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Health, Well-being and Lifestyles

Introduction
In contemporary discourse, within this poster, it will examine and define the concepts of health, well-being and lifestyles, including the significant gained attention and involvement it has towards early years. Health, well-being, and lifestyles are intrinsically linked concepts, each contributing to the overall quality of an individual’s life (Health, 2023). They intersect in various ways to influence an individual’s physical, mental and social state. When one of a child’s needs in the areas of health, wellbeing, or lifestyle is not met, it can cause wide-ranging outcomes on the child’s integrated development and quality of life (Mollborn et al., 2014). 


Health
Health is a multidimensional concept encompassing physical, mental and social wellbeing. It is a holistic state that goes beyond the mere absence of disease, involving the capacity to live a fulfilling and productive life (Svalastog, 2017). The understanding of health in a comprehensive manner, allows the promotion of supporting overall wellbeing and addressing 
the diverse factors that influence health. Viewing health holistically recognises that physical, mental, and social aspects of health are all interconnected (World Health Organisation, 2022). For instance, if a child is going through a physical illness, or witnessing a family member become physically ill, this may impact and can lead to mental health issues. The Welsh Government (2022) places emphasis on health through various legislation, policies and curriculum aimed at ensuring the wellbeing of children. The Health and Social Care Committee of the Senedd Cymru (2024) is tasked with scrutinising policies and legislation related to physical, mental, and public health, holding the Welsh Government accountable and ensuring that health services meet the needs of all individuals (Welsh Parliament, 2024). Key legislation that are supported and utilised in Wales includes the Health Act 2003 and the Mental Health Measure 2010, enabling individuals to receive the correct care and delivery towards their health respectfully (Welsh Government, 2016). 
[image: Emotional Wellbeing in Kids]The Welsh government (2022) has also made significant effort to support childrenSage (2020)

’s health through the new curriculum for Wales. The curriculum includes Health and Wellbeing as one of the six areas of learning and experience. This approach aims to embed health and 
wellbeing into the core of education, ensuring that these aspects are prioritised alongside traditional academic subjects (Welsh Government, 2020). The components of Health and Wellbeing focuses on physical health, mental and emotional wellbeing, judgement, social influences, and positive relationships (Sinnema et al., 2020). Mental health within children refers to their emotional, intellectual, and social wellbeing. It encompasses how children ponder, percieve, and behave in various situations, also influenced by biological environmental and social factors (Gadermann et al., 2015). There are several factors that can impact a child’s mental health, including the environment of the child, stressful home situations such as abuse, neglect or living within poverty. Social factors, conflicts that may occur with family and friends, parental style of choice, family dynamics, bullying or soc
ial isolation (NSPCC, 2022). Healthy relationships supply a crucial part in promoting children’s wellness, as increasing decleration have identified that neglect and parental inconsistencies in building a loving bond with the child may lead to mental health issues and quality of happiness in later life (Winston and Chicot, 2016). 

[image: Montessori Apprentice Academy]Theorist Bowlby voiced the need of children being supplied with good relationships as it supported their health, referring to the importance of attachment theory. Bowlby’s attachment theory accentuates the greatness of secure attachments between children and their caregivers for healthy development (Fletcher and Gallichan, 2016). Bowlby believed that there was a critical period for the formation of attachment, which was during infancy, early attachment provided is believed to have significant and an enduring influence on a child’s social and emotional development (Van Rosmalen et al., 2016). Caregivers serve as a dependable foundation where children can inspect their surroundings and seek consolation and support when needed. Research suggests that positive social connections with caregivers are associated with improved knowledge of physical health outcomes in children, as supportive relationships may promote behaviours such as exercise, healthy eating and a balanced lifestyle (Lin, 2018). Health shapes cognitive abilities, influencing everything from brain structure to functional capabilities, the brain requires a continuous supply of nutrients, such as iron, iodine and glucose, to function optimally (Goyal et al., 2015). The impact of glucose can have effects towards not only cognitive development and performance, but a child’s mood and behaviour. There is ongoing research into the relationship between glucose metabolism and attention disorders, such as ADHD (Landau and Pinhas-Hamiel, 2019). Studies show that the imbalances in glucose levels may exacerbate symptoms of hyperactivity and inattention, suggesting that the need for a managed diet within children that ensures stable glucose may be beneficial for managing these symptoms (Lukovac et al., 2024). Thornton and Bootstrap (n.d)


Wellbeing
Wellbeing alludes to the overall state of health, pleasure, and prosperity experienced by an individual. Wellbeing is influenced by factors such as physical health, mental and emotional resilience, social relationships and a sense of determination and meaning (World Health Organisation, 2022). Wellbeing is subjective and can vary greatly from each individual, but it generally reflects a perception of fulfilment, satisfaction, and balance in one’s existence (NHS, 2022). Achieving and maintaining wellbeing often involves adopting a healthy lifestyle, nurturing positive relationships, managing stress effectively and pursuing opportunities that bring joy and fulfilment (Ruggeri et al., 2020). The holistic nature of wellbeing recognises that it is not solely determined by one aspect of life, but by a combination of physical, mental, emotional, social and spiritual factors (Holland, 2018). Primary childhood is a duration for forming secure attachments and positive relationships with caregivers, family members and peers (Opie et al., 2020). Wellbeing during this time supports the development of secure attachment bonds, providing children with a sense of safety, security and emotional connections, fundamentally laying the path for healthy relationships throughout life (Lewis, 2019). According to research undertaken by Jirout et al., (2019), grasping children’s health and wellbeing through the lens of the ecological model provides a comprehensive view of how various environmental systems interact to shape children’s development. The ecological model, introduced by Bronfenbrenner, is highly relevant to children’s health as it recognises that children’s [image: Ecological Theory – The Whole Child: Development in the Early Years]wellbeing is influenced by the complex interplay between a child and their surrounding environments (Eriksson et al., 2018), from immediate family, nursery settings and schools to broader societal influences. Eudaimonic wellbeing is a concept rooted in Greek philosophy, which refers to flourishing or living in accordance with one’s true nature and potential (Ryff et al., 2021). Eudaimonic wellbeing is a deeper and more meaningful form of wellbeing beyond mere happiness or pleasure. It focusses on the pursuit of personal growth, fulfilment, and the realisation of one’s abilities (Disabato et al., 2016). A second form of wellbeing is, hedonic. Hedonic wellbeing focusses on the pursuit of pleasure, happiness and satisfaction in life. It has advanced in the idea that wellbeing is primarily determined by the attendance of positive experiences and non-attendance of negative (Lee et al., 2021). Hedonic emphasises the importance of maximising pleasure and reducing pain or discomfort in order to achieve happiness. Children may express a variety of factors that contribute to their wellbeing based on their experiences, preferences and individual needs (Fattore and Mason, 2017). Children enjoy engaging within play, participating in activities that they find enjoyment and stimulating. Playful experiences such as outdoor and imaginative play, bring excitement and joy to their lives (Brogaard-Clausen and Robson, 2019). The child being able to express themselves, feeling safe, creating healthy relationships, being heard and valued, having a sense of belonging and inclusion, are all perspectives needed to be taken into consideration when supporting a child’s wellbeing, it is necessary to let the children express their own thoughts and emotions about happiness (Hong et al., 2016). The Welsh Government Play Policy, Play Wales, is produced to support children’s wellbeing by recognising the importance of play within their lives and promoting opportunities for play in various settings. The policy recognises play as a fundamental aspect of childhood and a huge component to a child’s wellbeing and development (Play Wales, 2022). The play policy promotes inclusivity and accessibility in play opportunities, making certain that all children, nevertheless of background or ability, have access to play experiences that support their wellbeing. The policy consists of consulting with children and involving them in decisions that affect their play experiences. By listening to a child’s voice, preferences and perspectives, the policy allows play opportunities to be receptive to children’s necessities and interests (Welsh Government, 2014, pp 16-24). The United Nations Convention on the Rights of the Child provide several articles within addresses aspects of children’s wellbeing by promoting their rights to protection, health, and education that all contribute to a child’s welfare (Bradford, 2021, pp, 4-8). While the UNCRC does not explicitly use the term ‘well-being’, the principles and provisions outlined in articles 3, 6, 24, 27 and 29 clearly state the [image: Maslow's Hierarchy of Needs]aim to promote and protect children’s overall welfare and quality of life (UNICEF, n.d). Maslow’s hierarchy of needs provides a useful framework for understanding the various factors that contributes to wellbeing within children (Hale et al., 2018). At the foundation of Maslow’s hierarchy are physiological needs such as food, water, sleep and shelter. Meeting these basic needs is essential for children’s physical wellbeing, ensuring children have access to these needs lays the foundation for their overall health and vitality (Andy, 2023). By addressing and supplying the children will all the needs outlined in Maslow’s hierarchy, the bottom tier has to be fulfilled before caregivers can advance to the top of the hierarchy, contributing to a child’s wellbeing and flourishment. If caregivers fail to provide for a child’s needs, it can have negative consequences towards the child’s wellbeing and development (Mooi et al., 2020). Neglecting a child’s basic needs can conduct to physical health complications, such as malnutrition, illness or delayed growth and development (Main, 2014). Failure to provide a safe, secure environment, a lack of love and emotional support are all concerns that can lead to a child being in harm, resulting in lasting negative effects on their holistic wellbeing (McCormick et al., 2013).Buckley and Budzyna (2023)
McLeod (2024)



Lifestyles 
[image: Vygotsky Theory ZPD -1 Zone Of Proximal Development, 49% OFF]A lifestyle assigns to the way in which an individual desires to live their life, including their habits, behaviours, interests and values (Sobel, 2013). It encompasses various outlooks of daily life also, such as diet, exercise, sleep, work and social interactions. A person’s lifestyle is impacted by factors such as culture, upbringing, socioeconomic status, particular beliefs and environmental influences. Lifestyle choices can have significance on an individual’s health, wellbeing, and subjective wellbeing, as well as their overall satisfaction (Carlson, 2020). Practitioners play a huge role on supporting children’s adoption of a healthy lifestyle (NDNA, n.d). Practitioners are able to educate and make children and families aware of the importance a healthy lifestyle has towards a child’s development. Practitioners can serve as role models by demonstrating healthy behaviours themselves (Barnados, 2024). This includes eating and providing nutritious foods, engaging in play and physical activity, practising self-care, such as toothbrushing and managing stress efficiently (Dalal et al., 2022). Vygotsky’s Sociocultural theory accentuates the involvement of social interactions and cultural factors in children’s development, children acquire knowledge through interactions and by observing and imitating the behaviours of more knowledgeable individuals, such as parents, practitioners and peers (Cabrera, 2021). By engaging in joint activities with children and families, providing culturally relevant guidance, practitioners are able to promote healthy habits within the child’s environment. A healthy lifestyle plays a large role in preventing and managing illnesses within children, obesity being a main factor. Healthy eating and arranged physical activity help prevent early years obesity, which is correlated with an enlarged risks of numerous health problem, type 2 diabetes, high blood pressure and cardiovascular disease (Public Health England, 2021). The most recent statistic available for obesity within children in Wales are from the year 2020-2021. The survey found that 17.6% of children were classed as obese in Wales, which is significant as this is the data from two out of seven of the public health boards (Public Health Wales, 2022). The children who are obese tend to stay obese in adulthood and prone to higher risk of illnesses (Sahoo et al., 2015).  There is a clear socioeconomic gradient, with children from more underprivileged areas being more presumably to be obese in comparisson to children from slighter poverty-stricken areas (Nguyen et al., 2021). Children within deprived areas or living within poverty have a higher chance of becoming obese due to a combination of social, economic, environmental and behavioural factors. Children from deprived areas lack access to affordable and nutritious foods, such as fresh fruit, vegetables and lean proteins. Instead, leading to a diet that is affordable but is high in processed and unhealthy foods but low in the essential nutrients that children need (Cetateanu and Jones, 2014). The Early Years & Childcare Service (2021)


Conclusion
To conclude, the research found provides in-depth knowledge and undeniable on the interconnection between health, well-being and lifestyle has towards a child’s development. A holistic approach to health that surrounds nutrition, physical activity, and mental wellbeing is essential for the comprehensive development of children. These elements not only contribute to physical growth but also play a critical role in cognitive development, emotional stability, and social skills. It is apparent that practitioners, and children building strong relationships is paramount towards a successful life and healthy development towards a child, with the support and guidance that theorists and the Welsh Government has supplied for practitioners to support children holistically throughout their lives. 
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Script (Poverty)

Poverty is a condition characterised by severe deprivation of basic human needs, inadequate access to food, water, sanitation facilities, health, shelter and education (Child Poverty Action Group, 2016). It can be measured in terms of income levels, with individuals or families living below a certain income threshold considered poor (Britannica, 2018). However, poverty also encompasses a lack of opportunities, resources, and power, making it a multifaceted issue that involves social, economic, and political dimensions (D’Arcy and Goulden, 2014). 

Poverty is a pervasive matter that impacts millions of children globally for as long as human societies have existed (The Children’s Society, 2020). Historical records and anthropological studies show that children have been disproportionately impacted by poverty throughout various periods and across different cultures. Today, child poverty remains a critical issue, and the implications for children’s development (Menestrel and Duncan, 2019)

As of the latest data, according to Child Poverty Action Group (2019), approximately 4.3 million children were living in poverty in 2021/2022, accounting for around 31% of all children within the UK. Although the figure includes all forms of poverty, a significant portion of these children are living in conditions that is classified as extreme poverty. According to Save the Children (2023), 1.3 million children out of 4.3 million are living in severe poverty. Individuals and families in extreme poverty live on incomes that are insufficient to secure even the most basic necessities of life.

Poverty is significant in children as it has profound and far-reaching effects on their health, wellbeing, lifestyle and holistic development (Ph.D et al., 2014 p. 110).

Poverty can have profound influence on a child’s health across various dimensions. Poverty often limits access to nutritious foods, leading to deficiencies in vitamins, minerals, and macronutrients (Trust for London, 2023). This can impair on a child becoming malnutrition, affecting their physical growth and development, weakening the immune system, and increase susceptibility to infections (Jensen et al., 2017). Children are in need of nutrients such as iron, iodine and glucose as these are critical for development of a child’s brain and function. Glucose is a primary energy source for the brain, and its title in cognitive development and functioning is particularly significant within children (Dienel, 2019). The developing brain demands a substantial amount of energy, and glucose metabolism is important in supporting processes such as learning, memory, and overall cognitive performance. Glucose is the brain’s main fuel, accounting for up to 20% of the body’s total energy consumption despite the brain constituting only 2% of body weight (Mergenthaler et al., 2013). In children, the brain’s energy demands are much higher due to rapid growth and development (Steiner, 2019). Adequate glucose supply is essential for maintaining neuronal activity, neurotransmitter synthesis and overall brain function (Ashrafi and Ryan, 2017).

Food insecurity is a factor that can cause stress and distraction, reducing a child’s capacity to concentrate and achieve academically (Hines et al., 2021). Furthermore, it can also result in child obesity, due to reliance on cheap, calorie-dense but nutrient-poor foods (Shackleton, 2015). Families who live in poverty, often are based in areas that have limited access to affordable nutritious foods. The cost of healthy foods is more expensive than high calorie, low-nutrient foods, which is classed as affordable to families living in poverty, leading to poor diet quality (Kranjac et al., 2018). Additionally, obesity is linked to poverty due to children not having access to safe recreational spaces to obtain physical activity. Children living in areas of poverty lack access to safe parks, playgrounds, and recreational facilities, reducing their opportunity for physical activity (Cunningham, 2016). In the UK, the generality of obesity among children living in poverty is significantly higher than among those in more affluent areas. Recent data from the National Child Measurement Programme (2021) reveals that for children aged 4-5, obesity rates are 12.4% in the most deprived areas compared to 5.8% in the least deprived areas. The data indicates that children experiencing poverty are more than twice as presumable to be obese in comparison to their peers in wealthier areas, highlighting a significant public health issue tied to socioeconomic status. These figures underscore the strong link between socioeconomic deprivation and higher obesity rates among children in the UK. 

Living in poverty can cause chronic stress due to unstable living conditions, family turmoil, and social stigma. This stress can lead to effects towards a child’s psychological wellbeing, such as anxiety, depression and behavioural issues within children (Saunders and Brown, 2019). Poverty can segerate children socially, as they may not have the means to engage in extracurricular activities or social events due to financial constraints. This can impact their social skill development and ability to form positive relationships (Saitadze and Lalayants, 2020). Children living in poverty may face social stigma or discrimination, which can affect their self-esteem and confidence in building purposeful relationships with peers. This type of stigma can be internalised and lead to feelings of shame or inadequacy (Lee and Zhang, 2021). The children may also face difficulty in obtaining positive relationships with parents or caregivers. Poverty can contribute to children from impoverished families taking on caregiving responsibilities or financial worries beyond their years, which can disrupt the typical parent-child dynamic and impact their emotional development (Cho, 2017). Inconsistent parenting practices can be a factor towards poverty, as parents may struggle to maintain routines, provide consistent discipline, or offer emotional support. This inconsistency can confuse children, produce a strain towards the relationship and overall affect the child’s mental wellbeing (Ho et al., 2022). Mental wellbeing can impact a child’s development, as it affects their ability to engage and interact emotionally with individuals, difficulty regulating emotions and even behavioural problems in children, such as aggression and impulsivity (Apter et al., 2017). These behaviours may stem from the stressors and challenges, such as poverty, they face daily. 

Poverty significantly impedes children’s access to quality education (Chaudry and Wimer, 2016). Families facing financial constraints may struggle to provide necessary school supplies, educational support, and stable learning environments. This can lead to lower academic achievement, higher dropout rates, and reduced opportunities for future success (McKinney, 2014). Economic disadvantage can impact the learning environment both at school, and home. Inadequate nutrition, housing instability, and exposure to violence or stressors can disrupt a child’s ability to focus, concentrate, and participate fully in academic activities (Hair et al., 2015). Children in poverty frequently lack access to essential learning resources such as books, technology, and educational materials. This digital and resource divide can further widen educational disparities, limiting their ability to engage in independent learning and access up to date information (Gay et al., 2020). 
Economic hardship can affect and reduce parental involvement within a child’s education due to time constraints, multiple jobs, or lack of familiarity with the education system. Limited parental engagement can impact academic motivation, support for homework, and advocacy for the child’s educational needs and development (Mortimer et al., 2014). 

Early years practitioners play a critical role mitigating the effects of poverty and promoting positive outcomes for children. Advocating for and providing entry to elevated quality of early childhood education is essential in interrupting the revolution of poverty (Cronin et al., 2017). Environments provided by practitioners are able to enhance a child’s cognitive development, social-emotional skills (Moore, 2019), and school readiness, laying a strong foundation for future academic success. Early years practitioners can prioritise inclusive and enriching educational environments that support children from diverse socioeconomic backgrounds (Cummings et al., 2017). 

Fostering a safe, supportive, and inclusive environment in early childhood settings is essential for children’s social-emotional development and resilience (Davis and Barry, 2013). Practitioners have the ability to promote positive relationships, respect diversity, and provide openings for children to endure social skills and emotional regulation (Vuorinen, 2020). A nurturing environment enhances children’s sense of belonging and reduces the impact of external stressors associated with poverty. The Flying Start (2024) programme in Wales provides targeted support to families living in disadvantaged areas. It includes access to free or subsidised childcare, parental support, early language development initiatives, and health services. The programme aims to reduce inequalities in child development outcomes by providing comprehensive support services that address both educational and health needs in children (Welsh Government, 2020). 

The distinction between equality and equity is crucial in managing the complex challenges related with child poverty (Crouch et al., 2021). While equality ensures fairness and non-discrimination, equity focusses on achieving fairness by allowing and providing necessary supports to those who face systematic disadvantages (Admin et al., 2022). In practice policies and interventions that promote equity in child poverty aim to reduce disparities and improve outcomes for vulnerable children, there by fostering greater social justice and inclusive development (Vandemoortele, 2012). 

Advocating for policies that address systematic inequalities, promote economic opportunities, and invest in educational equity can create more supportive environments for children living in poverty (Acevedo-Garcia et al., 2021). Children and Families Measure (2010), places duties on local authorities in Wales to promote the wellbeing of children, including those living in poverty. It requires local authorities to assess and satisfy the demands of vulnerable children and families, provide early intervention services, and collaborate with partners to improve outcomes for children facing socioeconomic challenges, supporting the social model.

While the social model focusses on preventing poverty and its effects towards broader societal issues (Manago et al., 2017), the medical model addresses the immediate health needs of children living in poverty (Fuller and Loganathan, 2018). An integrated approach that combines elements of both models can be effective towards children experiencing poverty. For example, ensuring children have access to healthcare, medical model, while also advocating for policies that reduce economic inequality and improved living conditions, social model. 

While Wales have succeeded in producing a 7 core aims for children to ensure they have the opportunity to achieve their full potential. These aims guide policy and practice to promote wellbeing and rights of children (Social Care Wales, 2018). One of core aims, tackling child poverty and its impact on children’s lives, so children are not disadvantaged by poverty is laudable and essential, hold counterarguments and challenges that highlight the complexity and difficulty contributed to the continued existence of child poverty (Rees and Rees, 2023). Poverty is multifaceted, involving economic, social, educational, and health dimensions. Addressing one aspect in isolation may not lead to meaningful change (Libor and Nowalska-Kapuscik, 2015). Many families experience stagnant wages and insecure employment, often in low paying sectors, limiting their ability to move out of poverty. According to the Department for Work and Pensions (2023), in the 2022/2022 period, approximately 14.5 million people in the UK were living in relative low-income households after housing costs, resulting in the inclusion of 4.3 million children. Many children living within poverty are actually raised in working households. The Social Metrics Commission (2023) reported that 70% of children living in poverty, live in a household where at least one caregiver works. Many of the anti-poverty programs may not be adequately funded to meet the needs of all eligible families, especially caregivers who work, leading to gaps in service provision. Events such as recessions, pandemics, such as COVID-19, and other economic disruptions can push families and children into poverty and exacerbate existing inequalities (Schmidt et al., 2021). Resulting towards shifts in political priorities and social policies can affect the stability and effectiveness of anti-poverty measures. 

In Wales, the curriculum framework for early years is designed to support children living in poverty by addressing their diverse needs, promoting inclusion, and fostering holistic development (Welsh Government, 2020). The curriculum promotes inclusive practices that cater to individual strengths, interests and needs of all learners, regardless of their socioeconomic background, providing opportunities to children living in poverty to broaden their experiences and aspirations (Future Generations Comminisor for Wales, 2015). It emphasises creating learning environments that are supportive, equitable, and respectful of diversity. Inclusive education ensures that children living in poverty have access to the same educational opportunities and resources as their peers. The curriculum furthermore supports early intervention strategies to identify and address barriers to learning at an early stage (Egan, 2016). Practitioners are equipped to provide targeted support, interventions, and resources to children who may be at risk of falling behind due to socio-economic factors. This proactive approach helps reduce the encounter of poverty on educational result (Jones, 2023). 

Wellbeing is a central component of the Welsh curriculum, encompassing physical, mental, emotional, and social aspects (Welsh Government, 2020). Practitioners are encouraged to prioritise the wellbeing of learners and create nurturing environments that support children’s personal development and resilience (Lewis, 2021). This focus is particularly beneficial for children facing adversity and challenges associated with poverty. Practitioners can ensure that children receive adequate healthcare, nutrient meals, and freedom for physical activity. Addressing health and nutrition needs supports children’s overall wellbeing, cognitive development (Power et al., 2020), and ability to thrive. 

Practitioners are able to facilitate access and support towards children that are displaying immediate needs and preventing long-term poverty (Lyndon, 2020). Practitioners can connect families with resources such as food banks, childcare subsidies, social service providers and healthcare services. By practitioners acting as liaisons between families and community organisations, they ensure families receive the necessary support (Duncan, 2023). 

To conclude, practitioners, policymakers, healthcare providers and caregivers must work collaboratively to produce an environment where all children, despite of their socioeconomic status, have the opportunity to thrive. By investing in comprehensive support systems and addressing the structural inequalities that perpetuate poverty, we can significantly enhance the health, wellbeing and lifestyle of children living in poverty, ensuring a brighter and more equitable future for all. 
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