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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Since qualifying in Social Work I have been based in a Private Fostering Agency for six months and now a Local Government Fostering Team.  My current role is established within a bigger team with a high retention of experienced staff, allowing for peer support, an essential source for Newly Qualified Social Workers (NQSW) to succeed (Community Care., 2014).  As a NQSW, I have gained experience in working collaboratively with service users, Foster Carers and other professionals such as the Police, Health, Therapists and Education staff.  My developmental needs in terms of working with all stakeholders are increasing on a daily basis as I become more confident and gather further understanding of their roles in line with that expected of me.  My current role allows me to expand my knowledge base with ever increasing demands set within the parameters of my role such as Kinship and Private Fostering.

In terms of applying analysis in assessment in order to inform interventions, this is an area in which I require more confidence, better understanding and the opportunity to apply the knowledge I’ve gathered from within my Degree directly into practice.  There was little opportunity to undertake assessments within the Private sector and this is therefore a key developmental role.  Through discussions with my Senior Practitioner, this learning need was identified prior to undertaking assessments and in order to achieve this, I have already undertaken comprehensive training in terms of undertaking good Form F assessments.  I have been given the opportunity to begin putting this into practice which has provided me with a better understanding of my role in applying analysis into assessment.  This will need to develop throughout upcoming opportunities I am being offered, particularly when undertaking Viability Assessments within Court timescales.  Utilising supervision enables me to ensure I am distinguishing what I have learnt and am correctly putting this theory into practice, identifying any further training requirements.  Furthermore, supervision incorporates discussion of how my emotions affect my professional judgement, an important aspect within my role and something which requires further development (Bondi, Carr, Clark & Clegg., 2011).

I have gained confident in intervention and application of professional judgement in increasingly complex situations.  I have undertaken the role of Duty Officer across both sectors which has allowed me to put knowledge into practice when dealing with complex and crisis situations.  Undertaking the role of Duty Officer will provide me with ongoing experience in working within complex situations and applying professional judgement however I am aware this takes times and progresses with experience. I have attended a range of Professional meetings and my case load includes supporting and supervising Foster Carers experiencing increasingly complex situations.  Having discussed this with my Line Manager, I am aware that throughout my second year in practice, I will be faced with increasingly complex cases in order to further my development once I have undertaken joint tasks with other team members in this area.  

In essence, my developmental needs comprise of; increasing my experience in working collaboratively with service users, cares and other Professionals, undertaking Form F, Viability and Connected Persons assessments and developing skills in applying analysis within them to inform intervention and continuing to develop my knowledge base when applying professional judgement in increasingly complex situations.

Word Count: 539
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  21st September 2017
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



The purpose of this observation is for my Mentor to observe my undertaking of a supervision session with a Foster Carer.  Fostering Services in Wales is governed by the Fostering Services (Wales) Regulations 2003 under Section 23 of the Care Standards Act 2000.  These regulations set in place requirements for Fostering Services under a range of procedures such as securing and promoting welfare, recruiting, checking, managing, supporting and training staff and Foster Carer’s, keeping accurate records and financial requirements (WAG., 2003).

Standard 21 of the Fostering Services (Wales) Regulations 2003 discuss the role of the Supervising Social Worker in terms of supervising the Foster Carer ensuring a clear, documented strategy discussing; arrangements for training and development, encouragement of self-help groups, supervision, access to support services, information and advice, assistance in dealing with other relevant services and arrangements for reviews (WAG., 2003).  These elements are incorporated into the supervision session that Foster Carer’s within my Local Authority are provided with and will be demonstrated throughout this observation.  

The service user is a Foster Carer with a number of years’ experience behind her.  She currently has one female teenager in a long-term placement and has recently taken on sibling brothers between the ages of 12 and 16 years.  The progress of these two placements will dominate the majority of discussion within this supervision incorporating any developmental needs identified and additional support required alongside a discussion of training needs and access to information and advice.  The carer lives in the local area with plenty of local amenities presented to support the young people in placement.  The Foster Carer is of white, British decent and although lives in a rural welsh village, does not speak fluent welsh herself.  The teenager in placement is of Turkish ethnicity and follows the Muslim religion.  The siblings are both White British.  Discussions around ethnicity will form part of the supervision process to ensure the needs of the female teenager are being met in all aspects.  

Word Count: 327

	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


Initiating the “active offer” principle from the outset was essential although this was not required.  I understand from the Welsh Assembly Government video clips that when living in Wales it is essential for me to offer this service to individuals and families as it can reassure welsh speaking families that they are understood and being listened to, a key principle within the Welsh Language Measures (2011).

It was important to reflect on the cultural aspect of assessment and intervention for the purpose of this observation as we live in Wales and as outlined above, both the fostering regulations and language measures are outcomes of a devolution of power.  Discussing the active offer is essential in all social work practice in Wales and there are not enough welsh speaking members of staff within the workforce.  However, compared to the amount of service users who request a Welsh language service, it appears that the few available appear to manage the level of demand.  This is perhaps due to the fact that the majority of citizens in this area of Wales do not speak welsh as a first language.

Within the area of Wales that this observation took place, English medium schools outweigh the welsh language.  It is clear this area of Wales present as patriotic by implementing welsh within their curriculum regardless of their chosen preference in teaching, many support Wales in Rugby and celebrate St David’s Day as examples.  The children are of Welsh heritage but do not speak Welsh.  The older child is of dual heritage and her understanding of practice in Wales can differ in terms of values and beliefs.  Identified training for professionals and carer is essential to both understand her values and incorporate those into Welsh practice.  This form of culturally sensitive practice is essential throughout Social Work practice in Wales.

Koprowska (2000) noted that preparation and planning of interventions with individuals is a second order skill allowing us to consider observations, feedback and review to identify the best approach to future communications and develop working relationships.  I prepared for this observation by undertaking discussions with Child Care Social Workers to equip myself with up to date information about the children in order to effectively answer any questions or concerns the foster carer may have.  Information sharing is essential as a recent survey found; “a lack of information inhibits the abilities of the foster carers to meet the needs of, and to provide appropriate care for, a child. This puts the foster carers, their families and the children in their care at risk.” (The Fostering Network., 2014).  

It was important to prepare my own communication methods for this piece of work as “the practitioner has to weigh carefully the best means of communication for the particular piece of practice under consideration and achieve the best outcomes through the use of skilfully chosen communication and actions” (Davies., 2013).  Therefore, I considered barriers to effective communication and ensured I was sat in a space next to the carer being aware of proximity.  The visit was arranged whilst the children were in school ensuring little disruption to discuss personal matters.  I arranged a further visit in which I would observe the children.

It was important to recognise my own self-awareness and barriers to effective communication.  I maintained eye contact where possible, kept open body language to offer discussion of sensitive information and utilised open questions encouraging the carer to speak freely.  It is noted this is often difficult as supervision requires a written document of our discussion and so skills in short hand writing to capture discussion whilst demonstrating active listening is not always easy.  I utilised the skill of summarising information shared by the foster carer to demonstrate active listening and an understanding of their viewpoint.

Supervision is essential for foster carers to discuss both their needs and the children and is an opportunity for Social Workers to continue assessing the care being received by the Looked After Child.  A serious case review in 2015 whereby five children were sexually abused by their male foster carer, demonstrated how abuse within foster placements can occur and distinguishes the need for “consideration of professional roles and boundaries, the role of reflective supervision, healthy professional challenge and the value of alternative perspectives” (NSPCC., 2015).  There are three children in this placement, all of whom are considerably vulnerable and presenting with global development delay.  It was key for this supervision to allow the foster carer to discuss the difficulties presenting themselves for each of the children with the addition of reflective supervision in order to assess the safeguarding and risk imposed on them.

Reflective practice is described as being closely linked to experiential learning (Davies., 2013) with Schon’s (1987) theory of reflective practice being  both “in” and “out”.  “In” and “out” reflection describes how to encourage a foster carer to think about their reactions to situations and be critical of their own decisions either during or after the event occurred.  This form of reflective practice was utilised during this supervision session when discussing how the carer managed the siblings’ behaviour allowing the carer to consider alternative ways of managing situations with gentle prompts and guidance from myself.  This form of empowerment is a key principle of collaborative practice under the Social Service and Wellbeing Act (Wales) 2015 (SSWBA) and encourages practitioners to develop the service users voice and control, therefore putting the foster carers and children’s needs at the centre of their own wellbeing (Social Care Wales., 2017).  By implementing this principle I was able to demonstrate a person centred approach to practice.

Towards the end of supervision I ensured the carer had the opportunity to participate in designing, reviewing and implementing the support they receive and essential part of practice under the SSWBA (2015).  This, along with offering the welsh language, understanding my professional boundaries and being able to separate my own values and beliefs from that of theirs demonstrated my own social work values under the Code of Practice.  

Managing professional relationships between the Social Worker and foster carers can be difficult but consideration to Thompson’s (2003) model of structure and power demonstrates both the necessity of power and structure and the impact it can have on effective communication.  This is something foster carers and Social Workers are governed by through legislation such as Children Act 1989 and All Wales Child Protection Procedures.  

NSPCC., 2015 state “all staff including those in placement commissioning and support services such as fostering are able to identify and respond to dangerous dynamics within professional relationships”.  This individual has been a foster carer for over ten years and I was assessing their ability to meet the needs of the children.  I had built a good working relationship with the carers and initially spent many visits getting to know their values and beliefs prior to undertaking more formal supervision.  This foundation allowed us to have open and honest discussion and highlighted difference in personality I may face, resulting in effective communication.  However, I was aware of the need to not become “blind-sighted” by this relationship and reflect on the professional boundaries to this relationship throughout my own supervision.

Recognising that the carer views me as a member of the Local Authority and a person who will offer alternative strategies to managing the care of the children.  In order to empower the foster carer and demonstrate my respect, reflective supervision and a responsible use of power was an essential tool.  I implement effective listening by summarising information they had shared in order to balance this with respectful challenge of their views and suggestions for alternative ways to manage behaviour.  It was necessary for me to consider non-verbal communication through my tone of voice and body language when discussing these difference in opinion.  By doing this, I felt I was able to reassure the carer that their views are important and they were able to respect my challenge resulting in a mutual agreement on the best way to progress with behaviour management of the Looked After Children.

Word Count: 1,338
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	The foster carer stated “Vicki was on time and is always on time for their visits. Should she ever need to delay arranged visits or change arrangements she is very good at giving me plenty of notice. Respecting my time as well as maintaining a good relationship. Vicki is very good at communicating arrangements and giving me plenty of notice of any meetings or visits that may be required at future dates”. 



	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?

	The foster carer stated that Vicki asked for her consent during a previous visit as well as it being explained as to why she was being observed. She was also informed who would be observing her and that I would need to speak with that person following the observation being completed. 

The foster carer was happy to support Vicki’s progression as a Social Worker and acknowledged the importance of the process, stating this was the same for her as a foster carer and the required on-going training she needed to complete.



	Were you clear why the social worker met with you today?

	The foster carer states she was fully aware of the agenda for today’s visit as this is part of the fostering process and regulations which Vicki has clearly explained to her as well as it being part of her training and assessment process. The foster carer stated Vicki is very clear why she visits and what she needs to achieve during these sessions. She is also very good at adapting these visits to any changing needs that may occur with individual children that may be in their care at that time.  

	How well prepared do you think, the social worker was for his or her meeting with you?


	Vicki attended with all the appropriate paper work and information relevant to the children currently in the foster carers care. The foster carer states that Vicki had clearly read case history and current information in respect of the children as well as having regular communication with the child care social worker. This enabled her to share up to date information and advice relevant to the specific care needs of the children and shared this with them. The foster carer states this is very useful and assists her to meet the children’s needs and be mindful of the difficult issues experienced by them. 



	How has the social worker listened to you and respected your views and wishes?


	The foster carers described how Vicki shares information and advice, however is also very good at listening to them and taking on board their views. The foster carer felt she is a good listener and felt comfortable to speak up and discuss issues and challenges faced during the placement. 

The foster carer described how their views may not always be the same, however Vicki doesn’t dismiss things they might say. Describing how they have open discussions and come up with solutions together. The Foster carers feel very comfortable with Vicki and feel they have a good professional working relationship.

This was clearly evident during my observation of today’s visit.  



	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	As stated in the previous question the foster carer described having a professional working relationship with Vicki. They feel she is appropriate in her use of language and does not use social work jargon. If there is anything they don’t understand or need explaining further Vicki is very good at taking the time to do this. 

The foster carer also described how Vicki adapts her approach and use of language when talking to the children in their care making sure this is age appropriate and comfortable for them. 

 


	How has the social worker’s involvement met your expectations for this visit?


	Yes as all areas that were agreed prior to the visit were discussed as well as additional advice and guidance being given. The foster carer believed this to be a very positive visit as well as supportive. 

	Are there any other comments or suggestions that you would like to make?
	None other than the foster states she is very happy and comfortable with having Vicki has her supporting social worker. She believes this to be an effective working relationship. 


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This case study relates to a viability assessment completed which led to a connected person assessment, alongside a Child Care Social Worker, in relation to the suitability of maternal grandparents to safeguard their 9 month old granddaughter.  An initial s.47 investigation took place with the parents of the child following a Non-Accidental Injury incurred on the child at the family home in line with All Wales Child Protection Procedures (2008).  Following this, both parents were subject to a pool of perpetrators whilst Court proceedings were initiated by the Local Authority under the Public Law Outline.  My role was to work alongside the Child Care Social Worker to establish both the suitability of the grandparents to adequately safeguard their granddaughter from further risk of harm as well as meeting the needs of the child in both the long and short term.

Section 81(6) Social Services and Wellbeing (Wales) Act 2014 clearly states “a local authority placing a looked after child should give priority to a placement with a relative, friend or other connected person” (Cardiff., 2016).  Parents identified maternal grandparents as a viable option and the assessment took place in the grandparent’s home over a number of hours.  The principles of both the viability and connected person assessments consist of enquiry, partnership, a focus on the child’s needs and developments and an analysis which is evidence based (Family Rights Group., 2017).  It is best practice for this assessment to take place with both the Child Care and Fostering Social Worker in order to allow a combination of understanding of both the child’s needs, wishes and feelings as well as the specialist knowledge around fostering, Special Guardianship and Child Arrangement Orders.  This form of collaborative working allows the connected person to have all the information from the outset and provides the assessment with a clear framework of evidence to be sought in order to make a decision on the safeguarding of the child (Family Rights Group., 2017).

The family live in a rural area of the Local Authority which has a small population and is historically steeped in industrial heritage.  Research informed us that the community is close-knit and the family had lived here most of their life.  They had raised three children who all attended the local school and all members of the family were in professional employment.  We identified that family members have remained active participants within the community, holding significant posts in clubs and societies over a long period of time.  The active offer was implemented from the outset and the family confirmed that although they are of Welsh heritage they do not speak welsh.  The populated area has a majority of non-welsh speaking citizens.  The family described themselves as close-knit with the mother of the child living around the corner from the grandparents and older siblings living within walking distance.

It became evident throughout the assessment that the family have never had involvement from the Local Authority historically and this was a complete shock to them.  They appeared as both taken aback and embarrassed by our involvement and often asked for an understanding as to why the viability and connected person assessment was asking such personal and sensitive information.  We considered societal values as it was clear that the family grew up with traditional values and perhaps had been influenced by the media around social work involvement.  They described spending their life devoted to the care of their own children and ensuring they were raised well without support from the Local Authority.  The family had a clear understanding of the needs of children and how to meet them and felt that social work involvement was not necessary.  We considered value conflicts in terms of an overlapping of their personal, professional and societal values (Maclean and Harrison., 2015).  Due to the professional employment of the family, they were clear on child protection procedures but evidentially found their professional values conflicted with their personal and societal values in this circumstance.  Therefore, we utilised their knowledge of child protection and reflected it back to them to demonstrate our concerns for their granddaughter thus demonstrating our ability to act within the confounds of the National Occupational Standards in Social Work practice (2011) in terms of empowering individuals to have a voice and contribute to decisions around the best interest of the child.

For the purpose of this case study, we implemented systems theory in light of the family’s connection and attachment, close proximity and willingness from all members of the family to be involved in the assessment.  Systems theory provided us with the foundation to intervention, recognising the need to see the entire family as a unit when assessing the applicants support networks and ability to meet the needs of their granddaughter in both the short and long term (Greene., 2009).  It was fundamental in recognising relevant support to the placement that would meet the best interests of the child, with family members whom they have a prior attachment to, consequently reducing anxiety for the child whilst balancing the needs of the grandparents to access this support for respite purposes.  This acknowledgement of the needs of the carers alongside the needs of the child is vital within the National Occupational Standards (2011) governing practitioners practice.  

However, critics of systems theory has identified “the way in which efforts to balance systems focus on ‘deficits’ within the own persons network, and presumes that professional intervention and service provision can mitigate against the negative impact on imbalance within systems.  Such criticism suggests that sometimes assessment over weigh the importance of professional input and fail to see the system as whole (as well as) the need to maximise the system as a whole” (Maclean and Harrison., 2015).  Understanding of this led to belief that the viability and consequently the connected persons assessment allows and encourages applicants to consider their own support networks and for relevant interviews, Disclosure and Barring Service (DBS) and Police checks (PNC) to take place on their behalf, providing further safeguards for the child, remaining in the family they identify with and being realistic in terms of the needs of the applicants.  Due to the age of the child and applicants, the fact that a baby of that age requires around the clock one to one care, it was important for both practitioners and the applicants to be aware of their limits and utilise their own support network in order to maintain placement stability.

Whilst system theory allowed thoughtful guidance within analysis and assessment, consequently informing intervention, it is essential for practitioners to consider that with all theories, these inform a plan of action and contribute towards analysis which informs intervention but it is essential for practitioners to be adaptable and consideration of a range of theories that suit the situation are most important to provide clear and constructive analysis (Greene., 2009).

In terms of social justice and social work involvement, typically children who experience an adverse childhood experience are more likely to “adopt health- harming and anti-social behaviours in adult life” (Public Health Wales., 2016).  These cycles of maltreatment coupled with attachment theory highlight the greater risk imposed on parents who have experienced harm, abuse or neglect and present with poor attachment styles directly linked from their childhood experiences to be the perpetrator of harm and abuse to their own children (Zuravin et al., 1996).  However, these factors were not present within this case.  It was crucial that we balanced a professional working relationship with the grandparents, respecting their understanding of child protection and social work involvement as well as remaining objective that although the family do not present with their own adverse childhood experiences, harm to their granddaughter has occurred and their daughter may have been a perpetrator of this.  This level of safeguarding understanding was essential within this case.  

The safeguarding of the applicants granddaughter was the primary objective throughout the connected person assessment.  Safeguarding ensures protection of children suffering or likely to suffer harm or maltreatment, preventing these forms of harm or abuse from having an impact on their health and development, ensuring children grow in a safe and secure environment and taking action to ensure children and young people have the best outcomes (NSPCC., 2018).  Following initial assessments in hospital, health staff reported the incident to the Local Authority following concerns that the parent’s explanation of the injuries were not consistent with the injuries presented.  The child would require a supportive placement with individuals able to adequately care for her during the recuperation phase, in the short and long term in light of any developmental issues that could occur from the injury and to endeavour to support her wellbeing in both the short and long term.  This, coupled with contact arrangements for parents, formulated the majority of the assessment process in order to ensure adequate safeguarding measures would be in place.

The connected person assessment covers a range of other professional involvement from Police in regard to PNC and DBS checks, health in regard to the Health Visitor of the child and GP records and assessment of the grandparents health conditions, employer and friends references as well as nursery staff involved in the day to day care of the child.  This form of multi-agency working is essential when considering the safeguarding placement of a looked after child and allows for parts of a jigsaw to be put together.  

SCIE., 2010 describes multi-agency working as “a significant challenge in day to day work.  It is time consuming and can lead to conflict”.  Although the assessment took place in a short timeframe, further information from these additional sources is vital in order to provide a sound evidence base in the analysis to inform intervention.  Information sharing is difficult and adds to conflict when completing these assessments within Court timescales due to concerns around confidentiality and data protection.  Therefore, a signed consent form from the applicants allowed for swift information sharing under the Data Protection Act (1988).  In light of the “Every Child Matters” paper derived from Children Act (2004) following the death of Victoria Climbie, recognition of key agencies working collaboratively to safeguard children began seeping through Welsh legislation.  The National Safeguarding Children Board was implemented consisting of a range of professionals across various sectors and provides an opportunity to challenge partner agencies in Safeguarding in this area of Wales coupled with auditing practice, raising awareness and reviewing efficiency (Gov.uk., 2003).

In terms of safeguarding for this case, it was stipulated that their own daughter would not be allowed any unsupervised contact with their granddaughter and they agreed to supervise any contact which took place.  This, alongside their beliefs that their daughter would not harm their granddaughter, is a key risk factor to the child and an essential aspect of the assessment in order to ensure safeguarding of the child is implemented.  Whilst grandparents supervising mother’s contact may be in the child’s best interest, it was important for discussions around the seriousness of this in terms of safeguarding alongside the grandparents understanding of the impact of them not completing this adequately.  Therefore discussion took place around any circumstances such as using the toilet that could impede on their ability to supervise this contact which allowed for assessment of their ability to consider ways of managing this (Fostering and Adoption., 2014).

Safeguarding of this nature is governed through many legislative processes and policies in which we work in.  In Wales, legislation is devolved to the Welsh Ministers and there has been significant change in 2015 following the introduction of the Social Services and Wellbeing (Wales) Act 2015 (SSWBA).  Although Safeguarding Boards were implemented following the death of Victoria Climbie, the SSWBA introduced The National Safeguarding Board to provide advice and support to safeguarding boards ensuring their effectiveness, report on adequate and effective safeguarding arrangements for children and adults in Wales and to make recommendations to Welsh Ministers regarding how Wales can improve.   Practice and monitoring of safeguarding practice in this particular area is further devolved and in relation to this case study, the SSWBA 2015 made the local Safeguarding Board a statutory objective to protect and prevent children in their area experiencing or being at risk of abuse neglect and harm (National Independent Safeguarding Board., 2017).  This would suggest a rise in children being inadequately safeguarded in Wales and therefore the role of safeguarding boards adopting a clearer objective.  The latest statistics for Wales 2016/2017 show that out of 38,841 assessments of need and care undertaken, 8,488 led to a care and support plan being implemented.  Furthermore, 46 children under the age of 1 years were placed on the child protection register under the category of physical harm (WAG., 2017).

Part 6 of the SSWBA focuses solely on the Local Authority’s duties for looked after and accommodated children in Wales and was a key piece of legislation throughout this case.  The responsibility of the Local Authority is to secure accommodation within the area that meets the child’s needs (Legislation.gov.uk., 2018).  Therefore, the connected person assessment includes discussion with the applicants about their understanding of the child’s needs, their understanding of concerns which led to the need of the placement and their ability to safeguard the child from further harm.  This case identified a clear understanding from the grandparents in this relation however consideration was given to the fact that their professional values could demonstrate some form of disguised compliance.  Disguised compliance can include individuals presenting information that we would want to hear and has raised significant profile following a series of serious case reviews.  In order to ensure objectiveness and recognition of this, the collaborative effort between myself and the Child Care Social Worker allows for thoughtful discussion following the visit including professional rigour to reflect on conversations held (Community Care., 2010).  Confidence in our ability to ask challenging questions in a sensitive manner during difficult times for the family is a crucial assessment skill and was utilised during this case. 

Reflection on the assessment process after the event and prior to establishing the analysis is necessary and utilising Gibbs model of reflection (1985) allows professionals to recapture the experience, mull it over and evaluate it.  This form of reflection prior to analysis writing allows professionals to consider body language of the applicants alongside consideration of their responses to aspects of the assessment.  It is essential to implement key Codes of Practice when reflecting on the situation the applicants were placed in as this was an immediate placement of their grandchild under the supervision of the Local Authority.  

Case law such as The Cheshire West Judgement (2017) informs the need for rigorous assessment during assessments of this nature highlighting the need to interview applicants separately in order to identify key risk indicators around safeguarding the child as well as comprehensive health and safety considerations in order to ensure the safety of any children placed.  The connected person assessment includes the need to complete a Health and Safety questionnaire in line with Health and Safety legislation in Wales and provides Social Workers with the opportunity to view all rooms in the house.  This can be a key tool when assessing the applicants understanding of risks when completed under an empowerment tool offering the applicants to suggest ways to ensure the child’s safety (HSE., 2017).

This particular case was also under legislative processes through the Public Law Outline (PLO), introduced in 2008 to manage care and supervision orders under section 31 of the Children Act (1989).  Historically, proceedings for children could take many years to establish permanency arrangements which could add to the adverse childhood experiences children and young people had already experienced.  The PLO introduced the 26 week timescale in completing proceedings for children and young people subject to care and supervision orders by “front-loading” the process of completing assessments before proceedings start.  

Whilst “front-loading” allows for assessments to begin from the outset of social work involvement, this increases pressures for social workers to undertake large pieces of work in short court ordered timescales which, in turn, may not be implemented at the end of the 26 week timescale.  As in this case, the full connected person assessment was completed prior to the final hearing.  The father admitted to harming the child and the mother was in the pool of perpetrators whilst the proceedings were ongoing to establish whether she failed to protect her daughter.  Mother filed for divorce during proceedings and disassociated herself with the father following the injuries as well as fully engaging with the Local Authority.  

Permanency arrangements for a child are in place quicker through the PLO process which allows little disruption to a child following lengthy court proceedings however an article by Community Care (2009) found that practitioners felt that the PLO increased the length of pre-proceedings work, resulting in longer social worker intervention with families and the possibility of children remaining in harmful home environments for longer.  In this case, grandparents found it difficult to understand why this assessment was being completed prior to the final judgement being made in relation to the perpetrator of the injuries as they remained instilled in their views that their daughter would be cleared and their granddaughter would be returned to her care.  It was often difficult to maintain an understanding with the applicants due to the assessment taking a considerable amount of both their own and the Local Authority’s time and may not be required further down the line.  The judgement of this case remains outstanding and social work intervention continues.

What was most interesting about this case, is that the connected person assessment was completed within the 16 week timescale initiated by Court in order to have a clear plan of permanency for the child following the outcome of the final hearing.  However, this assessment was completed following a viability assessment and as the child required a suitable and safe place immediately following the viability assessment, regulation 26 was initiated allowing the child to remain with grandparents throughout the full assessment process.  Regulation 26 is an extension of the Regulation 24 Care Planning, Placement and Case Review (Wales) Regulation 2015 and requires the Local Authority to be satisfied during viability stage that the immediate placement of the child is necessary and placement with a relative or friend who is not a foster parent is permitted for a period of 16 weeks to allow for full assessment to take place (Cardiff.ac.uk., 2016).  Safeguarding assessment and analysis is essential during the viability stage in order to implement clear safeguarding procedures in line with legislation at this early stage to secure the safety and wellbeing of children and young people throughout assessment.

An importance to balance the consideration of the wellbeing of the child in question is essential and apparent within all legislation outlined above which governs the processes undertaken throughout this assessment.  There is a clear theme within Welsh legislation to ensure the needs, wishes and views of the child is apparent and expressed across all social work intervention, demonstrating a clear shift towards person centre practice, allowing the child to have a voice and for collaborative working.  This is demonstrated further within the Wellbeing of Future Generations (Wales) Act (2015) which challenges the way the Welsh nation thinks about improving the wellbeing of the population of Wales.  It encourages practitioners from a wide range of professions to consider the long term impact of decisions made in current circumstances in terms of the wellbeing of future generations in Wales in a sustainable way (WCVA., 2018).

Whilst legislation is essential, key features within the United Nations Convention on the Rights of the Child (UNCRC) remain apparent and offer challenge in situations subject to this case study.  The UNCRC consists of 54 articles that cover a range of child’s rights from economical, cultural, social, civil and political and encourages adults and governments to work together to make sure the rights of the child are at the centre of practice (Unicef., 2018).  Again, this is evidenced within the layered legislative processes outlined above in respect of safeguarding children and ensuring the child is in the centre of all decisions.  In relation to this particular case study, a number of articles are prevalent within the analysis of the assessment completed including; article 9 whereby a child should not be separated from their parents against their wishes unless the Local Authority determine, within legislative processes, that this is in the best interest of the child.  Article 19 notes how the child should not be subject to physical or mental violence.  Article 20 states a child who is temporarily or permanently removed from their parents shall be appropriately assisted by the State.  Article 27 allows the child the right to a standard of living adequate for the child’s needs and development (Unicef., 2018).  

These are just some of the articles which are prevalent to this case study in terms of identifying the key factors addressed within the assessment.  There are many more articles within the Rights of the Child which are necessary and require immediate thought throughout analysis.  Therefore, throughout the assessment process these rights of the child are discussed with the applicants.  It is acknowledged that the child in question has the right to live in an environment free of abuse and that this child’s previous environment did not provide this.  Further, the safeguarding element of assessment considers the best interests of the child in relation to the identified level of need and how the grandparents can meet this need.  A child of this age would have built strong attachment to their care givers, as evidence and information from other professionals did not suggest a lack of reciprocal attachment, particularly between the mother and the baby (Sullivan et al., 2011).  It was essential to establish, in the best interests of the child, a care giver whom the child already had an attachment with (grandparents) providing they were able to recognise the safeguarding concerns that led to their accommodation alongside their ability to ensure further harm would not occur.  

Whilst the viability assessment provided sufficient evidence to secure a Regulation 26 placement, the authority continue to risk assess the situation throughout the 16 week full connected person assessment.  This is a risk factor to authorities and in order to relieve this concern, adequate analysis based on evidence based practice, challenging of sensitive information and collaborative working is essential.  It was vital, as practitioners, to recognise that this attachment between the child and grandparents was a protective factor but to consider appropriate weight of risk factors alongside this.

As described in the National Occupational Standards for Social Work (2011) “principles of human rights and social justice are fundamental in social work practice” (Care Council for Wales., 2011).  Within these six key roles, there are many social work objectives that are essential for consideration within social work practice.  Those relevant to this case study include; working with individuals and their families to assess their needs and circumstances, plan and review social work practice with families, support individuals to represent their needs, manage risks to individuals, manage and be accountable for involvement in social work practice and demonstrate professional competency throughout practice (Care Council for Wales., 2011).  

In relation to this case study, the entire process from viability to connected person assessment considers the applicant’s abilities to not just meet their own needs but also the needs of the child in question.  A person centred approach to assessments and the use of empowerment, as outlined earlier, encourages individuals to represent their needs, also a key focus of the SSWBA.  Evidence based practice within analysis, adequate and reflective supervision and the confidence to challenge both applicants and information shared by other professionals provides guidance on the applicant’s ability to manage risks.  Further, reflective supervision, allowing discussion with experienced managers allows practitioners to rest assured they are acting appropriately and professionally and this, coupled with sound legal advice in terms of meeting legislative processes, allows practitioners to feel competent and accountable within their role.

However it was important to recognise the impact of working in such difficult circumstances personally.  Reflection on my personal values and beliefs and how these can demonstrate conflict to that of Social Work values and beliefs were present throughout my involvement in this case.  An emotional understanding of the thoughts and feelings of the family was prevalent when considering the fact many Social Workers are parents, particularly myself who is a parent of a child the same age.  Again, a clear boundary between my personal and professional values is essential to have the ability to be objective when reaching an analysis to inform intervention in this case. 

A balance and understanding of professional values and how personal values can conflict these were essential within my communication skills as I was aware that subtle non-verbal communications could affect the willingness of applicants to have open and honest discussions throughout the assessment process.  A sound understanding of the National Occupational Standards (2011) encouraged me to deal with these circumstances and be accountable for my practice, therefore separating my personal and professional values.  Alternatively, the National Occupational Standards (2011) encourage open and honest communication with individuals accessing services.  The balance between this can be difficult for practitioners and the use of my own effective reflective supervision, coupled with an understanding of my emotional wellbeing is crucial in order to ensure the wellbeing of myself.  After all, “looking after the vulnerable requires us to prioritise our own wellbeing too” (Community Care., 2016).
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	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Safeguarding adults in Wales is essential in light of the statistics identified from the 2016/17 cohort whereby 15,757 reports of adults experiencing abuse or harm were reported, with 25.9% of assessments leading to criminal investigations (WAG., 2017).  The introduction of the Social Services and Wellbeing (Wales) Act (2016) makes efforts to revoke these concerns and challenges previous common law in adult safeguarding.  This Act imposes duties on Social Services, Health and Welsh Ministers in a range of ways prevalent to safeguarding and assessing adults by ensuring; people have control over the support they have, making active decisions about the care they receive, introduction of the proportionate assessment of the individual, carers having an equal right to assessment as the people they care for, access to information and advice for all through the introduction of the Hub, stronger safeguarding powers and the introduction of a preventative approach to identified need (Social Care Wales., 2017).

Within this Act, there is a clear drive towards participation, co-operation and the wellbeing of Adults with a professional duty to safeguard the vulnerable.  However, further safeguarding legislation under the Mental Capacity Act (2005) ensures adults have the ability to make informed decisions about their life providing they have the mental capacity to do so.  Safeguarding policies within this Act hold the fundamental principles of the Social Services and Wellbeing (Wales) Act (2016) in that practitioners must empower the individual to make their own choices where possible, cannot assume a lack of capacity due to their own unwise decisions and the final decision is considered within the individuals human rights (Ministry of Justice., 2007).

Furthermore, the Deprivation of Liberty safeguards are an addendum to the Mental Capacity Act (2005) as the Act allows for restraint and restrictions to be utilised in the individuals best interests.  However the Deprivation of Liberty safeguards provides additional safeguards by ensuring appropriate assessments are completed prior to depriving an individual’s liberty.  A key safeguard under this policy and procedure ensures a family member or friend is appointed with legal powers to represent the individual (SCIE., 2017). 

The European Convention on Human Rights is a further key legislation for incorporation within adult safeguarding ensuring various rights entitled to adults are implemented when decisions are being made either with their cooperation or under the Mental Capacity Act (2005).  These include consideration to an individual’s right to life, prohibition of torture, liberty and security, freedom of thought and freedom of expression to name a few (ECHR., 1994).  These can be challenged across the legislation outlined above as well as the implementation of the Mental Health Act (1983) whereby an individual can be sectioned in order to adequately safeguard them, a duty placed on Local Authorities and other professionals.  This Act is the main legislation which deals with the treatment and assessment of individuals experiencing significant mental health problems (NHS., 2016).

Further safeguards for practitioners practicing within adult safeguarding positions include the need for resources to manage identified need and support individuals to meet their own wellbeing outcomes.  The Code of Practice for Social Workers is equally essential when sifting through appropriate legislation in Wales in order to adequately safeguard vulnerable adults.
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	Reflect on the difference between safeguarding in adult and children’s work
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Everyone has a duty of care to safeguard and protect the most vulnerable in society, this includes practitioners who specialise in either adults or children.  The introduction of the Hub and right to assessment for all reports of safeguarding under the Social Services and Wellbeing (Wales) Act (2015) allows for professionals and citizens to access advice, guidance and request assessment of need.  The wellbeing of children and adults in Wales is a clear priority for both the Health and Social Care sectors.

However there are clear differences between safeguarding adults and children.  Under the adult safeguarding legislation in Wales, there is clear recognition of the rights of adults to make decisions about the care and support they receive providing they have capacity to make informed decisions.  This is echoed within safeguarding children legislation in Wales and the voice of the child is prevalent in many decisions, however ultimately professionals, parents and Courts make these decisions considering the best interests of the child.  This may not be the child’s expressed wishes and feelings as typically children will wish to return to the care of their parents regardless of adverse childhood experiences.

Likewise, within adult legislation and providing the adult has capacity, individuals have the ability to refuse a service and refuse participation with services.  Alternatively, children will often wish there was little social work involvement in their life but whilst this is taken on board, professionals continue their involvement.  Whilst adults have the right to a Power of Attorney, children do not experience this.  Despite the parents of children having Parental Responsibility for that child and being involved with decisions around the care and support needs of their child, once a court order is achieved the overriding proportion of decision making resides with the Local Authority.

A further difference between adult and child safeguarding practice in Wales is the inclusion of financial abuse under adult legislation.  In light of serious case reviews, this addition provides further safeguards for adults within the legal framework (Age UK., 2018).

Finally, under the Social Services and Wellbeing (Wales) Act (2015) the introduction of adult protection and support orders allows for professionals to gain entry to the premises of an individual they believe is at risk of harm or abuse (WCVA., 2018).  Whereas in children’s legislation, court ordered Emergency Protection Orders or Police Protection Orders must be sought in order for authorities to access the residence of a child believed to be experiencing or likely to experience significant harm (Citizens Advice., 2018).
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Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
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When considering the learning needs identified in section 2, I feel I have significantly improved in my confidence to undertake assessments and make professional judgements under complex situations.  Section 2 outlined my wish to develop my skills in applying analysis in assessment to inform intervention, to utilise supervision to assess my emotions when applying professional judgement and developing my confidence when applying relevant theory into my practice during complex situations.
Upon reflection, the last twelve months have provided me with a firm foundation in which I have grown more confident in my understanding of legislation and the boundaries in which I work in.  I have had the opportunity to complete a full Form F Assessments as well as presenting and supporting the individual to attend Fostering Panel.  The Fostering Panel’s role includes “quality assurance feedback to the fostering service provider on the quality of reports being presented…” (Tri.X., 2018).  Following attendance at Fostering Panel, I received positive feedback during supervision outlining the quality of the assessment I had completed with a recognition of my ability to challenge emotive areas.  I felt attendance at Form F Assessment training, National Fostering Framework and Critical Analysis training supported my ability to provide a good quality assessment.
Section 2 outlined my wish to undertake Viability Assessments within court timescales.  I felt I was offered an invaluable opportunity and utilised this piece of work as the basis for my case study in section 4.  I was able to complete the Viability assessment and continue my involvement with this family by completing their Connected Persons assessment.  Again, I presented and supported the family to attend Fostering Panel, resulting in approval, as well as attending all Court hearings throughout the proceedings for this child.  My knowledge base and understanding of the legal framework surrounding Social Work practice has been enhanced and I feel confident when discussing and providing legal implications in future Viability assessments.  I have felt that this experience has provided me with the competence to provide clear and comprehensive information to families in a timely manner which has better supported and entrusted individuals in my role as a Fostering Social Worker.  I feel attendance at four full day training sessions on the Social Service and Wellbeing Act hugely impacted my knowledge and understanding when completing this task.  I was also able to discuss my understanding with members of the Local Authorities legal team to further develop my skills and knowledge around key legislation.  

I have supported the family from the outset of social service involvement and in light of a change of child care social worker, they have seen me as a consistent person which I feel has allowed me to develop our working relationship and their trust in both myself and the authority at a time when they feel powerless about decisions being made regarding their grandchild.  They aired this opinion to all members of the Fostering Panel in which my Senior Practitioner was present.  

Furthermore, I have had the opportunity of undertaking a number of complex Viability assessments in which I have had to seek additional support from Management.  I feel I have developed my analysis skills to ensure this outlines the key issues and concerns.  I have been in situations where I have had to stand by my own decision and explain my reasons, based on evidence based practice, as to why I did not feel individuals could adequately meet the needs of the children they wished to care for.  I have developed my emotional maturity in both sharing this sensitive information and dealing with my own emotional wellbeing afterwards. I have found this difficult at times and have utilised supervision with my Line Manager in order to reflect.  I have grown wise to the fact that my own emotional wellbeing is essential if I am to continue providing the upmost support required within my role (Community Care., 2017).
During the last twelve months I have efficiently managed an ever increasing complex case load and have recognised the importance for clear communication with individuals and their family.  I have observed difficulties for children and young people when they experience changes in Social Worker and supported them to understand issues and reasons behind reduced or no contact with birth families.  I have dealt with concerns around foster carers practice and supported newly approved carers to be confident within their new role.  
I have encouraged reluctant, long-standing foster carers to continue their development and I have supported them at times when they have been unwell or experienced a family bereavement of their own.  I have developed key working relationships with Social Workers from other teams and have developed my confidence in challenging their viewpoints and coming to an agreement to ensure best practice.  I have undertaken a key role in providing events for birth children of foster carers and I am due to attend weekly training with foster carers in order to develop their confidence when working with children and young people in care.  I feel the breadth of experience I have been offered coupled with my willingness and eagerness to improve has stood me in good stead to provide best practice in my role.  I look forward to attending further training, widening my experience in managing complex caseloads and enhancing my assessment skills in the future.
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	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


Throughout the past twelve months and the CPAL process I have been supporting Vicki and observing her progression as a Social worker. I work alongside Vicki on the fostering team and have been a fully qualified social worker since 2012.

When Vicki began this process she had not long joined the local authority fostering team having worked within a private agency fostering service for a period of six months. There were many elements to the role which she needed to learn as well as working to progress her social work practise as a newly qualified social worker. Vicki has embraced this challenge and has become a very knowledgeable member of the team.  She is a team player as well as a good listener to her colleagues and recognises the need to support others as well as access support herself within the team. 

At the beginning Vicki highlighted her need to develop her assessment writing and her ability to analysis information within this process. She has a high standard of academic writing following her completion of her degree, however recognised assessment writing is a different skill. Vicki was proactive in seeking appropriate training, read a number of different assessments already completed within the team, attended assessment visits with more experienced social workers and discussed her findings within her supervision. Vicki has become much more confident in her ability to complete assessments and has progressed to more complex cases being allocated to her. Although recognising she will still face many situations where she needs the support of her supervisor as every case is different and has its own unique complexities. 

Vicki identified area which at first she had some anxiety around such as court work and prison visits as these were unknown experiences to her. To enable her to be prepared for any future casework that would involve these being attended Vick addressed this by getting experience through shadowing another worker carrying out this type of work. This gave Vicki the confidence when allocated a case where she would have to attend court or prison having already experienced it with appropriate support. 

Vicki has progress to completing some court work and is becoming more confident within this field. She recognised the complexities within the court process and the importance of her work being evidenced through theory, legislation and best practise. Vicki has experienced the anxiety, frustration and emotional challenges for families attending court and is empathetic no matter what the circumstance. Acknowledging that the parents rightly or wrongly are waiting for a judge to make a decision on their child and how difficult and heart breaking that must be.  

Vicki’s role within the fostering team requires her to be part of the duty rota whereby the worker will manage emergency placements that may be needed either for placement breakdowns, emergency placements or urgent respite to prevent family breakdown. Within this role Vicki has demonstrated her ability to work within crisis situations whilst remaining calm and professional at all times. Working collaboratively with other professionals to ensure as little amount of distress to the child as is possible. Vicki has become very organised within this role by ensuring all foster carers details and availability are up to date which in turn reduces time when looking for an appropriate match / placement for a child. Therefore enabling the process to move along and be managed much more effectively.

Vicki is aware of her own circumstance of being a mother of a young child and how this could influence her decisions or emotions when casework has been in relation to a child of a similar age to her own. Vicki has used supervision to discuss and off-load her emotions to prevent this influencing her practise when working with families. This demonstrates Vicki’s ability to protect herself as well as work within a professional manner. Not wanting her own personal values to influence any decision she makes and ensuring her practise remains in the best interest of the child. 

Whilst observing Vicki’s Observation task I was able to witness her ability to appropriately challenge foster carers and ensure they are providing the best possible care for the child. She had a positive and professional relationship with them and the open communication between them was clear. Vicki was able to listen as well as offer advice and guidance making the foster care feel valued and respected. This is clearly a relationship Vicki has worked hard to achieve and demonstrates her professionalism through being prepared and in full receipt of all the up to date information which she then shares with the foster carer. I feel this demonstrates Vicki’s ability to be organised and prepared for the work she carries out.

As Vicki has gained more experience she has obtained a more complex case load. She has dealt with a number of challenging situations well. Vicki has embraced her learning and has become a knowledgeable and well respected member of the fostering team. She recognises her need for continued professional development and is open to further training opportunities that will support her to maintain best practise for families. 
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Section 8

Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner: Victoria Roberts 
2. Learner’s University Number: 1604947
Address for Correspondence:

7 Bronant Estate

Trefnant

Denbigh

LL16 4UU

Telephone: 07989265109
E-mail: victoriaroberts1309@gmail.com / vicki.roberts@flintshire.gov.uk 
Date of Professional Qualification: 01/08/15
Date of registration with Social Care Wales: 05/05/16
3. Name of Learner’s Agency: Flintshire County Council

Agency Contact details: Flintshire Fostering Service 

Name: Flintshire Fostering Service

Address: Chapel Street, Flint, Flintshire CH6 5BD

Telephone Number: 01352 701965
E-Mail address: fostering.duty@flintshire.gov.uk
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only X

Mentor’s details

5. Mentor’s details: 
Name: Kirsty Crank

Address: c/o: Flintshire Fostering Service, Chapel Street, Flint, Flintshire CH6 5BD
Telephone Number: 01352 701945
E-Mail address: Kirsty.crank@flintshire.gov.uk
	6. Observer details 
Name: Kirsty Crank
Work Address: Flintshire Fostering Service, Chapel Street, Flint, Flintshire CH6 5BD
Professional Qualification and date of qualification: Social Worker since 01/12/12
Email and telephone number: Kirsty.crank@flintshire.gov.uk / 01352 701945



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

[image: image1]Signed:  
(Learner)

Date: 09/03/2018
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: [image: image2.png]£
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In conclusion | believe by the making of a Special Guardianship Order to Mr
and Mrs Lever will ensure Stella and Poppy's future safety and well-being.

5] .
[ ExportPDF  ~

Adobe Export PDF @

Convert PDF Files to Word

or Excel Online
Signed: /4‘4242 e

Select PDF File

Title: _Kf{&_%r Craﬂz SCO _Social Worker akiouesI0z3 3810 DY
Date: \1 32&)’\ =

Microsoft Word (“docx) v

> »
Document Langusge:
English (US) Change
Signed:
Title: Team Manager
Date:

Y CreatePDF v _

/

Store and share files in the.
Document Cloud

Signed} S Leam More
]





(Observer)
Date: 21/09/2018

 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: Suzanne johnston
Signature of LINE MANAGER: [image: image3.emf]
DATE: 12/03/2018
Section 9

PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Victoria Roberts 

	Name of Team/Agency 
	Flintshire Fostering Service 

	Name of Mentor 
	Kirsty Crank

	Name of Line Manager 
	Suzanne Johnston


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)

Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.
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Signed: 

          Print Name: Victoria Roberts 
Date: 24/04/17

(Learner)

Signed:       [image: image4.emf]  Print Name: Suzanne Johnston
Date: 24/04/17

(Line Manager/Mentor)

Signed: [image: image5.png]£
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In conclusion | believe by the making of a Special Guardianship Order to Mr
and Mrs Lever will ensure Stella and Poppy's future safety and well-being.
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         Print Name: Kirsty Crank
Date: 24/04/17

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO

V6 17/04/17

