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Dyslexia- Understanding and Supporting Children with Dyslexia: Identification, Barriers, and Effective Strategies.
Dyslexia 
Dyslexia is a specific learning difficulty that primarily affects reading, writing, and spelling, and is estimated to impact approximately 10% of the UK population (British Dyslexia Association, or BDA, 2023). It is typically characterized by difficulties with phonological awareness, verbal memory and processing speed, though it is not linked to intelligence. The human brain is divided into two hemispheres: the left is associated with language, science and mathematics, while the right, with creativity, intuition and arts. MRI studies by Sandman-Huley (2013) suggests that individuals with dyslexia rely more heavily on the right hemisphere when processing written language. This, therefore, disrupts the typical neurobiological reading pathways and leads to slower, more effortful decoding of words. Despite these challenges, dyslexia is associated with unique strengths such as, higher levels of creativity, innovation, problem-solving, empathy and resilience (Banchik, 2021; Studying with Dyslexia, 2025). 
Identification – Part 1
Early identification of dyslexia is key to children’s happiness, wellbeing and self-esteem and plays a critical role in shaping how they and their parents respond to the learning difficulty. According to Brown (2019), understanding how dyslexia effects individuals, not only empowers families and educators to address challenges but also how to celebrate strengths. The Welsh Government's Specific Learning Difficulties Framework (2015) offers guidance on identification, promoting collaboration with parents, teachers and educational psychologists who carry out observations, specialist assessments and cognitive testing. Significant emphasis is placed on providing appropriate training for teachers, empowering them to support children within the school setting. However, Fletcher et al., (2020) notes that a child should only be considered dyslexic if they continue to struggle despite receiving high quality, evidence-based, teaching and intervention.  A key issue is that dyslexia can present differently across individuals and may be misunderstood by teachers (Harding et al., 2023; Rose, 2009). Furthermore according to Cunningham (2021), not all schools receive adequate training, which leads to insufficient support and delayed identification.
The Lucid Rapid Dyslexia Screening tool (Nd) is widely used across UK schools and offers an objective computer-based system to identify dyslexia in children between 4-15 years. It includes three enjoyable, non-threatening tests, assessing phonological processing and auditory working memory (GL Assessment, 2025). A key benefit is that it allows schools to begin providing support without waiting for external agencies. It is a quick and easy method that provides results, based on national standardized norms immediately after completion and considered an affordable option for schools (Griggs, 2019).  
However, Fletcher et al., (2020) argue a key limitation to screening tests is their reliability, highlighting a risk of false negatives, where children with difficulties are overlooked. Similarly, Daniel et al., (2024) study of 274 assessors also raised concerns about their reliability, as scores rely on subjective interpretation of results. The research emphasises a lack of national guidance, particularly for students with English as an additional language and raises concerns that standardised assessments may not fully capture their learning progress (BDA, 2023). Nevertheless, identification of dyslexia in bilingual education is currently being addressed by Cardiff Metropolitan University, who are developing a new assessment tool tailored specifically for Welsh-medium learners, aiming to ensure more accurate and fair procedures (Welsh Gov, (B) 2024). 
The British Dyslexia Association (2023) further emphasizes that while screening tests can indicate the likelihood of a specific learning difficulty, a full diagnostic assessment, typically carried out by an educational psychologist, is required to formally diagnose dyslexia. However, these in-depth, one-to-one assessments are time-consuming and subject to long waiting lists, which vary depending on local authority funding, resources and geographical location. Research suggests, children living in the most disadvantaged areas are less likely to be formally diagnosed than similar pupils in more affluent areas, raising concerns about equity (BBC News, 2021).
Barriers – Part 2
Children with dyslexia often encounter multiple barriers that can significantly impact their educational experiences and overall well-being. Two prominent challenges are the emotional impact and limited access to specialist support.
Reading aloud, completing written assignments, or following complex instructions can be overwhelming, often leading to reduced participation and achievement (Nash, 2019). These challenges result in frustration, anxiety, and diminished self-esteem. When left unsupported can escalate into more severe mental health issues including depression and behavioural difficulties (Welsh Gov, 2012). Research shows that 50% of young offenders are dyslexic, highlighting the wider social implications of the condition (Kirk, 2001). Livingston et al. (2018) argues that the impact of dyslexia extends far beyond literacy challenges, with many experiencing chronic emotional difficulties. Cognitive barriers such as reduced working memory and slower information processing can impair a child’s ability to express thoughts and feelings effectively, particularly in group settings. This can hinder social participation and lead to feelings of low self-worth and isolation. Furthermore, challenges in forming peer relationships can bring about bullying or cause children to withdraw socially out of fear of embarrassment. 
Sako (2016) suggests that the emotional and psychological difficulties associated with dyslexia are often overlooked by teachers and parents, who tend to focus on issues related to reading and writing. Similarly, Livingston et al (2018) argue that teachers misinterpret limited classroom participation as low intelligence or laziness. This misunderstanding can lead to negative stereotyping, causing children to internalise shame and develop a sense of failure. Dyslexic children are often perceived as ‘bright but underachieving’. Repeatedly hearing messages that they need to ‘try harder’ can cause emotional distress and lead them to believe they are unintelligent despite their efforts. Furthermore, children may be reluctant to embrace a diagnosis due to the label and the prospect receiving separate tutoring to their friends. 
Emotional strain also affects parents and families. Many avoid seeking support due to the stigma associated with a ‘disability’ or the fear of being perceived as a ‘bad parent’ (Cunningham, 2021). According to Holland et al (2019) a lack of understanding and specialist support contributes significantly to parents’ stress. Parents report feelings of guilt, exclusion and disempowerment within professional systems, leaving them isolated and misunderstood. This emotional burden can result in strained friendships and marriages, impacting the whole family. Siblings, in particular, may receive less time and attention from parents who are overwhelmed and lacking adequate guidance. 
According to the Government Roundtable Report on Dyslexia in Education and the Criminal Justice System (2021) 80% of dyslexic individuals leave school undiagnosed. One contributing factor being funding, as the approximate cost of a formal diagnoses is between £500-£700. This financial barrier can discourage schools from pursuing formal identification (Cunningham, 2021). In the absence of specialist support and diagnostic services, the role of highly trained teachers becomes even more crucial. Furthermore, The Delphi Study by Harding et al. (2023) found that parents consider access to teachers with specialist dyslexia training as one of the most effective ways to remove barriers to diagnosis. However, the persistent gap in teacher training continues to hinder early identification. Moreover, Knight (2018) argues that many teachers still hold an incomplete understanding of dyslexia which leads to misconceptions. For instance, incorrectly attributing dyslexia to visual processing difficulties, rather than recognising its phonological and cognitive foundations.
Strategies – Part 3
Supporting Dyslexic learners requires a network of interventions and inclusive polices. Structured Literacy Interventions provide systematic support in phonology, sound-symbol association, morphology, syntax, and semantics.					 
Legal requirements
The Equality Act 2010, section 20, mandates reasonable adjustments for students with disabilities, ensuring equal access to education. The Additional Learning Needs and Education Tribunal -or ALNET (Wales) Act 2018 (section 10) requires schools to create Individual Education Plan’s specifying accommodations. These may include the use of assistive technology such as ‘text to speech’ software and audio books. Research by Wood et al., (2019) found ‘text to speech’ tools significantly improved reading comprehension across several types of reading assessments, including standardized tests. Other classroom accommodations include extended exam times, word mats, alphabet strips, and coloured overlays (Kelly, 2018). 
Praise and Celebrate 
Classic education, based upon ‘linear thinking’ is challenging for a dyslexic individual and causes barriers to learning. According to Banchik, (2021) schools should focus less on standardised assessment comparisons, and instead nurture dyslexic children to take advantage of their ‘different ability’ rather than focus on their ‘disability’, celebrating and integrating their strengths into the learning environment. By recognising successful people with dyslexia such as Richard Branson not only inspire but also promote self-esteem and resilience. A whole school approach to dyslexia is essential to ensure consistency and coherence in supporting learners across all year groups (ALNET (Wales) Act 2018). The Curriculum for Wales in 2022 changed its focus from a rigid, content-heavy framework to a more flexible, child-centred approach. This shift has the potential to benefit dyslexic pupils by prioritizing individualized learning styles and incorporating specifically designed experiences through their interests and strengths.
Teacher Training and Emotional and Social Support 
Creating effective environments, engaging experiences with enabling adults is essential to support the emotional and social wellbeing of children with additional learning needs (Welsh Gov,(A) 2024). In accordance with section 65 of the ALNET (Wales) Act 2018 and aligning with Bronfenbrenner Ecological Modal, effective collaboration between teachers, parents, specialist’s and the child is vital to establish a holistic support system. Such collaboration fosters open, two-way communication and ensures a shared understanding of the child’s needs, strengths and educational goals. Furthermore, this approach aligns with Article 12 of the United Nations Convention on the Rights of the Child, which upholds the child's right to express their views in all matters affecting them.
Conclusion 
Understanding dyslexia as a complex additional learning need is essential for promoting inclusivity in education. Early identification, informed by assessment and teacher awareness, plays a key role in reducing both academic and emotional challenges. However, systemic barriers such as limited funding, stigma, and inconsistent training continue to hinder effective support. 
To improve outcomes, schools must implement evidence-based interventions, uphold legal frameworks, and adopt a whole-school approach that genuinely values neurodiversity. By understanding each child as a unique individual and embedding dyslexia-friendly teaching into everyday practices and cultures, schools move away from treating these ‘needs’ as an ‘add on support’ imposed by societal norms and begin to change perspectives to promote equitable learning environments. This approach not only acknowledges challenges associated with dyslexia but also values the unique strengths it brings. Thank you. 
Questions
Question: You mentioned ‘Dyslexia Friendly Schools’ can you tell us a bit more about what they are? 
Answer: Yes certainly, Norwich et al., (2005) describes dyslexic-friendly schools as those where teaching strategies such as repeating instructions and encouraging verbal expression help reduce cognitive overload. These approaches enable children to demonstrate their knowledge through alternative ways to writing, fostering a sense of security and confidence within the classroom. Additionally, highlighting key information on worksheets, supports attention and organisational skills, while avoiding asking children to read aloud protects them from public embarrassment and anxiety (Kelly, 2018). These adjustments address academic and emotional needs and promote respectful, inclusive environments where dyslexic children feel safe, valued, and understood. 
Question 2: How does putting a colour over text help dyslexic children read? 
Coloured overlays reduce visual stress by altering the contrast between the text and the background, making letters stand out, reducing glare, and enhancing visual processing through the magnocellular pathway (Felicia, 2024). However, the effectiveness does vary between individuals, so it is important they are reviewed regularly to ensure they are providing benefit.
References 
Additional Learning Needs and Education Tribunal (Wales) Act 2018. Section 65. Available at: https://www.legislation.gov.uk/anaw/2018/2/contents (Accessed: 15.4.25).​
Banchik, A. (2021) Dyslexia: Disability or Different Ability? TedxTalk. Available at: Bing Videos (Accessed: 16.4.25) 
BBC News (2021) Families facing special education needs 'postcode lottery. Available at: Families facing special education needs 'postcode lottery' - BBC News (Accessed: 16.4.25) 
British Dyslexia Association. (2023). Diagnosis. Available at: https://www.bdadyslexia.org.uk/advice/children/is-my-child-dyslexic/diagnosis (Accessed 29.3.25) 
Brown, E (2019) Dyslexia Awareness, Identification. Made By Dyslexia. YouTube Video. Available at: https://www.bing.com/videos/riverview/relatedvideo?q=identifiying+dyslexia+in+schools+uk&&view=riverview&mmscn=mtsc&mid=81E54C3674E706300DEC81E54C3674E706300DEC&&aps=106&FORM=VMSOVR (Accessed: 29.3.25) 
Cunningham, M (2021) Barriers to the Diagnosis of Dyslexia in Children. The Yale Undergraduate Research Journal. Volume 2 Issue 1 Soring 2021
Curriculum for Wales (2022) Available at: https://hwb.gov.wales/curriculum-for-wales (Accessed: 8.5.25)
Daniel, J. Clucas, L. Wang, H. (2024) Identifying students with dyslexia: exploration of current assessment methods Received: 28 July 2023 / Accepted: 30 July 2024 / Published online: 29 August 2024. Annals of Dyslexia (2025) 75:19–41 https://doi.org/10.1007/s11881-024-00313-y
Equality Act 2010 Section 20 Available at: https://www.legislation.gov.uk/ukpga/2010/15/section/20 (Accessed: 16.4.25) 
Felicia, G. (2024) Choosing the Optimal Color Overlay for Dyslexia: What Works Best? Avialble at: Choosing the Optimal Color Overlay for Dyslexia: What Works Best? (Accessed:13.4.25) 
[bookmark: _Hlk197966848]Fletcher, J. M., Francis, D. J., Foorman, B. R., & Schatschneider, C. (2020). Early detection of dyslexia risk: Development of brief, teacher-administered screens. Learning Disability Quarterly, 44(3), 145–157. https://doi.org/10.1177/0731948720931870
Freepik (2025) Vectors Noval Available at: https://www.freepik.com/vectors/novel/2#uuid=0c20302d-1786-48fa-b08a-33ab63821180 (Accessed: 26.4.25) 
GL Assessment (2025) A renaissance company support, Rapid Support. Available at:  https://support.gl-assessment.co.uk/knowledge-base/assessments/rapid-support/general-information/about-rapid (Accessed: 29.3.25) 
Griggs, J. (2019) Dyslexia Awareness, Identification. Made By Dyslexia. YouTube Video. Available at: https://www.bing.com/videos/riverview/relatedvideo?q=identifiying+dyslexia+in+schools+uk&&view=riverview&mmscn=mtsc&mid=81E54C3674E706300DEC81E54C3674E706300DEC&&aps=106&FORM=VMSOVR (Accessed: 29.3.25)
Harding, S. Chauhan-Sims, M. Oxley, E. Nash, H. A Delphi study exploring the barriers to dyslexia diagnosis and support: A parent's perspective. First published: 14 June 2023 https://doi.org/10.1002/dys.1743Available at: https://onlinelibrary.wiley.com/doi/10.1002/dys.1743?msockid=38bb87d72b056d0534ed92132aa26cd2 (Accessed: 4.4.25)
Kelly, K. (2018) Scoping Review of the Evidence Base for Dyslexia-friendly Classroom Teaching and Whole School Approaches. Faculty of Education, Manchester Metropolitan University. Available at: Microsoft Word - Scoping Review of the Evidence Base for Dyslexia-friendly classroom teaching.docx (Accessed: 9.4.25) 
Kent, J. (2015) Families face special educational needs help 'postcode lottery' Available at:  Families face special educational needs help 'postcode lottery' - BBC News (Accessed: 16.4.25) 
Knight, C. (2018) What is dyslexia? An exploration of the relationship between teachers' understandings of dyslexia and their training experiences. First published: 17 July 2018 https://doi.org/10.1002/dys.1593 
LinkedIn (2024) Empowering individuals with dyslexia Available at: https://www.linkedin.com/pulse/empowering-individuals-dyslexia-texthelp-q4nae (Accessed: 26.4.25) 
Lucid Rapid – Dyslexia Screening for 4 to 15-year-old students (Nd) (Available at: https://paa.education/lucid-rapid/ (Accessed: 4.4.25) 
Michela Buttignol for Very well Mind (2024) Left Brain vs Right Brain Dominance. Available at: https://www.verywellmind.com/left-brain-vs-right-brain-2795005 (Accessed: 16.4.25)
Norwich, Griffith, Burden (2005) Scoping Review of the Evidence Base for Dyslexia-friendly Classroom Teaching and Whole School Approaches. Faculty of Education, Manchester Metropolitan University. Available at: Microsoft Word - Scoping Review of the Evidence Base for Dyslexia-friendly classroom teaching.docx (Accessed: 15.4.25)
Rose, J. (2009). Identifying and Teaching Children and Young People with Dyslexia and Literacy Difficulties. Available at: https://dera.ioe.ac.uk/id/eprint/14790/7/00659-2009DOM-EN_Redacted.pdf (Accessed: 29.3.25) 
Sako, E. (2026) The Emotional and Social Effects of Dyslexia. Tirana University, Social Science Faculty, Pedagogy-Psychology Department. European Journal of Interdisciplinary Studies. January-April 2016 Volume 2, Issue 2 
Sandman-Hurley, K (2013) What is dyslexia? Ted-Ed YouTube Video Available at: https://www.bing.com/videos/riverview/relatedvideo?q=two+parts+of+the+brain+and+why+a+dyslexia+person+uses+the+creative+side+and+not+the+literacy+&&view=riverview&mmscn=mtsc&mid=773C8AADCF691E9735B9773C8AADCF691E9735B9&&aps=55&FORM=VMSOVR (Accessed: 4.4.2025) 
Studying with dyslexia (2025) The Positives of Dyslexia: Celebrating Strengths. Available at: https://www.studyingwithdyslexiablog.co.uk/blog/the-positives-of-dyslexia-celebrating-strengths (Accessed: 29.3.25) 
The dyslexia Association (2024) How much is a children’s diagnostic assessment? Available at:  Child Assessments - The Dyslexia Association (Accessed: 11.4.25) 
Welsh Government (2012) Research into dyslexia provision in Wales Literature review on the state of research for children with dyslexia. Available at: https://www.gov.wales/sites/default/files/statistics-and-research/2019-08/120824-dyslexia-provision-literature-review-en.pdf. (Accessed: 4.4.25)
Welsh Government (2015) Specific learning difficulties framework. Available at: https://www.gov.wales/sites/default/files/publications/2018-03/specific-learning-difficulties-framework.pdf?utm_source=chatgpt.com (Accessed: 4.4.2025) 
Welsh Government (2015) Well-being of Future Generations (Wales) Act 2015. Available at: https://www.futuregenerations.wales (Accessed: 29.2.2025).
Welsh Government (A) (2024) A curriculum for funded non-maintained nursery settings. Education Wales. Available at: A curriculum for funded non-maintained nursery settings (Accessed: 3.5.25)
Welsh Government (2024) New tool to support dyslexia in Welsh medium learners. Available at: https://www.gov.wales/new-tool-support-dyslexia-welsh-medium-learners (Accessed: 29.3.25) 
Wood SG, Moxley JH, Tighe EL, Wagner RK. Does Use of Text-to-Speech and Related Read-Aloud Tools Improve Reading Comprehension for Students With Reading Disabilities? A Meta-Analysis. J Learn Disabil. 2018 Jan/Feb;51(1):73-84. doi: 10.1177/0022219416688170. Epub 2017 Jan 23. PMID: 28112580; PMCID: PMC5494021.
	
	
	



