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	Student name:
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	Programme:
	Graduate Diploma in Policing (GDIP) 

	Module:
	Operational Policing Practice 3 

	Module code:
	BMP6002D
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
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	Assignment Title:
	Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

	Word count (or equivalent):

4644 
	Essay 5000 Words

	Submission deadline:
	5th July 2021
	Return date of provisional marks & written feedback:
	

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  



	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Evidence-based policing/criminology and crime prevention/criminal justice:
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending.

   The purpose of this essay is to conduct a critical analysis of the concept that is evidence-based policing, while evaluating crime prevention theories in order to explore and consider the options available to reduce crime, disorder and re-offending. The author aims to achieve a greater understanding of ‘what works’ and ‘what matters’ with regards to embedding evidence-based policing into police culture today. In order to do this the author will thoroughly explore the concept of evidence-based policing, providing a summary of the topic and its background. The author will then discuss a number of theories that have been incorporated into the concept of evidence-based policing in order for it to effectively succeed when implemented by police forces. The author will then evaluate a variety of crime prevention theories with hopes of demonstrating how such theories work and why they should be considered alongside the evidence-based policing approach. Lastly, the author will provide a comprehensive conclusion based on a recap of all topics discussed within the essay. The conclusion will outlining the findings of the essay, discussing the importance of adopting an evidence-based approach to effectively reduce crime and disorder. 
   Evidence-based policing is the use of the best evidence available to help inform and help make the most suitable and cost-effective decisions when attempting to solve problems. Understanding the foundations of evidence-based policing and how it works in policing today is crucial. This will enable the author to identify its strengths and weaknesses with regards to reducing anti-social behaviour, crime and disorder. Professor Lawrence Sherman developed the concept of evidence-based policing in 1998. Observing that evidence-based policing “is a method of making decisions about “what works” in policing” (Sherman, 2013), the College of Policing (no date) describe evidence-based policing as an approach to policing that helps police officers make better and more knowledgeable decisions regarding policies and strategies while attempting to advance community satisfaction. To summarise, evidence-based policing is understanding what works and using the information collected from current studies and practices as evidence to strategically develop effective police strategies for further use. Evidence-based policing may also be based on the reflection of previous practice. This gives the police an opportunity to learn about what actually works, and what doesn’t. If the correct steps are taken by the police force to keep a note of how specific policing strategies work, it will automatically provide the force with the capability to adapt any strategies that aren’t adequate or cost-effective (College of Policing, 2019), thus helping with the dissemination of resources and saving money in the long-term. Another big advantage of evidence-based policing is that decisions can be made based on reliable intelligence from previous strategies that have been tested. The practical experience of police officers also allows the force to determine whether or not current strategies being used are effective (UK Parliament, 2018). In order to compile this evidence, operational police officers could provide constructive feedback to the force in which they work. This information could then be shared with other police forces and partner agencies.
   The main concept of evidence-based policing is understanding the issues in local areas and targeting crime with efficient police plans and resources. Although, evidence-based policing can be implemented into many areas of policing, including the reduction of serious and organised crime and less serious offences of anti-social behaviour and neighbourhood disputes. Other policing situations include roads policing. Evidence-based policing can also be applied practically through police officer training, the management of offenders and engaging with the public. Regardless of the area in which an evidence-based approach is taken, it is also important for police officers to adopt a multi-agency approach when attempting to solve a problem or address an issue (Alfredo, 2020). This ensures an increase in resources and knowledge. 
   Research shows that there are some disadvantages to evidence-based policing. The UK Parliament (2018) outlines that strategies developed will only be as effective and reliable as the research itself. There are many areas to consider when conducting academic research, including data collection, hypotheses and testing procedures. If either one of these areas is insufficient the conclusion may potentially be unreliable. Alfredo (2020) also states that “attaching the term ‘evidence-based’ to policy decisions may give the community a false sense of security”, meaning a false representation being given by the police to the public that current strategies and policies are the most effective. This is a risk and should try to be avoided at all costs. The relationship between the police and the public should be positive, trustworthy and good as more and more people in the community will feel that they are able to come forward and report incidents and crimes. This relationship will produce intelligence that can later be used as evidence as crime statistics are embedded into the evidence-based policing approach (Chainey and Macdonald, 2012). The police service should also consider where the research has been conducted, for example, rural and urban areas are likely to produce different outcomes. Strategic planning for different forces may advance due to evidence-based policing, new shift patterns could be introduced to different teams in certain areas following an analysis of when communities are in demand for police officers. This will ensure cost-efficiency as resources are deployed to where it is evident they need to be at a specific time. The topic of ‘community’ and the relationship between the police and the public often raises the question of what works with regards to this concept, versus what actually matters in policing today. Evidence-based policing is known to be a scientific method, based on statistics and figures. Although its aim is to narrow the field with regards to what work is expected by front line officers, to help with the dissemination of resources, save money and build trust and confidence in the community. It may also be seen as something that fails to understand what it is that truly matters to police officers, it underestimates the true meaning of policing and its one hundred and fifty year old culture. Policing is extremely complex and carries a lot of dilemmas which of course include the reduction of crime and disorder, maintaining integrity and keeping the peace. However, there are many more components involved in policing that should be considered. These components are often forgotten or pushed aside by policy makers and politicians. Dijk et al (2016) explain that policing is becoming extremely controlled by policies and procedures which contradicts with the model and style of policing initially formed by Sir Robert Peel in the 1800s based on consent of the public. Dijk and Hoogewoning (2015) state that the “police reflect, understand and enjoy the trust and confidence of all the diverse communities they serve”. Evidence-based policing is highly based upon what works, how things work and how this can then be used to save money in the future by only deploying resources to ensure what currently works, continues to work. Not only should it be focussed on what works, but also provided with a wider context of what matters. 
   Although the above disadvantages are present among the evidence-based policing concept, its main aim is to gain a greater amount of research evidence, and to use it more often in order to deploy proactive police resources cost-effectively. This is a major strength with regards to evidence-based policing, especially during times of budget cuts to police forces across the UK and a general lack of resources (Lum et al, 2010). 
   In order to ensure the evidence-based policing approach is adopted by police forces and used effectively, the ATLAS model should be implemented. The ATLAS model can be used to assist the development of knowledge that may later increase performance. The ATLAS model encourages organisations to ask questions regarding what works and why. The answers to these questions should then allow organisations to challenge current policies, practices and procedures while looking to improve how certain things are done and the outcome of those things. The ATLAS model also assists with the testing of existing research and learning from experience, while not only adapting old ideas but motivating new ones. A very important aspect of ATLAS is to ensure the sharing of the research, evidence and outcomes collated during the analysis of current and new policies. The sharing of this information may assist other organisations and allow others to ask the same questions. The ATLAS model almost becomes a circular motion of testing, learning and sharing in order to improve policing, heighten knowledge and save resources (Pepper et al, 2020). 
   A similar model that also assists police forces is the evidence-based policing Maturity Model. The College of Policing developed the evidence-based policing Maturity Model after conducting regional and national workshops with a number of police organisations and individual officers across the UK. The College of Policing (2021) describe the evidence-based policing Maturity model as a “self-assessment tool that describes the typical features that characterise an evidence-based organisation at different stages or levels of development”. The Maturity Model can be used to show what types of behaviour should be demonstrated throughout a team or police force to ensure the level of evidence-based policing being used within that team or force. It can also be used to indicate how well a police force uses an evidence-based approach, how often and in what context. The National Police Chiefs’ Council have publically announced that by the year 2025, all police organisations will adopt an evidence-based approach to “everyday policing practice” (National Police Chiefs’ Council, 2016). The Maturity Model can be used by police organisations to determine any areas of improvement, it can also be used to assist police organisations when attempting to understand how they can improve the use of the evidence-based approach to policing but also identify any areas within the organisation that are thriving. The Maturity Model is presented in table form consisting of four enablers and five levels. The enablers include Culture, Capability, Structure and Strategy. Culture is described as the behaviours and beliefs of the organisation. Capability is explained by the College of Policing as the resources available within an organisation that can be implemented when adopting an evidence-based approach. The Structure of the organisation is centred around the ability to train its officers and staff while promoting evidence-based policing. All four enablers should then be provided with a level based on the already existing maturity of the evidence available to that organisation, each of the levels demonstrate the maturity of the evidence when progressing towards adopting the evidence-based approach. The first level being ‘limited’ demonstrates that there is little or no evidence of development for embedding evidence-based policing. The second level is known as ‘initiated’ meaning that the organisation has considered the evidence-based approach. The third level is known as ‘defined’ meaning that it has begun to appear within the organisation and the fourth level is ‘developed’. This means that there is room for development and that although the organisation have begun taking an evidence-based approach to policing, it is not yet fully embedded. The fifth level is known as the ‘integrated’ level where evidence-based policing has been fully embedded into the organisation. In order to the Maturity Model to be a success, a number of officers and staff should take part when providing the correct levels to the four enablers. This will ensure a number of varied roles, ranks, responsibilities and perspectives are taken into account when doing so (College of Policing, 2021). 
   The SARA model can also be adopted when taking the evidence-based policing approach. The SARA model is used to assist when attempting to solve a problem. Evidence-based policing requires an understanding of a problem in order to determine the best possible way of solving the problem and how with regards to resources, money and time. Although the SARA model is often implemented into community policing, it can also be used as a simple way of remembering the process to determine if the problem has been solved effectively. This information can then be used as evidence to contribute towards the information provided when using the Maturity Model as stated above (Weisburd, 2011). The SARA model consists of four phases, ‘Scanning’, ‘Analysis’, ‘Response’ and ‘Assessment’. 
    The ‘Scanning’ phase is used to identify any problems present in the community, or any problem or issue. During this phase it is important to establish whether the problem is a reoccurring problem, if the problem has been commonly reported by residents in a specific area and to understand the consequences the problem has on the community. If the answers to these questions and full and comprehensive, they will assist greatly with the other phases of the SARA model. 
   The ‘Analysis’ phase provides the opportunity for an organisation, team or individual to identify if there are any events that occur that may result in the cause of the problem, are there any circumstances that arise each time the problem is caused. It is important to ask yourself if this may be the reason for the problem occurring in the first place. During this phase the relevant data regarding the problem should be identified and collected, while considering what resources are best equipped to tackle the problem.
   The third phase is the ‘Response’ provided to tackle the problem. It is essential that organisations discuss and accept any new interventions that could be used, and to adopt a multi-agency approach to solving the problem while seeking advice from neighbouring police organisations if they have previously dealt with a similar problem. A response plan with specific aims and objectives should then be shared with all involved in order to ensure understanding. Keeping a record of this information could be used as evidence when taking an evidence-based approach, or to assist other colleagues or organisations in the future. 
   The last phase of the SARA model is where organisations should ‘Assess’ the effectiveness of the response plan created and whether or not this plan was successfully implemented. It is important to be as honest as possible during this phase in order to accumulate accurate and reliable evidence. Qualitative and quantitative data could then be collected based on the opinions of those involved in creating the plan, those who implemented the plan and the community in which the problem occurred in the first place. This data can be collected via a questionnaire, the use of a forum or poll and interviews with all involved. A record should be kept of all outcomes for future reference and to ensure the accountability of the response (Ratcliffe, 2019). 
   The above theories can be implemented into evidence-based policing to evaluate exactly what works in policing when attempting to reduce crime and preventing re-offending. In 2016 the Home Office published a ‘Modern Crime Prevention Strategy’ with hopes of assisting police organisations by ensuring they have the correct resources to tackle crime and prevent re-offending. The Home Office (2016) states that they will try not to “interfere with 
operational policing or undermine local accountability through Police and Crime Commissioners” when doing so but go on to explain that it is important to assist law enforcement and other partner agencies because although the reported number of crimes committed has decreased over the last twenty years, “there remains just under 7 million crimes a year [in] England and Wales” (Home Office, 2016). Over the last two decades, crime has become quite contradictory, although it has decreased, it has also exceedingly changed and therefore becoming more difficult to detect, prevent and police. Thus recognising that modern crime prevention must be established based on evidence of past success and new research. The Home Office (2016) outline six key drivers of crime that are believed to be the reasoning behind crimes being committed. A modern, effective and accurate crime prevention strategy should be aimed at targeting the six key drivers of crime making crimes harder to commit by appearing less appealing, or removing the convenience of committing crimes in the first instance. 
   The six key drivers include opportunity, meaning the removal of the opportunity to offend. Another key driver is the character of the criminal, early intervention is believed to be key with regards to persons who are likely to have a high tendency to offend. The third of the six key drivers is the effectiveness of the Criminal Justice System. The aim of the Criminal Justice System with reference to crime prevention is to deter offenders with hopes that sentencing and repercussions be too damning to commit crime. Profit is another of the key drivers of crime, one that is aimed at those particularly involved in serious and organised crime. The aim is to make it increasingly difficult for offenders to benefit financially from crime. The fifth key driver of crime outlined by the Home Office (2016) is drugs, explaining that the sales of illegal substances should be restricted and support should be provided for those likely to involve themselves in the supply or consumption of drugs. The final key driver is alcohol. The main topic being the night time economy and how it can be made safe in order for alcohol consumption to come with less fear of becoming a victim to crime and disorder relating to such consumption. This should then have a positive effect on local economies, therefore increasing public satisfaction. 
   The first of the 6 key drivers, opportunity, links in with a crime prevention theory known as the Routine Activity Theory. Developed in 1979 by Marcus Felson and Lawrence Cohen the Routine Activity Theory refers to the social activities within a society or community. The activities then influence what situations may emerge within a community. If the activities change, the situations people in the community may encounter also change. With reference to offenders re-offending and crime being committed, the Routine Activity Theory explains that there are three elements that must be present at one time. The three elements include a likely offender, a suitable target and the absence of a capable guardian. If at one specific time, all three elements are present, it is likely that crime will occur.  The Routine Activity Theory does not analyse the motivation behind the offender wanting to commit crime, it simply debates that when given the opportunity to commit a crime and gain from it, it is likely that a person will take that opportunity. A suitable target may be something of value that is clearly visible to the offender and is easily accessible. The target may be that of an object, money or a person, thus becoming easier to victimise a person who appears vulnerable. The absence of a capable guardian also provides opportunity to offend. A capable guardian could be that of a friend or family member, a police presence or the presence of strangers. The offender is less likely to commit a crime if there are witnesses present (Farrell and Andersen, 2015). In order to prevent crime and re-offending, a high police presence in areas of high crime rates may deter offenders, removing them from that area. The difficulty is the lack of resources to effectively conduct high visibility patrols at all times in a number of high crime areas. Offenders are likely to move on to other areas and commit crime. Therefore, the removal of suitable targets may assist police organisations when attempting to prevent crime. A multi-agency approach and the sharing of information may help prevent this. If police organisations share their evidence-based policing plans, the effectiveness of the plan and the initial aims with other organisations, it will assist in the prevention of crime elsewhere. Crime prevention advice could be provided by means of a letter to all residents in the area, posters being placed around the community or PACT meetings being conducted within the community. Social media could also be used to assist with delivering crime prevention advice to residents and visible CCTV cameras could be installed by the council. 
   There are other means of preventing crime, as explained by West Yorkshire Police (2021) as the ten principles of crime prevention. The first being ‘Target Hardening’ meaning securing properties making it harder to access. The second principle is ‘Target Removal’ which means completely hiding the property by keeping it out of view. The third is ‘Reducing the Means’ of the offence, moving all objects or items that may help an offender during the commission of an offence. The fourth principle is to ‘Reduce the Payoff’ making it less worthwhile as the profit from the offence is less. The fifth is ‘Access Control’ which means the access to an object, location or person and controlling that access making it impossible for offenders to gain that access. The sixth is known as ‘Surveillance’ meaning the improvement of it around buildings, dwellings and public places to deter and detect crime. Number seven of the ten principles is ‘Environmental Change’ ensuring that the community is cared for and does not appeal offenders. The eighth principle is to ensure ‘Rule Setting’ is in place to change human habits. The ninth is to ‘Increase the Chances of Being Caught’ which in hindsight should prevent crime occurring by deterring offenders. The last principle is to ‘Deflect Offenders’ by deterring them completely as above, or deflecting their intentions (West Yorkshire Police, 2021). The above principles can be used as a guide to police organisations, local authority and members of the public. If the principles can be adhered to the likelihood of preventing crime in the area increases. 
   The seventh principle, ‘Environmental Change’ is highly associated to the Broken Windows Theory developed by James Wilson and George Kelling in 1982. The term ‘Broken windows’ is a metaphor for disorder within a community and it focuses on the fact that along with disorder, comes serious and organised crime. During the 1990’s the Broken Windows Theory had a detrimental effect on policing and how police organisations tackled crime. This still stands today. The Broken Windows Theory outlines that although disorder is not linked directly to serious and organised crime, the community become more fearful of crime and more vulnerable, therefore making it easier for offenders to commit crime in that area. The term ‘Broken Window’ is used to show that when one window is broken and not fixed, no one in that community cares enough, members of the community lack social control thus making it acceptable to break more windows. If police organisations commit to disrupting disorder within a community, and conduct partnership work with the local authorities to do so, it will prevent the inevitable of serious crimes being committed within that community. Police organisation may also work with those creating the disorder to prevent re-offending. If the community recognise the partnership work and understand the positive effects of it, they are likely to take control themselves. This will greatly assist with the number of resources then needed to police that area or community. The difficulty with policing based on the Broken Windows Theory is that minority communities that present to be at risk of disorder developing into more serious crime, may become over-policed resulting in a lack of resources in other areas (Ranasinghe, 2012). The Broken Windows Theory could be considered when planning an evidence-based approach to prevent crime and disorder and reduce re-offending. It should be clear that theories such as this one should be used as a guide. The information implied could be used by officers in a ‘trial and error’ capacity to ensure if policing in such a manner is worthwhile and effective. It is important to note that serious offences may still be committed in the area, by chance, and not to neglect other areas within the community because the signs of disorder aren’t present. 
   During this essay the author has discussed the notion of preventing re-offending and working with offenders to decrease crime in communities. It is also important to focus on the victims of crime. During the 1960’s it was becoming apparent that the environment played a significant role in how, why and where offenders were committing crime. The Broken Windows theory concentrates on the appearance of communities, if there are broken windows, graffiti or signs of disorder, crime is likely to be committed. The Routine Activity Theory discusses the need for a suitable target and the absence of a guardian in order to a likely offender to commit a crime. Both theories are incorporated into the suggestion that crime can be prevented through environmental design. Amid the 1970’s Dr C Ray Jeffery invented the term ‘Crime Prevention Through Environmental Design’. The aim is to allow the environment reduce crime, therefore decreasing the pressure placed on police organisations. Many people fear the thought of becoming a victim of crime and some fear about becoming a repeat victim. With a better equipped environment and the reduction of crime imminent, the social aspect of the community will thrive, removing the fear and allowing for a better quality of life (Dong-Wook, 2016). Crime Prevention Through Environmental Design also promotes building security, alongside the reduction of crime. If buildings within the community are safe and secure, it is unlikely that crime will be committed in or around them. Crime Prevention Through Environmental Design indicates four main principles that are established on the understanding of the mind-set and thought process of the offender. The aim is to design an environment that will deter the offender and prevent crime. A well designed environment also provides the correct mind-set for residents in the community, allowing for less fear of crime to sore through the community and a better sense of security. There are four main principles of Crime Prevention Through Environmental Design, including ‘Natural Surveillance’ meaning keeping areas well lit, installing CCTV and eliminating spaces that can be used to hide out. Offenders do not like to be seen when committing offence and often look for easy access and easy escape routes, by eliminating this, crime in the area should naturally decrease. Another principle of Crime Prevention Through Environmental Design is ‘Natural Access Control’ which explains that landscaping and structure are important aspects of the design. Entrances that create an entanglement appearance will show the offenders that they have no control when approaching buildings or dwellings. The third principle is ‘Territorial Reinforcement’ and its purpose is to create a clear distraction between public properties and private properties, the aim is it to make it more difficult for offenders to look like they belong in the area. The last of the four principles is ‘Maintenance’, if the area is well-maintained it shows that the residents in the community care about how it looks. The aim is to discourage disorder, preventing crime and re-offending (Crowe, 2000). 
   To conclude, evidence-based policing is an approach that can be adopted by police organisations to ensure that the correct resources are implemented in the correct areas to prevent crime, disorder and re-offending. Police organisation should create evidence-based plans with clear aims and objectives that are shared with partner agencies and kept on record for future development. The effectiveness of the evidence-based plan should be reviewed and analysed and the theories discussed throughout this essay should be considered and embedded into the evidence-based approach taken by police organisations. Organisations should aim to collate accurate, reliable and sustainable evidence in order to assist with policing a variety of communities. Evidence-based policing will assist in tackling crime and disorder, the use and understanding of crime prevention theories will further assist the prevention of re-offending. All aspects of what has been discussed and explained during this essay will then increase public satisfaction and confidence in the police service. This will allow for better relationships to be built between the public and the police, ensuring crimes are reported, trust is built and more evidence can then be recorded. 
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	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
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	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.
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(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
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Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
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	Can communicate in a suitable medium but with some room for improvement. 
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Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
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Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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