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1. Reflective Model Evaluation 

David Kolb’s (1984) Experiential Learning theory is based on learning from doing.  Kolb’s cycle is a widely known and recognised foundation for developing strategies particularly within the educational institutes.  There are many adaptations and uses of the model.  Much of Kolb’s theory relates to the learner’s internal cognitive processes (Healey and Jenkins, 2000).  Although this is a well-known model, it is not always easy to follow as the terminology can be confusing (University of Cambridge 2020).   
Another criticism would be the lack of mention of the reflective process within Kolb’s diagram making it difficult for the user to reflect on actions and experiences (Hayes et al. 2014; Wheeler, 2012).  Gibbs reflective cycle is an easier process to follow in terms of reflection as the model provides a series of steps which allow the user to think about and consciously reflect on experiences This method allows the user to analyse and evaluate situations in more detail, which enables them to be more aware of their own actions and modify behavior (EPM, 2019).  .  However, Scaife, (2010) argues that reflective practice is both inappropriate and harmful in situations where decisions need to be made quickly.  
Gibbs model allows the user to reflect upon experience to examine what could be implemented if the situation should occur again.  Reflection enhances development prompting self-awareness,  which helps to expand and develop skill sets.  Reflective practice is a reminder that there is no end to continued professional development in everyday practice (Jayatilleke and Mackie, 2013).
Kolb’s Learning Cycle has been described as a sequential model that disregards thought and feeling.  Lacking the understanding of emotion and the role it can play in a situation (Hayes, 2014).  Gibb’s Model is derived from Kolb’s cycle however, Gibbs incorporates feelings within this cycle.  Where this may be suitable for some users one criticism would be that this may not be a desirable option for everyone as some people may find difficulty in opening up about their feelings Hayes et al. 2014; EPM, 2019). 
 

[bookmark: _GoBack]As Kolb’s model is a particular learning style it cannot be applied to all situations.  A criticism of Kolb's model is that any or all of the stages can occur at the same time (Wheeler, 2012).  Gibb's Reflective model is a cycle or loop which allows the user to learn learn through repetition.  As this model incorporates critical thinking skills and allows the user to reflect it is considered as a valuable tool amongst practitioners (Rumson, 2018).

























2. Briefing Paper  
What is Reflective Practice


Reflection is the ability to step back and think about an experience, evaluate and reach a conclusion based on evidence and reasoning (Daudelin, 1996, cited in Gray and Macblain, 2015; Mathew, P. et al 2017).  Reflective practice is used in all aspects of our lives to make sense of situations, our actions and the actions of those around us (Mathew, P. et al 2017).  Reflective practice allows the practitioner to examine their own professional practice (Gray and Macblain, 2015; Campoy, 2010) allowing them to identify and improve strengths and weaknesses (Ahmed and Al-Khalili, 2013, cited in Impedovo and Malik, 2016).  Schon (1983, cited in Gilbert and Trudel, 2013; Stedmon and Dallos, 2009) defines reflection as a strategy for learning from practice to solve complex, confusing situations that research based theory does not permit.  Which he described as ‘the Swampy Lowlands’. Schon (1983) believed that there are two types of reflection, reflection in action, during the experience and reflecting on action, past experiences. The purpose of reflection is to develop a deeper understanding of an experience or event and apply relevant appropriate action for improved results.  Reflective thought leads to the development of new ideas which can be used to plan the next stages of learning (Impedovo and Malik, 2016; Scaife, 2010).  Dewey, (1910; 1933) states; 
Reflective thinking is an active, persistent, and careful consideration of a belief or supposed form of knowledge, of the grounds that support that knowledge, and the further conclusions to which that knowledge leads. Learners are aware of and control their learning by actively participating in reflective thinking – assessing what they know, what they need to know, and how they can improve this for future learning (Ord, 2012; Bates, 2016).  Why is it important that practitioners become reflective thinkers?



Reflective thinking is considered to be an important tool for professional growth and development and vocational learning (Gananathan, 2011, cited in Venninen et al 2012).  By applying these higher order thinking skills allows practitioners to assess the situation before making a judgement, analyse the information to establish key elements, weigh up the evidence and adapt thinking (Donaughty and Morss, 2010).  Reflective thinking is an important tool to help improve professional performance, using this strategy will enable practitioner to think about the situation, establish solutions to problems process how the situation made them feel, what can be learnt from the experience to make informed decisions for future practice (University of Reading, N.D).  In order to change current teaching practice and promote lifelong change, practitioners need to be able to reflect on which strategies work and which do not.  As illustrated the image, Gibbs (1988, cited in The University of Edinburgh, 2019) reflection model is a strategy that helps the individual learn through experiences.  Description: This allows the practitioner to set the scene and provide context i.e. where did it happen, when, how did others react, what was the result. Feelings: This allows the practitioner to consider how they and others felt during and after the experience. Evaluate: This allows the practitioner to think about their personal contribution both negative and positive aspects. Analysis: What helped or [image: Gibbs' Reflective Cycle]hindered the experience, what tools helped. Conclusion: What skills/tools can be utilised next time, do these skills need further development, what could help further develop this. Action Plan: This allows the practitioner to create a plan for continued personal development based on the conclusion. Gibbs (1988) believed that experiences shape the individual in to who they are stating that experience alone are not enough, reflecting upon and learning from these experiences is essential for professional development. Reflective practice provides a toolset for practitioners to look at the experience as a whole, analyse their own skills and opportunities for improvement.  It allows practitioners to constantly improve and increase the effectiveness of experiences (Shandomo, 2010; Mathew, P. et al (2017)).  Brookfield (2004, cited in Shandomo, 2010) argued that without reflection, practitioners cannot make informed decisions and judgements. (Source: EPM, 2018)                                            
Why is reflection effective for high quality practice? 



According to Venninen et al.(2012) findings from a study conducted in Finland on the development of working practices, indicate that reflection is a key element in recognising changing practices within education.  Reflective practitioners are more likely to perform better professionally as the reflection process allows them to think in depth and make better decisions (Oelofsen, 2012).  Johns et al. (2013; Gananathan, 2011, cited in Venninen et al) argues that it is only possible to deliver quality service through working in partnership and from individual and team reflection.  The quality of service provided in early childhood education largely depends on the skill set and abilities of the practitioner and the motivation for continued personal development (UNICEF [33], cited in Bleach, 2014).  Reflective practice allows the practitioner to think about the needs of the child and plan high quality experiences on the basis of their individual needs and abilities (Siraj-Blatchford et al. 2002).  Effective reflection will enable practitioners to engage in quality practice, it is important for practitioners to build upon existing knowledge, build relationships and become self-aware as being self-aware is a key element of emotional intelligence (Cartmel et al. 2012; Pacey, 2016).  Reflective practice enables practitioners to provide quality services by ensuring that the individual needs of the children are met.  Reflection allows the practitioner to think about these needs and abilities and provide an appropriate interactive learning environment.  When children feel that they are listened to this increases their self-esteem helping create positive outcomes for children and their families (Pacey, 2016).

For further information please visit: https://www.pacey.org.uk/Pacey/media/Website-files/PACEY%20member%20practice%20guides%20(PDFs)/PG04-self-reflective-practice.pdf 
3.  Reflective Log 
The children participated in a creative play activity within a nursery school setting where they created a mosaic.  This was conducted seated within the classroom. There were eight children and two adults, one child has recently been diagnosed with ADHD.  The children are three and four years old. 
The aim of this activity was to allow the children to be creative and express themselves through play.   Helping to develop their fine motor skills, concentration, problem solving and hand eye coordination skills by threading beads or gluing sequins. The activity allows children to explore mathematical concepts, such as patterns and shapes. The intended outcome was for the children learn to work as part of a group, share and further develop their confidence and vocabulary skills. 
My role within this activity was to help plan and set up the work area with the resources needed.  I took a supportive role within the group to extend and support play but worked mainly 1-1 with a child who has ADHD.  The positive aspects of conducting this activity were that the children enjoyed the freedom of creating and directing their own play. The activity worked relatively well as some of the aims of the activity were observed, the children explored mathematical concepts, learned to share and take turns.  The children were inquisitive, asked questions and communicated well within the group broadening their problem solving and vocabulary skills. There were a range of resources for the children to choose from, providing opportunity for the children to plan and enhance their creative thinking skills.  This activity could be further developed for future use by including sensory resources for children with ALN and utilising the whole classroom, allowing children the freedom to select their own materials from around the room.      
The most challenging aspects of this activity I found were keeping all of the children engaged and included.  As children with ADHD find difficulty with social play, working with others and waiting their turn they can appear to be disruptive, find it difficult following instructions, are easily distracted and can dominate other children, the other children in the group were reluctant to play and include her in the activity.  I felt that this was due to my inexperience of dealing with children with ALN.  I can combat this for future use by expanding my knowledge and personal development by attending courses relating to ALN. This will enable me to have a better understanding of ADHD enabling me to promote a personal-centred approach.  Children with ADHD respond to structure and positive reinforcement. These challenges can be overcome, the activity can be improved by effectively supporting the children through play keeping my instructions brief, clear and concise and using a step by step process which will allow the child to complete the first step then move on to the next step without feeling overwhelmed.  This would allow the children to learn how to control outbursts and understand the need for rules. Putting in place a rewards system for achievements, small rewards for small tasks and larger rewards for bigger tasks can help to motivate.   Providing a wider range of vibrant resources from both the indoor and outdoor environment and making full use of the available space will help keep the children engaged in the activity. 
I have gained valid knowledge from my studies during my degree programme on best practices for teaching mathematical concepts and learning through play.  I was able to demonstrate this knowledge during the activity by using key words such as one more one less to help develop mathematical concepts and further develop speech and language skills.  I have also gained valid knowledge during my placement within my setting, this knowledge has taught me to observe and identify children’s abilities and areas that may require more attention.  This has allowed me to know when to intervene and when to allow the children to overcome obstacles during the activity themselves.  It has also allowed me to establish teaching and learning processes that work best for each child. 
By preparing the play area I was able to demonstrate organisational skills. As I assisted with the planning of the activity, I was able to demonstrate problem solving and planning skills.  During the activity I was able to demonstrate my observational skills by observing the children during their play to establish areas of concern such as possible triggers for outbursts and lack of engagement in the activity. I used my communicated skills well within the group to enhance learning by asking open ended questions. I was able to demonstrate collaboration and working well with others to achieve goals. 
During the activity the values I demonstrated were positive behaviour modelling.  Modelling active listening and respect towards my peers and the children in the group.  I listened and respected the views of the children and what they had to say.   I was able to demonstrate patience by allowing the children extra time to complete tasks. I demonstrated inclusive play by reinforcing rules and expectations and giving praise when expectations were met.    
Children with ADHD have a shorter attention span, conducting this activity outside would allow the incorporation of physical movement helping to remove barriers.   By Using vibrant materials of different textures and allowing children to choose natural outdoor resources adds another dimension to learning.  This would help keep the children engaged in the activity, allowing children to participate equally on an even platform, this would also minimise outbursts which in turn would help promote inclusion.  
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4. Personal Development Plan
	[bookmark: _Hlk42628640]Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When? 



	[bookmark: _Hlk42628619]My future goal is to go on to achieve my PGCE Qualification.


	[bookmark: _Hlk42628608]I would like to further develop and become a primary school Teacher. 


	I will request further information regarding this course and the requirements via UWTSD.ac.uk and request a prospectus.  I will enquire about open days and aim to attend an open day in June 2021 to talk to the lectures and gain more information about the PGCE Primary with QTS course.
	I would like to continue with my studies and achieve my PGCE Qualification at Trinity Saint David University.
	I plan to enrol in the PGCE course in September 2022 as in order to be accepted on the PGCE course, I will need to achieve better grades in both Math and Science prior to enrolment. 

	[bookmark: _Hlk42628561]Gain better grades in Science and Math.
	I will need to have a minimum grade of C in both Math and Science to be accepted on to the PGCE with QTS course.
	I will request further information regarding GCSE courses at both Gower college and Neath college.
I will try to gather further information regarding adult learning courses and the cost involved via NPTC.
	[bookmark: _Hlk42628550]I aim to study at a one-year combined course for GCSE Math and Science at Neath college.
	When I graduate from my current   BA Early Years Education course. I plan to enrol at Neath college in September 2021 to continue with my studies.

	[bookmark: _Hlk42628535]Attend a child protection/Safeguarding awareness training.
	To further develop my skills and expand my expertise by learning how to recognise the signs of safeguarding issues that can be utilised in my career to enable best practices.
	I will look online for information on safeguarding courses in and around my local area.
	One day child protection/Safeguarding courses run from April through to November at the Civic Centre Swansea.
	I plan to complete my safeguarding training by November 2021.

	[bookmark: _Hlk42628508]Take a Paediatric First Aid Course.
	First aid is required when working with children. I plan to expand my knowledge and expertise and feel confident to give first aid if needed in the work place.
	I will look online for course information at Gower and Neath colleges. 
	[bookmark: _Hlk42628494]My aim is to study at Gower college for the two day Paediatric First Aid Course.
	I plan to complete my first aid qualification by August 2021.

	Take a Welsh Language course. 
	To broaden my Welsh language capability which will help future job prospects and promote inclusion for by being able to provide a bilingual speaker for children within the school setting. 
	I will look online for Welsh Language courses in my local area.  

	I plan to study for my Welsh language qualification with Swansea Bay region.
	I plan to gain my qualification in Welsh Language by September 2022.

	Attend an ADHD awareness course.
	To develop my skills and understanding of ALN for future use. 
	I will look online for courses in my local area, or courses that can be completed online.
	I plan to take an online course with High Speed training on ADHD awareness.
	My aim is to complete this course by September 2020.
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