to school policies and action plans but these do not need to be included in the plan (Department of Education, 2010, p.2).  A plan is best accomplished organically and a plan should present a challenge but they should be reasonable and attainable (Hanover research, 2014, p.7).
The SDP should involve a variety of people and should keep a clear focus on pupils, their learning and improving the outcomes they achieve (Department of Education 2010, p.2).  These consist of Governors, Headteacher, SMT, teachers, LSA’s, learners and involve all school partners and stakeholders.  Each will hold a different role in completing the plan and providing (in their opinions) the best opportunities for learning and achieving.  Firstly, the governing body are responsible for preparing, monitoring, reviewing and revising the SDP as well as agreeing and signing it off (Welsh Government, 2014, p.4). This can be quite a difficult task to undertake, as the Governing body are a variety of people who have come from different backgrounds who will have differences of opinions and as such need to seek reassurance from the staff who are working daily towards these targets, therefore school staff would need regular update meetings with governors to keep them informed.  The head teacher who is responsible for the day to day management of the school, also needs to work with staff and stake holders to produce areas for the school to broaden the teaching and learning and move the school forward.  They also become responsible for implementing the actions and strategies found to bring improvement (Welsh Government, 2014, p.4).
The SDP follows a structure that enables it to be constructed and easy to use and follow.  The first is stage one: self-evaluation.  This consists of staff reflecting on their performance and then using this as a basis for “sustainable improvement planning” (Welsh Government, 2014, p.8).  Stage 2: strategic planning.  Involving and including everyone to participate in finding strategies best suited for their school to help raise both school standards and pupil outcomes.  Stage 3: making improvement/action.  Putting the strategies and actions into practice and for teachers to implement them into their planning and teaching to bring about changes and improvements.  Lastly, stage 4: reviewing impact.  Regular review needs to be carried out of the implementation of strategies and continuous monitoring to make sure everything is still on track (Welsh Government, 2014)
A copy of the SDP should be given to the governors, head teacher, teachers, support staff and shared with the pupils of the school plus anyone that may ask for it.  It should also be available to parents – either through the school website, summary on a newsletter or through any other form of communication with parents (Department of Education, 2010, p.12).  The school is strongly advised to inform all members of the school and the local community about plans and strategies and engage them effectively into the process, so they can provide any help and support where and when they can (Department of Education, 2010, p.12).
The aspect I have chosen to focus on in the school’s SDP is professional learning.  Professional learning should encourage all staff to become involved in and progress their thinking and professional knowledge within teaching and learning.  Teachers and other members of staff, such as LSA’s, make sure that their practice is deeply informed and up to date.  Professional learning can be defined in a number of ways and can on occasions be a complex concept (Fraser et al, 2007, cited in UWTSD, 2018, p.11).  Professional learning can usually be a formal process such as a workshop, conference or collaborative learning.  However, it can also fall into informal contexts such as discussions with other colleagues, independent reading and research and finally observations of another colleague’s work (Mizell,2010, p.5).  Teachers are given an abundance of opportunities to polish up and sharpen their craft and improve their practice (Rethink Ed, 2018).  For some teachers professional learning is the new strategies to teach, for others it maybe to develop a strategy they may already be using, such as classroom management and for many it is learning the variety of new techniques and strategies that are constantly developing in the teaching world (Rethink Ed, 2018).  Through professional learning teacher and teaching staff are constantly expanding their knowledge and skills to implement the best educational teaching and learning for each individual child (Mizell,2010, p.3)
[bookmark: _GoBack]School X plan the SDP yearly from April to April, ensuring that the budget is included within the plans and that they are providing and linking these into the actions and strategies, making sure the funding is being used for the correct purposes.  This has a big impact on the school as they are spending their budget on resources and programs that will definitely help the school.  The SDP is set out in three main areas, professional learning points, the school X way – showing what makes them unique and ownership and responsibilities, making it a clear tool to achieve the best results.  With the main driver being their philosophical approach to healthy relationships and the heart of all three areas (see appendix one).  From these main areas a selection of five or six key enquiries are chosen for their relevance to the school at this moment in time. Enquiries such as links with behaviour management.  Having key enquiries ensures clear purposes that need to be improved, but these need to be understood by all otherwise they will show no improvement (Escobar, 2019, p. 448).  Throughout these key enquiries the school assign different roles to different teachers and leaders within the school, to adopt and become in charge of certain strategies.  School X’s main priority throughout the SDP is improvement in both teaching and learning for children and staff.  School X’s SDP is a continuous cycle and reflects upon performance, raising standards and improving learners’ outcomes.  Constant reflections and analysis are carried out throughout the year to show what impact these key enquiries are having on the children’s learning and if there is no impact, how can these be changed and/or adapted?  School X’s SDP involves everyone that needs to be in it, this is so that everyone involved knows exactly what is happening and is fully committed to it.  The SDP is also placed in a central location for all members of staff to view.
Self-evaluation can bring rich rewards into the setting and can analyse the impact of what is being done, rather than just describing it (Fisher, 2008, p.196).  To help with self-evaluations school X adopted the Kirkpatrick model.  This method is used to evaluate the effectiveness of particular strategies and actions (Petrone, 2017).  It is through the specific training that the Kirkpatrick model will evaluate if the training and new strategy has been successful.  However, this training program is presumed in itself to be solely responsible for any outcomes that may or may not arise (Jung, 2009), leading people to believe how effective it really is.
Data analysis is used a lot within schools and in a variety of ways, however the data is not an end in itself (Department of Education, 2010, p.25), it needs to be backed up. Data is collected, analysed and provides information on what is needed to improve.  Data is collected through a range of means, qualitative data such as inspection reports, learner’s well-being and also consultation with learners, parents, staff, outside organisations and agencies, (possibly in the form of survey’s and questionnaires) are collected. Then the quantitative data such as attainment results, school banding, tracking information on learner’s progress levels, PISA and wider contextual factors such as EAL, to provide support and extra strategies to improve learning outcomes.  This data will provide school X with ideas of what they need to do and decide how they are going to get there.  This data will differ from school to school and this will result in different visions being obtained.  This data is essential for professional learning, as it may show a dip in certain areas or development throughout the school, which can then be catered for through training and other means and hopefully show improvement at a later date.  
School X created their SDP with all stakeholders in the school and its community coming together.  The SLT meet with the board of governors to start reviewing the previous year and start collecting ideas on where to go next, however if the people in charge do not believe in the SDP tool to achieve results it will just be one more document in the school library (Escobar, 2019, p.448).  Once they have discussed ideas then fellow stakeholders will join and contribute to the SDP.  
A strategic plan will show what the school’s future goals and achievements will be and how they will get there.  With School X being a pioneer school for the new curriculum the four purposes are at the top of their achievements and are driven in their teaching and learning.  However, a strategic plan can be a complex process (David, 2017) and with it being a new curriculum may put extra pressure on the school, with any benefits not being visible straight away (David, 2017).
Measuring impact will show any successes or concerns throughout the SDP year.  School X uses appreciative inquiry that is their innovative tool to deliver improvement and organisational change (see Appendix one).  Appreciative inquiry focuses on the school’s positive core strengths and successes within an organisation to drive change and achieve a more effective and sustainable future (Cooperrider, 2012), however, there is concern that the positive experiences are invalidating the negative experiences that may need to be talked about (Bushe, 2011, p.17).
It has been stated that the SDP is not unduly prescriptive (Welsh Government, 2014, p.5), however school X’s SDP is extremely detailed and very in-depth, giving everyone who reads it a clear understanding and providing them with all the details needed to understand every part of the document.  This will ensure that everyone will be fully committed and engaged with the SDP and know where the school is heading.  An SDP is usually informed by the regular self-evaluations that schools undertake of its own performances (Welsh Government, 2014, p.3), and School X use models and toolkits that are up to date and work best for their school.  The school could change and adapt these models and toolkits as there are a variety available to use.  Self-evaluations are not new but can be the most time consuming and challenging tasks that need to be completed by schools. (Camby, 2013).  Regardless of this statement, school X takes the time and really focuses on what needs to be accomplished within the teaching and learning environment.  Throughout School X’s SDP document, they have placed a variety of key reading for teachers to look through.  This will provide teachers with extra knowledge and understanding but also provide them with the same information.  Thus, they are providing a basis for focus and consistency in the teacher’s professional development (Donaldson, 2015, p.21).  The school could do this differently by asking the teachers to go and research the different strategies and actions by themselves, creating their own bank of knowledge.  With school X posting and assigning specific teachers and leaders to lead role and responsibilities within actions and strategies allows the school to have control and ownership of the SDP plan, allowing staff to know who to go to with any issues or concerns and having one or two people in charge, rather than everyone trying to take control.  This is the case of having the right people, with the right skills, in the right place, at the right time (Welsh Government, 2014, p.15).  School X could do this differently by having just the SLT team having control of the key inquiry, letting the teachers focus all of their time into implementing and addressing the strategies and actions in the document.  School X’s main vision for professional learning is linked with Donaldson’s new curriculum.  With them being a pioneer school close links are made and how they want to proceed the school forward while linking to new curriculum ways.  A vision is to embed the effective schooling and leadership, child centered provision, links to the community and high-quality teaching and learning (Department of Education, 2010, p.1), through this the new curriculum can be portrayed through the main areas and key inquiries and change the learning environment gradually rather than all at once.  School X could do this differently in the future - once the new curriculum is fully embedded, by focusing on specific individual professional learning for each teacher to move their own learning forward and concentrate on something they want to personally develop. 
In conclusion the report set out above links too school X’s development plan and how they have created their actions, evidence and impact through a variety of models and toolkits and established a thorough document for everyone to work off.  School development plans are both extremely helpful and a fantastic way to find improvements in the schools’ teaching and learning and make improvements to deter these issues, however they can be time consuming, so a lot of effort seems to have to be put into them to really make them something powerful to work off.  Through wider reading and researching SDP’s I have been able to expand my knowledge and understanding of them and discover the true extent that they help and support schools, if every effort is put into them.  Linked with this, it will help me throughout my teaching career as I have had an in-depth insight and understand how they work and engage everyone to work together and progress the children’s learning forward. 
Word count: -2,709
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Appendix One
SDP: April 2019- April 2020: 
Our SDP was created by all stakeholders of Cadoxton and its Community. Children-Parents-
staff- wider community 
	Cultural Forces: Vision, Relationships, Learning, Reflection, Ownership built on TRUSTProfessional
Learning


The Cadoxton
Way!
Ownership 
Responsibility
Relationships




Relationships: Our main driver for our SDP is our philosophical approach to Healthy Relationships. This will be the heart of all three areas; Professional learning, The Cadoxton Way and ownership and responsibility. We will implement a sustainable change and shift in our school culture with all our stakeholders having ownership in our new ‘No matter what..’ policy. The change will be based on a vision of achieving our values through our cultural forces: Communication, coaching and mentoring, social and physical environments built on trust and commitment. This will be enabled through us building practicing positive behaviour strategies that support relationship development.  We will use cooperative learning, coaching and mentoring approaches and restorative practice techniques as consistent strategies across the school. All stakeholders will use relevant research to develop a greater understanding of human relationships and the need to be tolerant, kind and respectful of one another. 
Meaningful Evaluation of our SDP: In order to evaluate our progress, we will use the Kirk Patrick approach and the CSC self-evaluation tool for reflection at interim points throughout the annual cycle. All stakeholders should be actively engaged in the reflection process and they will have developed their own SDP call to action ‘Cog’ and this shows their personal commitment to the three areas of the SDP. (displayed for all to see in the staffroom) 
Results 
Behaviour
Learning 
Reaction 








	Professional Learning: Time and Space  
As a pioneer school for professional learning and curriculum development we are committed and determined to achieve the vision set out in Successful Futures. The four purposes drive not only our day to day practice but have become our learning dispositions and incentives for change; they are at the heart of all we do and a measure of our success.  In order to take steps in the right direction we need to be ‘brave’ and challenge that dangerous phrase ‘We’ve always done it that way!” Grace Hopper. After all the motto by which we live at Cadoxton is “You only truly arrive when you accept you never will!” We need to value professional learning and this takes commitment to becoming not just a school that is a learning organisation but creating a culture where it is habit and a right! 
We are therefore committed to creating the ‘time’ and ‘space’ for sustained shared thinking, learning and most importantly reflection to happen.  Inquiry learning is all about giving children the skills, the dispositions and the opportunities to investigate – to find out information, make meaning and take action based on what is discovered. We will develop a culture of research informing and challenging our practice in a structured way.  
We will use Appreciative Inquiry (AI) is our  innovative approach to organisational change that can be used as a model for delivering improvement. In contrast to other forms of organisational development and problem solving, it builds on the strengths and successes of the organisation to drive change. At the core of AI is a model of engagement that focusses upon our capacity as leaders and managers to observe, listen and inquire. 

Key Documents and Reading:  The Deepest Well by Nadien Burke Harris, Inquiry Based Learning: Kath Murdoch, Practitioner ACE handbook, The Chimp Paradox by Steve Peters, My Hidden Chimp by Steve Peters, Inside I’m Hurting by Louis Michelle Bomber , by David Cooperrider


	Key Inquiry: 
	Why: 
	Action Taken: What
	Who: 
	When 

	To change our approach to behaviour management and create a whole school commitment and ethos that is invested in relationships
	A whole school Approach to becoming an ACE informed school: Protect-Relate-Regulate- Reflect 

Data/Evidence: 
So many of our children and their families struggle with relationships and attachment disorders.
Most of our children will experience an ACE in their lives.  
Staff identification of concerns around children and parents ability to social engage and indications of social defence preventing learning from happening. 
Development of a ‘NO MATTER WHAT…” approach. 

Policy is a philosophical approach to relationships to create a new culture. 
Base culture on core values, commitment and trust

	ACE Diploma 





	Janet and Rhian 10 day course with accreditation at level 5. 


	Completed by 10/19




	
	
	Create a Relationship Policy: A whole school approach to making this happen. “Not just a policy in a file” Living, breathing approach. 


	Whole school – led by Rhian and Janet in a series of focused PL sessions with all stakeholders.


	Completed for consolation with all stake holders by 09/19


	
	
	Approach: 
Communication 
Coaching 
Environment 
Positive behaviour 

	SLT -Facilitation supported by coach Sally Evans

	Summer Term 

	
	
	Restorative practice approaches to building positive relationships with children/parents and staff – RESTORE and REPAIR 
	EmmaE/Janet C/Natasha C



	Whole year development 

	
	
	Develop a series of activities to promote positive relationships and create capacity for a key adult for all the children/parents who need support

	SLT and LSA- key PL and the development of lead Elsa LSA’s Lead LSA- Natasha Cockram and Emma Everitt- in phase meetings 
Year 6 Flourish programme to run during the Autumn term led By Lucy D and Julia A (Year 6 Teachers)
	Inset day 1: Autumn term PL session in phase meetings.


	
	
	To challenge how we  use our adults to support our restorative  approaches in a more strategic way. 
Year 6 programme: Flourish – positive Behaviour programme
	
	

	Creating a culture for professional learning through enquiry. Use support from HEI to develop a consistent model for appreciative enquiry to use research to inform and change classroom practice.  
 
	The need for a greater understanding of how to engage in meaningful research using a coaching and mentoring approach. 
Data/Evidence: 
During performance management teachers identified the need for support with making research more purposeful to their own inquires. 
The need to link with HEI’s who have the expertise to develop an enquiry model that allows research to be accessible to all. 

	To co-construct a bespoke Professional Learning and Educative Mentoring Programme for teachers 

The use of the appreciative inquiry to achieve sustainable change 
(see diagram) 


[image: ]

	Cardiff University Milton/ Rhian/Luke  


Led by Luke/Rhian
Sally Evans 
All staff
	The programme will be delivered as: Autumn Term
  an initial full-day session, 
  followed by a series of three 2-hour twilight sessions, and 
  a half-day reflective session at the end of the programme and sharing of inquiries. 

	Continue to develop a culture of Inquiry Based Learning across the whole school. 
Open and new learning and taking informed action for our children. 





	“Tell me and I forget, show me and I remember, involve me and I understand”
Developing the attitudes, learning dispositions and habits of mind in line with the pedagogy behind the New Curriculum. 
	To co-construct a PL programme for staff, LSA’s and children to deepen the understanding of Inquiry based learning. All staff to develop personal inquiries linked to the SDP. Share these at interim points and as a part of Performance management 

	TLP: Wendy and Glenda with Rhian 
Hannah/Elle FP
Sarah B/Luke KS2
All staff 

	X2 termly sessions with  teachers, LSA’s 
Phase meetings Sharing team meet style every half term. 
09/19 – set new inquiry 
04/20- annual Performance review 

	Coaching/Mentoring The Cadoxton Way

	
	Trinity Mentoring Programme for ITE 
Programme for CSC PL for other schools
In partnership with Stanwell 

	Sarah B and Elle P to lead 

All teachers who are mentors for ITE students
	Ongoing until March 2020
X1 PL session with staff to develop skills 
X1 coaching session in Triads to support own inquires
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