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Element 1

Poster – Outlining good practice in terms of supporting learners with a specific learning need 
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Element 2
Essay - Explore the wide and complex spectrum of additional needs
2215303 – Emily Evans

For many years, there has been an increase in the number of students in schools that require more support. “The number of pupils with an EHC plan has increased by 9% between 2022 and 2023 to almost 390,000, and by a total of 64% since 2016. The number of pupils with SEN support has increased by 5% from 2022 to 2023, to 1,183,000 and by a total of 19% since 2016.” (GOV.UK, 2023). There isn't a one-size-fits-all approach to aid with additional needs because the spectrum of demands is so broad. However, as time goes on, schools are using an increasing amount of support and approaches to help students get the most of their education.” SEN type was grouped into autistic spectrum, mental health, special learning (dyspraxia, dyslexia, dyscalculia, ADHD), general learning, sensory (hearing, visual and multi-sensory impairment), moderate learning, severe and multiple learning, speech and language, physical and medical difficulties.” (Anon, n.d.)
Many policies are in place to guarantee that students with special needs are safe in the classroom, that they are included, and that they receive a quality education on par with their peers. However, obtaining funding and support is difficult, and there are numerous tests and procedures that must be completed before the appropriate assistance is provided; this can take years to implement. To guarantee that best practises are followed, the Special Educational Needs and Disability Code of Practise (2015) was established, encompassing individuals aged 0 to 25, “Our vision for children with special educational needs and disabilities is the same as for all children and young people – that they achieve well in their early years, at school and in college and lead happy and fulfilled lives.” (Department for Education, 2015), It is thought that inclusive education is on the rise and that students with SEN are being better integrated into mainstream schools; this theory is supported by the fact that there has been a decrease in the number of students attending special schools as they are now being integrated into mainstream schools. Policies like these have come a long way and are much more inclusive. More young people are getting the testing and support needed faster and easier than in previous years. “In 2005 there were 90,300 full-time pupils in special schools (not all with statements). Looking back, the number of pupils in special schools fell by nearly 30% in the 12 years from 1979 to 1991. From 1997 to 2005 there has been a 4% decline in the total number of pupils in special schools.” (parliament 2006).  

There are different types of special educational needs, for example these include “General learning difficulties (including moderate learning difficulties), Specific learning difficulties (Dyslexia), Specific learning difficulties (Dyspraxia), Autistic spectrum disorders (ASD), Speech and language difficulties, Social, emotional and mental health difficulties, Physical and sensory” (families.leicester.gov.uk, n.d.), All these special educational needs will be covered by the SEND, but the framework for each will be different. For example, a dyslexia strategy would not be applied to a physical need. This will guarantee that best practises are followed in the classroom and that each student has a plan that is specifically designed for them. Some of the framework that goes into assisting learners with SEN for example dyslexia could include “Create an environment where making mistakes is seen as part of the learning process.”, ‘Promote self-confidence by giving learners the experience of success, and positive feedback.” (Delivering Skills for Life The national strategy for improving adult literacy and numeracy skills A Framework for Understanding Dyslexia Information on theories and approaches to dyslexia and dyscalculia, n.d.)
Being inclusive of students with physical disabilities is equally vital, and schools should be able to meet these needs in order to guarantee that inclusion is not a problem. This is an example of effective practise in the classroom. “The Special Educational Needs Code of Practice in England instructs educational settings to make ‘reasonable adjustments” to help each child overcome those challenges because every child deserves the best possible start in life.” (www.shinecharity.org.uk, n.d.)

There are many different theories that support the different strategies to good practise in schools, for example Gagné’s Conditions of Learning, he came up with the theory “Robert Gagne’s Nine Events of Instruction” , a lot of the points in this 9 step theory are strategies that can be used for learners with ALN and are used daily in the work done in schools by teachers and support staff, some examples include, “Stimulate Recall of Prior Knowledge - Activating learners” prior knowledge helps them connect new information to existing mental frameworks.” And “Elicit Performance: Learners are given opportunities to practice what they have learned. This active participation helps reinforce the newly acquired knowledge or skills and allows for feedback and correction if needed.” (Mcleod, 2023) Incorporating feedback is also a crucial component of this framework, which would benefit both SEN students and students with SEND plans. These strategies are straightforward yet highly successful in treating specific learning disabilities like dyslexia and dyspraxia, demonstrating how long-standing theories are still applied today without the users even realising it.

When special educational needs weren't explored in the past, students may have been labelled as lazy or "naughty," yet, they weren't receiving the support they needed at home or in school. However, attitudes about special educational needs and additional learning needs are changing daily, with more support available to families and students as well as increased conversation about the subject. Government funding is in place to guarantee that schools can provide a safe and beneficial environment for students who require extra support, and schools have grown much more inclusive, different interventions are Implemented in schools such as SULP (Social use of Language Programme), Speech and language, dyslexia intervention, Sports interventions to name a few. Government funding also enables schools to provide 1:1 or classroom learning support assistants (LSAs). This funding allows schools to establish learning resource centres (LRCs), which help students make the most of their education. Many years ago, these resources were not offered in schools, which resulted in many adults missing out on valuable educations, falling through the system, and having a more difficult time adjusting to adulthood.
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)

	

• What is important to the learner
It is important to the learner that they have friends in school, its important to them that they make new friendships and maintain the friendships they already have from primary school. 
Family is important to the learner; the learner has a positive relationship with their father but would prefer staff to refrain from talking too much about mum as the relationship is not always positive and can cause the learner to feel overwhelmed. 


• What is important for the learner
It is important that the learner has consistency in school and that boundaries are set for her, due to home life not always being consistent, its very important to have this in school to help the learner feel safe and secure in their environment. Its important for the learner to have breakfast in school as this helps with productivity and concentration in class, the learner may not always express to staff they are hungry so it’s important for staff to pick up on ques. 

• What is working and should be built on
Having a routine is working very well and should be continued. Having 1:1 support is important to this learner as this ensures all the needs are being met for the learner. 
Dyslexia intervention is helping the learner to manage their dyslexia in school. 


• What is not working and needs to change.
Classmates in mainstream lessons can be distracting to this learner and the learner seeks attention from certain classmates, causing negative behaviour from the learner. 


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
· Dyslexia 
· Autism 
· ADHD
· Fetal alcohol spectrum disorder

Communication and Interaction
· Difficulty in understanding instructions – must be given step by step with plenty of time.
· Difficulty expressing their wants and needs.
· Speech that can be difficult to understand.
· Difficulty forming fluent sentences.


Sensory and/or Physical
· Sensory processing difficulty.
· Reluctance to write.
· Withdrawn in lessons.

Behaviour, Emotional and social development
· Withdrawn attitude in lessons.
· Flight risk – risk of running out of lessons.
· Disruptive behaviour – distraction other classmates.
· Uncooperative at times.






Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this  element



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Pupil 1 is aiming to reach the outcome of being able to recognise when they are feeling worried or upset and with staff find a strategy to express the way they are feeling appropriately. The aim is to be able to express this to their support staff or teacher. 

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	Pupil 1 will be supported in the LRC to attend SULP sessions, these sessions will be incorporated into their timetable and will be an hour long, once a week. These sessions will be delivered by the trained SULP support staff in the LRC. These sessions will be used to help regulate Pupil 1’s emotions and find ways to express feelings in a way where she doesn’t feel the need to ‘shut off’ and go quiet and dismissive with staff. Self-regulation techniques will be taught and practised in order to make this outcome attainable and something that can be kept up with. This goal will be started at the start of term and will be reviewed at the end of term to understand what is working and what is not working well.
	 No
	Specialist teacher.
	
	

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Pupil 1 feels as though she doesn’t need this session and feels as though she will stand out from people in her class if she goes to these sessions, Pupil 1 is reassured by the school that these sessions are discreet and they are held in a room away from the classrooms, these sessions are on her own personal timetable and does not need to be shared with anyone else in school. Pupil 1 understands and agrees to go ahead with these sessions.
Access to a school councillor will be made available to pupil 1 to ensure their mental health and wellbeing needs are being met.

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Pupil 1 will be working on improving handwriting and spelling starting this term and aim to start writing in pen instead of pencil.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Pupil 1 is going to start attending Dyslexia intervention this term and will continue to attend these sessions through key stage 3 and will be reviewed at the end of year 8 to determine if the intervention is needed through key stage 4. The next goal for pupil 1 is to start writing with pen in lessons and feel confident in doing this. Pupil 1 is going to work on their spelling with the assistance from the dyslexia teacher and support in lessons from their 1:1 support. Pupil 1 is to aim to be able to read a paragraph from a reading age-appropriate book with greater confidence than currently. 
	Yes / No
	Dyslexia intervention teacher and 1:1 LSA. 
	
	

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	This intervention is necessary to ensure pupil 1 is getting the most out of their education and to assist with helping their self-esteem in lessons, this intervention will be personalised to the learner and will ensure to meet the individual needs of the pupil. Different strategies will be used like interactive tasks such as que cards and fun tasks like word searches. Multisensory techniques will be used using sight, sound, movement, and touch. Both parent, teacher and pupil agree to this intervention and agree that it is very beneficial.

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	By the end of the school year, the student will have shown that they understand the boundaries of their personal space by keeping a suitable distance from their peers in four of the five cases that were observed.

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	Using different strategies in SULP sessions, Pupil 1 will take part in role play scenarios to demonstrate what goal is to be achieved. Pupil 1 will be monitored in lessons by teachers and 1:1 staff during lessons and any activities in school. 
Teacher will discuss with learner 1 the importance of maintain personal space and explain what personal boundaries are, it’ll be explained how these boundaries will keep her safe and her classmates. Pupil 1 will be remined throughout the day to respect personal space and will be given feedback to promote this target.
	Yes / No
	SULP teacher.
	
	

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Pupil 1 doesn’t feel as though she needs this intervention however after discussion with step mum and dad, they agree that this is a necessary target to take in school to maintain the welfare and safety of pupil 1 and others. This will be an important part of having a successful time in school and will help in the goal of making new and maintaining new friendships.
Pupil 1 will be reminded when necessary about this goal and feedback will be given when needed to aid in maintaining these boundaries.

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Pupil 1 will work on group work, being able to work as a team and gain confidence in contributing to team work, this target will be monitored throughout the academic year, this will be monitored by subject teachers and 1:1 support staff.

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	This target will be monitored in lessons when appropriate, Pupil 1 will be supported to feel comfortable in lessons when the lesson plan needs pupils to work in a group, Strategies used in SULP and Speech and language can be used to build confidence in working in a group setting in lessons, and using ‘building blocks’ such as starting off by working in pairs with a familiar classmate or friend and gradually building up the size of the group by 1 each time until pupil 1 is comfortable to work in a group as big as 5/6. This is a smart target that will be worked on through the academic year but will be extended for as long as necessary.
	Yes / No
	1:1 support and subject teachers.
	
	

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	This is a skill that will be beneficial to pupil 1 in school but also a skill that can be carried on outside of school in school clubs and out of school clubs, it can help with making compromises, building new friendships and peers teaching each other new skills. This skill is something that can be carried forward to when pupil 1 leaves school and goes to college/ sixth form and when they get a job outside of school. This is a highly beneficial target to reach and will help to gain confidence and social skills.
Both Pupil and parents are happy with this target set and to be worked on.
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