Inclusive Classroom Practice
Before you start the module, please take the opportunity to read:

European Agency for Development in Special  Needs Education (2014) Five Key Messages for Inclusive Education: Putting Theory into Practice. Brussels: European Agency. For Development in Special Needs Education.

and 

European Agency for Special Needs and Inclusive Education (2020), Preventing School Failure. 

Please start to reflect upon the challenges you have faced when working with learners who present with a range of needs based on your experiences to date and consider what support may be appropriate to help meet these needs in the future.

Core Strand 1: Preparatory work for Conference Day

Within this section we are going to be developing our understanding of inclusion. This will be an opportunity for students to identify and explore different definitions and theories of inclusion and consider the principles which underpin inclusive practice in education.

Definitions of inclusion have included for example:

Definition 1: Warnock (1978)‘being involved in a ‘common enterprise of learning’ where everyone can learn best’.

Definition 2: UNESCO (2005) ‘Inclusion is seen as a process of addressing... the diversity of needs of all learners through increasing participation in learning, cultures and communities, and reducing exclusion within and from education. It involves... a conviction that it is the responsibility of the regular system to educate all children’.  

Definition 3: Welsh Government (2016, p. 4) ‘Inclusion is a process through which all pupils access common opportunities in ways relevant to their needs, and ensures that they fully belong to the school community. Inclusion requires the active involvement of all concerned. It places the onus on schools to adapt their organisation and their ways of responding to meet the needs of all children and young people and to value their development in all areas of school life. In particular, inclusion of pupils involves much more than the placement of a child or young person in a mainstream or a special school’. 

Activity 1 - A matter of definition - what does inclusion mean to you? (15 minutes)
Please consider your personal definition of inclusion as a starting point and critically evaluate how your definition has been informed by your experiences to date.
 ​​​​​​​
Note - we will compare and contrast our definitions of inclusion against a range of examples to highlight areas of similarity and difference between the definitions when we meet on Saturday one.


Within this section we are going to be developing our understanding of inclusion further. We have considered a range of definitions of inclusion and highlighted areas of similarity and difference between definitions and our own definition as informed by our experiences to date. We will now move on to consider the principles that inform and underpin inclusion and inclusive practice.

The United Nations Convention on the Rights of Persons with Disabilities (CRPD) Article 24 refers to education and in particular that inclusive education systems shall ensure:

· (a) The full development of human potential and sense of dignity and self-worth, and the strengthening of respect for human rights, fundamental freedoms and human diversity;
· (b) The development by persons with disabilities of their personality, talents and creativity, as well as their mental and physical abilities, to their fullest potential;
· (c) Enabling persons with disabilities to participate effectively in a free society

Schuelka (2018) suggests that inclusive principles aim to ensure effective classroom practice for all and leads to positive outcomes across educational and social contexts.  Welsh Government (2016, p.4) suggest that the essential principles of inclusion are:

· inclusion is a process by which schools, local authorities and others develop their cultures, policies and practices to include all children and young people 
· all children and young people should have access to an appropriate education that affords them the opportunity to achieve their personal potential 
· an inclusive education service offers excellence and choice and seeks and responds to the views of parents, carers, children and young people 
· the interests of all children and young people are safeguarded 
· with the right training, strategies and support, nearly all children and young people who require extra support can be successfully included in mainstream education 
· mainstream education is not always right for every child or young person all of the time but if mainstream education is not right at a particular stage this should not prevent the child or young person from being included successfully at a later stage 
· those pupils not in mainstream education should have links to their peers in mainstream schools.

These essential principles of inclusion would suggest that inclusion is a culture and practice, ensures access to education, offers choice and is responsive to the views of all involved and requires resourcing, training and strategies to support. An essential cog in the process is the classroom practitioner and it is important to recognise that inclusive practice is the responsibility of all practitioners as noted in the Professional Standards for Teaching and Leadership (2019). 
Activity 2: Personal principles of inclusion (10 minutes)
Please give a brief reflection upon your personal inclusive principles and attitudes and of the ethos, culture and environment within your setting which promote inclusion. 
 
Note - we will compare and contrast our reflections of inclusive principles during our discussions when we meet on Saturday one.


To ensure that there is effective inclusive practice within our classrooms we need to consider what are the attitudes, behaviours and cultures which are necessary to ensure such practice from ourselves and others? 

Activity 3: How effective is inclusion in my setting? (10 minutes)
Please reflect upon evidence of inclusive practice within your setting to highlight what you feel are examples of good practice (both within and outside of the classroom) and consider areas that could be improved and what may be done to foster that improvement.
 ​​​​​​​
Note - we will consider these reflections on practice within our settings during our discussions when we meet on Saturday one.


It is worth pausing to reflect upon where we have come from in terms of supporting learners with needs to place in context where we have arrived today and where we want to go in the future. Compulsory education for all children was introduced towards the end of the 19th century with the Education Act of 1870. An Act of 1899 allowed School Boards to create additional special classes and schools, but only if they wanted to, for children who were labelled as having a ‘mental defect’ and were thought unable to learn in ordinary schools. 

The Education Act of 1944 attempted to create a structure for the post-war British education system through raising the age for compulsory schooling to 15, introducing selection by perceived ability and establishing ten categories of ‘handicap’: blind, partially sighted, deaf, partially hearing, delicate, physically handicapped, epileptic, maladjusted, children with speech defects and educationally subnormal (moderate). Local Education Authorities were expected to provide for all children thought to fit these categories however, there was one final category (educationally subnormal (severe)) for which Health Authorities were responsible. During the 1960s there was a growing feeling that no child was ineducable and the Education (Handicapped Children) Act 1970 transferred responsibility for children labelled ‘educationally subnormal (severe)’ from health authorities to local education authorities.

The Warnock Report of 1978 proposed a new way of understanding, and talking about, diversity suggesting that learning difficulties should be seen as a combination of characteristics of the child and characteristics of the school and proposed abolishing the eleven categories of handicap instead, adopting the term ‘special educational need’ to reflect a continuum of need. The report recommended that so-called ‘handicapped’ children be educated in mainstream schools with their peers in a process called ‘integration’ and that special education, should be viewed as additional or supplementary as opposed to ‘separate or alternative’.  Many of these recommendations were taken up in the 1981 Education Act, which adopted the term ‘special educational need’ and defined it as “a learning difficulty, which calls for special educational provision to be made”. 

This Act placed a duty on local education authorities to educate all children in mainstream schools, as long as this reflected parental wishes, did not hinder the education of other pupils in that school, and was compatible with the efficient use of resources. The diagram below offers an useful visual representation of this journey from exclusion – segregation – integration – inclusion.
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As we have moved through different approaches to practice we can consider that the perceptions that have informed those practices have been influenced by two different models of need namely - the ‘medical’ model of need and the ‘social’ model of need.  
Activity 4: Integration or Inclusion? (10 minutes)
Please reflect upon definitions of integration and inclusion and consider how they compare and how they reflect and impact upon practice in the classroom and education settings? 

The diagram and reading below offers a brief comparison of some of the key perceptions that underpin the medical model and social model of need. 
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Introduction to the Social and Medical Models of Disability - ombudsman.org.uk
Differences in Perception
Practitioners to reflect upon the diagram document and make note of how the perceptions of the learner and their needs differ between the two models and how these perceptions may influence practice and to consider how their own perceptions of learners and needs compare to the two models.

In Wales we are looking to build upon current good practice and ensure that inclusive practice is enshrined within settings for example ensuring that:

· There must be high standards and expectations, together with progressive improvements in outcomes for all pupils 
· The interests of pupils override all other considerations. 
· Barriers to learning must be recognised and steadily overcome. 
· Inequalities in achievement between advantaged and disadvantaged areas, groups and individuals must be narrowed in the interests of all.
Differences in perception (15 minutes)
 
Please reflect upon the diagram and document above and make note of how the perceptions of the learner and their needs differ between the two models and how these perceptions may influence practice and consider how your own perceptions of learners and needs compare to the two models.
​​​​​​​
Note - we will consider how our perceptions have been influenced and influence our practice during our discussions when we meet on Saturday one.
 
Policies within my setting (10 minutes)
Please gather and list the range of policies which are in place within your setting which inform approaches to inclusion and offer a brief one sentence summary of each chosen policy as to the purpose of the policy and how it promotes inclusion. 
 
Note – it will be helpful to have access to this range of documents to inform our discussions during Saturday one.

Benefits of and challenges to inclusion
Please reflect upon your professional practice and that of your setting and note evidence of benefits of effective inclusive practice you have observed and highlight challenges to inclusion within your practice.
 
Note - we will consider our reflections on the benefits of and challenges to inclusion during our discussions when we meet on Saturday one.


Having explored potential benefits of and challenges to inclusion within this section there will be an opportunity for students to examine and explore approaches to promoting inclusion within schools and FE settings for example through environments, ethos and practices and it is important to remember that inclusion is not just confined to practice within the classroom rather, that it relates to practice across the setting.

https://www.greatteaching.com/resources

Identifying effective practice (15 minutes)
Please reflect on your professional practice using dimension 02 and 03 of the Great Teaching Toolkit (Coe, 2020 – see link above) and note evidence of effective inclusive practice and highlight challenges to inclusion within their practice.
 ​​​​​​​
Note - we will consider our reflections during our discussions when we meet on Saturday one.

Core Strand 2: Preparatory work for Conference Day


Activity 1

Examine the relevant parts of the UK Government’s SEND Code of Practice. 

Define and describe the following: 
SEND

SENCO

EHCP

List four similarities between the ALN Code for Wales and the UK Government’s SEND Code of Practice

List four differences between the ALN Code for Wales and the UK Government’s SEND Code of Practice


Activity 2

Consult with your colleagues in your own school or educational setting and find copies of policies, procedure documents and/or Codes of Practice that relate to identification of, and provision for, learners with ALN at your school or educational setting (eg the school’s ALN Policy).

Examine these documents and note down or highlight information relating to:

· procedures and key people involved with identification of learners’ ALN at your school or educational setting

· procedures and key people involved with deciding on and monitoring alternative learning provision (ALP) for learners with ALN at your school

You will need to bring this information to National Conference Day 1 (Session 4) in order to support activities where you will be discussing procedures for identification of, and provision for, learners with ALN at your school.
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