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Targets from my previous assignment

	Targets
	How I have addressed it in this work

	Read even more relevent and peer reviewed books and journals articles as well as websites when researching.
	I have prioritized journals and books in my work to ensure my work is informed by the lastest research. 

	Synthesis research into your writitng to aid the support of your key points.
	I have intergrated research findings into my writing supporting key points with evidence from reviews, journals and books to strengthen my arguments. 

	Continue to develop a supported critcal approach throughout, offering the opposing view whenever possible. 
	I have developed a critical apporoach by presenting opposite views and balancing differnt perspectives throughout my research. 




Choose an intervention that supports the learning and development of a pupil/group of pupils. Relect critically on its potential and the possible challanges that may arise.

Throughout this assignment, I will explore a possible intervention that can support a child’s development and learning during my second professional teaching experience placement (PTE2). Education Endowment Foundation (2021) state school interventions are programs that are aimed at improving academic performance, behaviour, well-being and literacy and numeracy skills to meet the pupil’s academic achievement during their time in school. Moreover, Bond (2024) highlights the importance of interventions for pupils with distinct needs, specifically addressing their social, emotional, and adaptive skill development. During my time on PTE2, I observed a male pupil (referred to as Pupil X) aged 9 who had behavioural and speech and language difficulties. His level of academic development was seen as a ‘lower ability’, and he required additional support to engage in learning. He struggled to focus and communicate in the classroom environment. He experienced significant behavioural challenges, including frequent outbursts, difficulty following instructions and disruption during activities. His communication issues further complicated his ability to express his frustration or ask for help, often leading to increased tension. The pupil attended the class for only 30 minutes a day for learning, usually maths, focusing on his targeted academic work during that time. The rest of the day he stayed in a learning resource centre within the school, receiving additional support for his behaviour. The intervention I have chosen to focus on is Nurture group intervention. Nurture UK (2013) express that this intervention typically consists of a small group of pupils with similar needs who regularly meet with trained members of staff in a supportive and nurturing environment.  The primary goal of the Nurture group is to promote social skills, emotional regulation, and positive relationships among peers. This helps the pupils develop their confidence and skills needed to succeed in the classroom. Therefore, I have chosen this intervention for this assignment after observing the child make progress within a supportive, structured environment. The small group setting allows the pupil to receive attention helping them manage behavioural challenges while improving speech, language, and social interaction. According to Nurture UK (2013) the intervention runs for 6-12 weeks but can extend longer depending on the child’s development and needs. The group is run by staff such as teaching assists or additional learning needs staff. The staff are trained in supporting children with emotional and behavioural difficulties and use strategies to manage their needs positively. The intervention lasts from 45 minutes to 1 hour. The frequency can vary; however, the intervention is held 2 to 5 times a week depending on the pupil’s school timetable. The pupils participate in role-playing, social skill games and art activities to build confidence and promote emotional regulation. 

Ainscow (2019) emphasises how all children can reach their full potential in an inclusive environment no matter their background or abilities. This implies that everyone can achieve regardless to any other background factors. He highlights that the inclusive environment will allow a child to thrive academically. Nurture groups will allow the pupil to develop their sense of well-being and to be able to regulate comfortably in an inclusive environment. A systematic review conducted by Copper and Whitebread (2007) found evidence that the Nurture groups are effective in enhancing children’s emotional well-being. The review found that children in Nurture groups typically showed better emotional regulation. This improved their ability to manage frustration, anxiety, and anger. The structure of Nurture groups emphasizes emotional support and constant routines which is crucial in the pupil’s development. Therefore, I believe that a constant structure on learning would benefit Pupil X in their development at school. The review also pointed out that while the emotional benefits of Nurture groups are well-documented more high qualities studies are needed to further validate and quantify these outcomes. For Pupil X the intervention can support him with emotional growth and behaviour transformation, helping him reintegrate into broader classroom settings more smoothly. However, Edmunds (2023) expressed a concern that when transitioning the child back to mainstream class after the intervention, they may not be fully prepared for the broader classroom setting. Another challenge suggested by MacKay (2023) may be not having enough pupils to be able to carry out a Nurture group, for example, those in smaller, rural schools. This would not apply to pupil X as he attended a large school. Pyle and Rae (2023) offer another perspective in a qualitative study on parent and child relationships, finding Nurture groups positively impacted on their home relationships and social development. 

McLeod (2024) suggest that Erik Erikson’s psychosocial development theory emphasises that children progress through stages. In the context of Nurture groups, these stages are particularly applicable. For example, Nurture groups offer constant emotional support helping the pupils navigate each stage successfully. Nurture groups can use Erik Erikson’s approach by providing a consistent, supportive environment where a child can build trust and secure attachments. Pupil X can experience trust which will improve his social skills and providing a safe space for communication if there is a language barrier. An older study conducted by Garder and Thomas (2011) identified that nurture groups effectively promote emotional resilience which can lead to improved behavioural outcomes. This is supported by a more up to date study by Jones, Wood-Downie and Golm (2024) which state that Nurture groups are effective in enhancing children’s behaviour although the effectiveness of the intervention may vary between individuals. Therefore, for Pupil X the Nurture intervention may be appropriate as I observed that he responded well to praise and rewards in the classroom environment. If he was nurtured in a smaller group, I feel his behaviour would improve over time. The Nurture group may provide a structured and supportive environment for him to regulate his emotions and to feel valued.  

Kirk (2016) examined a Primary School curriculum with a Nurture group and implied that the children’s learning styles were understood by practitioners, it was evident to see that the pupils were developing their academic skills. The supported staff were able to respond to the pupil’s development stages which allowed the staff to also support the children’s academic learning. Therefore, the children were developing social and well-being skills alongside the core subject areas through practical skills, multisensory activities, and structured routine. This may help Pupil X develop his own skills by having a more structured environment than a mainstream class. However, a study conducted by Sargeant (2012) highlights that while Nurture groups address fundamental needs, there is limited links to improved academic outcomes. They suggested that focussing on the pupils’ fundamental needs is a good way of addressing foundation learning. However, they warn against the assuming that meeting basic needs will automatically lead to academic success for the pupil. Within the Nurture groups individualised support is fundamental for the child’s learning. The support can address the child’s learning needs which allows academic growth. The individual approach is supported by a mixed-method study conducted by Cunningham et al (2019). They highlight the positive impact of Nurture groups on children’s overall development. By implementing individualized support within the Nurture groups, the practitioners can create an environment that promotes academic success and holistic development for all pupils. Cunningham et al (2019) also suggest that pupils in a Nurture group have had significant changes to behaviour supported by a structured environment such as small group work instead of a whole class setting. Pupils with behavioural issues work best when they are focused on a task in a small group setting with a supported member of staff at all times.  Although individualized support is widely recognized for its benefits, Dwyer (2019) suggests that Nurture groups are commonly run by teaching assistants who may have less formal training compared to qualified teachers. This could raise disparity concerns about the quality of support provided to the pupils. Also, within the Nurture groups small group settings are a great way of supporting those children by encouraging active participation and interaction with the practitioners which allows engagement from the pupils and a deeper understanding of the task or subject. 

While Nurture groups offer numerous strengths, they also face several challenges. These include limited duration of support, the need for adequate resources and the potential stigma the pupils may feel when participating in the group. A challenge may be the length of time the Nurture group runs for, for example, 6-12 weeks may not be enough time for some children to make lasting changes, especially their emotional or behavioural needs are severe. Macpherson and Phillips (2023) conducted research that described improved social and emotional skills during Nurture groups; however, there were limited changes in academic work suggesting that the intervention should be a long-term intervention as it may be required to meet those academic skills. Another strength that could be seen during Nurture groups is that there is an improvement for behaviour within the intervention. John Watson’s behaviourism theory suggests that behaviours are learned through the environment the children are learning in. He implies that behaviours are learned through interaction and conditioning. For Pupil X the nurture group can help him reinforce positive actions and he can learn good behaviour through examples within a supportive environment (Watson, 1924). Conversely, Bandura’s social learning theory disagreed with Watson’s behaviourism theory. Bandura emphasises that learning occurs through observation and seeing other pupils rather than just the environment. He states that behaviour is learned without direct reinforcement (Bandura 1977); however, Pupil X appeared to respond well to rewards for good behaviour. A challenge that could also be seen is that the intervention required with adequate resources. Dwyer (2019) also highlights that materials and space is crucial for the intervention to take place. Nurture groups are somewhere to go when a child needs comforting or help by a trained member of staff. Access to appropriate learning materials is also essential. The setting should be somewhere quiet as the environment itself can significantly impact the pupils emotional and behavioural outcomes. Alongside this, there is a demand for the staff to be trained which will cost the school. Research by Callahan (2023) indicates that while the cost and the training of staff may be high, the overall and long-term result will have benefits. This will allow the schools that have implemented staff training to help prevent behavioural issues benefit from improved pupil behaviour and avoid exclusions. Additionally, a strength used for Nurture groups is that the children in the intervention have individualized support which they may not have had so much in the mainstream classroom. Jones (2024) implies that individualised support is essential for a child on the intervention. It allows staff to create plans for the child’s learning that focuses on their progress in not only their specific needs but also their academic learning. By recognising the distinct needs of the child, the pupil will be able to flourish in their learning creating academic achievement. Additionally, Kombou (2019) states that the children can work through their specific challenges to gain confidence and experience both academic success and social integration. 

The implications for teaching during the intervention Nurture groups are important as it provides an opportunity to support the pupil’s specific needs. Estyn (2024) suggested that effective targeted support has been proven to improve the attendance, behaviour, and academic achievement off the pupil. Therefore, I believe Pupil X overall well-being would benefit from having targeted one to one support. By implementing targeted support around the vulnerable pupil, the educators can create an inclusive learning environment for the pupil that empowers their potential to be reached. Fievre (2021) highlights that the practitioner should take time to get to know the pupil’s interests, background, and previous educational experience before starting the intervention. This will allow the educator to adapt their teaching methods to suit the individual learner. This allows for a more inclusive and effective learning environment. Bradbury (2021) identified that practice could lead to labelling and grouping pupils into ability, which could lead to negativity in their educational experience. I found this to be the case in my first professional teaching experience (PTE1). Each class was put into ability groups. I found that there was a difference in behaviour from the school that taught same ability groups and the other school with mixed ability groups. Those in ability groups were more disciplined and responded better to tasks as it was at their level of ability. Those pupils in mixed ability groups have less motivation in learning as tasks were set were possibly beyond their level of ability. Bradbury (2021) also suggests that giving a pupil an intervention based on the pupil’s previous academic history could contribute to not always serving the pupils best interests. For example, a pupil that has taken a test in year 2 that has been pulled up that they need extra support, may have had the support needed between their time in year 2 and 3. Therefore, may not still need the intervention. It is important that the children are given the right intervention when suitable. 

Kombou and Bunn (2023) explored how participation in Nurture groups influences staff resilience. The study found that there was better resilience in staff, and they were able to manage the group/class well by using classroom management techniques, alongside new behavioural strategies used effectively. Therefore, Pupil X behaviour will be managed in the setting and be able to be controlled with supportive staff. Coleman and Copper (2017) reinforce the importance of a whole-school approach that shows that Nurture groups should emphasize all staff members to share and understanding of the Nurture groups and how they work. Collaborative efforts should be cohesive which can lead to improved outcomes for pupils. The approach supports the development of social and emotional skills across the entire school. Hautakangas (2021) highlights that interventions emphasize collaborative and problem-solving skills. The whole-school approach should be aware of strategies and techniques that the interventions use to possibly use in the mainstream classroom. This may help other pupils that do not need specific interventions but would thrive from resources or learning strategies. 

	To conclude, the importance of Nurture group interventions is that the pupils receive the support and guidance needed to succeed emotionally, socially, and academically. It also makes sure that the children are feeling safe and supported in their learning environment. The attachment theory (Bowlby, 1969) plays a critical role in Nurture groups providing a safe space for the children to develop trust, self-regulation, and positive relationships. They are being supported by understanding adults. The intervention reinforces the importance of attachment in creating an inclusive supportive educational environment for all vulnerable learners. The Nurture group intervention have been found to improve the pupils social, emotional, and behavioural development. The intervention provides a structured and secure environment which the pupils can develop and trust adults and engage in their learning. Studies show that Nurture groups help reduce behavioural issues and increase classroom participation. However, challenges within the interventions exist which include resource limitation and concerns about long-term effectiveness. Overall, the Nurture groups are a valuable intervention for positive development outcomes. The future considerations about the Nurture group interventions should focus of inclusivity and the long-term impact it will have on the pupils. To move forward the schools that run the intervention need ongoing funding, staff training and a base to run the intervention to ensure the effectiveness on the pupils. Collaboration between educators, staff and families is crucial for holistic development of the pupil. I believe that further research is needed to assess the long-term impact the intervention will give on the children and how to reintegrate that child into the classroom after the intervention. My final thoughts on the Nurture group intervention highlights the positive impact on the pupils particularly those with specific challenges. By providing support and a structured environment the children can received individual attention which will allow a sense of belonging, improvement of self-esteem and enhancing their social skills. Academically, the pupils will achieve and reach their full potential. The implication of Nurture group intervention is significant for both pupils and the wider school communication. For the individual pupils such as Pupil X the intervention can help reduce their anxiety, build resilience, and can address the underlying issues that may be affecting their behaviour and social skills. This can aid them with engaging in the classroom in a more engaging way. Schools that implement the intervention can reduce classroom disruption, improving overall pupil well-being and create a more inclusive learning environment. However, the success for Nurture groups depends on the range of factors including trained staff, suitability of the group size and level of support provided to pupils after the intervention. Which includes planning, ongoing assessment and collaboration with families and other professionals. 
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