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	Activity Plan

	Activity:  Planting a poppy

	Number of children:
4
	Age of children:
5
	Number of adults:
1

	Location:
Outdoor area of setting
	Preparation time:
2 minutes 
	Activity time:
45 minutes

	Resources:
· The Tiny Seed by Eric Carle
· Trowels
· Plant pots
· Compost 
· Water
· Watering can 
· Poppy seeds
· Set of easy to read instructions with pictures
· Name stakes
· Children’s names laminated 

	Aim/s of activity:
· Children to plant a poppy
· To promote children’s fine motor skills

	Links to outcomes:
Children are able to count up to 10 objects.
Use ordinal numbers to 10 in daily activities and play
Mentally recall ‘one more’ of a number within 10
Mentally recall ‘one less’ of a number within 10
Combine two groups of objects to find ‘how many altogether?’
Take away objects to find ‘how many are left?’ 
Use direct comparison with weight/mass e.g. heavier/lighter than.
Foundation Phase Framework (Welsh Assembly Government, 2015)

	Differentiation:
Additional member of staff for children with additional needs. Instructions to be easy to read and with pictures step by step and member of staff helping them.
If there are any gifted children in the class, ask them more questions. Children could also have a go at writing their own name.

	Health and safety:
Before commencing the activity, a risk assessment will be completed to identify the risks in order to keep the children and adults safe. 

	Role of adult/adults:
· Adults to observe
· Extend and support mathematical development

	The activity:
· Staff member to set up activity.
· Then staff to read the tiny seed by Eric Carle to the children and explain the activity.
· Ask children how many plant pots and seeds are needed for each child if they need 1 plant pot and 1 seed each. Children then to collect correct amount that they need.
· Children to then find where the compost is and to place amount of compost they think that they will need.
· Children to then work out who has the most/ least compost and who’s amount is correct.
· Through the instructions the children to do the following steps by themselves with the adults to only help if needed or asked. 
· Children to poke a hole in soil and place seed in the hole.
· Children to cover seed with remaining compost.
· Children to then water their individual plant.
· Staff member to place children’s laminated names on table spread out and children to find their own name (or write their name) adult to only help if needed. 
· Children to then place plant stake on plant with their name on and to find a sunny spot for the plant to grow. 





Evaluation
Reflecting on the activity I thought that it went very well However the activity did take longer to do as the children were allowed to lead the activity. During the activity the children were allowed to go off and collect objects from the indoor and the outdoor part of the setting some of the children collected art materials and natural materials for example leaves, stones and twigs, and they were decorating their plant pot and their name, while other children collected natural materials (twigs) and they were measuring their twigs and leaves against the other children’s and finding out which one was biggest. The children also experimented with digging the hole for the seed to go in by using sticks, stones, and toys that they had found.
Next time I do this activity depending on the children’s levels I would either make the activity harder if the children are finding it too easy by asking the children more questions about what is happening, or which plant pot is heavier and why and which one is the lightest and why is that. Or if the children are struggling lots then I would make the activity easier by making the instructions easier to read and with simpler pictures and by showing them more. 
[bookmark: _Hlk1736662][bookmark: _Hlk2006850]Through the activity it allowed the children to engage in pier learning this links into Vygotsky’s theory the more knowledgeable other and Bandura’s social leaning theory as the children were learning from each other during the activity as the adults were only there to help if needed (Gary and MacBlain, 2015). As the children were outside when they were partaking in the activity it also links into McMillan as they state that children benefit from being in the outdoors environment and they also learn through first hand experiences which also links into Montessori as she also states that children learn through hands on experiences as well as using natural materials which also links in with Frobel as he also agrees that children should be using natural materials (Gary and MacBlain, 2015).  The activity also allowed the children to problem solve and to develop their problem solving skills as Boaler (2009) states that are children are natural problem solvers however while they are in school their problem solving skills are removed. 
When carrying out the activity the adult’s main role was to help and to support the children if and when they need it. This also allowed the adult to further extend the child’s knowledge, which links in with Vygotsky’s More Knowledgeable Other theory (Gary and MacBlain, 2015). During the activity the practitioner was also to observe the children in order to monitor their progress to help to plan future activities. 
During the activity I provided the resources that were needed for the activity however I also allowed the children to go off and find other resources from around the indoor and outdoor area of the setting. The resources that I provided were The Tiny Seed by Eric Carle (book), trowels, plant pots, compost, water, watering can, poppy seeds, easy to read instructions, name stakes and cards with the children’s name that were laminated. During the activity the children were allowed to go off and collect other resources that they thought that they would need, these included sticks, stones,  leaves, craft materials from the art area of the setting, and toys that they wanted to use. 
There are many benefits to completing the activity outdoors. MacMillan, Froebel, and Isaacs all support children learning outdoors as there are many benefits. Waite (2011) also supports doing mathematics outdoors as it allows the children to understand that mathematics is all around them. By completing the activity outdoors, it will support the children’s emotional wellbeing, and it will also encourage the children’s risk taking and their exploration (Tucker, 2014). 











Resources 
Through play children are able to engage in mathematics without even realising. Beckley et al. (2010) state that through careful planning practitioners can create rich opportunities for children to develop their mathematical development through play. An example of this is a pretend shop in the role play area, through playing in the shop the children can use the till to input the price, count out money for change and to pay for things, price items up. Sorting the shop out, putting all of the tins together, fruit together and putting all of the boxes together. 
All of the resources that were needed for the activity to be carried out were provided. These resources were The Tiny Seed by Eric Carle (book), trowels, plant pots, compost, water, watering can, poppy seeds, easy to read instructions, name stakes and cards with the children’s name that were laminated. However, the children went off and collected other resources that they thought that they would need. These resources were sticks, leaves, stones, craft materials from the art area of the setting, and toys from around the setting that they thought that they needed. 
Tucker (2014) states that natural materials are often the best materials as they stimulate the children to be creative and to use their imagination as they are open ended toys. An example of this could be a piece of wood, one day it could be a plate while another day it could be the key to saving the world.
Steiner also thought that children using natural materials was important. He thought that by children using natural materials then it would allow the children to have a connection to the natural world and allow them to learn about the environment around them and world (Gary and MacBlain, 2015). Frobel also thought that toys being made out of natural materials was important as he made a series of gifts that were made out of natural materials which were made out of wood (Gary and MacBlain, 2015). He then introduced shells, twigs, wax, sand, stones, paper folding, clay, chalk, scissors and slates (Gary and MacBlain, 2015).
There is a sensory benefit for children using natural materials. Elinor Goldschmied developed treasure baskets for babies, these are baskets that are filled with natural materials that are suitable for babies (Gascoyne, 2012). Through treasure baskets babies are able to explore their senses through a range of different ways: looking, sucking, touching, licking, banging, and shaking (Gascoyne, 2012). Through the treasure basket the babies are able to explore their senses, the treasure baskets are also able to develop and promote the baby’s curiosity and exploration (Gascoyne, 2012)
Treasure baskets also link in to Montessori as the objects that are in the treasure basket are real life objects. Montessori also thought that natural play was very important. Montessori believed that practitioners should use nature to motivate children. She believed that children should not be restricted to the classroom and that instead they should be outside in nature (Lillard, 2018). Montessori also thought that children needed real objects and materials, this is why in a Montessori setting there will be no plastic or synthetic objects on real objects made from wood, metal, cotton and glass (Lillard, 2018). Every theorist and author agree that there are many benefits to children using natural materials, some of these benefits include developing and promoting their curiosity, creativity and exploration as well as stimulating their creativity and imagination. Natural materials are also open ended toys this means that the children have to use their imagination skills to see what it is when they are playing. 












Role of the adult
Adults need to support children’s mathematical development. 
Pound (2006) states that it is important that practitioners working with children need to have positive outlook on mathematics. Most adults do not have a good experience with mathematics. According to Pound and Lee (2015) when teachers were asked about their feelings with mathematics at a conference 60 per cent of the room had negative feelings about mathematics. Gunderson et al. (2011) agrees with Pound and Lee as they state that adults can influence children’s view. Clemson and Clemson (1994) also agree with Pound and Lee (2015) and Gunderson et al. (2011) as they suggest that children embrace their parent’s views. 
 Adults also need to allow children to make mistakes as by allowing children to make mistakes it will enable the children to become problem solves and to develop strategies to overcome problems. Through the activity the children were able to develop their problem solving skills, there are many definitions of problem solving. Compton et al. (2010) states that through problem solving children are able to take risks, make decisions and to develop their thinking skills. Through problem solving children are able to build up an emotional resilience, the children develop this by overcoming problems and obstacles and then finding the solution (Fisher, 1988). 
[bookmark: _GoBack]The Successful Futures report by Donaldson (Welsh Assembly Government, 2015) states that children to be able to take responsible for their own learning and that children need to be able problem solve in order to overcome problems. This is also included in the United Nations Convention on the Rights of the Child. The United Nations Convention on the Rights of the Child (Welsh Assembly Government, 1991) state that all children have the right to make decisions these could be small decisions: choosing what toy to play with to making big decisions: deciding who to live with if parents are split up. Maslow states that children need to have a holistic approach when they are problem solving. 
The successful futures report by Donaldson (Welsh Assembly Government, 2015) states that practitioners need to help and support and enable children to reach their full potential. This is also links in with Vygotsky’s Zone of Proximal Development as Vygotsky states that an adult has to support and extend a child knowledge in order for them to reach their potential.
Practitioners also need to provide children with opportunities for further play and they need to provide an enabling environment. Practitioners also need to provide children with opportunities to build their self confidence and self-esteem. 
Practitioner also need to observe, assess and plan for children’s further learning. 
By observing children practitioners are able to see children’s strengths and weaknesses this will therefore allow practitioners to plan for children (Smidt, 2015). By planning activities for children, adults are able to set goals for children, this will also support children’s independence (Rose and Rogers, 2012). By practitioners planning activities it will allow the staff to set aims which also mean that the practitioners are prepared to meet the needs of the children (Rose and Rogers, 2012). If adults don’t plan for the day then it would result in chaos this would then mean that the environment would not be safe for the children (Smidt, 2015). If the children do not feel safe in the environment, then the children would not be able to able to learn as their basic needs would not be met. This links in to Maslow’s Hierarchy of needs as he states that if children’s basic needs are not met then they are unable to learn (Gary and MacBlain, 2015). 
Every child will be assessed this could be for school work and development in schools or in a nursery they will be assessed on their development. There are many benefits and negatives to assessing children. Smidt (2015) states that assessing children is hard as every child is different due to their genetics and their experience. Smidt (2015) also states that every practitioner defines things differently.  This therefore means that one practitioner could see something that another practitioner has not seen, or they could see something that is just a one off.
When adults are planning activities, they need to make sure that there is an element of learning that is happening, this can be achieved by adults looking at the framework. The National Literacy and Numeracy Framework (The Welsh Assembly Government, 2013) and the National Literacy and Numeracy Programme- a strategic action plan (The Welsh Assembly Government, 2016) is a holistic framework that supports practitioners to implement literacy and numeracy and to be the best that they can be. Practitioners should also look at the Foundation Phase (The Welsh Assembly Government, 2015) as this is the framework in which the children are taught from. There are many similarities between the National Literacy and Numeracy Framework and the Foundation Phase.  Donaldson (Welsh Assembly Government, 2015) states that all areas of learning should complement each other, learning should be holistic 
When planning an activity, the adult needs to be aware that girls and boys learn differently. 
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