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A critical evaluation and the identification of the next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Aim Focus and Understanding of Critical incident.

The aim of this essay is to discuss the findings of an observation of teaching practice in a real-world situation. The main purpose for doing this is to reflect on the findings of this exercise to incorporate the methods that I find effective into my own teaching style.
It is understood that a critical incident is not as dramatic or severe as it initially sounds. Instead, it is merely an event that is analysed with a critical eye. It has been stated in literature that these are in fact, typical incidents that become critical through analysis (Tripp 1993).
The reflective process typically starts by experiencing an event, followed by contemplation and learning from that experience. Although this does not necessarily mean that what is learned will be applied, but thoughtfully considered. Kolb's (1984) model of reflective practice aligns with these initial stages. Subsequently, Kolb's model completes a full cycle by introducing a fourth step, active experimentation, which involves applying the acquired knowledge in practice. For professional teachers, this reflective cycle remains perpetual, with continuous reflection to seek improvement. While Kolb's model encompasses a full circle, it fails to account for the emotional impact and personal significance of the event. In contrast, Gibbs' (1988) model of reflection delves deeper, rendering the experience more personal. By engaging in introspection and analysing emotions during the event, one can question the subjective nature of the experience. This approach fosters open-mindedness and may lead to unexpected paths of exploration.
According to Dewey (1933), a reflective teaching mindset involves three key things: open-mindedness, responsibility, and wholeheartedness. Open-mindedness means not judging new ideas or approaches, having flexibility, and using trial and error to learn and develop. Responsibility entails ensuring that students understand the consequences of actions, taking accountability for any unintended outcomes, and recognising that actions have repercussions. Wholeheartedness involves putting in maximum effort, enthusiasm and commitment; being a role model, and setting a positive example. These attributes serve as foundational elements for effective reflection in the professional teaching domain. Without openness to change, acknowledgement of mistakes, and commitment, the potential for professional enhancement through reflection is limited.
Farrell (2012) defines reflective practice as a guiding tool for teachers (Farrell, 2012, p. 7). Using the metaphor of a compass, teachers are encouraged to pause, observe, and evaluate their current professional position, and then determine their desired future professional direction (Farrell, 2012, p. 7). Farrell's metaphor serves as a simple guide for teachers, emphasising the significance of recognising their own professional standing to further develop as a professional. This enables teachers to reassess, reflect, and explore strategies for enhancing their professional teaching practice to benefit their students.

Explanation of Case Study
The critical incident discussed here took place in a secondary school which was rated as excellent across the board in its last Estyn inspection in 2019. At that time, around 4% of students in the school were eligible for free school meals, which is lower than the national average of 16.4%. About 8% of the school’s pupils had a special educational need, which is lower than the national average of 19.2%. The school consists of a mostly Caucasian demographic and has a higher proportion of male students than female students.
 The critical incident occurred during a year eight, mixed ability geography class, consisting of approximately 30 pupils. The lesson was in the first period after the class had attended an assembly. It began at 8:55am and ended at 9:55am.
The seating arrangement of the class consisted of six large tables. Each large table consisted of three tables pushed together. The incident focussed on the behaviour of Student X who was seated on the right side of the front, left large table. The board was located to their right.
Student X was very boisterous from the moment they entered the room and had trouble settling down when the teacher asked for quiet and started marking the register. Student X made two loud outbursts, but on the third was firmly asked to stop by the teacher.
Once the register was taken, the teacher introduced a preliminary comprehension task which was to observe a short video about Antarctica and take notes about the various things the continent was used for. I noticed that the teacher quietly positioned themselves near Student X when the video was played, possibly pre-empting an interruption.
The next part of the lesson required the class to work in groups of four to six students (depending on where they were sat), each writing a list of their answers. As the teacher explained the task, Student X began pulling faces at their peers in the group as they were sat with their back to the teacher. Towards the end of the task, the teacher approached Student X’s group, noticing that Student X had not begun the task. The teacher remarked upon the lack of work completed rather than acknowledging the disruptive behaviour. “Look you have not written anything, you are running out of time”, they stated. To which Student X replied, “I don’t know what I am supposed to do”. The teacher then repeated the explanation of the task in a rephrased manner, pointing directly to Student X’s worksheet for clarity. Once Student X confirmed that they understood what to do, the teacher said “You need to listen carefully when I explain the next task”.
As the lesson went on, another task was set which involved the pupils having to cut out statements about Antarctica and stick them into their exercise books in which they felt were their order of importance. As the teacher was explaining the task and its success criteria, they asked Student X to “Turn your body to face the board”. The teacher explicitly stated that this needed to be done by the end of the lesson as if they weren’t stuck into their books, then they could be easily lost. During this exercise, Student X was observed trying to distract the pupils in their group from the task at hand. At one point, whilst the teacher was talking with a group at the opposite end of the classroom, Student X began turning around to disrupt the group on the tables behind them. Everyone in the class finished this task in a timely fashion and had ample time to pack up ready for the end of the lesson. However, when the bell sounded, Student X was yet to complete this task. This resulted in the teacher quickly sticking them in Student X’s exercise book for them whilst the rest of the class was leaving the room to go to their next lesson.
I later found out from talking to the teacher after the class that Student X was “on report” for consistent disruptive behaviour. 
As I was allocated this year group to follow for the whole day of classroom observations, I paid particular attention to Student X. The next lesson was Ethic’s and Philosophy, but Student X was excused to go to a boxing lesson. Upon enquiring with members of staff about this, I was informed that the school provides these sessions through their Physical Education department as a measure of helping some of the students who exhibit challenging behaviour. The lesson after the boxing session was Art. Student X was very controlled during this lesson and contributed to class discussion in a productive and mature way. They seemed very focussed and got on with the work that was set by the teacher, completing it in the timescale allocated. This was a great contrast in behaviour from the geography lesson where the critical incident was observed.

Overview of Relevant Literature
It could be argued that the cornerstone of every learning experience is the relationship between the student and the teacher. 
	The application of positive reinforcement fosters a more positive and respectful relationship between teachers and students. When teachers acknowledge students' efforts and accomplishments, it creates a supportive and encouraging atmosphere in the classroom. Students tend to view their teachers as mentors and role models, enhancing the learning experience (Brophy, 1983). According to Bandura's Social Learning Theory (1977), students are more likely to repeat behaviours that are rewarded. By acknowledging and rewarding students' efforts, educators can cultivate a desire to learn and participate actively in the classroom. Studies have indicated that reinforcing good behaviour can reduce disruptions, such as classroom disturbances and conflicts, leading to a more productive classroom setting (Skinner, 1971).
Both comprehensive interviews conducted with educators as well as correlational investigations demonstrate that teachers derive intrinsic gratification from establishing close bonds with their students and encounter negative emotions when these relationships are marked by disrespect, conflict, or distance. The observations propose that there could be, at the very least, a moderate association between teacher-student interactions and the overall well-being of teachers. However, there is a lack of empirical studies that have been specifically designed to explore the influence of teacher-student relationships on teacher well-being (Spilt, Koomen, Thijs 2011).
It is exceedingly important to consider the necessity for caution when it comes to practices that have the potential to harm or sever the relationships between teachers and students. The act of punishment (as opposed to discipline) has a detrimental impact on both relationships and the process of acquiring knowledge. In truth, the establishment of a non-intimidating learning environment fosters a feeling of inclusion among students (Pandolpho 2020 p36).
Bennett (2020) defines the approach to dealing with misbehaviour as one of two categories. Proactive: Establishing an atmosphere wherein students are acquainted with the predetermined expectations of their conduct prior to the necessity of executing them; wherein they possess a clear understanding of the desired behaviours, the methods to execute them, and the significance they hold. Reactive behaviour in the educational context entails promptly addressing student actions as they occur, thereby ensuring comprehension of the correctness of their behaviour and facilitating the necessary corrective measures in cases of error. External stimuli are supplied once the event has occurred.
Drawing attention to disruptive student behaviour often has counterproductive consequences. When educators single out and confront misbehaving students in front of their peers, it can escalate the situation, reinforce negative behaviour, and create a hostile learning atmosphere. For example, Hattie (2012) emphasizes that negative attention, even when well-intentioned, can inadvertently reinforce undesirable behaviours in students. This is known as the "differential reinforcement of other behaviour" (DRO), where students may misbehave to gain attention, even if it is negative attention.
In contrast, a task-centred approach emphasizes focusing on the educational tasks at hand and ignoring disruptive behaviour when it is safe to do so. Wong and Wong (2009) highlight the importance of teachers creating a positive classroom climate by consistently focusing on instruction. When teachers prioritize teaching and learning, students are more likely to engage with the academic content rather than diverting their attention to misbehaviours. This strategy can minimize the negative impact of disruptive behaviour and maintain a positive learning environment.
While focusing on the task at hand is a valuable strategy, it does not imply ignoring serious or persistent misbehaviour. In such cases, the literature supports the use of targeted behavioural interventions. According to Sprick (2009), educators should establish clear behaviour expectations, use effective classroom management strategies, and employ appropriate consequences for disruptive behaviour. These interventions should be designed to address the specific needs of individual students while maintaining the overall focus on learning.
The art of 'picking your battles' is essential for both teacher and student wellbeing, it's important to strike a balance. Teachers should not avoid addressing all conflicts, as this may lead to permissiveness or neglect of critical issues (Hargreaves, 1998). Instead, they should employ discernment in choosing which battles to engage in, considering the potential impact on wellbeing and learning outcomes.
The configuration and organization of the physical space in the classroom is a crucial and essential element of managing it. When the teacher prepares the room, they are essentially creating the environment in which the teaching session will occur. The selection of the room's layout will be influenced by the specific learning activities that are planned. Each activity will have its own impact on various aspects of how the room is arranged (Bull, Solity 1996).
Teachers need to demonstrate flexibility when arranging and rearranging the physical space of the classroom as mentioned by Martella et al (2012). To illustrate, when the objective is to foster collaborative work among students, it is preferable for student groups to face each other rather than facing the teacher. Conversely, when the goal is to promote student interaction, utilizing an arrangement in the form of a circle, square, or U-shape proves effective. During teacher-led instruction, it is crucial for the teacher to assume the central position and be the focal point. Under no circumstances should students have their backs turned to the speaker.
	Cowley (2001) states that arranging desks in groups can encourage a modern style of teaching, facilitating more student-centred activities with a focus on exploration and collaborative working. This configuration enables the teacher to move more freely around the room, talking to a whole group at a time. Cowley (2002) also goes on to mention that it can be more difficult to police behaviour, as students can misbehave and chat to their peers more easily if the teacher is unable to see their face. It may be hard for some students to see the board in group layouts, meaning they need to turn their head or body to do so.
	Smith (2010) places great value on unpredictability as a teacher, drawing attention to the fact that when a teacher simply stands at the front of the class and delivers content, lessons can become predictable and lacking in energy for the learner. He advises teacher’s to simply vary where they stand in the room, what they are standing or sitting on, or to even change their attire.
Teacher placement can impact the visibility of students. Teachers who move around the classroom have better access to all students and can monitor their behaviour effectively. According to Marzano and Marzano (2003), when teachers circulate among students, it signals to students that they are actively engaged and paying attention, which, in turn, promotes better behaviour.
Additionally, when a teacher is close to a student who may be misbehaving, it can serve as a deterrent and encourage better behaviour. Kounin's (1970) research on classroom management supports this idea by emphasizing the importance of preventing misbehaviour through teacher proximity and vigilance.

Teaching and Learning Methods
It can be very easy to dismiss a student as difficult or disruptive, and I feel like I might have been slightly guilty of this judgment with my initial observation. However, through the process of reflection and research, I am now aware that there are many other factors at play when determining a pupil’s engagement levels and behaviour during a lesson. 
There is not one magic key to creating a positive learning environment, but instead many pieces of the puzzle.
I personally aspire to be a well-liked teacher. From my own personal experience of being a pupil, I remember the teachers who were approachable and encouraging a lot more than the teachers who were stern and strict. Pandolpho’s (2020 p36) theories of discipline over punishment support this. Now as a teacher myself, If one of my pupils feels like they do not want to contribute to class discussion or are reluctant to speak out through fear of being incorrect, then I have failed to create the environment I set out to.
From observing my mentors and experienced teachers I have noticed that they rarely raise their voice. Instead, they reap the rewards of the solid foundations they have already laid when they are first assigned to a class. Laying down clear expectations is the one thing they all have in common, as well as having a consistent approach to behaviour management. 
Elliot (2009) notes that proficient educators have a diminished necessity to respond to challenging circumstances compared to inexperienced individuals. As an illustration, aspiring educators frequently look to witness the responses of skilled instructors towards instances of student misconduct... rather than focusing on the exceedingly nuanced, and less apparent, conduct that mitigates the probability of such issues arising initially.
Going forward, I will take it upon myself to establish proactive behavioural management systems to minimise the need for reactive methods as mentioned by Bennett (2020). I will look to utilise positive reinforcement where possible in order to create a supportive environment (Brophy, 1983), where students are more likely to repeat good behaviour (Bandura, 1977), leading to enhanced productivity (Skinner, 1971).
When a student does misbehave in a disruptive way, my primary strategy of dealing with this will be to focus upon the task at hand, rather than to draw attention to their behaviour, as highlighted by Wong and Wong (2009). The teacher that I observed during the critical incident did this very well and it helped to refocus the student enough to complete the second task before they became disruptive again during the third task. Even though the teacher had to help Student X finish the third and final task of the lesson, because they ran out of time, I feel there was a practical reason for this. This was a subtle act of resolution and enabled the next lesson to begin with a ‘clean slate’, which is vital in maintaining a strong student teacher relationship (Hargreaves, 1998).
I feel that the seating arrangement during the lesson I observed had a large part to play in facilitating the misbehaviour of Student X. Perhaps the teacher’s logic in positioning Student X where they did was to minimise the disruption they could cause to the whole class as they would need to turn around to do so. However, at one point this did happen. As mentioned by Cowley (2002), because the teacher was unable to see Student X’s face for a large proportion of the lesson time, it meant that they were able to be consistently disruptive within their group. The fact that they were not facing the board could’ve contributed to them not fully understanding the teacher’s explanation of the task and thus resulted in them not understanding what they were supposed to do.
As a result of learning about the approach outlined by Martella et al (2012), I will aim to be as dynamic with my classroom seating plan as I can, taking time to adjust it according to the nature of the activity where able. I am also a naturally animated teacher. I never sit down when I teach, and I feel that working the room is one of my greatest strengths when delivering lessons Kounin's (1970). As mentioned by Smith (2010), these measures should bring an element of excitement and unpredictability to my lessons, making them more engaging for a wider range of students. 
Although this assignment covered many factors that contributed to the critical incident in question, possible future avenues for exploration and research could include differentiation and additional learning needs.

Discussion
I firmly believe that the teaching and learning methods that I will employ as mentioned above, promote and facilitate the core Pedagogical Principles of the Welsh Curriculum (Donaldson 2015). 
A dynamic approach to a wide variety of classroom activities that promote critical thinking, problem solving and creativity, is a large focus of my specialist area of Design & Technology. I will blend these activities with direct teaching when it is necessary to impart the practical skills that can advance their approach to these qualities. I will plan my lesson to not only encourage my pupils to take responsibility for their own learning through solo working, but to encourage collaboration by group working. By maintaining positive relationships between Myself and the students, as well as between the students themselves, we shall foster their social and emotional development.
	Through setting up a positive and encouraging learning environment, I hope to create healthy confident individuals who are ambitious, capable learners. Through the nature of my lesson planning, I endeavour to produce enterprising, creative contributors.

Conclusions
Teaching encompasses more than the mere act of entering a classroom and instructing students to acquire knowledge. The role of a teacher is continuously expanding, and there are numerous aspects to consider when contemplating this role. The teacher is frequently regarded as a model of behaviour for students. How they portray themselves, communicate with others, and engage with their students greatly influences the knowledge and principles that students gain from their instructor.
Another aspect to investigate is how a teacher manifests their persona through their classroom and its management. To be an effective educator, teachers must meticulously plan and organize for a class of students whom they have possibly not yet met or become acquainted with. They must establish rules and routines even before gauging the reactions of the students. 
In addition, instructors should reflect on how the physical space of the classroom could affect the mindsets, actions, and welfare of their pupils. Teachers and students spend most of their day in a classroom, the environment that the teacher has created can potentially have positive and negative impacts on them both. As a pedagogical environment, the classroom and its occupants are in a state of constant flux, necessitating the teacher's ability to think quickly, employ strategies and skills they already possess, and engage in introspection regarding their teaching methods - what was successful and what could have been improved. Based on this reflection, the teacher must then adapt, transform, and enhance their instructional practices. This process is an everlasting cycle, as there is always something new to learn and evaluate.
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