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	Think carefully of the critical nature of your findings and to what extent can you make a judgement.
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Introduction 
This assignment will discuss the School Development Plan (SDP) from a school which will be anonymised as school ‘X’ to comply with BERA (2018) guidelines. A critical reflection of school X’s SDP will take place, discussing the actions taken, the impact of these actions and the evidence provided. This assignment will therefore aim to provide a deeper understanding of SDPs in general, with focus upon school X’s specific actions. Although school X identified three priorities, this assignment will focus upon their second priority: ‘Well-being, Attitudes and Care & Support’. This action outlines ways that the school can create a caring and safe environment where learners feel supported by staff (School X, 2022). School X is an English medium school located in Swansea (Estyn 2019a). The school had a population of 145 learners between the ages of 3 and 11 in 2019, with six mainstream classes and a foundation phase special teaching facility (Estyn, 2019a). School X strive to support learners to ‘be all they can be’, and particularly focus on providing an outdoor learning experience (Crwys Primary School, 2023). 

Literature review 

SDPs are strategic plans for improvement which create actions through self-evaluation that intend to better a school (Welsh Government, 2014). SDPs are considered effective resources that outline actions a school is taking to ensure learners are given the best opportunities to achieve high standards and aspirations (Welsh Government, 2022). The Welsh Government (2014) provide an SDP cycle for schools to follow to ensure effectiveness, it provides four stages for the SDP process in which school X follow. By following this guidance, schools are in accordance with the Welsh Government, Demir et al (2019) is in support of following guidelines to develop and implement an SDP, suggesting that it is imperative for effective use. Thus, by engaging with the stages that the Welsh Government (2014) outline, effective steps are taken to improve their school. 

To develop an SDP, the first step schools should take is to evaluate themselves, reflecting on their strengths and identify areas for improvement, it is a crucial stage in SDP creation (Welsh Government, 2022). Self-evaluation provides the opportunity for the whole school community, including staff, learners, and other stakeholders, to gain a vision for self-improvement to raise standards (Estyn, 2020). However, Goldstone (2022) emphasises that for the evaluation to be successful, those involved must be ‘evaluation and data literate’. It can be said that without suitable knowledge about evaluation, this imperative stage in developing an SDP will not be as effective. 

Self-evaluation provides a basis for the second stage of strategic planning (Welsh Government, 2014). During this stage, priorities are set for the improvement, also outlining the actions to take with intended outcomes, timeframes for success, identification of staff responsible, associated costs and the methods of monitoring progress (Welsh Government, 2014). This must be approved by the governing body before stage 3 of making improvements can initiate. (Welsh Government, 2014). The actions taken for school improvement should be monitored as live documents according to stage four of the SDP cycle, by both the school and governing body (Welsh Government, 2014). The governing body are considered integral to the SDP process (McAleavy, Riggall and Fitzpatrick, 2016), a perspective which Swaffield and MacBeath (2010) develop upon, suggesting that they act as ‘critical friends’. Their role as a critical friend allows them to challenge and question the actions suggested and taken forward in the SDP (Swaffield and MacBeath, 2010). Thus, they can be considered very valuable within SDP planning and implementation to ensure the school is taking actions that encourage improvement (Swaffield and MacBeath, 2010). 

The Welsh Government (2022) suggest that when developing the SDP, well-being should be considered as a means for self-evaluation, whereby schools should focus on considering the support they provide their learners in terms of mental and emotional well-being. The emphasis placed on this support was outlined in the Welsh Parliament (2020) ‘Mind over matter’ report. The document suggested that intervention be placed to prevent mental health issues for young people following the statistic that three children within every average sized class are predicted to have mental health issues (Welsh Parliament, 2020). Jusienė et al (2022) concur with this document, stating that schools should be proactive in supporting their learner’s well-being. Establishing trusting and positive relationships between teachers and learners and increasing physical activity is suggested by Jusienė et al (2022), especially for learners who have increased vulnerability and need support in building resilience. However, Ecclestone (2015) states that interventions placed for well-being can develop the stigma that children who are experiencing feelings which are uncomfortable, require psychological support. Yet, Danby and Hamilton (2016) outline that mental health issues in young people leads to low attendance, low attainment and risky behaviour which therefore require promotion of well-being, regardless of stigma. 

The current curriculum in Wales places significant emphasis on teachers supporting learners in their progression and achievement in learning (Welsh Government, 2022). However, Maslow’s (1943) Hierarchy of Needs theory suggests that a child cannot feel motivated to achieve in school without all their needs being met, well-being is a need that must be fulfilled, which highlights its importance to always consider (Plymouth Marjon University, 2023). Nevertheless, the curriculum also shows an understanding for the fundamentality of well-being, suggesting, and therefore agreeing with Maslow (1943) that progression and achievement cannot happen unless good well-being exists (Welsh Government, no date). This is clear through their curriculum purpose of supporting learners in becoming ‘healthy, confident individuals’ (Donaldson, 2015). 

The Welsh Government (2021b) provide a framework surrounding emotional and mental well-being of learners which outlines that a whole school approach to support learners is best fit. In agreement, Goldberg et al (2022) state that the most successful interventions toward well-being are whole school, when the school community collaborates to accomplish something, including leadership, staff, parents/carers and the learners themselves. However, Goldberg et al (2022) highlight that implementation quality is imperative for this to work, suggesting that all staff must be on board for it be considered an effective strategy. Developing upon this concern, Ekornes et al (2012) highlight that some educators believe responsibility for emotional and mental well-being is not part of a teacher’s professional role or expertise. However, the Welsh Parliament (2020) suggest that professional learning should be implemented for student and qualified teachers so that a supportive approach can be taken to well-being. The Welsh Government (2021b) consider the impact well-being has upon learners and account for that by aiming to provide whole school support, hence why well-being is a suggested area to self-evaluate for school improvement.

Developing an action point 

This section will discuss school X’s SDP in terms of the processes that are vital in its creation, with specific attention to the second priority surrounding learner well-being. The information in the following section has been provided by the headteacher at school X through discussion and a physical copy of their SDP. The use of the pseudonym ‘headteacher Y’ will be used to when outlining the information from discussion to comply with BERA (2018) guidelines for confidentiality. 

To begin the process of developing an SDP, school X needed to engage with self-evaluation to identify potential priorities for the document (Welsh Government, 2022). School X (2022) reviewed their last Estyn inspection report, this evaluation gave the headteacher the opportunity to evaluate their school in terms of strengths and weaknesses to determine areas in need of improvement (Welsh Government, 2022). Additionally, the headteacher conducted staff meetings with class teachers to discuss class well-being, and to identify any learners who may be struggling with mental or emotional well-being particularly as the school’s informal motto is ‘happy children learn’ (Headteacher Y, 2023).  By evaluating well-being at school, the headteacher can ensure that teachers are supporting pupils in becoming ‘healthy, confident individuals’ (Donaldson, 2015). However, it is important to consider that support staff were not included in discussing learner well-being at the meetings, when according to Conboy (2021) support staff often support learners with their well-being. Thus, as additional stakeholders, support staff might have had valuable information to provide for self-evaluation. 

Well-being was also evaluated through data analysis of school X’s monitoring strategy ‘Speakr’, a website accessible to KS2 learners to send their teachers well-being updates on their own accord (Headteacher Y, 2023). Whilst it is effective practice to include learner voice within the self-evaluation process (Welsh Government, 2021a), since foundation phase learners do not have access to Speakr, the learner perspective was not representative of the whole school. However, school X (2022) have shown further commitment to engaging additional stakeholders in the self-evaluation process through the involvement of parents and carers, surveys were sent out to gain an understanding of their views of the school’s approaches to learning and well-being. The self-evaluation and data analysis were a key aspect of school X’s (2022) SDP planning, conducted by the headteacher, staff and governing body. The inclusion of governors in the self-evaluation process is considered effective practice by Estyn (2019b), suggesting they provide challenge and questioning to school perspectives to shape school improvement. 

Following their self-evaluation, school X (2022) engaged with strategic planning resulting in ‘Well-being, Attitudes and Care & Support’ being identified as a priority, with a sub-priority to ‘sustain high standards with regards to pupil well-being’. To fulfil this priority, actions and interventions were detailed to make this improvement (School X, 2022). According to Chang (2008), clarifying these actions in an SDP is imperative when creating a document to raise standards at their school, suggesting that the document must be credible and coherent. To ensure this, the school also specify which individuals are responsible for said actions, the timescale for the action, additional costs, and anticipated outcomes (School X, 2022). Following SDP guidelines (Welsh Government, 2022), the governing body approved of the priority and associated actions therefore allowing the school to move on to the next stage of implementing these actions for improvement. The inclusion and collaboration with stakeholders for evaluation and strategic planning is integral and is in line with the schools as learning organisations (SLO) model (Welsh Government, 2017). Through this, the school has developed their vision for raising standards that involves and is understood by both staff and stakeholders (Welsh Government, 2017).  

Many of the actions outlined to promote well-being are ongoing and are being monitored termly by the headteacher and governors (School X, 2022), the headteacher decided to assume responsibility for this monitoring to avoid increasing workload and stress for class teachers, since teacher well-being has also been prioritised on school X’s last SDP (Headteacher Y, 2023). However, staff are involved with reviewing the document at after-school meetings termly as SDPs should be considered as a live document (Welsh Government, 2014). Chang (2008) highlights the importance of frequent reviewal of the documents, stating that strategic plans for educational development must be adaptable in light of potential developments for improvement, which also supports the SLO model (Welsh Government, 2017). The well-being committee within the governing body review the impact of the actions toward priority 2 every term, adhering to the Welsh Government (2014) guidelines. By measuring impact, the school can guarantee that the actions they are taking will indeed improve the school for the benefit of the learners.

To measure the impact that the methods for improvement have, the headteacher frequently monitors attendance and arranges meetings with class teachers to discuss their learner’s well-being and attitudes to learning (School X, 2022). According to headteacher Y (2023), ‘children who are happy want to come to school, they are engaged and therefore learning’, justifying this method to measure impact. Additionally, school X collaborates with stakeholders to measure the impact of their actions upon learner well-being. Termly, parents are sent surveys to gain their opinions of their child’s well-being, with the most recent survey stating that all parents agreed that their child was safe at school (Headteacher Y, 2023). Through the inclusion of stakeholders to measure the impact, the school are gaining critical perspectives that will provide the school with an effective means to evaluate how successful their actions are in achieving their priority for improvement (Welsh Government, 2021a). 

Reflection and evaluation 

It is evident from reflection, that appropriate processes and actions have been taken to create and implement an SDP for the improvement of school X. From identifying well-being as a priority, school X has worked with cluster schools in the area to implement a new method of monitoring well-being (School X, 2022). School X have trained their teaching staff to implement a ‘well-being web’, where class teachers score their learners well-being through a survey which requires their professional judgement from learner observations (Headteacher Y, 2023). In contrast to their previous monitoring approach, which concentrated solely on KS2 learners, school X is now monitoring the well-being of all learners within the school. By doing this, school X are taking a whole-school approach to well-being, advocated by the Welsh Government (2021b) framework. Thus, school X are prioritising the emotional and mental well-being of every learner to support their development as healthy and confident individuals (Donaldson, 2015). 
[bookmark: _Hlk132647837]However, it is important to consider that school X are evaluating their learners well-being through teacher judgement, without inclusion of learner voice, which can be considered influential on school improvement (Welsh Government, 2021a). It might be invaluable to incorporate the view of the learners themselves through meetings with their teachers, this way the learners can develop trusting relationships with staff that they feel they can confide in (Jusienė et al, 2022). Although, observations from a teacher’s perspectives are also valuable to the monitoring experience since many children may not feel comfortable discusses their feelings with their teachers. Nevertheless, another practical suggestion might be to train support staff in implementing the well-being web. According to Conboy (2021), learners are often more likely to turn to their teaching assistant than their class teacher. Additionally, by including support staff in the well-being training and implementation, all staff would be on board for the whole school approach advocated by Welsh Government (2021b). 

Another action taken by school X was to continue to develop a relationship with ‘Gwylan’, who provide staff with training in calming and increasing well-being for learners (School X, 2022). Gwylan have provided foundation phase staff training in implementing ‘PausePoints’, yoga sessions as a means of mindfulness (Headteacher Y, 2023).  School X have implemented this in their school, developing daily 3-minute yoga sessions (School X, 2022), which according to Jusienė et al (2022) can be considered impactful upon well-being as it is a form of physical activity. By doing this, school X also show their commitment to supporting their learners to be healthy, confident individuals by teaching the impact of physical exercise on mental health and well-being (Donaldson, 2015). On the other hand, as mentioned previously, whole-school approaches to well-being are considered to be the most effective (Goldberg, 2022). The training being exclusive to foundation phase staff negates this approach, whilst supporting the perspective that teaching staff do not feel equipped to support learner well-being (Ekornes et al, 2012). To rectify this, school X could consider conducting in-school training during an inset day or an after-school meeting so that all staff feel comfortable in supporting the learners’ well-being.

Conclusion 

This report has provided a critical discussion of SDPs, specifically focusing on school X’s second priority regarding learner well-being. School X have demonstrated that adherence to Welsh Government (2022) guidelines when planning and implementing SDPs is effective in ensuring a successful approach to school improvement. Additionally, it is evident that all stakeholders are significant contributors to SDPs and their inclusion within the cycle of school improvement can prove beneficial to gain multiple perspectives to identify and assess improvement (Welsh Government, 2022). Moreover, regular reviewal of SDPs is essential to verify that the actions taken for improvement are in fact achieving their outcomes to raise the standards within school. 

As a future teacher, this assignment has provided the opportunity to gain a deepened understanding and knowledge of SDPs, preparing for future responsibilities I will encounter. I am confident in my understanding of SDP procedures, along with the role a class teacher will play in developing a school to benefit the learners. In addition, focusing upon school X’s approach to well-being has outlined the significance of a whole-school approach, motivating me to ensure I am continuing professional development in terms of well-being to effectively support my learners.
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