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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here


I am an experienced lecturer in Accounting and Finance, and I have over six years of diverse experience in public services, academic research, and teaching. I have programme management experience and teach various business management modules at highly respected UK universities (University of St Andrews and University of Wales Trinity Saint David) across different levels, from level 4 to level 7. 

I have completed MSc degree (with Distinction) in Accounting and Finance from the University of Dundee, completed a BA in Business with Finance from the Abertay University Dundee and presently I am pursuing PhD (awaiting examination) from the University of Dundee and researching on corporate governance and stakeholder salience in emerging economies. 

I am currently working at the UWTSD as a lecturer in Accounting and Finance and Programme Manager for the BA Business Management. I teach Data Handling and Business Intelligence (L5), International Financial Management (L6), Dissertation (L6), Financial Management (L7). My role is multifaceted, involving the design and implementation of study materials, assignments, and the conduction of seminars aimed at enhancing student understanding and success. I collaborate with course coordinators and other faculty members, ensuring the delivery of a comprehensive and enriching academic experience, which is complemented by external activities like study tours and company visits.

My approach to teaching is characterised by flexibility and adaptability, essential due to the diverse student body, and is deeply rooted in creating an inclusive learning environment. I employ a blend of traditional and innovative teaching strategies, utilising various teaching resources such as VLEs like Moodle and MS Teams, to facilitate interactive and engaging learning experiences. I also undertake academic duties such as delivery and management of lectures and seminars, providing feedback to students on assessed work, providing pastoral support to students which are required to sustain the delivery of high-quality teaching.  






SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here
627 words
I began teaching in the UK higher education in 2019 at the I was employed at the University of St. Andrews, delivering lectures in  from September 2019 to December 2021, where I delivered lectures and co-led the Financial Accounting module for level 4to undergraduate students, and actively collaborated in curriculum development.  (level 4). This role demanded active collaboration with the course coordinator, and I contributed to the design of study materials, assignments, and in-class activities. 

Transitioning to the University of Wales Trinity Saint DavidUWTSD in 2022, my responsibilities broadened as the Accounting and Finance lecturer and BABM Programme Manager ,for the BA Business Management Programme. I manage a team of hourly paid lecturers and coordinate academic activities for undergraduate students, aiming to provide a comprehensive academic experience for students. As a lecturer and module leader, I have been responsible for teaching and developing lecture materials, assignment briefs for four different modules at both undergrad and postgrad level (A1,A2). I continuously update lecture materials, aligning with learning outcome (Biggs and Tang,2011). My interactive and practical teaching methods received commendation from my peers, students, and external examiners, with 84% student satisfaction through module evaluation survey in International Financial Management module, over the past three terms.

I am teaching a diverse student group aged between 19 to 50, which requires adaptable teaching methods. These students come with from different backgrounds, varied expectations, and one of the main challenges is to ensure they all find value in their learning journeys (Moriña, 2017). (V1, K1, A1). Inspired by Moriña (2017), 

To address this, I have designed my teaching around a flexible Teaching & Learning (T&L) framework, emphasising inclusivity and adaptability ensuring teaching materials and methods cater to a diverse range of learning needs in courses like Financial Management 


to support diverse support undergraduate and post-graduate students. I conduct small tutorial groups to large lectures, workshops and seminars in both face-to-face and online settings. My lessons are centred around a clear SMART objective, followed by a blend of teaching methods tailored to diverse learner needs. I always aim to develop a positive interest through my lecture, creatinge a supportive and interactive learning environment, and nurturing student growth and understanding (Walsh and Kahn, 2010;Moriña, 2017). Additionally, to ensure active participation, I employ techniques like cold-calling, Q&A session, and interactive platforms/VLEs like Moodle, MS Teams and Padlet(Weller, 2011;Ashwin, 2020). I also supervise undergraduate and postgraduate students on their dissertations. This allows me to provide one-on-one guidance, further supporting students in their academic journeys and helping them develop essential research skills. (V1,V4,K2,K4,K6,A1,A2)


While I was leading the modules like Data Handling and Business Intelligence (L5)in January 2022, International Financial Management (L6), Dissertation (L6), Financial Management (L7) I focused on aligning the module with student interests and needs, restructuring activities with MS Excel and SPSS to enhance student understanding and engagement (K3,V2,A2,K5). This shift led to a 90% student satisfaction rate, 20% increase from previous terms, and was met with positive student feedback on the class activities. Through peer-review process my colleagues recommended to include some real-life quizzes and incorporate ‘LinkedIn-Learning’ to make the module interactive (Weller,2011), which my programme manager supported and approved (K5). This collaboration has enabled me to reflect on feedback from my students and colleagues and to incorporate real-life examples (Ashwin, 2020), aligning with the UKPSF framework and enhancing diverse student learning experiences (K1,K2). . 

As the Dissertation module lead, I completely revamped the module to balance theoretical and practical elements (A1,K1) by integrating examples from journals, video clips, case studies and regular knowledge check quizzes into each session. As the module leader, fostering critical thinking and maintaining collaborative relationships with colleagues is crucial (Walsh and Kahn, 2010). I ensured weekly meetings with my co-lecturers every Friday morning throughout the term to maintain consistency. I actively sought feedback and ideas from co-lecturers before updating or developing new interactive content for the Dissertation module (K5). 
I communicated clearly to students on their work, emphasising the importance of receiving feedback and criticism constructively, to enhance their learning. Also, 


I am involved in designing teaching materials, summative/formative assignments, written and reflective assessments, assessing student work, and providing valuable feedback that aligns with the quality assurance processes in higher education in the UK. I provide appropriate academic and pastoral support. This involves advising students on various academic issues (academic misconduct, collusion), providing guidance on their career opportunities and signposting students to appropriate support services within the university, for example Disability team, Student Services, Student Union etc. I coordinate ‘Masterclass Masterclasses’series’, inviting experts to discuss specialised skills and current industry trends, enriching students’ academic knowledge. These workshops also covering areas such as statistical and data analysis tools like SPSS and NVivo, as well as dissertation writing. (V4, K1,K2,K3,K6,A1,A3,A4,A5)

The positive impact of these activities and changes was reflected in the recent NSS survey results for the BABM programme. A participation rate of 93% (previous year it was 80%) with 97% positive responses resulted students’ engagement, and their feedback highlighted satisfaction with teaching quality, learning opportunities, and assessment clarity. Comments from students included appreciations such as “The modules information are brought in the professional and easy manner for anyone to understand…thank you for all the possibilities that comes from you regarding to improving the engagement between students and industry experts”. These results and feedback validate the efficacy of the changes implemented. (V4, K5, A1, A3)

Overall, the involvement and changes have been enlightening, including continuous feedback, both formal (like the NSS survey) and informal (student comments and peer reviews), reinforced the importance of adaptability in teaching. I have learned that while theoretical knowledge is crucial, integrating real-world applications and diverse teaching methods significantly enhances students’ learning experiences. Therefore, I aim to further refine these strategies, always keeping the student experience at the forefront. 







	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

611 words

I engage with both undergraduate and post-graduate students, covering diverse teaching settings from small tutorial groups to large lectures, workshops and seminars in both face-to-face and online settings. This demands a blend of tailored teaching strategies and understanding of the diverse student needs, to align with specific learning requirements of the session. Based on Hooks (2003), I utilise a positioned pedagogy that showcases a wide range of methods, engaging a diverse cohort of students in continuous learning (V1).

I have adopted a number of approaches to teaching to facilitate supported learning. For example, before starting a lesson, I establish classroom etiquettes and ensure that all necessary learning resources are easily accessible to create a productive learning environment. In modules like Dissertation, and Data Handling and Business Intelligence, My teaching toolkit includesI use various techniques, such as I use PowerPoint presentations with compelling visuals (diagrams, photos) and key texts to engage with students attention,  and to achieve module learning objectives. Also, I use short- video clips using university library resources, i.e. Box of Broadcast, Henry Stuart Talks, to support students’ learning (Weller,2011). I also make use of quizzes and case studies to keep the lecture session interesting and interactive. I offer students a clear perspective on current issues and distinctions in the field, bridging their academic knowledge with real-world applications to foster student involvement and enjoyment in their learning journey, enabling them to recognise and understand these differences effectively (Mann & Robinson, 2009) (V1,V4,K2,K4,K5,K3,A1,A4). 

I endeavour to make my lectures and discussions intriguing and relevant. For undergraduate students, I focus more on incorporating examples and share insights fromuse practical examples and  my professional insights, enhancing their experience, aiming to provide a more tangible and relatable understanding of theoretical concepts, fostering. This approach fosters a deeper comprehension and retention of knowledge for undergraduate level, and making the learning experience more enriching and enjoyable (Moriña, 2017). Conversely, with postgraduate students, I foster a  my approach transitions to facilitating more balanced classroom discussion, e. I emphasising on a two-way exchange of ideas and knowledge, to encourage students to have a deeper understanding of the subject matter, challenge their perspectives, and provide deeper understanding of the subjectcontribute their insights, which . This method enables critical thinking,  and analytical skills among students and creates a dynamic learning environment (Ashwin, 2020) . (V1,K2,K5,K6,A4). My role transcends mere knowledge transfer, I see myself as a facilitator, creating collaborative learning environments where students learn from one another (A4,K3,V2).

I also encourage active learning through interactive lessons and group discussions. Staff-student meetings have proven invaluable in assessing teaching effectiveness and following feedback from students and peer-observation process, I encourage active learning through interactive lessons and group discussions. In Dissertation module, students expressed the need for more practical tasks, therefore, For example, ffrom my on-going PhD, the use of qualitative data gathered from semi-structured interviews and case studies, I have developed interactive learning materials and case studies (Morrisons, 2013). These learning tools allowed students to immerse themselves in real-world business scenarios, fostering critical thinking and decision-making skills . (V3,V4,K1,K2,A4,A5) . This technique breaks the monotony of traditional lectures and promotes active student participation, applying academic theories to real-life scenarios (Brown, 2014; Ashwin,2020) (A4,K5). These strategies significantly enhanced student engagement and comprehension, as reflected in student feedback like, “the methods you have used have motivated me to learn more.” 

Overall, my teaching philosophy revolves around respect, positivity, and a strong belief in every student’s potential(V1,V2,V4,A4). I continuously seek feedback from students and implement curricular and strategic changes aligns with the university protocols. I utilise Virtual Learning Environments - (VLEs) such as Moodle, which allow the dissemination of teaching materials and foster student interactions. I effectively utilise Moodle to prepare and deliver teaching materials, make lecture slides available, texts and audio visuals and interact with students, both with in-person and distance-learners. These approaches were chosen to cater to diverse learning preferences. The interactive elements and digital platforms made the lessons more engaging and encouraged active participation and critical thinking. (Weller,2011) (V2, V3, K3, K4, A2). 

Realising the importance of personal understanding in student support, I took on the role of ‘Academic Support Tutor’ and I assist Dissertation L6 students with various academic tasks, including academic writing and citations, highlighting my commitment to their all-around academic development. 

These strategies significantly enhanced student engagement and comprehension, as reflected in student feedback like, “I have greatly benefited from your knowledge and passion for the subjects, the methods you have used have also motivated me to learn more.” I understand the varied needs of students, especially those with disabilities, and I ensure tailored support for them. For instance, students with specific requirements are provided with lecture materials printed in larger, easily readable fonts and allocated additional time during class discussion and examinations. Another student said, “thank you for sharing your knowledge and expertise with us in our module of financial management. I wouldn’t have … got this far without you…appreciate all the help and guidance I have received from you.” The tailored support for students with special needs and the use of diverse teaching mediums were highly appreciated, acknowledging a more inclusive and robust learning environment. (K2,K3,K4,K5,A2,A3,A4)

I understand the varied needs of students, especially those with disabilities, and I ensure tailored support for them. For instance, students with specific requirements are provided with lecture materials printed in larger, easily readable fonts and allocated additional time during class discussion and examinations. I continuously seek feedback from students and implement curricular and strategic changes aligns with the university’s quality assurance protocols. Overall, my teaching philosophy revolves around respect, positivity, and a strong belief in every student’s potential. (V1,V2,V4,A4)




	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

621 words


Assessment serves as a fundamental mechanism to measure the depth of understanding and the application abilities of students/learners (Brown 2014, Ashwin 2020). I understand the importance of various types of assessments,  and the process of assessing and providing feedback to makinge sure  the assessments are not only comprehensive but alsoand impactful for the students (Biggs and Tang, 2011). As a lecturer/module leader I am involved in designing exam papers,  and assignment briefs, assessing student work, and providing valuable feedback.  Primarily, I utilise formative feedback (A3) as it enhances student satisfaction and plays a crucial role in their success in higher education (Irons, 2008). In modules such as Data Handling and Business Intelligence, I view it as essential for promoting active participation and engagement (A3, K2) and formative feedback is effective as it relates to learners self-sufficiency and connects with their backgrounds and specific areas in business skills (K5).that aligns with the quality assurance processes in higher education in the UK. (K2,K5,A1,A2,A3)

Every assessment I design -, from a written test, course work report writing, group project, or oral presentation, is mainly linked to the specific learning outcomes of a module (Biggs and Tang, 2011). This ensures that students are evaluated and assessed on the skills and knowledge they were expected. Based on the feedback from students and peer-observations, I recognise the diverse profiles of students, because it is important that assessments are designed to support students varied backgrounds, learning styles, and capabilities. For example, forto international students I prepare case studies using the context from their home countries, allowing them to exploit their contextual understanding while applying theoretical concepts of the course objectives. (V1,V4,K3,K5,A1,A3,A4,A5)

I ensure the reliability and robustness of the assessment process, where I engage in formal quality assurance processes aligned with the university standards. I prepare the assignments meticulously and make sure the clarity, relevance, and fairness are up to the mark. I also follow the peer review process, by having colleagues review my assessment tasks, I benefit from their feedback, ensuring that assessments are clear, unbiased, and suitable for the student level (Ashwin,2020). Beginning of the term, Additionally, to ensure fairness and consistency, marking and moderation processes are in place aligned with the university standards. This collaborative approach ensure standardisation process, upholds the integrity of the assessment method and fosters a culture of continuous improvement and shared best practices. Before rolling out the assignments, I discuss the intended outcomes with students, providing clear information about the assignments format. To ensure fairness, I adjust these methods, like giving extra time or alternative assignments, especially for students with disabilities. I also prepare a short video to explain all the key components, marking criteria  of the assignment and share this on the Moodle platform for students. I also share the assessment criteria, the process, and the deadlines with the students. Additionally, I explain how their marks are determined, ensuring everyone understands the grading system. (V1,V4,K2,K3,K5,K6,A1,A2,A3,A4,A5)


My approach to feedback is both informative summative and formative, but I prioritise formative feedback (A3). For coursework reports, or essays, I actively encourage students to provide me draft copies before the ffinal submission, to  deadline. This allowallows me to offer constructive feedback. For International Financial Management module, I organise mock tests Additionally, to prepare students for final written exams and reduce any exam related anxieties, I organise mock test s. This approach helpings them familiarising with the exam format, reduce anxiety and boost their confidence and provides an opportunity to address any areas ofany concern or uncertainty (Biggs and Tang,2011). After assessment submission, students receiveI provide detailed feedback via Moodle/Turnitin, highlighting their performance in various sections, providing insights on  areas they have done well and includes areas of improvements/feedforward. Additionally, I encourage students to be active participants in the feedback process by organisingorganise post-assessment review sessions, where students are encouraged to discuss their answers, understand reflect on their mistakes, and learn from their peers (Ashwin, 2020). If students disagree with their feedback, I have established an appeals process with the university Assessment Team for a review. This ensures fairness and transparency in the assessment process. I always aim to make assessment feedback sessions comfortable for students. I also offer one-on-one sessions or face-to-face feedback, ensuring the student feels comfortable. I don’t promote ‘right’ or ‘wrong’ answers, focusing instead on students’ personal development (A3). Inspired by my senior colleagues, I practise providing detailed feedback on assignments, offering specific comments on transferable skills such as argument construction and clarity of writing, adhering to marking criteria with a non-biased approach, making extra time for student discussions about grades and feedback, and re-evaluating my feedback for consistency across assignments (Ashwin,2020). (V4,K2,K3,K4,K6,A1,A2,A3,A4,A5)

Moreover, module evaluation analysis reports have been instrumental in providing new perspectives, particularly student feedback across various criteria such as teaching, learning, engagement, resources, and assessment. This has been invaluable in identifying areas for improvement, aligning my teaching practices with student needs and expectations (Ashwin, 2020) (K5). Additionally, External Examiners reports on moderation and marking have highlighted the fairness and consistency in my grading processes, with feedback stating that “Assessments were both challenging yet fair and appropriate for the level of assessment. Assessments linked clearly to learning outcomes, displayed consistency in marking and were are the appropriate FHEQ level”






	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

620 words

As a lecturer and a programme manager, I consistently strive to support enriching learning environments and foster student development through both formal and informal learning settings. Guided by the UKPSF framework, Mmy teaching and learning approach are centred on the principles of flexibility, adaptability, and understanding of the diverse needs of students, . acting not just as a lecturer but also as a facilitator (A4). 

In order tTo design effective learning environments, I aim to incorporate a range of technologies, such as VLEs, Microsoft office, Panapto, Padlet to accommodate various learning preferences and needs. For example, I utilise Virtual Learning Environments, such as Moodle and MS Teams , enables me to deliver dynamic and interactive learning experiences, bridging the gap between traditional and digital learning environments (Weller, 2011). For lecture recording and student interaction, I utilise Panapto platform, which allows me to embed live short quizzes during the lecture recording. To support those studying in an online environment or from a distance, I pre-record my lectures and make them available for students to access as needed for note-taking and lecture preparation. These platforms are important in facilitating seamless communication, distribute lecture materials and resource sharing, lecture recording, and have collaborative learning environment. (V4,K2,K3,K4,A1,A4)


With a mix of UK and international students, I always strive to make my topics interesting and engaging and try to establish the essence of the subjects I teach (i.e. try to give students good reasons to learn and study the module I teach) I introduce various topics, encouraging open discussions and critical thinking without fear of shame or discrimination (A4,K5). For example, in the Dissertation module, students were given 5-minute presentation slots, boosting their public speaking abilities and self-assurance (Ashwin, 2020) (K3). Based on Moriña (2017), I encourage class activities like games and quizzes, fosters a competitive yet collaborative environment, catering to diverse learning styles (A2,A4,A5,K2,K4,V4). Recognising that many students work part-time, I provide regular moral support and additional academic assistance, fostering their educational engagement and motivation (A4,A5,V2). I encourage active learning through interactive lessons and group discussions. I always strive to make my topics interesting and engaging and try to establish the essence of the subjects I teach (i.e. try to give students good reasons to learn and study the module I teach). I focus on developing a positive interest among my students to facilitate proactive learning. One of the most rewarding aspects of my academic role has been the supervision of both undergraduate and postgraduate students on their dissertation projects both face-to-face and online. Over the years, I have had the privilege ofbeen supervising a number of undergrad and MBA students, assisting them in transforming their initial concepts into well-researched dissertations. Supervising student dissertation demands a deeper engagement,. andIt  involves guiding students through the distinctions of academic research and mentoring them to think critically and challenge existing paradigms. (V1,V4,K2,K4,A1,A2,A3,A4,A5)


I take into accountconsider the diverse range of learners, including widening participants, international students, and carefully tailor my teaching methods to be adaptable and accessible to everyone (Moriña,2017). . Special considerations are given to students with disabilities or requiring additional support, such as offering extra breaks and organising comfortable seating for pregnant students, and lecture materials in larger fonts. My commitment to provide pastoral support, promoting inclusivity and widening participation is grounded in the belief that every student has the potential to succeed (Moriña,2017).. I build rapport with students by discussing personal interests or complimenting on class activities to make students comfortable in seeking academic help and sharing personal challenges (A4,A5,V1,V2). For example, during the Data Handling module, a student, with whom I had established a good rapport, requested extra help in understanding statistical formulas. Through additional sessions and resources, I was able to alleviate the concerns, leading them to success in the assignment (A2,A5,V2). These principles and experiences have deepened my understanding of culture diversity and inclusion in higher education, and highlighted the importance of creating an environment where all students feel valued and supported. (V1,V4,K3,A1,A2,A4)

I always aim to enhance the relevance and quality of my modules by actively seeking and implementing feedback from students. This allows making strategic curricular modifications in alignment with the university’s quality assurance protocols. This commitment extends to fostering a sense of belonging and motivation among all students, acknowledging the unique challenges and aspirations they bring to the learning environment. In addition to creating supportive learning environments, I actively engage in reflective practices to enhance my teaching methodologies (Ashwin,2020). Regular peer reviews, observations of teaching/learning activities, and feedback from students and colleagues serve as invaluable resources in refining my approach to teaching and student support. I continuously seek to innovate and improve, ensuring that my teaching practices are aligned with the latest educational research and the evolving needs of my students (Ashwin,2020). By leveraging technology, embracing diversity, and maintaining a student-centred approach, I aim to contribute positively to student learning and overall academic experience. (V1,V4,K3,A1,A2,A3,A4,A5)





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

620 words

I have consistently prioritised improving my professional and academic development, intending to enhance my pedagogical and research skills and making a more impactful contribution to my students’ learning experiences. For me, teaching, research, and scholarly activities are all part of a holistic approach to education, where each of these elements informs and enriches students’ learning experiences (Ashwin, 2020). Through my academic journey (BA, MSc and ongoing PhD), I have devoted myself to acquiring comprehensive knowledge in my discipline, attaining significant expertise that has enabled me to develop a deep understanding of teaching and learning related professional development. (K1,V3,A5)

I actively incorporate research into my teaching practices. For example, from my ongoing PhD, I have developed learning tools from qualitative research, offering students real-world business scenarios to enhance critical thinking. This allowed students to immerse themselves in real-world business scenarios, fostering critical thinking and decision-making skills (Biggs and Tang, 2011). These tools are an indication of my endeavours to bridge the gap between theoretical knowledge and practical applications. (V3,K1,K2,A5)


I regularly engage in self-reflective practices to assess and refine my teaching methods and seek opportunities for improvement (Ashwin, 2020). I proactively participate in teaching related workshops, training events, peer review of teaching, and departmental discussions, also my membership with British Academy of Management which has allowed me to integrate innovative teaching approaches and bring fresh insights into my pedagogical practice, contributing to a richer learning experience for my students. I undertook various CPD trainings, such as PM training on marking, moderation, and student services, the formative feedback workshop, NSS action meetings, and attended the Nexus Conference. This allowed me to remain updated on pedagogical advancements and best practices. Additionally, my collaboration with the external examiners and industry partners, and my active presence in student exam board panels have facilitated constructive feedback exchanges, enriching the learning environment and elevating the overall student experience. Participating in these seminars and conferences have expanded my understanding of various teaching methodologies and approaches and enabled me to network with other professionals and experts in the field, fostering a collaborative learning environment (Walsh and Kahn, 2010).  (V3,K2,K3,K6,A1,A4,A5)


My endeavours extend to facilitating collaborations between academia and industry. In response to student requests at a staff-student meeting in early 2023 for guest speakers and industry involvement, I established partnerships with local businessesFor example, I have made partnership with some local businesses and initiated ‘Masterclass series’, which serves as a platform for industry experts to share specialised skills and contemporary industry insights, bridging the academic-practical divide. These initiatives indicate my dedication to professional learning development and allow my students to prepare effectively for their future careers, providing them with the ability to seamlessly integrate theoretical knowledge with practical applications. Furthermore, my ongoing PhD, BAFA and BAM membership and prior involvement in research funded project with the Scottish Government has been a significant aspect of my professional development and scholarly activity. This has provided me with the opportunity to apply my knowledge and skills in a real-world context, enhancing my understanding of the practical applications of the concepts and theories I teach. (V3,V4,K2,A1,A4,A5)


Reflecting upon these activities, I have learned the significance of continuous professional development in ensuring that teaching remains impactful and relevant. Regular updates, integrating research, and aligning with industry trends are pivotal for ensuring a comprehensive academic experience (Ashwin, 2020). My role as a program manager, I take a proactive approach to planning, ensuring that the curriculum is dynamic and engaging. I have been engaged in regular reviews and updates on the curriculum and strategic changes, adhering to the university’s quality assurance processes, and ensuring the continuous improvement of the program. This journey strengthened my commitment to continuous growth, collaboration, and enhancing the academic experience for students. (V4,K2,K3,K6,A1,A4,A5)
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Md Nazmul Hasan

	Job Title
	Academic Director – Business Management and Computing

	Fellowship Status
	Yes (FHEA)

	Institute/Centre/Unit
	University of Wales Trinity Saint David - Institute of Inner City Learning (Birmingham)

	Email address
	md-nazmul.hasan@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Line manager 





	Second Referee:


	Name
	Vasilios Tavlaridis

	Job Title
	MBA Program manager

	Fellowship Status
	Fellow

	Institute/Centre/Unit
	University of Wales Trinity Saint David - Institute of Inner City Learning (Birmingham)

	Email address
	v.tavlaridis@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?


Academic Colleague





SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Khaza Ahmed

	Date 
	18/10/2023



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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