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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Dr Anupam Mazumdar


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Faculty of Computing (Cloud Computing)


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer and Module Leader 


	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:       2          MONTHS: 4




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

Since October 2018, I have been teaching in the UK higher education and delivered several computing modules. I - as lecturer and module leader – have been answerable for teaching, development and redesigning of teaching materials of five different modules at both undergraduate and CERTHE level (A1, A2). In order to ensure up to date lecture materials, I regularly review lecture materials and adapt the syllabus. My interactive and practical based teaching methods have been constantly commended not only by colleagues, but also students and external examiners. Over the last two terms, the Data Analysis and Visualisation module scored about 86% of students’ satisfaction through module evaluation survey. 

My teaching is driven by a focus on ‘realistic and practical learning’ (Herrington, et al., 2010). This approach calls for participatory and interdisciplinary methods to support students to connect academic theories and knowledge with practical life (K1, V2). My pedagogy contributes to the personal development and autonomy of the students, that are relevant to my teaching in computing (Paris, 2012). Co-construction, studying enthusiastically and in discussions with others in the class align with my teaching approach (Bovill, et al., 2011). While I was teaching the module Cloud Computing Technologies in February 2020, I endeavoured to understand my students’ interest, demands, and expectations from the module through discussions (K3, V1, V2). I have restructured activities to be able to do so by setting up the Microsoft Azure lab with clear instructions and activities for the students (A2, K4, K5). They engaged with a range of lab activities, which enhanced their knowledge and skills of using cloud platform. I was so pleased to see students’ positive feedback and satisfaction rate of 95%, which was a significant 25% higher compared to the earlier terms. I have also received verbal feedback from many of my students stating, “excellent lab setting and lab activities”. 
As part of a peer-review process with fellow colleagues, I was told about the contents of Computer Architecture and Operating Systems module that “I have been developing contents exceptionally well by following the module’s learning outcomes”. One recommendation was to include some real life related practical quizzes to make the module more interactive. My programme manager welcomed this idea and its implementation (K5). 
I aim to address the knowledge gap between theory and practice within the computing field. Exchanging knowledge with British colleagues taught me the importance of understanding systematic approaches of practical tasks in the academic life (K1, K2, V2, V4). Compared with my previous experiences, these exchanges help me to provide more real-life examples to my students. My pedagogical approach is heavily influenced by knowledge exchanges as one core sources of pedagogical innovation and practice, which is consistent with the UKPSF associated framework for UK higher education by teaching diverse students in the class (Battiste, 2000) (K1, K2). 
 
I create an engaged learning atmosphere in which students support their own learning and that of others (K3, K5, K6, V3). To establish this method, I organised a mini seminar for 36 level 5 and 6 Cloud Computing students at UWTSD (London) in February 2020, where they presented their creative ideas as a poster presentation of 5 minutes in front of three IT professionals (A2, A3, K2, V1, V4). After the seminar, students had the opportunity to exchange their ideas individually with the experts to align with real life opportunities in the computing field (A4, K3, V2). This approach has undoubtably proven effective for the engagement and confidence of generations of students (Bovill, et al., 2011). I have clearly communicated and given required advise to the students for their presentation and encouraged them to receive feedback and criticism in a constructive way. I have structured the whole seminar to support students’ attributes development such as professional skills as well as employability skills. 

Recently, I convened the module ‘Digital Skills & Research Methods’, which I have entirely redesigned to provide students with a well-adjusted mix of theory and practice (A1, K1) by including video clips, short case studies, and knowledge check quizzes for every session. Critical thinking and collaboration with colleagues (Nardi, 2017) are key for me as module leader. I communicated with all colleagues every Monday morning during term time to ensure that everyone in the team will be on the same board. I have liaised with my co-lecturers and requested their opinions and suggestions before altering or creating interactive DSR module contents (K5). 




	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

Shadowing Hooks (2003), I employ a positioned pedagogy in which broad computing narratives and practices are presented through ongoing learning with a diverse student group (V1). Findings from (Kitchens, 2009) suggested that students achieve positive learning outcomes through engagement of theories and practice. In class, I present relevant theories, models, and upcoming technological improvements that provide adequate knowledge and theoretical background to students (K2, K3). Using the concept of Cloud Computing Lifecycle, I provide clear view of the differences and ongoing issues that helps students to distinguish what they know and how the practical world is. Following Mann & Robinson (2009), this approach supports students to engage and enjoy their learning through adequate knowledge and understanding to recognise differences (K5). 

Based on Quinton & Smallbone (2010), I emphasise active learning to foster students’ independence, their knowledge acquisition, and learner-teacher interactions based on ‘feeding forward’ mechanisms (A4, K2). In order to ensure active learning styles, I create an environment where I deliberately present active and up-beat by incorporating other media such as YouTube video clips to draw my students’ attention dynamically (A4).  I start lectures of the module “Cloud Computing Architecture” by playing relevant video clips and ask students to take as much as notes possible before I introduce that particular lecture’s learning aims. This practice not only gives students ideas about contents but also helps their creative and academic writing skills. I apply these strategies because I know computing students are relatively weak in academic writing as they mainly focus on practical aspects (A4, K2, K3). This writing strategy truly helped level 5 & 6 Cloud Computing students to develop a routine of regularly and spontaneously writing. It is evident that following this and receiving feedback from my side on their writing, students are now less stressed about academic report writing (A3). I use case studies, group work and leave the discussion topic open for students to make a fruitful open-ended discussion to consolidate and enhance their knowledge and in-depth understanding (A2, K2, K3). I was inspired by Pale (2015), who suggested this not only break the ‘monotony of unidirectional lectures’ but also supports students’ active participations when they use their knowledge and thinking to apply academic theories and concepts to examples (A4, K5). 

Since the pandemic began and on-campus classes have been moved online, I started using cooperative online scavenger searches (JISC, 2009) to encourage student’s independent and collaborative learning (A2, A4). This technique helps them to familiarise themselves with online searches and finding solutions (Orban, 2017). This particular method is part of my broader pledge to flexible learning, following the UKPSF framework (A5). I encourage them to work collaboratively to support each other when needed to improve their teamwork skills further. This resulted in positive student feedback confirming that this approach made it easier to remain engaged with and benefit from lecture sessions (A3).

Staff-student meetings are also a very good method to evaluate the effectiveness of teaching. Students raised concerns about the absence of practical tasks in online teaching, which I reintroduced into the lesson plan for the Cloud Computing Architecture module in a way fit for online teaching (K5). 

I believe that my role is not simply to convey my own knowledge to students but rather to position myself as a facilitator in order to create an environment for my students to work together and learn from each other (A4, K3, V2). I further believe that support for students should be embedded in every aspects of teaching. Since online classes started in March 2020, I have supported my students’ education by recognising required academic resources they could relate to, by facilitating class discussions and via formative feedback. As modules are delivered fully online, I have paid full attention to use class based ‘forum discussion’ techniques for the new module ‘Changemakers: Creativity and Value Creation’ to ensure students are engaged and connected to their peers as well as lecturer to demonstrate their engagement and participation (Lowenthal & Snelson, 2017). 

In order to support and engage BSc Cloud Computing level 4 students for the module Data Analysis and Visualisation, I supported them through formative feedback and one-to-one tutorials by creating ‘Breakout Rooms’ in Microsoft Teams (A4, A5, K4, V1, V2). I realised that to support students, personal understanding is core. I therefore decided to act as ‘Academic Support Tutor’ at UWTSD. Here, I supported different academic activities such as academic writing, citations etc to all BSc level 4 Cloud Computing students. 




	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

To me, a successful educator must first understand students’ background and learning environments and then incorporate and reflect accordingly (Hitt & Tucker, 2016). In order to assess and give feedback to learners, I use a range of strategies. I mainly apply formative feedback (A3) as it gives students good satisfaction and enables them to be successful in higher education (Irons, 2008; Hitt & Tucker, 2016). I believe it to be a necessity for any programmes like Cloud Computing as I see it as a vehicle for vigorous learner’s participations and engagement (A3, K2). I use this approach because feedback highlights learner’s self-sufficiency and relates to their background and computing specialities (K5). 

I use moodle forum discussions for informal feedback as I realised that this is helping students to participate more and engage better in the module contexts. The module Changemakers: Creativity and Value Creation has a 10% mark for forum discussions and participations, encouraging students to participate more. I have given instant feedback during Microsoft Teams ‘Breakout Rooms’ session (mentioned above in A2). I purposefully used them as I have found one-on-one tutorials are pivotal for improved understanding of students’ overall experiences in the particular module. It is also helping me to give more personalised and targeted feedback to my students (A3, A4, K4). Besides, during academic support sessions, I provided additional individual feedback. These activities helped me to better connect with my students and deliver clearer guidance on their development and fostering my student’s engagement and learning (A5, K2, V2). I strongly believe that in order to move forward, I need to make extensive use of formative assessment as a strategy to build greater relationships and support them to better understand assessments process (ex: formative and summative) (K1). To me, teaching and supporting students through constructive feedback are intertwined. 

In addition, I have been applied the ‘Problem-based Learning’ (PBL) approach (Rangachari, 2001) to support my students (A2). PBL has been providing opportunities that students receive persistent response, which can be straightforwardly applied to their continuous learning (V3). When teaching the module Cloud Computing Technologies (02/2020), I created four student groups, which were given four different problems to solve resulting in a report. I have given feedback, emphasising their improvement areas within the report, which students have found very useful (A5, K5). Likewise, I also used observational and peer-review methods (K2). In the ‘Problem Solving and Decision Making’ module, I encouraged students to observe other student’s role play and gave them constructive feedback in the observational sheet. Upon receiving their feedback, later I provided anonymised feedback by emailed to students perceived that to be beneficial for improving their role play styles and dialogs (A3, K1, K3). I also use the ‘feedback as telling’ model (Gamache, 2002) to demonstrate precise technical errors like improper use of citations and suggesting students’ specific areas of investigation for further development (A5, K2).

To me, every feedback should focus on student’s personal development rather than simply measuring a ‘right’ or ‘wrong’ answer (A3). I follow six feedback commitments to my students:
i) detailed feedback on their assignment in text in plain English 
ii) feedback demonstrates that I have read students work very closely 
iii) offering precise comments on ‘transferable skills’ containing constructive arguments, using evidences clearly, and clarity of writing 
iv) following marking criteria and apply a non-biased approach to marking reflecting students’ real achievements
v) making time for extra student contact to give students the chance to discuss grades, marks and feedback 
vi) re-read my feedback at the end of each individual marking process for consistency across the assignments
Finally, I have been using methods like Internal Verifier (IV) report to evaluate the effectiveness of my teaching. I have received an IV report for the assignment brief of Cloud Computing Architecture, commending my ideas by stating that the “assignment brief demonstrates a mixer of theory and practical, which will be helpful for the students for their employment” (K5). In addition, I have looked at External Examiners (EE) report on moderation and markings feedback. EE commended on my marks, moderation, grades and feedback in their reports by stating that “Samples have been provided and reviewed. There is evidence of the students’ work being marked fairly and moderated. Marks have been applied consistently across range of samples I viewed”. Inspired by module evaluation analysis reports, I looked at student feedback under different criteria like teaching and learning, engagement, resources, information, assessment & feedback and experiences. This new angle helped me to identify areas need to improve (K5). 



	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

Inspired by UKPSF framework, I create a flexible education environment in my class, where I see myself not only a lecturer but also a ‘facilitator’ for students (A4). I follow ‘teach to learn’ approach, where I encourage my students to teach a particular topic for certain amount of time in my classes. While I was teaching Cloud Computing Technologies module, I have allocated 10 minutes teaching sessions each week for at least one student (K3). This approach helped them to understand delivering lecture and improve their confidence while publicly speaking. This encouraged them to overcome their lack of experiences or deal with feeling anxious by empowering them as an individual learner (Saunders, et al., 2007). In addition, while I was teaching module Changemakers: Creativity and Value Creation in October 2020, I allowed my students to write a blog based on their own ideas related to Cloud Computing concepts. Students have done a brilliant job, which I reported back to my programme manager. To me, activities like games, quiz, short presentations in the class environment can create a competitive class environment and allow students to participate according to their best personal capacity and lead them for combined and self-directed learning (A2, A4, A5, K2, K4, V4). 

In my classes, I manage social differences through my teaching methods and study settings as this is a momentous concern to me (Saunders, et al., 2007). In almost all classes, I have UK and foreign students, and therefore, argumentative topics straightforwardly touching students’ lives (Lowman, 2007). I strongly believe that subject specific argumentative topics can bring more ideas and add values to the existing knowledge. Therefore, I created a class environment where students can challenge/oppose any paradoxes and disparities without the fear of feeling shame or discrimination (A4, K5).

I am fully aware that many of my students are working part time, which creates issues and it is sometimes difficult for them to pay full attention in class. In the current COVID – 19 pandemics, many of the students are facing enormous challenges, which needs adequate pastoral involvement. I have been keeping in regular contact to encourage and motivate them by giving moral support (A4, A5, V2). Besides, I have been actively offering additional academic support and exploring different learning process that students can adopt. This has been strengthening their learning hopes. As Bangladeshi, I try to make use of my traditional disarticulations in the classroom to support the improvement of a friendly classroom atmosphere by appealing independently with students to mature understanding. I mostly use Bangladeshi accented “are you okay?” to start conversations with students. This unpremeditated greeting puts students at comfort and then I start building conversations. Based on my familiarity and understanding of the student, I ask some previously discussed things like country, education, family, job, or even future aim or interests to make them relax. In cases where the student is not well known to me, I normally comment on their dress, hair style, watch, or even their class participations to ensure that I am not only interested in them as my student but also as a person and congratulate on their numerous activities. My student centric approach and friendly relationships with students offer opportunity to show real interests and apprehensions, which students found me a comfortable person who makes it easy to seek voluntarily academic support and sharing painful issues (A4, A5, V1, V2). When I was lecturing the module Data Analysis and Visualisation in October 2020, I noticed one of the students struggling to understand despite being eager to learn. As we had very good informal connections, she asked me to give her extra sessions after the class in Microsoft Teams. In which she disclosed that she had been struggling to understand statistics formulas and was extremely worried about failing on assignment. I reassured her by going through most of the formulas and by demonstrating some of the tasks, which she has clearly understood and felt confident. Along with advice, I also provided some additional materials to support her and I was pleased to see her assignment as she has answered all the questions without any errors. Immediately after submitting her assignment, she emailed me by saying that how supportive that short meeting was for her to answer all the questions (A2, A5, V2). 





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

To me, continuing professional development (CPD) is all about what and how I can perform best in my job to achieve the best self-satisfaction. I regularly review my peers and colleagues within the UWTSD as well as in other UK higher education settings through informal chats (A5). This approach opened my eyes and gives me an opportunity to maximise my knowledge by utilizing those findings. My colleagues’ guidance and suggestions have been one of the key aspects of my CPD. I see collaboration as key to improve the quality of teaching throughout various demographics of people. I have been always working in collaboration with others to gain knowledge, ideas and skills (A5, K4, K6, V4). I acted as module leader for the module Computing Architecture and Operating Systems, on which two colleagues co-teach with me. I continuously made contact with them to identify where to develop my teaching styles in comparison and try to adopt some based on my suitability. I also took their suggestions and comments into considerations in order to develop contents for the same module as well (A5, K6, V4).

I truly believe that there is no alternative to ‘working in partnership’ in HE. I therefore made this approach the foundation of my teaching (Lowman & Barker, 2015). I have been co-teaching and also working as co-author of research publications, which has been inspirational and motivational to improve my teaching and article writing skills. I have been always upholding robust ‘reciprocal relationships’ within the Cloud Computing department at UWTSD, London.  I put myself in a position to cross-examine my teaching styles, ways of delivery, professionalism and of course my professional advancement (A5, K6, V4). 

While observing colleagues, I looked for chances to improve my teaching. In November 2019, the Executive Dean and Head of UWTSD London campus Dr. Audsin Dhas observed my teaching while delivering lectures for the module Information Engineering. I received feedback on my strengths and areas of development. Dr Dhas noted that I excelled in engaging with students and the depth of my subject knowledge. He also noted that my movement within the lecture hall impacted students to see slide. Made aware of that, I improved on it by not moving in front of the white board, but I have started moving side by side and using remote control to operate slides. So, I improved my positioning, movement and also keep a close eye on my students’ participations. To me feedback is a ‘gift’, which always shows opportunities for continuous development. Last term, one of my co-lecturers suggested to add more class exercises for the Data Analysis and Visualisation. I listened and added more, which was really helpful for the students (A5, K4, K6, V3, V4). 

I utilise institutional training to enhance my knowledge, skills and understanding (A5). I used “LinkedIn Learning”, “Essential Training” and “Online Training” platform to enhance my learning and teaching skills. Responding to the current special need for remote working and administrative skills, I have recently completed Equality & Diversity, Health & Safety, Safeguarding, GDPR and Modern Slavery training as part of my CPD through UWTSD’s Staff Development Hub. These sessions opened my eyes to think about students’ safety and wellbeing, protecting personal data & information (V1, V4). I keep up to date on research and modern approaches to knowledge formation in academia, particularly in computing, which helped me to guide students (Kovach, 2010) (A5). Kovach (2010) suggested that dynamic reproductive relations must reinforce transformative studying, which is why I endeavour to connect on individual and personal levels with students by equally learning from them. One of my students completed Microsoft Azure Fundamentals AZ – 900 certifications. During lab work, he has simplified some tasks by giving me ideas (A5, K4, V1, V4). To continue my professional development, I participate in the Skills for FH and HE in the UK program (Microsoft), where I take part in skills and knowledge exchange with other experts and academics in Cloud Computing. I have registered with Microsoft’s online learning community to continuously keep on track with various aspects of Cloud Computing in order to practically apply to my Cloud Computing Architecture classes. I booked an Artificial Intelligence Foundation training and professional certification course for 16/04/21 (Microsoft), which enables me to learn more about AI, Computer Vision, Machine Learning, Natural Language Processing and Conversational AI. 

As I see collaborative research as continuing professional development (V4), I actively engage as co-author with Husam Alharahsheh in a research project called “Cloud Computing and Distance Learning” bringing academic engagements and symbolised experiences higher education process (A1, A2, K2, K4).
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Sylvia Hoffmann

	Job Title
	Programme Manager 

	Faculty/Centre/School/Department
	CERT HE, UWTSD (London Campus)

	Email address
	s.hoffman@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

As a programme manager. 





	Second Referee:


	Name
	Husam Alharahsheh

	Job Title
	Senior Lecturer 

	Faculty/Centre/School/Department
	Faculty of Business and Management 

	Email address
	h.alharahsheh@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

As an academic coordinator. 







SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Dr Anupam Mazumdar

	Name of Signatory
	Dr Audsin Dhas

	Job Title
	Executive Dean & Head of Campus

	Faculty/Centre/School/Department
	University of Wales Trinity Saint David (London Campus)

	Email address
	a.dhas@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:

Signature:   [image: ](Audsin Dhas)              Date:12/02/2021
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