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Section 1
This critical analysis will look at the implementation of the Foundation Phase curriculum and its focus on play-based and child-led learning within the Early Years. The Foundation Phase (FP) framework is the statutory curriculum for children aged three to seven which has developed an aim to encourage children to learn through first-hand experiences, with play being the driving force behind all activities (Welsh Government, 2015a). The Welsh Government (2015a) explain that the FP looks at how children practice and develop their learning through play by being creative and inquisitive, learning to solve problems and take risks, while being encouraged to learn about themselves as individuals and learning about the world around them. The Foundation Phase is built on the principles of learning through play (Welsh Government, 2018a, p. 4) and understanding how powerful play is as a tool in aiding children with their learning and development. Through the implementation of the Foundation Phase, schools and settings are required to place a greater emphasis on children learning through practical and active involvement (Welsh Government, 2018b, p. 2) and aims to move away from a more formal approach to learning (Welsh Government, 2016, p.4) where the curriculum would be based on how competent children are. Whereas the FP is focused on planning how to meet the needs of the child (Waters, 2016, p.2) and provide them with rich experiences where play and its learning outcomes are the pedagogical priority. The Foundation Phase framework has a commitment to help children with their chances in life and to improve the outcomes for all children in Wales (Welsh Government, 2013) no matter what the child’s background is. 

Whitebread et al. (2012) explains that play can often be considered as unimportant and have a lack of purpose, something that children will grow out of as it can be deemed immature. However, as the Foundation Phase (Welsh Government, 2015a) encourages to explain, play in all its forms is one of the richest learning experiences a child can have (Whitebread et al, 2012), a fundamental act of intellectual development. The FP focuses on the principle of learning through play (Welsh Government, 2018b) due to the ever-growing learning outcomes it provides children with, such as extending their holistic development, learning to be creative and investigative and in turn, aiding them in becoming more confident and self-sufficient beings. The idea of play, however, should not only be considered as a learning tool for children, as the pure essence of play can be lost (Cole-Hamilton, 2011), so we must therefore understand that its incorporation into a curriculum focuses on the idea that play is still something that children do in their own time and for reasons that interest them. However, it is understood that play is also such a valuable learning experience for children as it is a child-led, enjoyable instinct where children can freely choose the content (Playwork Principles Scrutiny Group, 2021). Play can aid children’s development and therefore quality of life, but is something that is initiated by children themselves, so therefore is not a forced learning outcome (Gleave and Cole-Hamilton, 2012, p.3). A play-based curriculum provides children with the opportunities to have a more enjoyable and effective learning experience (Welsh Government, 2014c), and coincides with the rights of children following the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, 2019) which explains that the best interests of the child must be of top priority and that children have the right to leisure, play and culture; meaning children of all ages and backgrounds have the right to play experiences. Playful experiences are an effective source for children’s development (Zosh et al, 2017, p.10) and have effects on their social and emotional development just as much as their physical and mental development (Gleave and Cole-Hamilton, 2012, p.2). A framework created to develop children’s holistic development should seek out every play opportunity (Playwork Principles Scrutiny Group, 2021) to provide the richest and most effective learning experiences. 

As play is a natural component of children’s lives (Samuelsson and Carlsson, 2008, p.623) it is often child-initiated and led, meaning that children are the drivers for the direction of play. Child-led play enables children to use their own creativity and interests to provide their own, hands-on learning experiences (Kimberley, 2016), being in control of their own learning. Although at times, a play experience can be adult-initiated, giving children the freedom to take control and enhance the experience (Kimberley, 2016) on their own allows it to be a child-led learning opportunity, learning motivated by children themselves. As children, their rights are as important as anyone’s and as individuals, children have the right to access stimulating experiences that challenge their learning and contribute to their well-being and development (Welsh Assembly Government, 2002), where the experience is of beneficial development to the child but is also enriched by them choosing their own interests and direction of play. Children have an instinctive desire to play (Playwork Principles Scrutiny Group, 2021), it is something that children are not made to do, it is an experience from which children can develop and learn through their own thoughts and ideas (Twinkl, date unknown), therefore all that is learnt from the experience is beneficial for a child’s development. 

From the implementation of the Foundation Phase, there are reviews and writings on what was done efficiently, what made positive changes for children ages three to seven in education, and what was not as successful and the reasons to why. The independent stocktake of the Foundation Phase (Welsh Government, 2014a) states that within maintained schools and funded non-maintained settings the Foundation Phase principles and pedagogy was put into practice effectively, explaining that practitioners showed a clear understanding on what practice needed to be put in place to carry out an effective framework. According to the Welsh Government (2014a), the focus was kept on the standards and planning of carrying out an effective practice, ensuring that the pedagogy suited the needs of the children. Regarding children’s outcomes, the Foundation Phase implementation showed improvements across and beyond the curriculum (Welsh Government, 2014a) and areas such as numeracy, literacy and well-being were part of these improvement areas. The independent stocktake report also stated that children’s attitudes to learning had improved, explaining that children were becoming more engaged with their learning, having an active involvement. Estyn (2011, p.1) back up this statement by explaining that children’s motivation and enjoyment of learning had increased through the implementation of the Foundation Phase. It was also noted that boys had shown more benefits from learning approaches that helped them to engage directly (Estyn, 2011, p.1) Children with additional learning needs were also reported to have been benefited from the FP implementation in reference to well-being (Welsh Government, 2014b)

In the Welsh Government’s (2015b) evaluation report of the Foundation Phase, most practitioners were said to be relieved over the introduction of the FP and were looking forward to the implementation of a new pedagogical approach, more than half of lead practitioners in schools and 42% in funded non-maintained settings. In addition to the encouragement of the implementation of the FP, most practitioners therefore said that they felt as though the framework was having a positive impact on children’s development and learning experiences (Welsh Government, 2015b, p.74), where more than 80% of practitioners stated that children had gained a more positive attitude to learning and that the implementation was helping to improve children’s holistic development. One of the FP main outcomes was for children to have more active and hands-on experiences, where they were involved in their own learning (Welsh Government, 2015a), as opposed to being given a more formal teaching approach. As can be seen from the final report of the Foundation Phase (Welsh Government, 2015b), child-led, first-hand pedagogies resulted in a 5% higher rate of child-involvement. Practitioners had adapted their classrooms well to reflect the learning and practice influenced by the Foundation Phase framework Estyn (2011, p.1) reported, stating that the most successful time of its implementation was when practitioners had a true understanding of the pedagogy and its expectations. 

However, there are many explanations that prove that the Foundation Phase was not as successful as expected and the reasons to why. The BBC (2011) stated that although there were parts of the Foundation Phase that worked, and that its purpose was to improve attitudes to learning and to encourage a more hands-on approach through play, an essential aspect of early years development, to learn through curious and investigative play experiences (Irvin, 2017, p.3). There were a few instances where children were thought to have not been learning enough in the Foundation Phase, as Estyn (2011) found that there were levels of reading and writing that were not acceptable and that children aged five to seven were not learning enough due to a lack of challenging experiences, stating that standards of literacy were lower than they should have been. It was thought by the Welsh Government (2015b, p.28) that there was a lack of understanding from practitioners between what was pure play and what was play as active learning, insinuating that practitioners did not have sound knowledge on what play-based learning meant. 

The BBC (2011) also reported that the benefits of the Foundation Phase were closely linked to children’s holistic well-being rather than the standard of their academic achievements, explaining that the lower standards were a problem created by practitioners due to them not fully understanding the Foundation Phase and how to implement it effectively. In addition, the Welsh Government (2014a, p.21) also explain that the successful implementation of the Foundation Phase would rely on all practitioners involved to have a clear understanding of the FP and to know how to put the framework into action. However, due to the misunderstanding of how to structure a Foundation Phase based class and not being able to provide adequate support for individuals, there were often instances where children would have a ‘free-for-all’ environment, which did not help or provide children with the intended pedagogy that the FP created. Additionally, Estyn (2011) explain that although many schools were providing opportunities for children to enhance their literary, reading or writing skills, there was proof that indicated that practitioners were not providing children with planned activities that were challenging children or enough activities where children could even develop areas of the seven learning outcomes of the FP. Linking to this theory is that of Kingston and Siraj (2017, p.6), explaining that for an Early Years education curriculum to be effective, the standards of qualified and well-educated workers is very much dependent on its success; the quality of provisions provided links to the outcomes of the children experiencing the practice. The Welsh Government (2014a) believe that there was an issue with having experienced and knowledgeable practitioners working to implement the new curriculum due to the new children to staff ratio that was implemented, thus providing a lack of practitioners that did not have the capabilities or understanding to effectively implement the Foundation Phase in its intended way. Theorist Vygotsky (cited in Irvin, 2017, p.4) explained that adults scaffold children and their play experiences and by providing children with adult-initiated play opportunities, they are providing them with the resources and opportunities to learn and develop. Therefore, it is valuable for practitioners to understand that play provides a zone of proximal development with both children and adults understanding what one can do without help from a practitioner, and what one can do with help and encouragement from a more knowledgeable other, hence the importance of having skilled, well-educated practitioners who plan and prepare for these experiences (Irvin, 2017, p.4). 

Although there were instances where practitioners through that children with Additional Learning Needs (ALN) were thought to have been benefitting from the Foundation Phase from practices such as focus groups, a wider range of activities and with a more engaging and inclusive pedagogical approach (Welsh Government, 2015b, p.95) it was often seen as though some groups of children with ALN were overwhelmed but a less structured approach and would become too dependent on a high ratio of staff and additional support, which would not be available once they moved up into Key Stage 2. Another reported concern of the Foundation Phase was the lack of learning opportunities being given within the outside learning environment (Welsh Government, 2015b). Although the FP called for more outdoor learning opportunities and settings agreed to have been using the outside as an extra learning zone (Welsh Government, 2015b, p.61), practitioners also claimed that the outdoor learning experiences were weather dependent and were rarely used as a classroom extension, so the opportunity for natural, outdoor learning experiences were lost. Scandinavian countries demonstrate that natural classrooms such as outdoors can provide children with more creative play opportunities as well as stimulating and diverse environments, full of natural, wholesome learning experiences (Maynard and Waters, 2007, p.257). 

In conclusion, the Foundation Phase requires many areas of improvements, for instance, making sure practitioners have a good understanding of the principles (Welsh Government, 2014a, p.22) to allow for solid and sound professional teaching. Another improvement would be for parents to be more involved with the FP, as the FP calls for a positive partnership with parents and carers (Welsh Government, 2015a), so that they can work together with schools and settings to provide the best opportunities for children’s learning (Welsh Government, 2014a, p. 48). Regular and effective planning would also be more beneficial for settings (Estyn, 2011, p. 3) to ensure that they provide challenging, engaging and well-thought-out learning opportunities. Estyn (2011) also explain that practitioners should evaluate and reflect on their practice, making sure that they are fully equipped to practice this pedagogical approach and have sufficient knowledge on the provision and its aim. The use of the outdoors as a provision for learning needs to improve to include all learning experiences (Donaldson, 2015, p.6), to allow for natural, real-life encounters. 



Section 2 

Every child is unique, developing in their own individual way and at their own pace (Early Years Matters, 2021a). Practitioners should understand that every unique child needs to be supported to allow them the opportunity to develop their own identity in a way that suits them (Early Years Matters, 2021b). According to the Foundation Phase (Welsh Government, 2015a), children develop their skills at various times and in different ways, therefore, children should be given the opportunity to further develop these skills as equals, being respected and having their uniqueness encouraged. Children are born ready to learn and develop quickly at such young ages (Early Education, 2012), and it is important for their development to be given opportunities to have enabling and positive learning environments and interactions that aid them in their development, to have a unique learning experience. In the Early Years, assessing children’s development and planning to provide support for every unique child’s individual needs will enable them to gain the best learning and development opportunities (Early Education, 2012), which is why assessment and observing children is important. In addition, as well as enabling, inclusive environments providing children with rich opportunities to learn (Early Years Matters, 2021b), providing children with positive relationships is where children also learn to develop their skills (Early Education, 2007). Having a key person with a secure attachment and bond will provide children with the reassurance to trust, to learn from and to feel confident around, helping develop their learning and skills by having someone who is supportive of their uniqueness, who values and respects them and who provides positive attention to their interests, interacting with them and engaging in sustained shared thinking (Early Education, 2012). 

The Foundation Phase Framework (Welsh Government, 2015a, p.4) explain that for children within the Early Years to get the best chance of development, all practitioners working with children must understand how children develop and to look at every child as one unique, individual and to plan a curriculum that accounts for the areas of learning that they need for them to develop their skills. 
Children need a differentiated curriculum, one that is balanced and broadened to suit every child’s needs (Welsh Government, 2015a, p.4). In order to create a curriculum that is suitable for all children, practitioners must know how to observe children, assess their needs and then plan an appropriate practice (Professional Association for Childcare and Early Years (PACEY), 2017, p.31). Assessments are done by practitioners so that they can plan for a pedagogical approach that provides play-based and experiential learning opportunities for children, continuously planning for further growth (PACEY, 2017, p.31). Assessments also highlight areas of development for each child, enabling the opportunity of early intervention with thorough observation and planning (PACEY, 2017, p.31). Through carrying out observations on children and determining where their stage of development is, assessments can therefore allow us to gather the information needed to allow us to understand children better, and how practitioners can aid their development by gaining sound knowledge and understanding (Kinderly, 2018).  

The United Nations on the Convention on the Rights of the Child (UNCRC) (UNICEF, 2019) outline specific articles that ensure that all children’s rights are valued when it comes to their education. For example, all children have the right to an education and the right to a goal for education; meaning that every child must be supported by education to aid their development, respecting their environment and their culture. The UNCRC (UNICEF, 2019) also states that children from minority and indigenous groups have the right to follow the culture of their family, to not experience discrimination whatever their background, such as race, religion, language or abilities are, and that they have a right to develop to their full potential; being provided with a curriculum of learning that does all it can to support the unique child. Therefore, when assessing children within the Early Years, it must be ensured that it is done in fairness whilst being inclusive and respectful (Department for Children, School and Families, 2008, p.9), as practitioners have a responsibility to ensure that diversity and difference is encouraged and respected, meaning that it does not negatively impact assessment or planning. 
As settings are becoming much more multicultural, it is important that practitioners assess the changing needs within a classroom to ensure that children are all being assesses equally (Alsubaie, 2015, p. 86). Alsubaie (2015, p.86) explains that education within the classroom must be altered to suit the ever-changing environment of children and their differences, this includes culture, additional learning needs and children’s ability, explaining that children should not be categorised on their educational abilities due to their uniqueness, rather it should encourage the need for a change of practice, to encourage inclusion. Parekh (2017) explains that children in poverty, of a different race or from a less fortunate background can sometimes be pre-positioned into a direction of assessment, meaning that these children are being portrayed as less likely to succeed, and therefore placed in lower-ability groups or in education programmes intended to provide extra support, when they might in fact not require it. The knowledge of cultures within settings can often be deemed superficial, meaning that the level of understanding and knowledge is very little (Devarakonda, 2013, p.53), suggesting that it is difficult to identify with that culture’s beliefs without an understanding, so to assess a child based on their cultural differences without having the knowledge behind them is unfair. As well as this, Bornman at al (2010) explains that children with additional learning needs are often judged on the fact that they will not achieve some levels of education, that they are at a deficit. Bornman et al (2010) also explains that language and culture can affect the way children perform in assessments as children who have a different first language might interpret words differently, which then alters the validity of the assessment results. 

In the Foundation Phase (Welsh Government, 2015a) a standardised assessment is used following the Foundation Phase Profile (Welsh Government, 2017, p.11) which categorises and awards children into outcomes depending on their scoring within the system and whether they have covered 75% of the skill ladder within an area of learning. For example, to achieve a FP outcome within the assessment, up to 3 or more ladders must be at an outcome one or higher (Welsh Government, 2017, p. 12). Although Donaldson (2015) explained that the Foundation Phase was one of Welsh educations best things, it groups children into categories of where their expected outcome should be, depending on their age and stage of development. The theory of predicting children’s stage of development depending on their age goes against the understanding of every child being unique and learning and developing at different stages (Welsh Government, 2014a, p.28). The Welsh Government (2014a, p.27) state that assessment should follow their individual learning and development needs, assessing the education provided and that it supports their development depending on their stage and point of development as individuals, seeing whether their needs are met, rather than grouping them into age categories and stating whether they meet the ‘expected’ outcome. In addition to this, the National Literacy and Numeracy Framework (Welsh Government, 2013b) recognises that children do not progress the same, which also links to a key Foundation Phase principle, so the way in which the current assessments on children take place, should be altered to respect the theories of these frameworks. Likewise, Taylor, Rhys and Waldron (2016) states that although the FP encourages a hands-on, child-initiated learning experience that focuses on children learning through play, there is still a large emphasis on children to develop their ‘key skills’ by a certain age, putting pressure on both practitioners and children to successfully meet the standards expected by the end of the FP, despite any challenges that may occur to the child’s level of development. 

However, the Curriculum for Wales (Welsh Government, 2020a) is the new curriculum for Wales which has devised four new purposes for learning and education, promoting individual well-being and seeks to raise the standards for children’s learning and therefore, their outcomes as unique individuals. The Welsh Government (2020b) state that the aims for assessment within the new Curriculum for Wales, aiming to support learners on a day-to-day basis, to identify and reflect on children’s progress and to understand group progress, identifying whether various groups of learners are progressing; these areas of assessment will aim to make sure that the standard of learning is being raised and that also, disadvantaged children are being given the same opportunity as all children. Additionally, the Welsh Government (2020a) has explained that the assessment process will not aim to focus on external reports, but rather it will focus on schools and settings as a whole and their understanding about what children need in order to encourage and support their learning, maximising their potential as a system for education and to work together with children and practitioners to produce capable and ambitious individuals who are willing to learn, ethical citizens who are confident and will become valued members of society (Welsh Government, 2015c). 

As explained by Donaldson (2015, p.15) the current curriculum in Welsh schools is outdated, and a change needs to be made to improve the outcomes for children, providing more opportunities to learning and well-being development than just teaching knowledge (Donaldson, 2015, p.17), it requires having a real belief in providing children with the best education experiences and ensuring that their well-being is one of the top priorities, as ideally, this is what will help them to reach their fullest potential. Mourshed et al. (2010) explains that by creating a new curriculum and assessing the change that is needed for children, it allows these systems to keep getting better, to implement successful changes is what pushes the pedagogy to even better standards. Additionally, it is understood that the whole system of the Foundation Phase needed a change, as providing just one element of change will not create a successful pedagogical approach unless other elements of the curriculum are also changed (OECD, date unknown), as all areas of a curriculum go hand in hand with its implementation; therefore the complete rollout of the Curriculum for Wales changes its purpose and expected outcomes for children and also the way in which it assesses children. The Curriculum for Wales (Welsh Government, 2020b) state that assessments support learners to make progress, therefore assessments should consider the learning that has already taken place and how it can be improved to further support a child, depending on their needs. The new assessment is created of progression steps, the principles of progression, and follow the ways in which children make progress depending on the four purposes of the curriculum. The Welsh Government (2020b) explain that the expectations of the curriculum are not designed as an assessment criterion where children are expected to meet certain outcomes at a certain age. Instead, the new curriculum progression steps provide points of reference to the pace of children’s progression, therefore creating a broad spectrum to correspond to their progression. 

Although assessments within the early years can help practitioners to understand what a child knows or what they are capable of (Twinkl, 2020), the view of assessments being a way to determine how ‘successful’ children are and how competent they are regarding their learning and development and placing them into a scoring system, does not take into consideration the unique child. Early Education (date unknown) explain that assessing children as such young ages can be damaging and creates a system of labelling children before they are even fully developed. Influence for a more positive type of assessment can be taken from curricula such as Te Whariki. Te Whariki (Educa, date unknown) does not focus on developmental milestones, rather, it focuses on children developing their knowledge, skills and well-being, as well as respecting values of cultures. New Zealand’s curriculum focuses on play-bases learning, explaining that being a child at school is more than just completing numeracy and literacy milestones (Educa, date unknown). Instead of a testing form of assessment, Te Whariki uses assessment narratives such as learning stories to learn and understand more about a child, a practitioner will watch and listen to children whilst they explore through play (Pack, 2016). Learning stories create a story about what a practitioner has seen, offering more sustenance and communication about the child’s learning and development than a checklist or scoring of skills will (Pack, 2016), which is often more rewarding for both parents and children to hear about. Therefore, learning stories can be used to analyse children’s learning and development and provide teachers and settings with the information they need to provide children with the opportunities they require to enhance their development and learning, by considering the uniqueness of a child and not placing them into stereotyped boxes, looking at how they can plan for a better curriculum rather than looking at the level of development a child is at without considering other factors. 
















Section 3 
The benefits of play and outdoor learning opportunities within Early Years curricula.
The outside world is in my opinion, a natural classroom for children and individuals of any age; it is the educational gift that keeps on giving and the learning opportunities within the outdoors are endless. Children and adults can often see the outdoors as children’s play time, which is why it is such a valuable tool for development, because children learn through play. As the Foundation Phase (Welsh Government, 2009) explains, the outdoors is one of the best environments for experiential learning, offering plenty of learning and development opportunities. Children are free when they are outside and it opens so many doors for learning, they can be creative, they can use their body to move around, to let their emotions take over, they can be problem solvers or confident leaders and, they can experience healthy risks. The Welsh Government (2015a, p.3) explain in the Foundation Phase framework that outdoor environments that are safe, stimulating and exciting, enhance children’s development through allowing natural experiences to occur through exploration and play; and that greater emphasis on the outdoors as a resource for learning is important to provide these curious and adventurous minds with first-hand, real experiences. The environment affects children more than at any other age (Cooper Marcus, cited in Loebach, 2004). 
To consider the opportunity for outdoor play within an early year’s curricula is to consider the needs of the child; it not only enhances children’s physical development, but it also aids in their well-being and in their emotional and social development (Welsh Government, 2015a). However, even though the natural world outdoors offers a multitude of experiences for children and their learning, some practitioners do not recognise the learning potential, so they do not consider learning within the outdoors to align with the early years’ pedagogy (Ernst, 2013). Therefore, it is important to educate practitioners with the understanding and reasoning why the outdoors is important for children and the learning opportunities it provides. Without the understanding and the reasoning for an aim of education, the action will suffer; meaning practitioners will be unclear as to why they are doing what they do, not understanding the purpose of the practice (White, 2010, cited in Bilton and Waters, 2016). As Estyn (2011, p.4) suggest, settings should ensure that all staff are trained to use the outdoors confidently. 
Sometimes, practitioners can see the outdoors as an energy release for children and a break for them, suggesting that the children go outside to create a breakup of the day within a setting; encouraging outdoor play just to benefit practitioners. When practitioners create the opportunity for outdoor play, they themselves should see the benefits of the experience and furthermore, provide children with enhanced learning opportunities, creating adult-initiated and child-led learning experiences. Some practitioners have developed the perception of learning being created in the indoors and that play happens in the outdoors (Leggett and Newman, 2017), therefore can let children play in the outdoors with a lack of adult interaction, seeing their role as to provide supervision rather than to enhance children’s play experiences, missing the opportunity for meaningful learning (Leggett and Ford, 2013). Vygotsky explains that adults scaffold children’s learning (Sarikas, 2020), suggesting that children learn more from experiences with a more knowledgeable other who can help provide further opportunities for learning. 
Outdoor activities allow children to learn through active participation and hands-on experiences, linked to the theory of Piaget (Taylor, 2018), who explained that learning is impacted by environments and the opportunity for direct, real-life experiences. The Foundation Phase (Welsh Government, 2015a, p. 3) also calls for children to learn through first-hand activities with play providing the vehicle for learning. 
Within the Early Years, children should constantly be given the opportunity for learning experiences within the outdoors as it helps children with their creative development, which links to their knowledge and understanding of the world. Outdoor education can allow children to learn about nature, living things and the world (Dillon et al., 2005). Children’s imagination can run wild in the outdoors, and they see things differently than a practitioner could. For example, a child could be playing with a stick, and to that practitioner it might very well just a be a stick, but to that child it is a key into the unknown, it is the sword they pulled out of a stone, it is a microphone on their worldwide tour, or it is simply a spoon for their garden soup concoction. Either way, the play opportunity given to that child with the stick should not be taken away from them or limited just because it is a stick from the grass outside and is not seen as a source of education. Practitioners should encourage this behaviour and get involved, because developing a positive relationship with a practitioner and feeling confident and encouraged further develops children’s learning (Early Years Matters, 2021b). 
The outdoor environment provides features and stimulation that cannot be replicated within an indoor classroom (Bento and Dias, 2017) which shows how important it is for children’s education and development. The outside provides opportunities for cross-curricula links and can add depth to a curriculum (Porter, 2018), therefore enhancing children’s learning. Regarding a child’s holistic development, the outdoors covers all aspects, providing many positive impacts such as enhancing self-esteem, behaviour, well-being; it has links to engagement and therefore achievement (Porter, 2018). Estyn explain that settings should have a passion for the outdoors and ensure the opportunity for physical activity and learning outdoors, to produce high standards of development for children (cited in Wales Council for Outdoor Learning, 2018). 
In conclusion, the benefits of the outdoor learning within the Early Years are ever-growing and will always have value. However, one of the main impacts that the outdoor environment has on children, is that it provides them with the opportunity and the experience of fun; pure, whole-hearted, childhood fun, which is one of the most important benefits in my eyes. I believe that children deserve the right to have the experience of enjoying a moment before play is no longer just play. 
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